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AGENDA 

1. Territorial Acknowledgement and Call to Order  ......................................................................... David Burns 3:00 

2. Approval of Agenda 

3. Approval of Minutes, February 24, 2021 

4. Chair's Report ......................................................................................................................................................................  3:05 

5. New Business  ......................................................................................................................................................................   

5.1. Policy Studies Second Annual Follow-Up Report ..................................... Ellen Pond, Diane Purvey 3:10 

5.2. Philosophy Quality Assurance Plan ....................................................... Liam Dempsey, Diane Purvey 3:20 

5.3. Anthropology Self-Study Report ........................................................................ Ken Stark, Diane Purvey 3:35 

5.4. Bachelor of Horticulture Science Quality Assurance Plan ... Cameron Lait, Elizabeth Worobec 4:00 

5.5. Foundations in Design Self-Study Report ................................ Jessica Bayntun, Andhra Goundrey 4:15 

5.6. Computer Science and Information Technology External Review Report ............... David Burns 4:40 

6. Items for Discussion ..........................................................................................................................................................  4:50 

7. Manager’s Report for OPA ..............................................................................................................................................  4:55 

8. Adjournment ........................................................................................................................................................................  5:00 
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Voting Member Quorum 9 members  

Marti Alger 
Aimee Begalka 
Shelley Boyd 
Fergal Callaghan 
Michael Cober 
Heather Cyr 
Donna Danielson  
Julia Denker 

David Florkowski 
Lori McElroy 
Allison Richardson 
Melissa Swanink 
Leeann Waddington 
Michael Whitmore 
Jendy Wu  
 

 

Non-voting 

David Burns - Chair 
Melike Kinik-Dicleli 
Sandy Vanderburgh 
Steve Cardwell 

Regrets  Senate Office Guests  

Alan Davis  
Akshat Garg  
Stephen Yezerinac 
 
 

Meredith Laird Lucie Gagne 
Andhra Goundrey 
Heather Harrison 
Lindsay Clayton 
Harleen Deol 
Kim Macfarlane 
Sharman Lee 
Jack Hayes 
Diane Purvey 
Greg Millard 

1. Call to Order 

The Chair called the meeting to order at 3:01 p.m. 

2. Approval of Agenda 

Fergal Callaghan moved the agenda be confirmed as presented. 

The motion carried. 

3. Approval of Minutes, January 27, 2021 

Julia Denker moved the minutes be accepted as circulated. 

The motion carried. 
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4. Chair’s Report 

The Chair informed the committee that he has been actively recruiting members for external 
review and that Senate has passed a resolution to allow non-senators to chair Senate standing 
committees. 

5. New Business 

5.1. Accounting Annual Follow-Up Report 

Heather Harrison and Lindsay Clayton answered questions of the committee. 

Melissa Swanink moved to amend the ethics bullet under Strategy 4 to target completion in 
Fall 2022, and language to make clear that they are proposing this to Arts/Phil (and not purely 
responsible themselves. 

The motion carried. 

 

Julia Denker moved THAT the Senate Standing Committee on Program Review approve the 
Accounting Annual Follow-Up Report as amended. 

The motion carried. 

5.2. New BSN Annual Follow-Up Report 

Harleen Deol, Kim MacFarlane, Sharmen Lee described the changes and answered questions of the 
committee. 

 

David Florkowski moved THAT the Senate Standing Committee on Program Review approve 
the Bachelor of Science in Nursing Follow-Up Report as presented. 

The motion carried. 

5.3. Interior Design Quality Assurance Plan 

Lucie Gagné and Andhra Goundrey thanked the reviewers for their comments and support and 
were congratulated by the committee. 

 

Marti Alger moved THAT the Senate Standing Committee on Program Review approve the 
Interior Design Quality Assurance Plan as presented. 

The motion carried. 

5.4. History Self-Study Report 

Jack Hayes and Diane Purvey answered questions and received feedback from the committee.  

Marti Alger moved to amend: add a paragraph on the previous program review in the scope 
section 

The motion carried. 
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Melissa Swanink moved THAT the Senate Standing Committee on Program Review approve 
the History Self-Study Report as amended. 

The motion carried. 

5.5. Health Care Assistant Program External Review Report 

Steve Cardwell moved THAT the external review report be accepted as attached. 

The motion carried. 

 

6. Items for Discussion 

None. 

7. Manager’s Report for OPA 

The committee received the written report.  Melike Kinik-Dicleli highlighted that 35 programs are 
currently under review and there will be 3 external reviews over the next 4 weeks. 

8. Adjournment 

The meeting adjourned at 4:09 p.m. 
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Agenda Item Policy Studies Second Annual Follow-Up Report 

  

Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Policy Studies Second Annual Follow-Up Report as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments Policy Studies Second Annual Follow-Up Report 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted March 31,  2021 

 



 

 

Policy Studies Second Annual Follow-Up Report 

  

Policy Studies Second Annual Follow-Up Report  
Page 1  

  

 Second Annual Follow-Up Report for: POLICY STUDIES  Date Self-Study Report approved by SSCPR: November 8, 2017  

 Date External Review approved by SSCPR: April 25, 2018  Date Quality Assurance Plan approved by SSCPR: October 24, 2018  

 Date First Annual Follow-Up Report approved by SSCPR: February 19, 2020  Date Second Annual Follow-Up Report submitted: March 29, 2021  

QAP Year 1 Report – Note on context:  POST CityLab initiative launched Fall 2018 – Since 2015, POST has been working with partners at the City of Surrey and SFU to develop a program similar to City 

Studio in Vancouver. Funding and the MOU were put into place Summer 2018, through Spring, 2019. POST instructors developed curriculum for the first CityLab cohort class for the Fall of 2018, followed 

by a 6-credit cohort Spring 2019, and a 3-credit cohort Summer 2019. These courses made use of our Special Topics courses (POST 2900); we also developed two course outlines specifically for CityLab 

(POST 2140 and POST 2150), available as of Fall 2019. Due to the intensive work on CityLab, and the small number of POST faculty (0.5 FTE in POST, and drawing on cross-appointed faculty from PHIL, 

POLI, ECON and ANTH), much other QAP work was postponed. CityLab serves to meet several of our strategic goals, particularly around program promotion and strengthening to improve long-term 

enrolment and enhance external partnerships. Work on the QAP strategies has continued, albeit at a slower pace than anticipated in the original report.  

QAP Year 2 Report: work on the QAP has continued despite the covid-19 emergency, particularly Strategies 5 and 6: Senate has approved changes to our Major and Minor along with associated new 
courses and course outlines revisions. The course revisions improve learning outcome laddering, begin decolonization of our curriculum, and explicitly include climate change – all following findings in 
program review and actions in our QAP. Not anticipated in the QAP was the need for a complete renewal of the POST Steering Committee due to faculty retirements and moves to other areas of work, 
which has taken place over the past year. In terms of external events: due to the Covid-19 emergency, the City of Surrey discontinued their formal involvement with CityLab; however, POST continues to 
run CityLab courses, including a successful pivot to online projects, running two 6-credit courses (Summer 2020, Spring 2021) and a fully enrolled 3-credit course planned for Summer 2021, which will 
focus on implementation of the KPU 2050 Campus Plan.  

 



  

Page 2  

STRATEGY 1:  Change the program name to Public Policy and Sustainability (POST) or Policy Studies in Sustainability (POST)  

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: GOAL 1: Align Degree Identity with Degree Content and Intent; GOAL 2: Promote Program as a Destination Degree  

  

Step(s) Required to Achieve this Strategy  
  

Led by  Began on 
(M/YY)  

Completed 
By (M/YY)  

  
Progress to Date/Reasons for Lack of Progress  

1.   Provide rationale to Dean’s office for program name change.  
  

Ellen Pond (POST)  
  

July 2018  
  

TBC  
  

Following discussion with the Dean’s office in 2019 
and 2020, and consultation with the POST Steering 
Committee, POST decided to advance changes to the 
Major and Minor, required to better support learning 
outcomes and degree progression, prior to advancing 
the name change.  

2.   Depending on the response from AEST, continue with name change.  
  

POST Steering 
Committee  

TBD  
  

TBD  
  

  

3.   Develop transition and communications plan for students/Alumni, website, 
and other promotional materials.  

Ellen Pond (POST) / 
Dept. Assistant  

TBD  
  

TBD    

4.   Complete administrative process for name change.  
  

Ellen Pond (POST)  
  

TBD  TBD  
  

  

5.   Coordinate with administration and the execution of strategy to achieve 
goal #2.  

Ellen Pond (POST) /  
Heather Harrison (PHIL)  

TBD  TBD  
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STRATEGY 2: Develop a stronger online presence with a website update and an online journal to showcase student work and case studies.   
  

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: GOAL 1: Align Degree Identity with Degree Content and Intent; GOAL 2: Promote Program as a Destination Degree  

 

Step(s) Required to Achieve this Strategy 

 

Led by 
Began 

on (M/YY) 
Completed 
By (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Revise website structure.  
  

Ellen Pond (POST)  
  

September  
2018  

  

July 2019,  
2020  

  

POST website updated Fall 2019; full update completed with 
the Faculty of Arts, Summer 2020.   

Review and revise website copy.  
  

Ellen Pond (POST)  
  

September  
2018  

  

Dec 2019,  
July 2020  

  

Completed.  
Note: copy updates to be undertaken annually, summer 
term.  

Edit existing experiential learning video to reflect the POST program for 
POST landing page.  

Heather Harrison (PHIL)/ 
Ellen Pond (POST)  

November 
2018  

October 
2019  

CityLab video completed and on CityLab and POST website.  

Review and revise website as needed following name change and/or 
Major/Minor requirements changes  

Ellen Pond (POST)  
  

Spring 2021  
  

July 2021  Underway.  
  

Utilize existing video footage and shoot additional footage for a second 
promotional video.  

Heather Harrison (PHIL)/ 
Ellen Pond (POST)  

November 
2018  

October 
2019  

Metro Vancouver completed a second video, available on the 
CityLab website.  

Apply for FAEAF grant to pilot student-led online journal, including 
sustainability case studies.  

  

Ellen Pond (POST) /  
Heather Harrison (PHIL)  

  

In process  
  

October  
2018  

  

The grant was applied for and approved; however, launch 
of the journal was put aside due to launch of CityLab 
program.  

Hire and supervise student coordinator and editors for online journal.  
  

Ellen Pond (POST) /  
Heather Harrison (PHIL)  

Spring 2018  
  

September 
2019  

N/A.  
  

Publish journal with launch event and promotion; include hyperlink on 
POST website.  

Ellen Pond (POST) /  
Heather Harrison (PHIL)  

Summer 
2019  

September 
2019  

N/A – Replaced by CityLab launch, including KPU CityLab 
website page.  

Review online journal pilot and make recommendations for future issues.  
  

POST Steering 
Committee  

Spring 2019  
  

TBD  
  

N/A  
  

Continue existing promotional channels (e.g. ARTS 1100 presentations, 
POST course visits, Open Houses, etc).  

  

Ellen Pond (POST)  
  

In process  
  

On-going  
  

POST instructors visited more than 30 classes Fall  
2018 and Spring 2019 to promote POST and the  
CityLab program, and 6+ classes Fall 2019. Online promotion 
continued Summer and Fall 2020 and Spring 2021 via online 
courses and videos on the POST website.    
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STRATEGY 3: Build Relationships with External Partners 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS:  GOAL 1: Align Degree Identity with Degree Content and Intent; GOAL 2: Promote Program as a Destination Degree; option to support 

GOAL #3: Integrate Decolonization and Reconciliation into Curriculum to Meet a Critical Core Competency 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Continue to develop strong partnership with City of Surrey’s Sustainability Office, 
with the POST 3110 course, and through the CityLAB proposal (see also Strategy #5). 

Ellen Pond (POST)/TBD In Process On-going Despite cancellation of the formal CityLab program 
with the City, the Sustainability Office continues to 
work with the POST program, for example, on the 
Climate Emergency. 
 

Develop relationships with additional community partners for Applied Seminars, 
including exploring options for working with Indigenous community partners. 

Ellen Pond (POST) January 
2019 

TBC Underway in CityLab. 
 

Renew Advisory Committee: build relationships with new and additional members, 
considering Indigenous and diversity representation; define ToR; hold a meet and 
greet with students. 

Ellen Pond (POST) / 
Heather Harrison (PHIL) 

Fall 2019 Spring 
2022 

Postponed due to CityLab launch AND the covid-19 
emergency. 
 

Build external network for the ARTS Practicum course placements, including with 
appropriate First Nations and Indigenous organizations; first section to be offered 
Summer 2019. 

TBD September 
2018 

August 
2019 

First Practicum course running Fall 2019, with strong 
external network and 20+ students. Second 
practicum ran Fall 2020, online, with the third 
planned for hybrid delivery, Fall 2021.  

Provide support for a Sustainability Alumni Chapter. Alumni Office & POST 
Chair 

Fall 2020 TBC Alumni invited to (and attended) POST Summer 
BBQ, August 2019; lack of faculty capacity to 
develop official network at this time. Pilot underway 
using new software tool (MatterMost) to develop an 
alumni and current student digital network, Spring 
2021. 
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STRATEGY 4: Build our Potential as a Destination Program  

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: GOAL 2: Promote Program as a Destination Degree  

  

Step(s) Required to Achieve this Strategy  
  

Led by  Began 
on (M/YY)  

Completed 
By (M/YY)  

  
Progress to Date/Reasons for Lack of Progress  

Develop additional unique course and program offerings, with a focus on 
applied learning (ARTS Practicum, City of Surrey CityLAB, etc, see Strategy #3).  
  
Develop two new core POST courses to replace cross-listed courses. Led by: 
Ellen Pond with work by new POST SC members. Began Summer 2020 with new 
course proposal forms to Dean’s office. Completed Spring 2021, with courses 
approved at Senate. See Strategy 6.  

  

Ellen Pond (POST),  
Heather Harrison (PHIL),  
Jason Ramsey (ANTH)  

  

Summer  
2018  

  

Spring 2019  
  

ARTS Practicum launced Fall 2019 with 20+ students; 
CityLab courses launched Fall 2018, followed by Spring 
and Summer 2019. The Fall 2018 students held an Open 
House at Surrey City Hall, December 2018, attended by 
staff, community members, and Surrey City Council 
members; Spring 2019 students implemented one day of 
placemaking and community engagement in the Newton 
Town Centre in English and Punjabi; the Summer 2019 
students hosted an Open House at the Surrey campus 
focused on campus placemaking in advance of the new 
campus masterplan process.  

Develop unique learning opportunities for students, such as the online journal  
(see Strategy #2).  

  

Ellen Pond (POST) /  
Heather Harrison (PHIL)  

  

August  
2018  

  

April 2019  
  

See above – CityLab is a unique experiential learning 
opportunity in which students explore their role in city- 
making, develop civic skills, and are empowered as 
community leaders.  

Explore MOU with Capilano University Associate Degree in Global Stewardship.  TBD  TBC  TBC  Postponed due to lack of capacity.  

Explore getting representation on BCCAT Articulation Committee  
  

Ellen Pond (POST)  
  

January  
2019  

  

June 2019  
  

The POST program does not fit well into BCCAT  
Articulation Committees, as we are an integrated, inter- 
disciplinary program focused on public policy solutions 
which is more often taught at the graduate level. Upon 
review of meeting agendas and minutes, PoliSci, Geog, 
or Environmental Studies Committees were not found to 
be a good fit.  

Begin process of transfer re-assessment (self-study action 8.5)  
  

Heather Harrison (PHIL)  
  

January 
2020  

June 2020  
  

Completed. Needs to be done for new courses in 
20212022.  
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STRATEGY 5: STRATEGY 5: Decolonize our Curriculum  

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: GOAL 3: Integrate Decolonization and Reconciliation into Curriculum to Meet a Critical Core Competency  

  

Step(s) Required to Achieve this Strategy  
  

Led by  Began on 
(M/YY)  

Completed 
By (M/YY)  

  
Progress to Date/Reasons for Lack of Progress  

Support Faculty in personal exploration of decolonization, indigenization and 
reconciliation.  

Dean  
  

In process  
  

On-going  
  

We continue to build our knowledge together, particularly via 
the CityLab courses and through SC discussion.  

Encourage POST Faculty to complete the three online Indigenous Awareness 
modules.  

Ellen Pond (POST)  
  

October 
2018  

May 2019  
  

  No longer applicable – we have moved beyond these     
  introductory modules.  

Prepare decolonization materials (briefs) for internal discussion  
  

Ellen Pond (POST)  
  

June 2019  
  

September 
2019  

On hold – other supporting materials are available (e.g. 
Indigenous modules, FPSE materials, UBC MOOC).  

Internal discussion on meaning and intent of decolonization, indigenization  
  

POST Steering 
Committee  

September 
2019  

On-going  
  

In process and on-going; POST SC members sit on both the KPU 
Anti-Racism Task Force and the ARTS Anti-Racism Committee.  

Bring Lekeyten in to speak to Steering Committee, and/or other elders  
  

Ellen Pond (POST)  
  

October  
2019  

  

TBC  
  

 Lekeyten joined us Spring 2020, for a FRAFCA “Circle and 
Box” workshop, just prior to the online transition. Other 
engagement postponed due to c-19.  

Review/revise/try new teaching practices  
  

POST Steering  
Committee  

  

October  
2019  

  

On-going  
  

On-going, including “Decolonization 101” resources for 
faculty.  

Review/revise course outlines to reflect decolonization (preliminary)  
  

POST Steering 
Committee  

September 
2019  

December 
2019  

Completed, passed at Senate March 2021.  

Bring learnings from other departments to the Steering Committee  
  

POST Steering 
Committee  

January 
2020  

April 2020  
  

In process.  
  

Bring elders into courses in an on-going manner  
  

POST Steering 
Committee  

January 
2020  

On-going  
  

On hold due to c-19.  
  

Review/revise course outlines to reflect decolonization (second stage)  
  

Ellen Pond (POST)  
  

July 2022  
  

December 
2022  

TBD.  
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STRATEGY 6: Filling the Gaps in Core Competencies, Streamlining the POST Major and Minor  

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Goal #4 Update and Align Major and Minor Requirements and Goal #5 Revise Existing Course Outlines  

  

Step(s) Required to Achieve this Strategy  
  

Led by  Began 
on (M/YY)  

Completed 
By (M/YY)  

  
Progress to Date/Reasons for Lack of Progress  

Support on SOCI course revision to meet methods course needs.  
  

Ellen Pond (POST)  
  

In process 
 

October 
2018 

Completed.  

Review and edit core POST course outlines (scaffold core competencies; 
preliminary decolonization; add climate change explicitly).  

Ellen Pond (POST)  
  

May 2019 
 

October 
2019 

Completed.  
  

Explore the option of cross-listing ENVI 1121 with a new introductory POST 
course to introduce more students to the POST program (ENVI 1121 is a Q 
requirement with at least three sections taught each year at three different 
campuses).  

Ellen Pond (POST) /  
Paul Richard (ENVI)  

  

January 
2019 

 

August 
2019 

 

Determination made not to proceed with additional, crosslisted 
courses, as part of the changes to our Major/Minor and course 
outline revisions.  

  

Review other departments’ courses for newly developed, relevant offerings.  
  

Ellen Pond (POST)  
  

January 
2019 

August 
2019 

Completed.  
  

Revise Major and Minor requirements to remove extraneous courses and 
add new cross-disciplinary offerings.  

Heather Harrison (PHIL)  
  

June 2019 
 

November 
2019 

Completed.  
  

Take program revisions (curriculum, Major/Minor requirements) through 
governance process.  

Ellen Pond (POST)  
  

Sept  2019 
 

May 2020 
 

Completed, passed at Senate March 2021.  
  

Update Calendar to reflect POST program changes (program description, 
Major/Minor descriptor pages).  

Ellen Pond (POST)  
  

May 2020 
 

Summer 
2021 

Underway.  
  

Communicate changes to POST students.  
  

Ellen Pond (POST)  
  

May 2020 
 

Spring 2021 Underway, following transition plan in Major and Minor D7 
forms.  

  



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
        Reviewers’ Comments: Annual Follow-Up Report 
 

1 
 

  
 

PROGRAM UNDER REVIEW:  Policy Studies 

Instructions for Reviewers 
Your assessment should ensure that progress on the Goals and Planned Actions is clearly articulated. If no progress has 
occurred on a Goal and/or Planned Action, please ensure that a clear rationale has been provided. 
 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Annual Follow-Up Report under review and an overall 
recommendation. 
Reviewer #1: Although several items seem contingent on the pending name change, progress is being made 
where possible. Despite Covid-19 factors there seems to be concerted effort to make progress across several 
strategies and in some cases some adaptations to work around/through Covid-19 restrictions.  
 
Reviewer #2: POST 2nd annual follow-up report explains progress in detail. Most items are completed or are 
underway, a few items are on-hold due to condition change or are postponed due to CityLab launch and 
Covid-19.  
 

The Report (click on the box that corresponds to your recommendation):  
 

☒          Reviewer #1 & #2: Recommend for approval by the SSCPR as is 

☐          Recommend for approval by the SSCPR pending suggested actions (see below) 

☐          Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
Complete this section ONLY if you have identified the following major issues with the Annual Follow-Up: 

a) Progress to date is unclear. 
b) No clear rationale has been provided for why no progress has occurred. 

Issue (page #) Suggested Action 

  

  

  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 
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Agenda Item Philosophy Quality Assurance Plan 

  

Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Philosophy Quality Assurance Plan as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments Philosophy Quality Assurance Plan 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted March 31,  2021 
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Program Review Quality Assurance Plan  
 

Quality Assurance Plan for: Philosophy Date submitted to SSCPR: 04/21 
 

Date Self-Study Report approved by SSCPR: Click here to enter text. Date of External Review: Click here to enter text. 

 

SUMMARY 
Summarize what the program has determined - through evidence - about program quality (e.g. strengths, challenges, opportunities for improvement, potential threats, etc.)  

After careful review of the Philosophy Department’s Self-Study Report and External Review Report, and in consultation with the Office of the Dean of Arts, the department has 

identified three broad goals to improve the quality of our program.  First, we are taking steps to encourage greater enrollment in upper-year philosophy courses; by broadening the scope 

of the upper-year courses offered, we hope to attract a greater number of students to our major or minor program.  Second, we are incorporating some changes to in-class instructional 

design to better address remote and mixed learning as well as to enhance the group collaboration aspect of experiential learning; the department is also seeking to increase links between 

us and other disciplines at KPU, and with the greater community.  Third, the Philosophy Department continues to lobby for a common room, and other resources required for the normal 

functions of an Arts department to better encourage and foster a sense of community and belonging.  In meeting these goals, we intend to capitalize on three of the Philosophy 

Department’s existing strengths. 

First, university interconnections.   We are already well-integrated with the Business, Information Technology, and Brewery programs (which require PHIL 3033: Business Ethics) 

as well as Nursing (which requires PHIL 3010: Health Care Ethics), and Policy Studies (which requires 6 credits in philosophy, with an option for more).  In fact, many of our courses 

lend themselves to other disciplines (e.g., PHIL 1110 (Introduction to Ethics), PHIL 1112 (Environmental Ethics), PHIL 1145 (Critical Thinking), PHIL 1150 (Introduction to Formal 

Logic), PHIL 2115 (Asian Philosophy), PHIL 2120 (Philosophy of Religion), PHIL 3040 (Philosophy of Art), PHIL 3118 (Ethics and Public Policy), PHIL 3430 (Philosophy of Mind: 

Consciousness)).  Second, breadth of expertise.  KPU Philosophy can boast a breadth of expertise covering a wide range of areas in philosophy, from formal logic, to applied and meta-

ethics; from philosophy of sport to philosophy of consciousness.  Thus, we are uniquely situated to expand our course offerings to meet both the needs of the university and of our 

students.  Third, research and scholarship.  Closely related to the department’s breadth of expertise is its passion for research and scholarship.  Almost every member of the department is 

actively pursuing research, whether it be by presenting papers at conferences and community events or publishing journal articles and monographs.  We have an active departmental 

colloquium series.  As well, two members of the department are the primary organizers several of recent “PHILOsurfers Convergence” conferences.1  We firmly believe that active 

research adds to the quality of our program and intend to emphasize its importance as we continue to grow and improve.  
 

 
1 https://www.acpcpa.ca/articles/philosurfer-convergence 
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GOAL 1: Program Currency, Connectivity, and Quality of Curriculum Design: The department is developing strategies for increasing the currency of the program for KPU 

students as well as fostering greater connectivity with other KPU programs and the wider KPU community.  To achieve this goal, we are encouraging greater enrollment in 

upper-year philosophy courses, broadening the scope of the upper-year courses offered, with the intention of attracting a greater number of students to our major or minor 

program. 

 

RATIONALE FOR THIS GOAL: Philosophy can be of greatest service when it institutionally allows space for students to discover philosophy and, if they so choose, to pursue it as a 

minor or major in conjunction with other majors. As is highlighted by the External Reviewer’s Report, KPU’s Philosophy Department is already well-integrated with Business, Nursing, 

and other programs via its ethics and logic courses.  As well, we believe that increasing the enrollment in, and the scope of, upper-year philosophy courses will contribute to the long-term 

viability and success of our degree program. 

 

Towards GOAL 1: 

 

1.1) Near-term (by the end of the 1st year) elements of GOAL 1 for increasing enrolment, majors and minors, and for broadening the scope of upper-year courses:  

 

i. We are modifying some of the titles of our 1000-level courses, as well as some of our upper-year courses, to provide students with a better sense of the content of the course. 

 

Led by: Mazen, Mark, and Liam 

 

ii. We are presently articulating a new 1st-year course in Philosophy of Technology through Film. 

 

Led by: Marc 

 

iii. To further broaden the scope of upper-year course offerings, we are developing and articulating an outline for a Philosophy of Science course.  As conspiracy theories swirl during 

the worst pandemic in a century, the critical thinking and science literacy that a philosophy of science course provides is an invaluable resource for KPU students.  It also has the 

potential to open lines of connectivity with the Faculty of Science (which also goes to GOAL 2). 

 

Led by: Brian, Melinda, Colin 

 

iv. We are developing several Special Topics Courses to be offered over the next few years designed to raise the profile of the department. The remarkable diversity of talent among 

faculty suggests a wide range of curriculum opportunities, with topics including: Justice and Oppression, The Ethics of AI, and Philosophy of Education.  Such courses have 

the potential to facilitate GOAL 2. 

 

Led by: Mark, Christina, and Michaela  
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1.2) Near-term (by the end of the 2nd year) elements of GOAL 1 for increasing enrolment, majors and minors, and for broadening the scope of upper-year courses:  

i. We are developing and articulating a course outline for a third-year Philosophy of Law course to be cross-listed with CRIM 3351.  As is evidenced by the fact that philosophy 

majors do better on the LSAT than any other major2, Philosophy of Law – in conjunction with courses in Critical Thinking and Ethics – provides an ideal area of study for students 

aspiring to attend law school.  (Meeting this GOAL will also contribute positively to achieving GOAL 2) 

Led by: Doran, Patrick, and Colin 

ii. We will seek to cross-list some of our upper-year courses with comparable courses from other departments (which also goes to GOAL 2).  

Led by: Mazen and Melinda 

 

iii. We are broadening our course offerings in Asian philosophy with two new courses: Introduction to Zen and The Art of War.  Such courses have the potential to facilitate 

GOAL 2. 

 

Led by: Puqun and Mark  

 

iv. We propose decreasing the 2000 level course requirements to increase enrolment in third-year courses by lowering the number of second-year courses required to major in 

philosophy to prevent bottle-necking and to increase enrollment in third-year courses. 

 

Led by: Wayne, and Mazen 

 

1.3) Medium-term (by the end of 4th year) elements of GOAL 1 for increasing enrolment, majors and minors, and for broadening the scope of upper-year courses: 

 

i. We propose developing a course on Indigenous Philosophy; for example, such a course could examine the ethical and metaphysical insights gleaned from Indigenous stories and 

legends.  Or, in keeping with the focus on philosophy of law, such a course could examine the philosophy of restorative justice, reconciliation, and so on.  A course of this nature 

would also allow the department to make meaningful connections with local indigenous groups, including the Kwantlen First Nation (which also goes to GOAL 2) 

 

Led by: Puqun, Liam, and Christina 

 

 
2http://dailynous.com/value-of-philosophy/charts-and-graphs/  

http://dailynous.com/value-of-philosophy/charts-and-graphs/
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ii. The department will introduce an Applied Ethics Minor to attract further students from other programs into upper-level courses.  The relevance and importance of sound ethical 

reasoning is now well understood and appreciated across many employment professions.  For those students seeking – or thinking about seeking – a minor in philosophy, an 

Applied Ethics Minor could serve to enhance their discipline or career major.  Given that this is an applied ethics minor, it also goes to GOAL 2. 

 

Led by: Doran, Patrick, Michaela, and Wayne 

 

1.4) Longer-term (by the end of 5th year) elements of GOAL 1 for increasing enrolment, majors and minors, and for broadening the scope of upper-year courses: 

 

i. We propose the development of a Joint Major with Business.  Such a joint major would make the prospects of a degree in philosophy an attractive option for many KPU students 

for a couple of reasons: First, some students (and their parents) worry that a degree in philosophy is impractical.  While such concerns may be misplaced (as footnote 2 indicates), a 

joint major with Business alleviates these concerns.   Second, this particular joint major would also enable courses within a traditional philosophy curriculum to be better-

integrated within an experiential learning context (which also goes to GOAL 2). 

 

Led by: Mazen, Patrick, Michaela, Christina 

 

ii. With (1.2.i – Philosophy of Law) and (1.4.i – Joint Major with Business) in hand, we will look into the viability of a Joint Business, Law & Philosophy degree with the School 

of Business, along with the development of joint certificates, minors, and majors with other departments.  The potential for greater connectivity and experiential learning such a 

degree could provide also goes to GOAL 2. 

 

Led by: Brian, Marc, Doran, Colin 

iii. Supporting Upper-Division Curriculum: Currently, our department offers no more than two to three upper-division courses per semester, because enrolment tends to be low as 

compared to our lower-division and service courses. As far as we are aware, there is no program in place for supporting new courses until they’ve had a chance to take root. It is 

recommended that such a program be devised in consultation with the office of the Dean of Arts. 

 

Led by: Wayne and Melinda  

 

Recommendation(s) this Goal Addresses Report (page number) 

“To give specific direction to its recommendation in Chapter 3 of the Self-Study Report, and to address the problem of inadequate support or 

demand for upper-division courses (p. 10), the department might consider developing a joint Business, Law & Philosophy degree with the School of 

Business.” 

Ext Review p.3 
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GOAL 2: Quality of Instructional Design: The department will incorporate some changes to in-class instructional design, so as to better address the group collaboration aspect of 

experiential learning; as well, the department recommends increasing links between the department and other disciplines at KPU, and with the greater community.  

 

RATIONALE FOR THIS GOAL: The current instructional methods of the department appear to be effective and in line with general practices in the discipline. Results from the 

Philosophy Discipline/Sector Educators Survey indicate that the program’s learning outcomes, both the skills acquired and the knowledge and understanding gained, are relevant to the 

discipline. As is suggested by the External Reviewer’s Report, however, there may be valuable opportunities to apply these same philosophical skills in community settings where critical 

thinking, argument analysis and dispassionate discussion are needed (e.g., neutral moderation and deliberation of controversial community issues). The External Reviewer’s Report 

encourages the department to follow its recommendation to incorporate some changes to in-class instructional design, so as to better address the specifically group-collaboration aspect of 

experiential learning. This can be achieved through KPU workshops and PD opportunities through the Teaching and Learning Commons that relate to group work, dynamics and 

assignment design, including the new intercultural teaching workshop, which is especially valuable given the multi-cultural makeup of the KPU student body. 

 

We encourage the university to be aware that a broad understanding of what it means to learn by experience would be beneficial—an understanding that is respectful of the differences, in 

both content and methodology, of the many disciplines that contribute to a well-rounded undergraduate education. We also recognize the need to increase opportunities for collaborative 

student work in our programs in order to address a perceived deficiency in developing this particular skill. 

 

Towards GOAL 2: 

 

2.1) Near-term (by the end of the 2nd year) elements of GOAL 2 for fostering greater experiential learning and expanding interdepartmental and community connectivity.  

 

i. At least 8 of the recommendations for meeting GOAL 1 also contribute positively to meeting GOAL 2, especially with respect to interdepartmental and community connectivity. 

 

ii. For both our Philosophy of Religion and Asian Philosophy courses, we intend to add greater experiential learning and expand interdepartmental and community connectivity 

by incorporating the following methods: 

 

a) Arrange students to visit local sacred sites (temples, churches, mosques, particularly in Richmond’s famous Highway to Heaven, i.e., No.5 Road) and talk with and learn from 

religious and spiritual practitioners. Students may have the opportunity to understand (or even try) rituals and practices (for example, Zen meditation). They may see the 

connections and differences between the doctrines of a religion or culture and their implementations. 

 

b) Invite local religious and spiritual leaders to give guest lectures or to organize discussions. Students may be able to see how what they learn about a religion or culture in 

classroom setting is taught more empirically and practically by a corresponding religious or spiritual leader. (For example, how would a pastor explain to his church people about 

the “Problem of Evil” without much theoretical argumentation?) 

 

Led by: Puqun and Mark 
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iii. Promoting Flexible Delivery, maximizing effective use of Digital Platforms, and organizing Philosophy Student Events.  

 

• The pandemic has forced every member of the philosophy department to think seriously about the most effective ways to delivery course materials online.  As we begin 

to return to the classroom, we remain mindful that some students and faculty wish to retain the flexibility that remote learning provides.  To this end we will continue to 

offer remote and mixed delivery courses.  Indeed, while some instructors wish to return to the classroom as soon as possible, others are happy to continue remote delivery 

while still others are considering mixed delivery. 

 

• The department will encourage the development of a student Philosophy Club, and will promote Philosophy Student Events with a greater and more effective use of 

Digital Platforms.  Not only will such events and connectivity enhance students’ experience at KPU, they will promote a sense of a philosophy community at KPU.  This 

sense of community will, we believe, encourage more students to major or minor in philosophy.   Of course, achieving this greater sense of community for students 

interested in philosophy will be greatly enhanced by a central element of GOAL 3: a philosophy common space for informal learning and social interaction, as well as 

centralized department spaces, as are found at most other institutions.  

Led by: Marc, Liam, Colin, and Patrick 
 

2.2) Longer-term (by the end of the 5th year) elements of GOAL 2 for fostering greater experiential learning and expanding interdepartmental and community connectivity. 

i. We are augmenting the existing Departmental Speaker Series: In the spirit of increasing our community outreach, it has been proposed that we make some effort to include in our 

departmental colloquia qualified presenters who can speak directly of real-world ethical challenges they face in business and health care. We believe that this suggestion has merit and 

we intend to consider it fully. 

Led by: Liam, Brian, Puqun, and Doran 

ii. Program Advisory Committee.  Unlike many other disciplines and programs, philosophy does not train students for specific occupations.  In this respect, philosophy is more like 

math than engineering.  Mindful of this, we will investigate how Philosophy can best utilize such an advisory committee by consulting industry standards and looking closely at how 

other philosophy departments, in the lower mainland and beyond, have done so.   

 

Led by: Wayne, Melinda, and Mazen 

 

iii. Importantly, a number of the suggestions under GOAL 1 lend themselves to the ARTS 4800 Practicum.  For example: an aspiring law student who is majoring or minoring in 

philosophy could, perhaps after completing our third-year course in Philosophy of Law, shadow a lawyer, or attend local trials, the Human Rights Tribunal, labour arbitration, and so 

on; a nursing student who is doing an Applied Ethics Minor might do a practicum in an emergency room or an oncology ward where ethical reasoning is routinely employed; a 
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student working on a Joint Major with Business might do a practicum working with a corporate ombudsman; a student pursuing a Joint Business, Law & Philosophy degree could 

work with an NGO or an NPO.  

Led by: see GOAL 1 

 

Recommendation(s) this Goal Addresses Report (page number) 

“The ERT encourages the department to follow its recommendation to incorporate some changes to in-class instructional design, to better address the 

group collaboration aspect of experiential learning.” 

Ext Review pp. 8, 9 

  

 

GOAL 3: Quality of Services, Resources and Facilities: The Philosophy department should continue to lobby for a common room, and other resources required for the normal 

functions of an Arts department to better encourage and foster a sense of community and belonging. 

 

RATIONALE FOR THIS GOAL: The challenges articulated by the department relating to the lack of centralized department spaces is real and it is clear that the program would benefit 

by being able to have students identify with a space and utilize a common room for informal learning.  

 

Towards GOAL 3:  

 

3.1) Near-term (by the end of the 1st year) elements of GOAL 3 for increasing and fostering a greater sense of community through common spaces and other means. 

 

i. Marketing Philosophy: we are producing a video for students showcasing the value of philosophy and highlighting how it is different from other university disciplines.  We intend 

to work with Academic Advising to ensure Philosophy is included on the web page showcasing KPU Pathways and to make information about its honours program more 

accessible to students. One way to do so is advertise upcoming upper-division courses so that students can plan their schedules in advance.   These also goes to both GOAL 1 and 

GOAL2. 

 

Led by: Marc, Michaela, Melinda 

 

3.2) Longer-term (by the end of the 5th year) elements of GOAL 3 for increasing and fostering a greater sense of community through common spaces and other means. 

 

i. The onsite visit by the External Reviewers revealed a lack of common space that is neither consistent with industry standards nor conducive to fostering a sense of community.  

More generally, the Philosophy Department would greatly benefit from a discernible presence at KPU: a departmental office, private office spaces for faculty, and a departmental 

lounge or meeting room in which we can schedule regular colloquia and conduct our ongoing business.   

 

Led by: Brian and Wayne 
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Other medium and long-term issues which would benefit the department but which lies largely in the hands of the administration:   

 

ii. The department is reconsidering how philosophy enrolment is handled: Students tend to discover philosophy after they have arrived at KPU. Consequently, they tend to take 

philosophy courses only when they have space in their schedule to experiment, and this is relevant to how enrolment in philosophy (especially at the upper-division) should be 

handled. The recommendation is to consider each upper-division course that is offered in light of forward-looking factors, including, but not limited to, serving students whose 

goal is to complete a philosophy credential. 

 

iii. PD Support and faculty currency: Almost every member of our faculty is engaged in a research project. As a relatively new university, it is imperative that KPU support and 

encourage research, particularly for disciplines such as philosophy for which teaching, learning and research are so intimately tied. We look forward to the university rewarding 

those who do research with paid time to develop new projects at a level that goes beyond the currently limited opportunities. 
 

Recommendation(s) this Goal Addresses Report (page number) 

“The Philosophy department and Dean’s office should continue to lobby for a common room, and other resources required for the normal functions 

of an Arts department.” 

Ext Review p. 10 

  

 

QUALITY ASSURANCE FIVE-YEAR ACTION PLAN 

Describe the Quality Assurance Strategies (specific plans of action) the program must achieve to attain its Goal over the next five year. Detail the steps the program will take to achieve 

each Strategy. Add or remove Strategies and tables as necessary. 

 

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGINS: 06, 2021 

 

STRATEGY 1: The department is developing strategies for increasing the currency of the program for KPU students as well as fostering greater connectivity with other KPU programs 

and the wider KPU community.  To achieve this goal, we are encouraging greater enrollment in upper-year philosophy courses, broadening the scope of the upper-year courses offered, 

with the attention of attracting a greater number of students to our major or minor program. 

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 1: Program Currency, Connectivity, and Quality of Curriculum Design: 
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Step(s) Required to Achieve this Strategy 
To be Led  

by 

To Begin  

on (M/YY) 

To be 

Completed  

By (M/YY) 

 

Notes 

1.1.i) We are modifying some of the titles of our 1000-level courses, as well as some of our 

upper-year courses, to provide students with a better sense of the content of the course. 

 

Mazen, 

Mark, and 

Liam 
09/21 

 

09/22 

 

1.1.ii) We are presently articulating a new 1st-year course in Philosophy of Technology through 

Film  

Marc 

09/21 

 

 

09/22 

 

1.1.iii) To further broaden the scope of upper-year course offerings, we are developing and 

articulating an outline for a Philosophy of Science course.  As conspiracy theories swirl during 

the worst pandemic in a century, the critical thinking and science literacy that a philosophy of 

science course provides is an invaluable resource for KPU students.  It also has the potential to 

open lines of connectivity with the Faculty of Science (which also goes to GOAL 2). 

Brian, 

Melinda, 

Colin 09/21 

 

 

09/22 

 

1.1.iv) We are developing several Special Topics Courses over the next five years designed to 

raise the profile of the department. The remarkable diversity of talent among faculty suggests a 

wide range of curriculum opportunities, including: Justice and Oppression, The Ethics of AI, 

and Philosophy of Education.  Such courses have the potential to facilitate GOAL 2. 

Mark, 

Christina, 

and 

Michaela 

09/21 09/22  

1.2.i) We are developing and articulating a course outline for a third-year Philosophy of Law 

course to be cross-listed with CRIM 3351.  As is evidenced by the fact that philosophy majors 

do better on the LSAT than any other major, Philosophy of Law – in conjunction with courses in 

Critical Thinking and Ethics – provides an ideal area of study for students aspiring to attend law 

school.  (Meeting this GOAL will also contribute positively to achieving GOAL 2) 

Doran, 

Patrick, and 

Colin 

09/21 09/23  

1.2.ii) We will seek to cross-list some of our upper-year courses with comparable courses from 

other departments (which also goes to GOAL 2).  

Mazen and 

Melinda 

09/21 09/23  
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1.2.iii) We are broadening our course offerings in Asian philosophy with two new courses: 

Introduction to Zen and The Art of War.  Such courses have the potential to facilitate GOAL 

2. 

Puqun and 

Mark 

09/21 09/23  

1.2.iv) We propose decreasing the 2000 level course requirements to increase enrolment in 

third-year courses by lowering the number of second-year courses required to major in 

philosophy to prevent bottle-necking and to increase enrollment in third-year courses. 

Wayne, and 

Mazen 09/21 09/23 

 

1.3.i) We propose developing a course on Indigenous Philosophy; for example, such a course 

could examine the ethical and metaphysical insights gleaned from Indigenous stories and 

legends.  Or, in keeping with the focus on philosophy of law, such a course could examine the 

philosophy of restorative justice, reconciliation, and so on.  A course of this nature would also 

allow the department to make meaningful connections with local indigenous groups, including 

the Kwantlen First Nation (which also goes to GOAL 2) 

Puqun, 

Liam, and 

Christina 
09/22 

 

 

09/25 

 

1.3.ii) The department will introduce an Applied Ethics Minor to attract further students from 

other programs into upper-level courses.  The relevance and importance of sound ethical 

reasoning is now well understood and appreciated across many employment professions.  For 

those students seeking – or thinking about seeking – a minor in philosophy, an Applied Ethics 

Minor could serve to enhance their discipline or career major.  Given that this is an applied ethics 

minor, it also goes to GOAL 2. 

Doran, 

Patrick, 

Michaela, 

and Wayne 
09/22 

 

 

09/25 

 

1.4.i) With (1.2.i – Philosophy of Law) and (1.4.i – Joint Major with Business) in hand, we will 

look into the viability of a Joint Business, Law & Philosophy degree with the School of Business, 

along with the development of joint certificates, minors, and majors with other departments.  The 

potential for greater connectivity and experiential learning such a degree could provide also goes 

to GOAL 2. 

Mazen, 

Patrick, 

Michaela, 

and 

Christina 

 

09/24 

 

 

09/26 

 

 

     

1.4.ii) With (1.2.i – Philosophy of Law) and (1.4.i – Joint Major with Business) in hand, we 

will look into the viability of a Joint Business, Law & Philosophy degree with the School of 

Business, along with the development of joint certificates, minors, and majors with other 

departments.  The potential for greater connectivity and experiential learning such a degree could 

provide also goes to GOAL 2. 

Brian, 

Marc, 

Doran, and 

Colin 

09/24 

 

 

09/26 
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1.4.iii) Supporting Upper-Division Curriculum: Currently, our department offers no more than 

two to three upper-division courses per semester, because enrolment tends to be low as compared 

to our lower-division and service courses. As far as we are aware, there is no program in place 

for supporting new courses until they’ve had a chance to take root. It is recommended that such a 

program be devised in consultation with the office of the Dean of Arts. 

Wayne and 

Melinda  

 09/24 

 

 

09/26 

 

  

 

  

 

 

Resource Implications (if applicable) 

What are the resources required to achieve this Strategy?   A common room and centralized departmental space. 

When are these resources required?  As soon as possible. 

What Faculty and/or Institutional support is required?  Click here to enter text. 

 

STRATEGY 2: We recommend that the department attempt to incorporate some changes to in-class instructional design, so as to better address the group collaboration aspect of 

experiential learning; as well, the department recommends increasing links between the department and other disciplines at KPU and with the greater community. 

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 2: Quality of Instructional Design: 

 

Step(s) Required to Achieve this Strategy 
To be Led  

by 

To Begin  

on (M/YY) 

To be 

Completed  

By (M/YY) 

 

Notes 

2.1.i) At least 8 of the recommendations for meeting GOAL 1 also contribute positively to 

meeting GOAL 2, especially with respect to interdepartmental and community connectivity. 

 
 

  

2.1.ii) For both our Philosophy of Religion and Asian Philosophy courses, we intend to add 

greater experiential learning and expand interdepartmental and community connectivity by 

incorporating the following methods: 

a) Arrange students to visit local sacred sites (temples, churches, mosques, particularly in 

Richmond’s famous Highway to Heaven, i.e., No.5 Road) and talk with and learn from religious 

Puqun and 

Mark 

09/21 
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and spiritual practitioners. Students may have the opportunity to understand (or even try) rituals 

and practices (for example, Zen meditation). They may see the connections and differences 

between the doctrines of a religion or culture and their implementations. 

b) Invite local religious and spiritual leaders to give guest lectures or to organize discussions. 

Students may be able to see how what they learn about a religion or culture in classroom setting 

is taught more empirically and practically by a corresponding religious or spiritual leader. (For 

example, how would a pastor explain to his church people about the “Problem of Evil” without 

much theoretical argumentation?) 

 

09/23 

2.1.iii) Promoting Flexible Delivery, maximizing effective use of Digital Platforms, and 

organizing Philosophy Student Events.  

 

• The pandemic has forced every member of the philosophy department to think 

seriously about the most effective ways to delivery course materials online.  As 

we begin to return to the classroom, we remain mindful that some students and 

faculty wish to retain some of the flexibility that remote learning provides.  To 

this end we will continue to offer remote and mixed delivery courses.  Indeed, 

while some instructors wish to return to the classroom as soon as possible, others 

are happy to continue remote delivery while still others are considering mixed 

delivery. 

 

• The department will encourage the development of a student Philosophy Club, 

and will promote Philosophy Student Events with a greater and more effective 

use of Digital Platforms.  Not only will such events and connectivity enhance 

students’ experience at KPU, they will promote a sense of a philosophy 

community at KPU.  This sense of community will, we believe, encourage more 

students to major or minor in philosophy.   Of course, achieving this greater sense 

of community for students interested in philosophy will be greatly enhanced by a 

central element of GOAL 3: a philosophy common space for informal learning 

and social interaction, as well as centralized department spaces, as are found at 

most other institutions.  

Marc, 

Liam, 

Colin, and 

Patrick 

09/21 

 

 

 

 

09/23 

 

2.2.i) We are augmenting the existing Departmental Speaker Series: In the spirit of increasing 

our community outreach, it has been proposed that we make some effort to include in our 

departmental colloquia qualified presenters who can speak directly of real-world ethical 

Liam, 

Brian, 09/21 

 

 

09/26 
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challenges they face in business and health care. We believe that this suggestion has merit and 

we intend to consider it fully. 

Puqun, and 

Doran 

 

 

2.2.ii) Program Advisory Committee.  Unlike many other disciplines and programs, 

philosophy does not train students for specific occupations.  In this respect, philosophy is more 

like math than engineering.  Mindful of this, we will investigate how Philosophy can best utilize 

such an advisory committee by consulting industry standards and looking closely at how other 

philosophy departments, in the lower mainland and beyond, have done so.   

Wayne, 

Melinda, 

and Mazen 

 

 

09/21 

 

09/26 

 

 

 

 

2.2.iii) Importantly, a number of the suggestions under GOAL 1 lend themselves to the ARTS 

4800 Practicum.  For example: an aspiring law student who is majoring or minoring in 

philosophy could, perhaps after completing our third-year course in Philosophy of Law, shadow 

a lawyer, or attend local trials, the Human Rights Tribunal, labour arbitration, and so on; a 

nursing student who is doing an Applied Ethics Minor might do a practicum in an emergency 

room or an oncology ward where ethical reasoning is routinely employed; a student working on 

a Joint Major with Business might do a practicum working with a corporate ombudsman; a 

student pursuing a Joint Business, Law & Philosophy degree could work with an NGO or an 

NPO.  

 

Liam and 

Marc 

09/23 

 

 

 

 

09/26 

We will check for progress periodically 

with an overall assessment of its success 

by 09/26. 

     

 

Resource Implications (if applicable) 

What are the resources required to achieve this Strategy?   A common room and centralized departmental space. 

When are these resources required?  As soon as possible. 

What Faculty and/or Institutional support is required?  Click here to enter text. 

STRATEGY 3: The Philosophy department should continue to lobby for a common room, and other resources required for the normal functions of an Arts department to better 

encourage and foster a sense of community and belonging. 

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 3: Quality of Services, Resources and Facilities 

Step(s) Required to Achieve this Strategy 
To be Led  

by 

To Begin  

on (M/YY) 

To be 

Completed  

By (M/YY) 

 

Notes 

3.1.i) Marketing Philosophy: we are producing a video for students showcasing the value of 

philosophy and highlighting how it is different from other university disciplines.  We intend to 

work with Academic Advising to ensure Philosophy is included on the web page showcasing 

Marc, 

Michaela, 09/21 

 

 

09/23 
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KPU Pathways and to make information about its honours program more accessible to 

students. One way to do so is advertise upcoming upper-division courses so that students can 

plan their schedules in advance.   These also goes to both GOAL 1 and GOAL2. 

 

and 

Melinda 

 

3.2.i) The onsite visit by the External Reviewers revealed a lack of common space that is neither 

consistent with industry standards nor conducive to fostering a sense of community.  More 

generally, the Philosophy Department would greatly benefit from a discernible presence at KPU: 

a departmental office, private office spaces for faculty, and a departmental lounge or meeting 

room in which we can schedule regular colloquia and conduct our ongoing business.   

Brian and 

Wayne 

 09/21 

 

 

 

09/26 

 

Other medium and long-term issues which would benefit the department but which lies largely 

in the hands of the administration:   

i. The department is reconsidering how philosophy enrolment is handled: Students tend to 

discover philosophy after they have arrived at KPU. Consequently, they tend to take 

philosophy courses only when they have space in their schedule to experiment, and this 

is relevant to how enrolment in philosophy (especially at the upper-division) should be 

handled. The recommendation is to consider each upper-division course that is offered in 

light of forward-looking factors, including, but not limited to, serving students whose 

goal is to complete a philosophy credential. 

 

ii. PD Support and faculty currency: Almost every member of our faculty is engaged in a 

research project. As a relatively new university, it is imperative that KPU support and 

encourage research, particularly for disciplines such as philosophy for which teaching, 

learning and research are so intimately tied. We look forward to the university rewarding 

those who do research with paid time to develop new projects at a level that goes beyond 

the currently limited opportunities. 

Liam and 

Colin 

09/23 

 

 

 

 

 

09/26 

We will meet with the Dean’s office, the 

PD committee, and other relevant parties 

by 09/26. 

 

Resource Implications (if applicable) 

What are the resources required to achieve this Strategy?   A common room and centralized departmental space. 

When are these resources required?  As soon as possible. 

What Faculty and/or Institutional support is required?  Click here to enter text. 

 

 

PLAN SUPPORTED BY:    
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      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
            Reviewers’ Comments: Quality Assurance Plan 
 

1 
 

  
 

PROGRAM UNDER REVIEW:  Philosophy 

Instructions for Reviewers 
Your assessment should ensure the Quality Assurance Plan does the following: 

o address all the recommendations in the Self-Study and External Review reports (or provide a clear 
rationale when a recommendation is not addressed); 

o provide clear, realistic plan of actions that are within the department’s purview; 

o clearly articulate how the Program will demonstrate Progress on a Goal, Strategy and/or Step in its One-
Year Follow-Up Report. 

 

OVERALL ASSESSMENT:  
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Chapter 1. Program Overview 

Program Description  

Kwantlen Polytechnic University (KPU) takes its name from the Kwantlen First Nation. The 
word "Kwantlen" means Tireless Runner and is reflected in the university's motto 
"through tireless effort, knowledge and understanding." KPU is located in a region south 
of the Fraser River which overlaps with the unceded traditional and ancestral lands of the 
Kwantlen, Musqueam, Katzie, Semiahmoo, Tsawwassen, Qayqayt and Kwikwetlem 
peoples.  
 
KPU was originally formed in 1981, after separating from Douglas College. The university 
then took over the campus south of the Fraser River, where KPU continues to be present 
today. In 1995, the institution became a degree-granting university college, and in 2008 
became a polytechnic university. KPU now has five campuses located in the Metro 
Vancouver region of British Columbia and offers Bachelor's degrees, associate degrees, 
diplomas, certificates and citations in more than 120 programs. Almost 20,000 students 
attend courses at KPU campuses in Surrey, Richmond, Cloverdale, and Civic Plaza at 
Surrey Central. 
 
KPU is a teaching focused university with over 1,400 faculty and staff members. Within 
this group there are over 70 researchers working on active sponsored research projects. 
Our classes have a maximum of 35 students, and many are even smaller than that. We 
pride ourselves on having a student-centered learning environment that brings together 
students, instructors, guest lecturers, and industry experts. It is this small class size, and 
student focused learning environment that we feel gives KPU an edge and provides a 
different learning experience for our students than in other large universities. 
 
KPU has a bicameral governance structure that consists of an Office of the President, 
Office of the Provost and Vice President, Academic, as well as an Office of the Vice 
Provost, Students. In addition, there is a Chancellor, Board of Governors and Senate 
through which all academic initiatives and decisions must be ratified. Within Senate there 
are a number of different subcommittees and standing committees overseeing 
governance. The Senate Committee which is of most direct relevance to this report is the 
Senate Standing Committee on Program Review (SSCPR) which is responsible for the 
administration and evaluation of the program review process of which the current Self-
Study Report (SSR) is one important component.  
  
In terms of academic divisions, KPU has seven different faculties consisting of the 
following: 
 

 Faculty of Academic and Career Preparation  

 Faculty of Health  

 Science and Horticulture  
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 Faculty of Trades and Technology  

 School of Business  

 Wilson School of Design  

 Faculty of Arts 
  

The Anthropology department belongs to the KPU Faculty of Arts. Similar to the other 
faculties, Arts has its own internal governance structure which is led by the Office of the 
Dean which also contains three Associate Deans. The Faculty of Arts has its own set of 
Bylaws and Faculty Council through which academic and other Arts related initiatives are 
approved and then forwarded to Senate for ratification. The Faculty Council also governs 
four major Arts Standing committees consisting of the following: 
 

 Nominations and Governance  

 Curriculum  

 Academic Planning and Preparation  

 Student Advisory Committee  
 
In addition to the Dean, Associate Deans and staff representatives, Faculty Council is 
composed of one faculty member from each department within Arts. As a result, each 
department has one voting member and full representation when decisions about the 
Faculty of Arts are concerned. The Anthropology department has a current representative 
who sits on the council. 
 
Since the Anthropology department resides within the Faculty of Arts, admission into the 
program is dependent upon admission to the University and the Faculty itself.  There are 
four possible applicant categories to enter into KPU: 
 

 High School Graduate 

 Transfer Student 

 Mature Student 

 Aboriginal Student 
 
For successful entry, students must meet the undergraduate English proficiency 
requirement through an acceptable high school course, KPU course or testing option. For 
a definition of the applicant categories and more details about the English Language 
Proficiency Requirement, please refer to the following link 
(https://kpu.ca/admission/requirements#English-proficiency requirements) 
 
The Anthropology program offers an undergraduate Bachelor of Arts BA Major degree, a 
Bachelor of Arts Minor in Anthropology degree and an Associate of Arts, Anthropology 
degree (all based upon the English Proficiency Requirement).  Details about Admission 
Requirements and the number of credits needed for each degree are provided in 
Appendix 1A, 1B and 1C.  
 



Anthropology Self-Study Report P a g e  | 5 

Students may declare their major in Anthropology at any time admission requirements 
are met. Students transferring from other institutions may met these entry requirements 
via the articulation process outlined in KPU Policy A6. Recognition of Prior Learning (RPL) 
Procedures at 
(https://www.kpu.ca/sites/default/files/Policies/AC6%20Recognition%20of%20Prior%20L
earning%20Policy.pdf) and the BCCAT guidelines for transfer and articulation 
(https://www.bccat.ca/articulation/principles.cfm). 
 
Existing lower division courses for the two-year Associate of Arts and four-year BA minor 
in Anthropology programs meet academic standards at other post-secondary institutions 
in British Columbia. They articulate directly or as unassigned credits with courses offered 
in other Anthropology or Archaeology degree programs through BCCAT including those 
offered at Simon Fraser University, University of British Columbia, University of Victoria, 
University of Northern British Columbia, Vancouver Island University, Capilano University, 
Trinity Western University and Thompson Rivers University. For more details on the 
structure and laddering of the Anthropology program at KPU, see Appendix 1D. More 
detailed comparisons between the KPU Anthropology program and those at other BC 
Universities is provided in Chapter 2. 
 
Currently, the anthropology department offers courses at four campuses: Surrey, 
Richmond, Langley and Cloverdale. Upper division courses offered for the BA Major are 
usually offered predominantly at Surrey and Richmond. 
 
As of January 2021, the anthropology department consists of 10 regular faculty members. 
Of these seven are full-time (100%) and three are part-time (50%). The department is 
supported by one Department Assistant, who works for Anthropology as well as Sociology 
and the NGO certificate Program. More detailed information and faculty bios are 
provided in Appendix 1E. 

Brief History of the Program 

The Anthropology Program began as a service department in 1981 mainly for the 
Criminology and Psychology Departments at Kwantlen College. At that time, we were part 
of the Sociology and Anthropology Department in the Faculty of Social Sciences. We 
offered a two-year Associate of Arts in Anthropology degree. In 2006, after Kwantlen 
College became Kwantlen University College, the Sociology and Anthropology 
Department became separate departments of Anthropology and Sociology. A Bachelor of 
Arts Minor in Anthropology was introduced in 2008, the same year that Kwantlen 
University College became Kwantlen Polytechnic University. The Major in Anthropology 
was implemented in the fall of 2011. The Faculty of Social Sciences and Faculty of 
Humanities were united in 2012 to become the Faculty of Arts, where Anthropology is 
currently one of twenty-one departments. 
 
The Bachelor of Arts minor in Anthropology was revised in 2017 to reduce the number of 
required credits and required core courses for the degree. The change was threefold: (1.) 
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to create more flexibility and choice in the core requirements for students wishing to 
complete the Bachelor of Arts Minor in Anthropology, (2.) to increase enrollment in 
Anthropology classes, and (3.) to bring the Anthropology minor in line with other minors 
in the Faculty of Arts (reducing the minor by 6 credits. There are now 27 credits required 
for the minor). 
 
The goal in developing the Anthropology Program at KPU was to prepare students for life, 
work, and research in diverse local communities, in a knowledge and information-based 
economy for a world that is increasingly globally interconnected. In completing our 
program, students will cultivate and demonstrate skills in inter and intra-cultural 
communication, analysis, and both scientific and humanistic methodology working 
towards a greater understanding of cultural diversity and inclusivity, and indigenization in 
both the local and wider community. 

External Accreditation 

Anthropology at KPU is not an externally accredited program, but faculty and students 
can apply for professional accreditation within their field of study. For example, faculty 
can apply for accreditation based upon their academic credentials, training and skill 
development training sessions they have received, while students who complete the KPU 
Applied Archaeology Field School can apply to be accredited as an individual member of 
the British Columbia Association of Professional Archaeologists (BCAPA). Several classes 
of membership are available, including Student, Affiliate, Intern, Associate, and 
Professional. Criteria for each type of membership are outlined on their website 
(https://www.bcapa.ca/members/subscribe/). Membership is restricted to 
archaeologists, archaeological managers, and related professionals practicing archaeology 
in British Columbia. 

Scope of the Review 

The purpose of this review is to assess the quality of our program and to ensure that we 
uphold the overarching goals of the KPU 2023 Academic Plan, which is discussed in more 
detail in Chapter 3. Program Review is the mechanism by which we practice 
accountability, and communicate it to our community as it allows for a detailed analysis 
of our program's strengths and areas for improvement that will result in enhancements to 
the program. This is the first program review for KPU’s Anthropology Department since 
the creation of the BA Major in Anthropology in 2011. Now that the BA Major has been 
operating for the past 10 years, our faculty would like to use this first program review as 
an opportunity to obtain answers to a number of important questions: 
 
1)Who are our students and they feel well-trained and prepared for the jobs they are 
applying for and those they obtain? How has the degree helped them in their professional 
lives? 
 

https://www.bcapa.ca/members/subscribe/
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2)What are the strengths and weaknesses in our course offerings in terms of providing 
practical skills to our students? How effective were our field schools in providing 
adequate training for future employment? What additional skills do they need that we 
should incorporate into our program in the future? 
 
3)Do our students feel they got adequate training in lab methods from our program? 
What kinds of facilities would further enhance the learning experiences of our students 
who are taught predominantly in a classroom setting? 
 
4)What were classroom experiences like for our student assistants? How effective or 
helpful is it to have a student assistant in classroom and lab settings for both registered 
students and teaching faculty? 
 
Note: student assistants often play an important role in our program through their work 
in preserving, organizing and maintaining teaching collections for forensic anthropology 
and archaeology classes. They also supervise and teach students through experiential 
learning activities in these classes and assist students who work with data in NGO and 
cultural anthropology courses. In addition to employment, student assistants also receive 
training in the teaching and research methods used by anthropologists as part of their 
program. This they take with them after graduation when they begin their future careers. 
 
5)How do potential employers view and understand the discipline of Anthropology? What 
skills are employers looking for when hiring anthropology graduates? How can we better 
advertise the advantages of hiring anthropology graduates to the wider community? 
 
Based on these questions, the anthropology department developed a survey 
questionnaire with the assistance of the KPU Office of Planning and Accountability (OPA) 
Quality Assurance Department that would provide feedback from a number of important 
sources. This would allow us to begin to evaluate the effectiveness of our program and 
begin to think of necessary changes to help improve our program offerings in the future. 
The survey was sent to: 

 Current KPU anthropology students 

 Current KPU anthropology faculty 

 KPU Anthropology alumni  

 Community members within the education sector 

 Community members within the employer sector 
 
Since our program has two separate streams offered to our students, some survey 
questions were directed towards only students within the Cultural Anthropology stream 
or those within the Archaeology/Biological Anthropology stream. The rationale was to 
receive more detailed data and information, provided in the Appendices, about each 
stream to evaluate their effectiveness. This will allow us to also consider other delivery 
options or organizational models if deemed necessary. The bulk of the information 
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contained within the current Self-Study Report is based on the results from this survey 
questionnaire. 
 
The organization of this Self-Study Report will be as follows. After the current 
Introduction, Chapter 2 will discuss the program currency and connections of the 
Anthropology department at KPU followed by an overview of the quality of curriculum 
design within the program in Chapter 3. Chapter 4 contains an assessment and discussion 
of the quality of instructional design within the anthropology program followed by an 
overview of the quality of resources, services and facilities at KPU, from the student and 
instructor perspective, in Chapter 5.  In Chapter 6 we provide a summary of our main 
conclusions based on the results from our survey data and provide a list of short-term, 
medium-term and longer-term recommendations for our department to act upon to 
improve the overall quality of our program. Chapter 7 contains an assessment and 
response to the Self Study Report from the Dean of Arts and Associate Dean responsible 
for anthropology at KPU. They evaluate the document and the department's list of 
recommendations from the perspective of the Faculty of Arts as a whole. Finally, the 
Appendices for the Self-Study Report are contained within Chapter 8 including all the 
supporting data and information cited in the document. 
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Chapter 2. Program Currency and Connections 

This chapter provides an assessment of the program's competitiveness in relation to 
other anthropology programs in British Columbia, and our connections to other 
institutions and the wider community. We discuss the program's connections to its 
advisory board, the discipline/sector and other academic units at KPU, and assess student 
demand for the anthropology program. 

Competitive Context 

This section provides a brief comparison of other anthropology programs in BC with KPU. 
BA Major programs in Anthropology are offered at several other post-secondary 
institutions in British Columbia, including Simon Fraser University (SFU), University of 
British Columbia (UBC), University of Victoria (UV), University of Northern British 
Columbia (UNBC), Vancouver Island University (VIU), Capilano University (CU), Trinity 
Western University (TWU), Thompson Rivers University (TRU) and University of the Fraser 
Valley (UFV). Based on a comparison of degree offerings, shown in Appendix 2A, KPU 
anthropology has some similarities to Capilano University with the offering of AA and BA 
Major degrees, and the University of the Fraser Valley with a BA Minor and Major, 
although the UFV major is a combined Sociology and Anthropology degree. KPU is also 
similar to Vancouver Island University in that both programs offer the BA Minor and 
Major degrees; however VIU offers an additional BA Honours degree in their program. 
KPU is also somewhat unique, like Capilano and Thompson Rivers Universities, from some 
of the other larger universities, by offering an Associate of Arts degree.  
 
As shown in Appendix 2A, only three universities in BC offer graduate degree programs 
including UBC, UV, and SFU. Interestingly, SFU is unique in having separate departments 
of Anthropology and Archaeology and this is further reflected in their degree offerings, 
which include not only the more traditional BA Major, MA and PhD degrees, but also 
some Joint Major degrees such as Archaeology and First Nations Studies, Biological 
Anthropology and Cultural Resource Management Certificates and a cooperative 
education program in Archaeology. This point is of interest because the development of 
the two stream model in our KPU BA Major degree was partially influenced by the 
organization of the SFU program. With the applied and experiential learning focus of our 
KPU program, perhaps we should also consider offering additional more focused or 
specialized degrees for our students as well. 
 
Appendix 2B also compares BC anthropology program characteristics in terms of BA 
Major required numbers of courses, required and available methods and theory courses 
at the lower and upper levels as well as GPA where applicable. The KPU anthropology 
requirements are comparable and within expectations for student achievement at the 
other major BC degree granting institutions. However, we believe that we distinguish 
ourselves at KPU from other post-secondary institutions by providing a focus on applied 
and career skills that are in demand in the current job marketplace. Our small class sizes 
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of a maximum of 35 students, undergraduate focus, and collaborative approach to 
learning allow for strong peer-bonds between faculty and students. This approach is 
helpful for them to obtain reference letters, network connections, and promotes a 
culture of two-way exchange and learning.  
 
Program’s Connections to its Advisory Board 
 
Anthropology does not yet have a Program Advisory Committee but are currently in the 
process of developing one. Our intention was to begin the process in a fulsome manner in 
fall of 2020; however, things moved very slowly due to the amount of projects and work 
in which faculty were currently involved. This was exacerbated even further when the 
Covid-19 Pandemic occurred and the department, much like the entire KPU community, 
was forced to divert additional time and resources to the switch to online teaching.  
 
As of the end of January 2021, we have created a list of individuals from the wider 
community, including educators, employers and other business professionals and are 
contacting them to see if they would be interested in serving on our Advisory Board. In 
addition, we plan to connect with other Arts departments that have a PAC and cover 
topics and subject matter closely related to Anthropology, such as Sociology, Geography 
and History, to see what strategies they used to create their Advisory Boards and to learn 
how these committees can also lead to various opportunities for students. Such 
collaboration with other departments could allow us to explore possible areas of overlap, 
and perhaps more integrated PAC models. This could be of particular value to smaller 
departments where similar programs could meet their community outreach goals with 
fewer members with an interdisciplinary focus. We realize that working with a Program 
Advisory Committee will be very valuable to our continued growth and development as a 
department and future community ties. 

Program’s Connections to the Discipline/Sector  

The following section will discuss our program's connections to the discipline, sector and 
our alumni. The Anthropology Department has several ongoing projects that connect us 
with our wider discipline and employment sector including The Applied Archaeology Field 
School (AAFS), an Applied Ethnographic Field Studies Course in Cultural Anthropology 
(AEFS), community projects through the NGO and Nonprofit Certificate Program, and 
Ethnographic research projects in Mexico. 
 
The Applied Archaeology Field School (AAFS) ran successfully for the first time in Summer 
2009. The field school is a 12 credit, full semester series of applied courses including: 
ANTH 3361 Archaeology Field Studies (6 credits), ANTH 3301 Archaeological Methods for 
Cultural Resource Management (3 credits), and British Columbia Archaeology (3 credits). 
It has been endorsed by the British Columbia Association of Professional Archaeologists, 
the first such endorsement of a field school in Canada. 
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The AAFS was developed in direct partnership with the Boston Bar First Nation 
(Nlaka'pamux). The research questions and issues were directly applicable to the needs of 
the Nlaka'pamux: in fact, it was this community that chose the research goals for the 
2009 season. During the field school, students and faculty worked closely with the Boston 
Bar community and KPU backed a funded spot for a student from Boston Bar to attend 
the field school and receive training in archaeology. Since 2009, the Applied 
Archaeological Field School has been successfully offered five more times (usually offered 
every 2 to 3 years) following the same collaborative format continuing the partnership 
with both Boston Bar and, more recently, Spuzum First Nation communities. 
 
We also currently offer an Applied Ethnographic Field Studies Course in Cultural 
Anthropology (AEFS), which is our 6-credit ANTH 3150 course, that ran for the first time in 
Summer 2018 with a research focus on homelessness in the northern Surrey. Prior to the 
Covid-19 outbreak, our cultural anthropologists had been involved in Surrey City Lab 
which is an innovative partnership between the City of Surrey, Simon Fraser University 
and KPU. The goal is for students, city staff, faculty and the community to co-create 
solutions to make Surrey more livable, sustainable, and engaged.  
 
Several Lower Mainland Nonprofit organizations have benefitted from KPU students 
doing community projects for the Certificate in NGO (Non-Government Organizations) 
and Nonprofit Studies which is housed within the Anthropology Department. The 
relationship between the Anthropology Department of KPU and Kwantlen First Nation is 
maintained through a historical mapping project undertaken by NGO students, and the 
fact that several of our alumni worked both for the band office and on archaeological 
field projects.   
 
Two of our Cultural Anthropologists have recently conducted ethnographic research with 
Maya communities in Mexico involving KPU students as research assistants. Areas of 
focus included the relationship between food sustainability and climate change as well as 
the impacts of development and tourism on the Milpa and Tren Maya in the Calakmul 
region of southern Mexico. 

 
One of the ways in which we connect with our alumni is through those employed by 
Archaeological consulting firms or First Nation Bands. They often contact and stay in 
touch with members of our faculty to update them on their employment situations. We 
also reach out to students who have done work for NGO and Nonprofit groups by email 
or social media about possible opportunities for current students. The current Director of 
the KPU NGO Certificate Program is also a member of the Anthropology department who 
has direct ties with many NGOS and Nonprofits to connect their students with projects as 
part of their program coursework. Though we do the best we can to connect with the 
Discipline/Sector and Alumni with current time and resources, we could be doing this on 
a more consistent and widespread basis; especially given the fact that our survey data 
indicated an interest in having alumni connect with current students. (See Table 1 below). 
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Table 1. Alumni satisfaction with staying connected to the Anthropology program. 

 

Program’s Connections to Other KPU Academic Units 

This section provides a brief discussion of our program's connections to other academic 
units at KPU in terms of overlap and service courses provided by other departments. 
Anthropology is a unique discipline because it combines approaches from the natural 
sciences, social sciences and humanities. Our analyses and interpretations through the 
lens of anthropological theories and methods means that we offer a unique perspective 
in our classrooms and classroom lab exercises, and in the community, although there is 
also overlap in content with other disciplines taught at KPU. Since many Anthropology 
courses have an applied component, access remains important to students in other 
faculties and programs as well. For example, ANTH 1100 Social and Cultural 
Anthropology, ANTH 2163, Culture Health and Healing, and ANTH 2142, Indigenous 
Peoples of Canada, are either required, or highly recommended, in Criminology, 
Indigenous Studies, and NGO and Nonprofit Studies. Anthropology 2163 is part of the 
Bachelor of Science in Psychiatric Nursing, while the subject matter of ANTH 2142 is 
recommended to nursing students as cultural sensitivity training. 
 
Anthropology's connections to the Faculty of Health have been recently affected by 
program and curricular changes that have occurred. The Health Foundations Certificate 
Program has been discontinued. This program provided foundational knowledge and skills 
necessary to continue studies in the Health Care field in which students that completed 
the program could then continue their final three years of Bachelor of Science  in Nursing 
or Bachelor of Science in Psychiatric Nursing. Our ANTH 1100 Social and Cultural 
Anthropology course was one of the required courses for the Health Foundations 
certificate, and also a Prerequisite for the two Bachelor of Science degrees in Nursing. 
Once no longer required, these changes likely had effects on enrollment in lower level 
anthropology courses in terms of undeclared students who were no longer taking, or 
needing to take, courses such as ANTH 1100. These changes have reminded the 
anthropology department that other KPU programs are dynamic and changing according 
to the needs of their students and community partners, and how we need to continue to 
have dialogue and consult with our KPU partners on how our program can adapt and 
continue to serve not only our ANTH students, but also students in other related 
programs as well. 

Program’s Articulation and Credential Recognition Processes 

This next section provides an overview and discussion of our program's articulation and 
credential recognition processes at KPU. The Anthropology department values the 
established processes for articulation and transfer within programs across BC. We send a 
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representative to the annual meeting of the Sociology and Anthropology Articulation 
Committee of the British Columbia Council on Admissions and Transfers (BCCAT). We 
contribute annual reports on our department’s activities to the committee and decisions 
made through the articulation process are implemented in our department. 

 
The majority of our courses in first and second year (as of Sept 2020) are accredited by 
BCCAT for transfer credit at other institutions. Upper level ANTH courses are also 
accredited by BCCAT for transfer credit. Of our total of 41 ANTH courses, only the list 
below are not yet accredited for transfer: 
 
ANTH 2250 - Biological Anthropology of the Human Lifespan 
ANTH 3160 - Environmental Activism 
ANTH 3220 - Human Osteology  
ANTH 3502 - Special Topics in Biological Anthropology 
ANTH 3510 - Anthropology of Genocide  
ANTH 4501 - Selected Problems in Anthropology 
ANTH 4502 - Regional Focus in Anthropology 
ANTH 4510 - Applied Research in Anthropology 
 
The remaining courses went through the new course implementation process at a time 
when institutions did not evaluate third-and fourth-year courses. These courses will also 
be submitted for evaluation for transfer credit. 
 
KPU Anthropology also accepts equivalent courses from sending institutions.  First and 
second year courses are given credit within the framework of the flexible pre-major 
developed by the Sociology and Anthropology articulation committee. (See BCCAT 
Guidelines for Transfer and Articulation at https://www.bccat.ca). In years three and four, 
courses are evaluated for transfer credit into KPU by a faculty member with expertise in 
the topic. At this level, KPU Anthropology transfer credit is provided as unspecified credit 
at the year level (for example, ANTH 3XXX in third year). 

Program’s Public Information and Community Outreach 

The next section provides a discussion and assessment of our program's public 
information and community outreach capabilities. The Anthropology Department does 
not yet have formal processes in place for providing information about our program to 
external groups; however, we realize the importance of this to the continuing growth and 
vitality of our department and have been engaging in more informal was of reaching out 
and advertising our program to the local community. 
We participate in KPU Open House Days and hold information sessions for KPU students, 
who are interested in declaring a Major in Anthropology. We have held several of these 
over the past few years with the help and coordination of our Arts advisors from the 
Dean's office. Despite these efforts, it seems that the majority of our students come to 
Anthropology through word of mouth, that is, another student recommends our courses 
to them. Faculty are finding that we are teaching relatives of students who have 
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previously taken our courses. However, students who become majors often do so after 
discovering they value our courses and styles of teaching. 
 

Each year our faculty make presentations to various school and community groups, some 
as far away as Vancouver Island, and this is an activity we enjoy --- bringing knowledge 
about our subject to new people.  Recently an initiative through the joint Canadian 
Anthropology Society (CASCA) and American Anthropological Association (AAA) 
conference in November 2019 “Anthropologists Go Back to School,” sent the three 
Cultural Anthropology faculty members, together with AAA colleagues, into two Surrey 
School District secondary schools, Princess Margaret and Tamanawis. We gave 
presentations to students in grades 10, 11, and 12 and look forward to building on the 
connections made through collaboration with the KPU Future Students Office and other 
similar departments within the Faculty of Arts. Another strategy we may try, that we have 
heard was successful for other KPU departments, is to visit local institutions like 
University College of the Fraser Valley, Capilano University and Langara College to recruit 
transfer students into our Anthropology program. 

Student Demand for the Program 

This next section provides a discussion and evaluation of student demand for our 
program based on enrollment data compiled by KPU Office of Planning and Accountability 
(OPA) Quality Assurance Department. In terms of demand, Table 2 below shows the 
number of students registered in Anthropology courses has gone up by 28% over the past 
5 years compared to a Faculty of Arts increase of 15%). However, based on graduate 
headcounts, there has not been a significant change in percentage of graduating 
anthropology students, when compared to those for the Faculty of Arts. The graduate 
headcount percentage is 2.8% in 2013/2014, peaks to 3.8% in 2014/2015 and 3% in 
2015/2016 and then declines slightly to 2.5% in 2016/2017 and eventually 1.6% in 
2017/2018. (Tables 3 and 4 Below). 
 
Table 2: FTE Headcount1 by Academic Year: Anthropology and Faculty of Arts 
Undergraduate Courses  

 2013/14 2014/15 2015/16 2016/17 2017/18 % 
Change2 

Anthropology 1,465 1,487 1,382 1,669 1,878 28% 

Faculty of 
Arts 

10,748 10,780 10,440 11,036 12,360 15% 

                                                       
1 Headcount used for FTE calculations. This includes students enrolled in the course from the Stable Enrolment date, 

including those who later withdrew from the course. 
2 % Change refers to change between 2013/14 to 2017/18. 
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Table 3: Graduate Head Counts3    by Academic Year: Anthropology 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Total4 19 30 26 18 13 

Associate of Arts 2 4 - 2 2 

Bachelor of Arts 17 25 22 15 9 

Bachelor of Arts-Double 
Major 

- 1 4 1 2 

 
Table 4: Graduate Headcount by Academic Year: Faculty of Arts 
 2013/14 2014/15 2015/16 2016/17 2017/18 

Total 678 800 861 715 802 

Associate Degree 149 126 92 65 74 

Bachelors Degree 334 357 482 345 386 

Certificate 107 193 144 127 102 

Diploma 97 130 152 192 246 

 
The data suggest that although the number of students graduating with an Anthropology 
degree has been fairly stable over the past five years, the percentage remains low when 
compared to the Faculty of Arts in general, especially when compared to other 
departments, such as Psychology and Criminology, that have a larger number of 
graduates per year. This may be partially explained by the fact that Anthropology is a 
subject that students need to discover at university since, until recently, it was not 
commonly highlighted in high school programs or presented as a possible career option. It 
might be useful to review the new K-12 High School curriculum changes and how it may 
be changing the students’ familiarity with anthropology as they enter KPU.  
 
In addition, there has been a large influx of International students in recent years and 
many chose to acquire a diploma in General Studies or other programs rather than a BA 
in Arts. The ANTH 1100 course in Cultural Anthropology and ANTH 1217 Forensic courses 
still continue to have high enrollment as electives for students in other programs. 
Anthropology is a very interdisciplinary subject and we sometimes gain students when 
they enroll in our classes, enjoy the subject matter and then switch from other areas of 
study. Another possible factor in our enrollment trends could be related to the changes in 
the Faculty of Health and Health Foundations Certificate Program that are mentioned 
earlier on page 12. Of note, the percentage of KPU Anthropology students compared to 
the overall enrolment trends in B.C. has gone down slightly but remained relatively stable 
over time. In 2013/14 KPU Anthropology represented 13.1% of the total in the province, 
and remained at about 12% from 2014 to 2017 (Table 5 Below).  

                                                       
3 All data reported in this section was obtained from the Credentials dashboard AY 2017-18, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
4 Total graduate headcounts presented in Exhibits 13 and 14 are unique headcounts of students for the year, not the sum 
of the credential counts to avoid double counting students. 



Anthropology Self-Study Report P a g e  | 16 

Table 5: Number of Students Enrolled in Anthropology Programs at B.C.5 Public Post-Secondary 
Institutions 

 2012/13 2013/14 2014/15 2015/17 2016/17 

Total 1,106 1,003 901 792 770 

 
In terms of demographic profile, more anthropology students over the past 5 years have 
been female (74-79%), and a moderate proportion were 22 years of age or younger  
ranging from 58 to 45% over that time frame. Interestingly, 61 to 63% of Faculty of Arts 
students over the past 5 years have been female, while 67-69% have been 22 years of age 
or younger (Tables 6 and 7 Below). 

Table  6: Profile of Anthropology   Students6 by Academic Year 

Student Profile 2013/14 2014/15 2015/16 2016/17 2017/18 

FTE Headcount 131 105 93 98 80 

% Female 76% 75% 74% 79% 76% 

% 22 years or younger 58% 52% 47% 52% 45% 

% International 4% 3% 2% 2% 1% 

% Pathway - - 3% 3% 5% 

 
Table 7: Profile of Faculty of Arts Students by Academic Year 

Student Profile 2013/14 2014/15 2015/16 2016/17 2017/18 

FTE Headcount 6,368 6,106 5,712 5,692 5,895 

% Female 61% 63% 63% 62% 62% 

% 22 years or younger 67% 67% 68% 69% 69% 

% International 3% 4% 5% 8% 15% 

% Pathway - - 5% 8% 9% 

 
Gender distribution in the Anthropology program does not appear to be equitable, based 
on the data from Table 6; however, it does reflect the gender composition of professional 
organizations in the field. Since Anthropology attracts a large number of individuals who 
identify as female, It reflects a false perception among the general public that degrees in 
the field do not result in full-time jobs that support families. Appendix 2C shows the 
results of a recent survey by the American Anthropological Association listing the major 
areas of post-graduate employment for Anthropology students. 
 
Of note, Tables 6 and 7 also suggest that Anthropology is behind in attracting 
international and pathway students compared to the Faculty of Arts. The areas of 
employment listed above do not initially connect with international or pathway students 
as a career choice, since many are unfamiliar with Anthropology as a path toward these 

                                                       
5 All data reported below was obtained from the STP Enrolment dashboard 2016-17. STP refers to the B.C. Student 
Transitions Project, which tracks students in the public post-secondary education system. Data are coded by Classification 
of Instructional Program (CIP). To identify Anthropology programs, CIP codes 45.02, 45.0201, 45.0204, 45.1301 were used.   
6 All data reported in this section was obtained from the Enrolment dashboard 2017-18, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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career goals. However, they are career choices that appear to attract females in greater 
numbers. Greater advertising of our program and the career possibilities with an 
Anthropology degree are future objectives. 
 
In terms of Seat trends, the average number of seats offered per class in Anthropology 
courses gradually increases and is above the Faculty of Arts rate from the year 2014 to 
2018 while the average number of seats filled per class is also higher in Anthropology 
than the Faculty of Arts (Table 8). However, there is a change in fill rates in Anthropology 
courses compared to Arts over the same time frame where our program rates are slightly 
higher in 2014/2015 but then become lower in 2017/2018 (Table 9). 
 

Table 8.  Seat Trends7Average  Seats per Class from 2014/15 to 2017/18. 
 

Anthropology      Faculty of Arts 

 

 

 
 
 
 
 
 
 

 

Table 9: Fill Rate from 2014/15 to 2017/18. 

 
Anthropology      Faculty of Arts 

 
 
 
 
 
 

 
 
 
Of note, there was a change in the admission process to KPU in 2015. Until this time, 
students were admitted directly into our program and the majority of these students are 
counted in the following years (as shown in Table 2). However, since September 2015, 
students were admitted into the Faculty of Arts and they do not show up in our program 
headcount unless they declared into the program. The lower percentage in the following 
years, compared to the Faculty of Arts, may indicate a number of Anthropology students 

                                                       
7 All data reported in this section was obtained from the Seat Statistics dashboard 2017-18, which is located at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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who have not declared for the Anthropology program because they have yet to meet 
program declaration requirements or have chosen not yet to declare their major. 
Enrollment and retention rates remain a very important issue for our program and one 
which we address further into the Self-Study Report. 

Summary and Recommendations 

 This section provides a brief summary of our findings in Chapter 2 and a list of 
recommendations that our department can use to further improve the currency and 
connections of our program. As discussed earlier in Chapter 2, KPU anthropology does 
have some similarities to other BC universities in terms of degree offerings and curricular 
requirements. Capilano University, University of the Fraser Valley and Vancouver Island 
University stand out as being most similar. KPU is also one of the few programs in BC to 
offer an Associate of Arts degree to our students. KPU Anthropology has interesting ties 
with SFU, even though it offers graduate degree level credentials. We have the two 
stream approach loosely modeled on SFU's division into separate departments of 
Anthropology and Archaeology. In addition, SFU's offering of additional credentials to the 
more standard degrees is of interest, and will be discussed further in our 
recommendations below. Despite some of the similarities that exist with other programs, 
we think that a major strength of the KPU Anthropology program is our focus on applied 
learning in smaller classes for undergraduate students in British Columbia. 
 
KPU Anthropology does not currently have a connection to an Advisory Board but we are 
working on establishing one and exploring a number of different models that we might 
use. We are currently creating a list of candidates that would best match our three 
subfields, who we will contact about sitting on an advisory board for our department. The 
process involved is discussed further in our recommendations below. 
  
The Anthropology Department plans on continuing our ongoing community outreach 
research projects. These include our Applied Archaeology Field School, the Cultural 
Anthropology Ethnographic Field Studies Course, Surrey CityLab and several Lower 
Mainland non-profit organizations which have benefitted from our NGO Certificate 
students doing community projects. Our relationship with Kwantlen First Nation is an 
important one maintained through KPU alumni being hired to work on different projects 
and we maintain links with international communities such as Mayan groups in southern 
Mexico. These projects often have a research component that keeps us in touch with the 
surrounding community. We will work to continue to maintain these wider community 
relationships and look to further expand these types of connections. 
 
Although there may be some overlap in content areas with other disciplines taught at 
KPU, Anthropology courses, especially Cultural Anthropology courses, are considered 
necessary training in other disciplines such as Nursing, Criminology, Indigenous Studies, 
and NGO and Non-profit Studies.  It is our goal to maintain and expand these 
connections. 
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The department keeps our accreditation and credential recognition process up-to-date by 
sending a representative to annual articulation meetings sponsored by BCCAT. The vast 
majority of our ANTH courses our department offers are accredited by BCCAT for transfer 
credit at other institutions. Certain upper level courses do not have transfer credit due to 
the special interest topic being taught by a faculty member, with training in that subject, 
or the fact that several universities do not extend transfer credit at third and fourth year. 
 
For public information and community outreach strategies, we participate in KPU Open 
House Days and hold information sessions for KPU students, who are interested in 
declaring a Major in Anthropology. Each year our faculty make presentations to various 
school and community groups in British Columbia. However, public and community 
outreach strategies are areas that we can improve upon. One goal is to develop a more 
robust plan that will further enhance our public and community connections and result in 
bringing more students to the program. We also believe that creating a formal program 
advisory board would be an important step in connecting with external groups and will 
continue to set up an advisory board as soon as possible. 
 
Our professional ties are maintained by the many external professional organizations to 
which our faculty members belong. Research with organizations such as Simon Fraser 
University (Department of Archaeology and School of Criminology), the Center for 
Forensic Research, the British Columbia Association of Professional Archaeologists and 
collaborative research in international contexts such as Mexico maintain faculty 
connections to the discipline. 
 
As discussed earlier in the chapter, enrolment trends in our program have fluctuated over 
the past five years but have remained relatively stable over the long term. This program 
review is the first for Anthropology and we need to continue to examine enrolment 
trends to accurately assess future demand.  
 
The gender distribution in Anthropology is not equitable since the majority of our 
students identify as female; however, we do not view this as an issue for concern, but 
instead a strength of our program.  Since gender inequality and bias has played such a 
major role in the history of our discipline, providing a program that allows female 
students, and all students for that matter, an opportunity for life and career advancement 
is a positive.  
 
Earlier results suggested Anthropology is behind in attracting international and pathway 
students compared to the Faculty of Arts; however, a step forward has been the a recent 
increase in the number of demand sections in Anthropology. These are the result of 
attracting international students to Anthropology to our First Year classes. Greater 
advertising of our program and career possibilities with an Anthropology degree are 
future objectives and are discussed later in our list of recommendations at the end of the 
report. 
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Based on the previous discussion in Chapter 2, our recommendations are as follows: 
 
1)Make a clear plan to develop our Anthropology Program Advisory Board. Including 
finalizing our list of individuals from the wider community, including educators, 
employers and other business professionals and are contacting them to see if they would 
be interested in serving on our Advisory Board. 
 
2)Connect with other Arts departments similar to Anthropology (Sociology, Geography 
and History) to see what strategies they used to create their Advisory Boards and to learn 
about their outcomes.  
 
3)Discuss as a department, and with the aforementioned programs, the possibility of 
integrated PAC models and gauge their value, especially for smaller departments. 
 
4)Contact the KPU Future Students Office, and other Arts departments, to plan and 
coordinate future visits from faculty and students to high schools and community groups 
to enhance our community outreach and advertise the possibility and value of a degree in 
Anthropology and related fields. 
 
5)Discuss at future department meetings possible options for additional degrees or 
credentials (such as those offered at SFU). Joint Major degrees such as Archaeology and 
First Nations Studies, Cultural Resource Management Certificates and a cooperative 
education program in Archaeology (COOP) would be of particular interest. 
 
6)Have discussion at department meetings about further expanding and diversifying our 
ongoing community outreach research projects to provide further experiential learning 
opportunities for students. 
 
7) Reaching out to other related programs such as Nursing, Criminology, and Indigenous 
Studies to have discussions about collaborative research projects, curricular needs and 
possible adjustments to enhance interdisciplinary work and students experiences within 
our disciplines. 
 
8)Study continuing enrollment and graduation trends in our program from Dashboard 
data provided by OPA to assess the strength and long term sustainability of our program 
and determine what kind of changes need to be made to enhance enrollment and 
retention rates. 
 
9)Contact Arts advisors and the KPU Marketing department to discuss possible plans for 
how we can improve on advertising our program  to existing High School, current KPU 
students and members of the local community. With an emphasis on the value of an 
anthropology degree for future employment or further educational opportunities. 
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Chapter 3. Quality of Curriculum Design 

This chapter provides an assessment of our curriculum by providing an overview of the 
Anthropology program, and how it supports the goals listed in KPU's Academic Plan and 
Vision 2023 Strategic Plan. This is followed by a discussion of our program competencies 
and essential skills as well as learning outcomes. In addition, we assess our credential-
level specifications and degree-level standards as well as admissions and prerequisites. 

Assessment of the Curriculum 

Anthropology at KPU consists of three interrelated sub-fields of undergraduate university 
study: Archaeology, Biological Anthropology, and Cultural Anthropology. The three sub-
fields are linked together in our program based on the theme of Culture, Community, and 
Well-Being. Our courses address issues related to the interrelationships among the 
individual, society, and culture, and how these interrelationships impact on both 
individual and community well-being at local, regional, national, and international levels.  
Areas of specialization include but are not restricted to:  Indigenous studies; gender & 
women's studies; biological, medical & forensic anthropology; methods & ethics in 
anthropological research; human rights issues; non-governmental organizations; religion 
and spirituality; and specific geographic area studies (e.g., British Columbia, Canada, Latin 
America, East and Southeast Asia and the Near East). As discussed in Appendix 1A, The 
program has two streams: the Cultural Anthropology stream and the Archaeology and 
Biological Anthropology stream. Students may choose to focus on one stream or the 
other; some students take courses from both.  
 
As mentioned in the KPU Calendar, the Anthropology program prepares students for 
leadership-based careers integrated with local and global communities. Students cultivate 
and demonstrate skills in inter and intra-cultural communication, analysis, and scientific 
and humanistic methodologies(https://calendar.kpu.ca/programs-az/arts/anthropology/).    
In support of the KPU 2023 Academic Plan, the Anthropology program informs students 
about the value of studying the human species from the viewpoints of both the arts and 
sciences, and of applying the methods and perspectives of anthropology to problems to 
help communities both globally and locally (See Appendix 3A). The Bachelor of Arts in 
Anthropology is directly applicable to employment in market research, non-governmental 
organizations (NGOs), business, government and non-profit community relations, legal 
careers, criminal investigation, environmental assessment and management, teaching, 
and working in multicultural contexts, especially education and health care. 
 
The anthropology program curriculum supports the KPU Vision 2023 Strategic Plan and 
KPU Academic Plans in a number of ways. Our program enhances student experience by 
providing experiential learning opportunities that prepare them for work and/or further 
study. Our program offerings support the Vision 2023 theme of sustainability by having 
students embrace cultural diversity and indigenization. Our curriculum helps students 
learn to value and respect the diverse cultures and traditions of indigenous peoples, and 
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engage through active, community-based partnerships (See Appendix 3B for the main 
points of the Vision 2023 Strategic Plan).   
 
In addition, our program supports several goals in the 2023 Academic Plan (See Appendix 
3A). We enhance student success through rigorous curriculum and teaching excellence 
and promote independent thinking and collaboration between our students and various 
stakeholders and groups. Through our field schools, lab work and NGO certificate 
requirements, we provide experiential learning opportunities that foster leadership 
development and service. Our course offerings provide support for open education 
initiatives through Zero Textbook Cost and the use of alternative academic sources for 
students rather than just textbooks. 
 
Anthropology provides support for Internationalization through global citizenship due to 
our culturally and globally aware curriculum. Our courses help prepare students to meet 
the needs of multicultural workplaces, both in Canada and abroad. Our program supports 
indigenous participation by creating awareness of indigenous perspectives, cultures, 
traditions and histories and ways of knowing among our students. This is done directly 
through partnerships with First Nations in the planning and implementation of our field 
school and collaborative community projects initiated through our NGO courses and 
program. 
 
Anthropology is also developing course content and other initiatives to support the British 
Columbia K-12 Transformation. Many of our courses have an applied focus, shown in 
classes which emphasize the learning of technical skills and methods (Appendix 1A 
identifies Methods classes in Anthropology). However, we continue to develop more 
experiential learning opportunities for our students in classroom, laboratory and field 
settings. There is also the potential to promote the recognition of prior learning, and 
learning outside the classroom where work experiences of some individuals may equate 
well with work done in our archaeology and cultural anthropology field schools, lab 
focused and NGO classes. 
 
Anthropology has developed ten major program competencies, or learning outcomes, 
listed below, that we want to ensure that our students are able to demonstrate once they 
have graduated from our BA program. For a more detailed definition and discussion of 
each competency, and how the program competencies are met according to the SMART 
criteria (specific, measurable, attainable, relevant, time bound) please refer to Appendix 
3C and 3D. 
 

 Knowledge and methods in anthropology 
 

 Critical thinking  
 

 Communication 
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 Problem-solving and innovation 
 

 Intercultural awareness  
 

 Social justice and civic responsibility 
 

 Information literacy  
  

 Digital literacy 
 

 Numerical literacy 
 

 Professionalism, teamwork and accountability  
 
Appendix 3E summarizes the results of an analysis of course outlines to determine which 
program outcomes are adequately covered.  Results suggest there is currently good 
coverage of knowledge and methods in anthropology, critical thinking, communication, 
problem solving and innovation, intercultural awareness, and information literacy. 
Program learning outcomes that are currently not as widely covered in our curriculum 
include social justice and civic responsibility, digital literacy, numerical literacy, and 
professionalism, teamwork and accountability. These represent skills or areas of 
knowledge we need to continue to address in the revision or development of new classes. 
 
In terms of essential skills proposed by the BC Ministry of Advanced Education, the 
Anthropology program provides students opportunities to develop and demonstrate all 
seven to varying degrees. Based on a study of course outlines, the essential skills covered 
by each class within our program are shown in Appendix 3F. The essential skills are 
written in bold letters below. 
 
Written communication: 38 of 41 classes have this listed as a major competency to be 
developed and demonstrated. Almost all classes have written research papers or 
technical reports as one of the required assignments for successful completion of the 
course. 
 
Oral communication: is well covered by our anthropology classes with opportunities for 
research-informed presentations that often include visual presentations to support 
arguments. Many classes have a discussion component in which students are expected to 
state their opinions and engage in respectful dialogue with other class members on a 
variety of relevant issues. 
 
Group work and collaboration: is required in many classes for project work. This can 
involve discussion, debate and presentation of the group's ideas to the rest of the class, 
or lab work involving the analysis of skeletons or artifacts that may involve a group 
written report or presentation. 
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Critical analysis: opportunities are also provided throughout the anthropology program. 
Almost all of our classes have critical thinking as one of the major skills. Questioning 
established practices, assumptions and biases in the field, considering multiple pieces of 
information to make decisions, drawing warranted conclusions and reflecting on 
outcomes to inform future actions all lie at the heart of anthropological inquiry and are 
represented in all of our subfields. 
 
Problem resolution: is present in many classes as it ties in with our emphasis on holistic 
thinking about the determinants of any social phenomenon, identifying the parameters of 
complex problems, identifying desired outcomes, and developing step-wise plans to 
implement research-informed solutions. 
 
Learning on your own: is also part of or anthropology program's essential skills. It 
represents a natural outgrowth of many of the essential skills already mentioned 
including critical analysis and problem resolution, and intercultural awareness. Each 
requires independent thinking and flexible learning as one encounters complex problems 
that require solutions, or different worldviews or perspectives from one's own. 
 
Reading and comprehension: Almost all 41 classes list information literacy as a major 
competency. Reading and comprehension is a major component of information literacy, 
in fact, one could argue that it is the fundamental basis on which all aspects of our 
program lie. 
 
Credential level specifications are summarized as follows (Note that for more detailed 
information on course names and numbers, please refer to Appendix 1A). 
 
For all Bachelor's degree programs at KPU, students must complete the following: 
 

 A total of 120 credits with a minimum of 65 credits in Arts courses, and 45 credits 
with courses numbered 3000 or higher with a minimum cumulative GPA of 2.00 
with a minimum grade of 'C' in all required courses is required. In addition: 

 

 A 6 credit English writing requirement which includes ENGL 1100 and one of either 
ENGL 1202 or 1204.  
 

 A minimum 9-credit quantitative requirement including three approved 
quantitative courses, and of which one approved course must be taken from the 
Faculty of Science and Horticulture.  
 

 A 24 credit breadth requirement consisting of a minimum of one course in at least 
four separate Social Science or Humanities disciplines outside of the major 
program area, one of which must be 3000-level or higher.  
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 Second language at the Grade 11 level, or 6-credits of post-secondary language 
courses (in the same language). (Only a passing grade needed) 
 

For the Bachelor of Arts in Anthropology, the following requirements must be met. 
 
1000 Level (9 credits) 
 
Completion of the courses with a minimum GPA of 2.0 will fulfill prerequisites for 2000 
Level Anthropology courses. 
 
2000 Level (21 credits) 
Must Include at least one methods course. 
 
3000 Level (21 credits) 
Including at least one theory course. 
 
4000 Level (9 credits) 
 
The structure is in accordance with guidelines specified under the Curriculum Framework 
for Kwantlen Polytechnic University Bachelor of Arts Degrees. To compare our BA Major 
(Anthropology) curriculum design to other post-secondary institutions in BC, refer to 
Appendix 2B. Our curriculum is within expectations for student achievement at other 
institutions. 
 
Assessment methods in Anthropology vary across courses but are directly related to 
course content and learning objectives and outcomes, including essential skills. In our 
field school or lab courses, emphasis is on experiential learning opportunities and 
acquired applied skills. Assessment in these courses includes evaluation of written reports 
and oral presentations, demonstration of acquired skills such as bone identification and 
analysis methods, field survey and excavation knowledge and skills through field journals 
and lab reports and even hands on examinations for students. Assessment may also take 
place by direct observation by the instructor who may be evaluating group work, 
collaboration and leadership skills. This could involve skills in conducting interviews with 
informants in the case of the Ethnographic Field Studies class (ANTH 3150). These would 
apply not only to field or lab courses, but also NGO courses where students are expected 
to develop and work in partnership with an existing NGO. 
 
For other classes within the department that do not have as much focus on experiential 
and applied learning, assessment will be based on a wide variety of assignments including 
collaborative projects, reports, research papers, seminar presentations, workbooks, 
journals, portfolios, book reviews, critiques, and examinations.  
 
In terms of degree-level standards, small class sizes at KPU make it possible to provide 
learning environments and pedagogical methods that are student-centered and 
participatory and meet Degree Quality Assessment Board degree-level standards of: 
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-Depth and breadth of knowledge; 
-Knowledge of methodologies and research; 
-Communication skill; 
-Awareness of limits of knowledge; 
-Professional capacity/autonomy 
 
Courses offered by the Anthropology Department utilize a number of different traditional 
and innovative pedagogical approaches. Lower division courses consist of lectures, 
multimedia presentations, guest speakers, class and small group discussions, group 
activities, student presentations, classroom labs, field trips or small field projects, and 
interaction with samples of artifacts and skeletal materials. Courses at the 3000 level may 
be delivered in lecture, seminar, or field (experiential) settings and those at the 4000 level 
are delivered in small classes in order to facilitate learning activities such as student lead 
seminar discussions, research projects, fieldwork, and community engaged work and 
research. Our Archaeology Field School courses (ANTH 3301, 3340, and 3361) are field 
and laboratory based, with students doing two weeks of training in a temporary lab on 
the Cloverdale campus, and camping in the field for 5 weeks during the summer 
semester. 
 
Additional learning activities specific to Anthropology and the KPU learning environment, 
which are offered in a variety of our courses, include: 
 
-Conducting research projects based on qualitative and quantitative methodologies 
-Familiarity with the Tri-Council Policy Statement (TCPS) on ethics protocols as 
administered through the KPU Research Ethics Board 
-Learning through conference attendance and/or participation 
-Participating in collaborative research with faculty 
-Lab instruction in human skeletal materials, human evolution fossil casts, artifact 
analysis, computer drafting or mapping, tree ring dating, film editing and production, 
fingerprint analysis, x-ray interpretation or other topics 
-Auto-ethnography 
 
The Anthropology program does not have limited intake. Students are able to enter the 
program at first year  as long as they meet the general admission requirements 
(https://kpu.ca/admission/requirements). Admission requirements are appropriate and 
do not seem to create any unnecessary barriers to students. If they do not qualify upon 
initial application to KPU, they can apply for entry to the BA qualifying year and then 
enter the BA program after they have successfully completed appropriate qualifying 
courses. Students may also start in the Associate of Arts program as they work toward 
meeting the BA entrance requirements. New or continuing students may enter at the 
3000 level of the BA Major in Anthropology program if the requirements are fulfilled 
(Appendix 1A). Students may also declare their major in Anthropology at any time 
admission requirements are met. Students transferring from other institutions may meet 
these entry requirements via the articulation process outlined in Chapter 1. 
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Student Satisfaction with the Curriculum 

This section provides of discussion KPU student satisfaction with our program curriculum. 
According to the Anthropology Student Survey results in the Chapter 3 Appendices, 
students appear satisfied with the program. Question 8 results shown in Table 10 below 
suggest that many were satisfied with the relevance of the program curriculum to their 
overall career goals (43.75% Somewhat and 37.50% Very satisfied), and that prerequisites 
were preparing them for more advanced courses (22.9% Somewhat and 62.5% Very 
satisfied). Interestingly, lower levels of satisfaction were present with the range of 
courses offered each term (33.3% Somewhat and 18.8% Very satisfied; 22.9% Somewhat 
dissatisfied), and the preparation students were receiving to achieve the career they want 
(37.5% Somewhat and 29.1% Very satisfied). 
 
Table 10. Student Satisfaction with the Anthropology Program as a Whole. 

 
Results for satisfaction with the major program competencies were as follows. As shown 
in Table 11 below, Cross-cultural sensitivity and awareness scored the highest with 27% 
Somewhat and 64.6% Very satisfied followed by student preparation with professional 
and ethical conduct (25% Somewhat and 60.4% Very satisfied). Satisfaction with Problem-
solving and community engagement skills was lower with 16.7% Neither satisfied nor 
dissatisfied, 29.1% Somewhat and 47.9% Very satisfied. Satisfaction with Analytical and 
Research skills also score a bit lower with 35.4% Somewhat satisfied and 54.2% Very 
Satisfied. 
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Table 11. Student Satisfaction with Program Competency Preparation.  

 
The results shown in Table 12 below show further detail on student satisfaction levels 
with our program's ability to develop essential skills. Highest levels of satisfaction were 
with Written Communication, Oral Communication and Reading and Comprehension 
(56.5%, 54.4% and 60.9% very satisfied respectively). However, lower satisfaction levels 
were with Group collaboration, Experiential learning and Problem resolution (41.3%, 
43.5% and 34.8% Very satisfied respectively). 

 
Table 12. Student Satisfaction with Essential Skill Training. 

 
Responses to questions which dealt with the two major streams in Anthropology were 
quite varied. Table 13 below shows that Cultural anthropology stream students were 
satisfied with their preparation for skill in ethnographic interview and fieldwork (66.7% 
Very satisfied, 8.3% Somewhat and 16.7% Neither satisfied nor dissatisfied). Table 14 
shows that there was slightly less satisfaction among students in the 
biological/archaeology stream with the acquisition of cross disciplinary skills in scientific 
methodology with 40.9% Somewhat, 36.7% Very Satisfied and 18.2% Neither satisfied nor 
dissatisfied.
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Table 13. Cultural Anthropology Student Satisfaction with Ethnographic Fieldwork Skills 

Training. 

 
 
Table 14. Biological/Archaeology Student Satisfaction with Acquisition of Scientific Skills. 

 
Finally, Question 14 asked about student overall satisfaction with KPU's Anthropology 
program curriculum. Satisfaction levels were quite high with 45.7% Somewhat satisfied 
and 45.7% Very satisfied in the overall results (Shown in Table 15 below). 
 
Table 15. Student Satisfaction with Anthropology Curriculum. 

 
Student survey results do suggest an overall satisfaction with the Anthropology program 
and curriculum offerings; however, a more detailed perusal of the survey results does 
suggest room for improvement. This shall be discussed in further detail in the summary 
and recommendations section at the end of this chapter. 

Faculty Satisfaction with the Curriculum 

This section provides an overview of our anthropology faculty member's satisfaction with 
the current curriculum. Table 16 below shows that faculty members are satisfied overall 
that our program is preparing students in the basic competencies, with results averaging 
at a 79% satisfaction level. Cross-cultural awareness and sensitivity score the highest with 
92%, followed by Problem solving and community engagement skills (83%) with 
Professional and ethical conduct and analytical and research skills with 75% and 67% 
respectively. 
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Table 16. Faculty Satisfaction with Student Preparation in Program Competencies. 

 
 
Faculty survey results shown in Table 17 below provide further details showing 
satisfaction with Oral communication skills scoring the highest (92%), followed by group 
collaboration and reading comprehension (83 and 75%), Written communication, 
Problem resolution and Learn on your own (all with 75%). The lowest satisfaction scores 
came from Community interaction, Experiential (hands on learning) and Critical analysis 
(67, 64 and 58% respectively). 

 
Table 17. Faculty Satisfaction with Essential Skills Training for Students. 

 
Of interest, and shown in Tables 18 and 19 below, results were more mixed when 
essential skills were split between the cultural anthropology and 
archaeology/bioanthropology streams. For example, 75% of faculty were satisfied with 
preparing students with skills in ethnographic interview and fieldwork skills while 25% 
were dissatisfied. Results from the archaeology/biological anthropology stream question 
for preparing students in cross-disciplinary skills in scientific methodology shows that 40% 
of faculty were satisfied while 60% were dissatisfied. One possible way to interpret this 
apparent level of dissatisfaction, is the very small sample size number when we split the 
department into our two streams. Another way to view these results, is a perception that 
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additional resources such as laboratory equipment and space would further enhance the 
scientific and overall learning experience of our students. 
 
Table 18. Faculty Satisfaction with Student Training on Ethnographic Fieldwork Skills 

 
 
Table 19. Faculty Satisfaction with Student Training in Scientific Skills. 

 
 
Survey results in Table 20 below show overall faculty satisfaction with the following 
aspects of KPU's anthropology program curriculum. 81.8% of respondents were satisfied 
with Its discipline/sector relevance and its preparation of students for an eventual career 
in the discipline/sector, while 72.7% of respondents were satisfied with its ability to adapt 
to discipline/sector changes. Interestingly, the lowest scoring areas (63.6% satisfied) were 
the use of prerequisites to prepare students for subsequent courses, and its preparation 
of students for further education. 
 
Table 20. Faculty Satisfaction with Student Preparation From Anthropology Program 
Curriculum 
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Finally, survey results in Table 21 below showed that 90.9% of faculty were satisfied 
overall with the Anthropology department's program curriculum.  
 
Table 21. Overall Faculty Satisfaction With Program Curriculum. 

 
Despite this pattern, results from the previous survey questions do show areas of relative 
strength and weakness within the curriculum. These shall be further discussed and 
addressed in the summary and recommendations section of this chapter. 

Career/Further Education Preparedness  

This section discusses the career options and preparedness of our anthropology students 
once they have completed our program based on survey results from our alumni and 
members of the discipline/sector. Career options for our Anthropology Alumni are based 
on responses to Questions 20 and 21 of the Alumni survey for those who are currently 
employed and are shown in Appendix 3G in the Chapter 3 Appendices. Anthropology 
Alumni have found jobs within a diverse range of employment fields. In looking at our 
overall program competencies and essential skills discussed in previous sections, there 
appear to be two trends. First, some graduates do appear to be getting the necessary 
skills and background to get jobs with related fields of anthropology. This is shown by the 
number of graduates that work for Archaeology or Environmental Consulting firms within 
British Columbia, and also those who work for the First Nations Health Authority, 
Education and Heritage Services. In addition, those who have found employment in other 
areas not directly related to anthropology show how the program competencies and 
essential skills provide strong preparation and background for employment in general. 
Strong skills in oral and written communication, cultural sensitivity and knowledge and 
problem solving will always be important assets when looking for jobs in any field. 
Perhaps one of our goals should be to ensure that more of our graduates get more jobs 
specifically within our discipline and sector related fields and what changes could be 
made to our curriculum to ensure a higher level of success in this endeavor.  
    
Alumni preparedness for future work or further education is discussed below. According 
to the Alumni Survey Report results shown in Table 22 below, 77% of our Alumni are 
currently employed. Of these, 74% were in a full-time position, 12% in part-time position, 
12% Contract and 3% in a casual or temporary position. Of this alumni group, 41.2% say 
that they are currently employed in a position related to their field of study (Table 23) 
including Senior archaeologist and field director, Consulting Archaeologist, Field 
Technician, Heritage services for the City of Surrey, and Territory Manager within the 
Archaeology Bioanthropology Stream. Current positions related to the Cultural 
Anthropology Stream include Policy analyst, Policy Advisor, Regulated Canadian 
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Immigration Consultant, Programs Coordinator, Relocation Specialist and behavioral 
interventionist, and Territory Sales Manager (See also Appendix 3G). 

 
Table 22. Current Employment Situation of Anthropology Alumni. 

 
 
Table 23. Percentage of Alumni with Employment in Their Chosen Field of Study. 

 
 
Table 24 shows that 52.3% of our Alumni have pursued further education since 
completing leaving KPU. Some of our students transferred to UBC or SFU to complete 
their Bachelor's degrees while other have enrolled in Master's programs at UBC, SFU, 
York University and University College London. Some of these have been in Anthropology 
or Archaeology while others have pursued graduate degrees in other fields, such as Public 
Policy, Law, and Liberal Studies. Other Alumni have pursued more specific certificate 
programs including Immigration at UBC, Health Unit coordinator at VCC, Veterinary office 
and animal care at Douglas College, BCIT Web and Media Technologies, and Visual 
College of Art and Design (Fashion and 3D Modeling and Animation). 

 
Table 24. Percentage of alumni pursuing Further Education. 

 
 
Satisfaction levels with how alumni feel the Anthropology program prepared them to do 
each of the program competencies and essential skills are shown in Tables 25 and 26 
below. Survey responses show that 93.6% were satisfied with Cross-cultural awareness 
and sensitivity and Professional and ethical conduct and 91.5% were satisfied with their 
training in Analytical and Research skills. A slightly lower level of satisfaction came with 
Problem solving and community engagement skills at 83%. 
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Table 25. Alumni Satisfaction With Program Competency Training. 

 
 
Table 26 below shows overall satisfaction with alumni training in essential skills, but the 
percentages do vary depending on which one. Overall, 100% of alumni were satisfied with 
Critical Analysis and Learning on Your Own, while 90% satisfaction levels were found for 
Written Communication (97.9%), Reading and Comprehension (95.7%), and 91.5% for 
Oral Communication. Group Collaboration and Problem Resolution training showed 
80.9% and 89.3% levels of Satisfaction respectively. Fewer Alumni were satisfied with 
Community Interaction (76.6%) and Experiential Learning (71.7%) training and 
opportunities. 
 
Table 26. Alumni Satisfaction With Essential Skill Training. 
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In looking at the Anthropology program as a whole, survey results in Table 27 below show 
the following trends. 63.8% of Alumni agreed that the program provided them the 
training they needed to pursue the career they wanted, while 78.7% felt that the program 
prepared them for further education. 83% of respondents agreed that the time they 
invested in their education in the program was well spent, while 78.3% agreed that the 
program provided them with opportunities for experiential learning. Scoring the lowest 
(at 50%) was the question asking whether the program provided opportunities to develop 
connections with members of the discipline or sector. 
 
Table 27. Overall Alumni Assessment of the Anthropology Program. 

 
 
Discipline and sector feedback results show overall support for the curriculum, with some 
possible areas for improvement. Table 28 shows that 100% of the Educator respondents 
felt our program competences of Cross-cultural awareness, Problem solving and 
community engagement skills, Professional and ethical conduct, and Analytical and 
research skills were either very important or essential.  
 
Table 28. Importance of Anthropology Program Competencies According to Educators 

 
 



Anthropology Self-Study Report P a g e  | 36 

Results were more mixed from the Educator survey for the importance of essential skills 
shown in Table 29 below. 100% of respondents thought Written communication and 
Reading and comprehension were either important or essential, while 89% thought so in 
the case of oral communication and critical analysis. Lower levels of support were given 
for some of the other essential skills taught in our program. Learning on your own was 
thought to be very important or essential by 67% of the respondents while other 56 and 
44% thought so for Problem resolution and Community interaction. The lowest levels of 
importance were attached to Group collaboration and Experiential Learning (22% for 
both). 
 
Table 29. Importance of Program Essential Skills According to Educators Surveyed. 

 
 
Interestingly, results from the Employer survey did show some differences in the 
evaluation of our curriculum. Like the Educator survey, 100% of respondents felt that the 
program competencies of Cross-cultural awareness and sensitivity, Problem solving and 
community engagement skills, and Professional and ethical conduct were either very 
important or important. However, there was less emphasis on the importance of 
Analytical and research skills in which 86% felt that this was either very important or 
essential. 
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Table 30. Importance of Anthropology Program Competencies According to Employers.  

 
 
Employer survey results on the importance of our essential skills, shown in Table 31 
below, showed less spread or variance in the responses than the Educator survey. For 
example, 100% of respondents thought that Oral communication, Group collaboration 
and Problem resolution were either very important or essential, while 86% thought that 
Written communication, Reading and comprehension and Experiential learning were very 
important or essential. Finally, the lowest scores (71%) were for Critical analysis, learning 
on your own and community interaction. Interestingly, the only skill that was in the top 
three of both Educator and Employer surveys was Oral communication. 

 
Table 31. Importance of Program Essential Skills According to Employers Surveyed. 

 
 
In terms of competencies recommended by the discipline/sector that the program 
currently does not support, there were some very interesting comments and suggestions 
in response to Questions 7 and 8 shown in Appendix 3H. Educator comments included 
more awareness of indigenous issues and community engagement, and suggested the 
discipline is moving more towards a focus on environmental, medical and applied and 
practicing dimensions of anthropology. Other suggestions were students to become more 
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aware of the sociopolitical history and ongoing relations between local Indigenous 
Peoples, the Crown, and the University as part of their studies. It was recommended that 
students be prepared to consider the ethnography of corporations, government and 
other institutions. Another suggestion was to engage in more interdisciplinary research 
and work across anthropology boundaries. The authors agree with many of these 
suggestions as being important; however, a short perusal of our curriculum and student 
experiences would highlight that many of the areas are either part of or touched upon by 
our curriculum. Perhaps we need to put even greater emphasis on these within our 
curriculum. 
 
Survey responses from Employers, shown in Appendix 3I, also provided many useful 
suggestions on what we should either be including, or doing more of, in our curriculum. 
For students in the Biological Anthropology/Archaeology stream, some recommended 
more training in bush skills, such as map reading, compass and GPS, aerial photography, 
backpacking, hiking off trail, and working in remote places for long periods of time. 
Knowledge of producing professional quality maps and cultural resource management 
and the BC Heritage Conservation Act would be an asset. More knowledge of First 
Nations history and first aid and safety tickets would also increase the employability of 
our alumni in careers related to Archaeology and Cultural Resource Management. 
 
Another interesting comment suggested that archaeological consulting has been moving 
away from excavation to field survey so getting students ready for survey is essential. 
Students should be trained in using tablets to record field data. More encouragement 
should be given to students in this stream to enroll in geography, geomorphology and 
geology courses as they are essential for understanding the environmental context of 
landscapes where archaeological sites are found. Finally, some comments mentioned the 
greatest weakness of employees in the industry is a lack of good reporting skills. Students 
should be encouraged to develop their English skills, learn how technical reports are 
structured and what information needs to be in them, and learn proper terminology for 
archaeological descriptions. 
 
As with the Educator comments, Employers make many useful suggestions which should 
be carefully considered since they are the ones who will be hiring our graduates over the 
next several years. Some suggestions do represent part of the training our students 
already receive in our archaeological field school, but perhaps more emphasis can be 
made in certain areas. More training in discipline/sector specific writing seems necessary 
based on the comments, and it seems that we could be making more efforts to guide our 
students to take courses in related disciplines, especially ones that provide more detailed, 
hands-on training to meet specific skills that will be needed in the field. This could involve 
sending our students directly to take more geography classes, or perhaps developing 
more of our own courses that cover these topics from an archaeological perspective. One 
idea might be to develop a course in Geoarchaeology, which does exist as a distinct area 
of research in the field. A permanent anthropology teaching and research lab would be 
required to offer more of these kinds of methods classes that provide more experiential 
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learning opportunities for students. This will be discussed further in Chapter 5 of this 
report. 

Curriculum Development and Review Processes 

This section provides a brief overview and discussion of the curriculum development and 
review processes that occur for our anthropology department at KPU. As per Senate and 
Faculty of Arts policy, curriculum development and review within the Anthropology 
department represents a rigorous process.  Proposed new courses are first discussed at 
department meetings in terms of how well they fit with our current program offerings in 
terms of laddering and prerequisites, how well they will prepare our students for further 
education or future employment, and students demands in terms of what they would like 
to see offered within our program. Faculty background and expertise also plays an 
important role. Once the course has been approved in principle, the faculty member will 
begin the process of getting approval from the Dean of Arts office, and filling in a new 
course outline form to be sent to the Faculty of Arts Standing Committee on Curriculum. 
This committee will then evaluate the outline in terms of content, learning outcomes, and 
program level competencies and how well it fits within the overall goals of the Arts 
faculty for our BA graduates. 
 
Once a new course outline has been approved by the Arts Curriculum Committee it is 
then sent for approval to Arts Faculty Council, and then forwarded to the KPU Senate 
Subcommittee on Curriculum for final approval. The Senate Standing Committee on 
Curriculum (SSCC) is responsible for reviewing all new, discontinued and revised course 
outlines that require Senate approval. Review of course outlines concerns three criteria. 
First, how the proposal in question will impact any other courses or programs. Second, 
whether the proposal in question raises any broad curricular questions of likely interest to 
the University community at large, and third, whether or not the proposal may violate 
some provision of the Course Outline Manual, or other pertinent standard. Once an 
outline has been approved, it will be incorporated into the University system by the 
Registrar's office and can be included within the Department's Ed Plan and timetable. 
 
Once the course has been fully approved, it is kept within the KPU Course Outline 
databank for any instructor to follow if they are scheduled to teach the course. KPU 
courses undergo a review process every five years to allow the course developer, or 
reviewer, the opportunity to change the course content to update or improve the content 
as the need arises. The revised course outline will then be subject to a similar approval 
process in which it is sent to Arts Curriculum and then the Senate Standing Committee on 
Curriculum for final approval. This regular review process from Department to Faculty 
Council to Senate allows for a high level of scrutiny and flexibility and keeps our 
curriculum current, responsive to student and program needs and allows for a high level 
of academic rigor and teaching excellence on the part of our faculty. 



Anthropology Self-Study Report P a g e  | 40 

Summary and Recommendations 

This section provides a brief summary of our key findings that were discussed in Chapter 
3 and a series of recommendations that we make to help improve the quality of our 
curriculum design. As shown in the previous discussion, the Anthropology program 
supports the KPU Vision 2023 Strategic and Academic Plans. Our program competencies 
are well-supported by our curriculum, although in future course revisions, these can be 
incorporated more directly in the learning outcomes of a few classes where they are not 
yet fully implemented. Ministry of Advanced Education essential skills are also well 
covered in our curriculum.  
 
Survey results show student satisfaction with the overall curriculum; however, 
improvements are still needed and will be addressed in future Ed Plans and course 
revisions. Faculty survey results show satisfaction with how the program prepares 
students in most basic competencies, but some could be emphasized a bit further in our 
course offerings. Of note, different levels of satisfaction between the two anthropology 
streams were also present in the survey results, and should be discussed and addressed 
in future curriculum work. 
 
In terms of career pathways, survey data shows that anthropology alumni are getting jobs 
upon graduation either in or outside fields related to anthropology. Further survey results 
show overall alumni satisfaction with the training they needed to pursue the career they 
wanted; however, satisfaction was lower for whether the program provided 
opportunities to develop connections with members of the discipline/sector. This is 
another important issue that the anthropology department can address, to a certain 
extent, from a curriculum perspective. 
 
As with the Educator comments, Employers make many useful suggestions which should 
be carefully considered since they are the ones who will be hiring our graduates over the 
next several years. Suggestions included more training in specific skills related to 
fieldwork, analysis and report writing that could be met by both anthropology classes and 
those with an interdisciplinary focus. With regards to the Cultural anthropology stream, 
survey comments reflect the fact that intercultural competence, which is one of the skills 
that our students acquire in our program, is a value-add in any job related situation.  
 
Although there was overall satisfaction with the anthropology curriculum from educators 
and employers, and it appears that graduates are quite well-trained, there are a few 
additional issues and suggestions from the survey participants worth considering. First, 
educators suggested that cultural anthropology provides even more opportunities for 
students to develop awareness of indigenous issues and community engagement 
including historical and current relations with different levels of government, the legal 
system and other related bodies. More emphasis in our curriculum on environmental 
issues and medical anthropological concerns as well as ethnography of corporations and 
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government agencies was also suggested, and more emphasis and opportunities for 
interdisciplinary research.  
 
With reference to the Archaeology/Biological Anthropology stream, suggestions were 
made to continue to increase our emphasis on field and data collection techniques which 
are a requirement of the current job market, as well as strong writing skills. These are 
important for writing government, environmental/archaeological consulting firm and law 
enforcement reports that are required within the anthropology field. One other 
important result from the survey data is low satisfaction ratings from students, faculty 
and alumni for experiential learning opportunities, while employers rated it as very 
important. This discrepancy is something that will need to be addressed in the near future 
by placing more emphasis on teaching employable skills to increase opportunities for 
student success after the completion of their program at KPU. The formation of a 
program advisory committee will help to address this issue as it will help with the goal of 
developing more connections with members of the discipline/sector and with helping 
more graduates find work that is more closely related to anthropology. 
 
Based on the previous discussion in Chapter 3, our recommendations are as follows:  
 
1)Hold curriculum revision workshop sessions as a department to assess any possible 
changes to our courses that will be needed to address any current deficiencies in our 
curriculum based on the outcomes of our program review. As part of this process, 
evaluate whether the students' experiences and opportunities are comparable or 
equivalent between the two streams offered in the program. 
 
2)As part of the curriculum review meetings, address the potential for adding more 
experiential learning opportunities to our courses for our students that specifically 
address employable skills such as fieldwork and data collection, laboratory analysis and 
document and report writing. 
 
3)As part of the curriculum review meetings, when addressing employable skills and 
experiential learning opportunities, consider specific employer feedback from the current 
document to determine what specific changes can be incorporated into our students' 
curriculum and experiences at KPU that will ensure that more of our graduates get more 
jobs specifically within our discipline and sector related fields. 
 
4)Reach out and schedule meetings with colleagues in related disciplines, such as 
Indigenous Studies, Sociology and Nursing to get suggestions and advice on how, through 
our courses offerings, we can provide more opportunities for students to develop 
awareness of indigenous issues and community engagement including through both 
contemporary and historical perspectives. This would be with an eye towards future 
collaborations between our programs. 
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5)Reach out to other departments, such as Geography, that also have field and laboratory 
components in their curriculum, and see whether we want to send our students to take 
more of their course offerings to enhance their training and employable skills, and 
whether they would like to do the same. 
 
6)Develop creative ways through our curriculum in which anthropology students can 
develop connections with members of the discipline/sector to further their careers or 
enhance their employment opportunities after graduation. 
 
  



Anthropology Self-Study Report P a g e  | 43 

Chapter 4. Quality of Instructional Design 

This chapter provides an assessment of the quality of our program's instructional design 
by discussing delivery modes and assessment methods as well as evaluating and 
discussing the experiences of our students. This is followed by an assessment of our 
instructional design through the experiences of our anthropology faculty members and 
how well they feel our current program is meeting the needs of our students and 
community members. 

Delivery Modes 

KPU’s Anthropology program is delivered through a number of instructional modes. First 
among them is classroom-based lecture or seminar. This typically features the use of 
Powerpoint presentations by the instructor, active learning exercises, class discussion, 
and student presentations. The Learning Management System (LMS) used at KPU is 
Moodle. Through it students can access recorded lectures, reading materials, handouts, 
and online assignments. Since the beginning of the Covid-19 Pandemic in February 2020, 
almost all classes at KPU have shifted online through Moodle to meet the public health 
and safety social distancing requirements for students and employees. The consequences 
of this shift are still being evaluated; however, it is possible that all programs at KPU will 
begin to offer a greater number of online courses, or some form of hybrid delivery, 
depending on how quickly the pandemic either ends, or educational institutions are 
forced to adjust their practices even further with the possible spread of Covid variants.  
 
Given Anthropology’s diverse theoretical foci and methodological approaches, we also 
make use of a wide range of hands-on and experiential approaches to learning. For one, 
we make extensive use of our collection of osteological and archaeological materials in 
classrooms. In addition, the department has offered an Archaeological Field School to 
students every two to three years since 2005 and an ANTH 3150 Ethnographic Field 
Studies course was taught for the first time in Summer 2018. Both of these offerings 
guide students in current methodological and analytical techniques in the discipline while 
they develop relationships with local stakeholders. Furthermore, Anthropology courses 
affiliated with the NGO Certificate leads students in experiential learning opportunities 
that include organizing and running events affiliated with local non-profit groups.  
 
 Within each of these modes, the department accommodates students with different 
learning approaches in partnership with KPU’s Accessibility Services Office. Instructors 
also devote extra time in office hours to students who may not have formally recognized 
learning disabilities but rather learning styles requiring additional guidance. Instructors 
also make use of KPU’s Early Alert system to put struggling students in touch with campus 
resources regarding academic, organizational, or mental health supports as appropriate. 
Physical safety is likewise taken seriously, especially during our Archaeological Field 
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School. All students enrolled in the Field School are required to complete First Aid training 
as part of the course requirements.  
 
The variety of experiential learning contexts we offer are not only of high pedagogical 
worth; they offer invaluable opportunities to strengthen student resumes. They develop 
not only crucial practical experience and professionalism in the relevant field but also 
bolster their attractiveness in the job market. What is more, a number of students have 
taken advantage of the institutional contacts they work alongside in order to leverage 
further research, volunteer, or employment opportunities.  
 
The approaches we have taken to delivery modes and learning opportunities have for the 
most part been met with positive responses from surveyed students. Table 32 below 
shows that 84.78% of students (n=46) say they were either ‘somewhat’ or ‘very’ satisfied 
with the mode used to deliver program content, giving an average of 4.35/5. Meanwhile, 
91.3% were ‘somewhat’ or ‘very’ satisfied with instructors’ ability to accommodate 
different learning styles (an average of 4.5/5) and 86.96% regarding opportunities for 
experiential learning (4.24/5). Some of the qualitative responses from students indicate 
the desire for even more frequent experiential learning opportunities and this would 
explain the slightly lower index of satisfaction on this score in the quantitative data. 

 
Table 32. Student Satisfaction With Anthropology Program Delivery. 

 
 
 Additional questions were put to students in the Archaeology and Biological 
Anthropology stream. Table 33 below shows that 64% of the respondents were either 
very or somewhat satisfied with the training they received in lab methods, while 23% 
were dissatisfied. Meanwhile, 59% were either ‘somewhat/very satisfied’ with the help 
provided by student assistants.  
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Table 33. Student Satisfaction With Lab Methods Instruction and Student Assistant Help. 

 
 
Nevertheless, these overall results appear to align with Faculty responses. That is, faculty 
members appear to be in agreement with students regarding the overall quality of 
instructional approaches and delivery modes. On this score, 91.66% reported being 
‘somewhat’ or ‘very’ satisfied with the instruction delivered (Table 34 below).  
 
Table 34. Faculty Satisfaction With Overall Quality of Instruction. 

 
 
One area where there seemed to be less satisfaction on the part of faculty with regards to 
instruction delivery, was with the training in lab methods received by students (shown in 
Table 35 below).  
 
Table 35. Faculty Satisfaction With Lab Methods Instruction and Student Assistant Help. 

 
 
When it came to more fine-grained aspects, however, the qualitative data identify (by far 
and away) the pressing need for more lab space and resources to bolster delivery. Also 
identified was the need for more student research opportunities, consultation on 
pedagogy and course content, and more institutional support for experiential learning 
opportunities. 
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Assessment Methods 

KPU Anthropology assesses students through a variety of formative and summative 
approaches. This includes both in-class, lab, and take-home exams along with research 
papers, ethnographic and other writing assignments, individual and group presentations, 
and field analyses/reports. In addition, we also make sure to assess students with smaller, 
intermittent exercises that allows us to both monitor student progress throughout the 
semester and to provide opportunities for frequent feedback. This might include things 
such as weekly response briefs or allowing multiple drafts of an essay before grading. 
 
These methods allow students to demonstrate our program’s learning outcomes in a 
number of ways (for a review of our anthropology program learning outcomes, please 
refer to Appendix 3C in The Chapter 3 Appendices). For instance, exams, research papers, 
and in-class presentations allow students to demonstrate their mastery of Critical 
Thinking, Problem Solving & Innovation, Information Literacy, Digital Literacy and/or 
Numerical Literacy. Group assignments such as group presentations or collaborative lab 
exercises likewise assesses student abilities in Professionalism, Teamwork, & 
Accountability. Professionalism, Teamwork, & Accountability and Social Justice & Civic 
Responsibility are also demonstrated through proper lab analyses or interactions with 
local stakeholders in field-based courses as well as through the far more regular tasks of 
cultivating academic integrity or learning about up to date resources and institutional 
procedures. And assignments of almost every type allow students to demonstrate 
Knowledge & Methods in Anthropology, Critical Thinking, Communication, and 
Intercultural Awareness. 
 
The range of assessments in KPU Anthropology are designed to be as consistent as 
possible and most students perceive them as such. Table 36 shows that the vast majority 
of students (84.78%, n=46) responded that they were either ‘somewhat’ or ‘very’ satisfied 
that these assessment methods allowed them to demonstrate what they have learned. 
An even higher contingent of students (89.13%, n=46) responded that they were either 
‘somewhat’ or ‘very’ satisfied with the consistency of assessment standards throughout 
the program). For Faculty, the degree of satisfaction that our assessments allowed 
students to demonstrated what they learned was similarly robust (91.67%) although 
satisfaction with consistency was less so (75%) (Shown in Table 37 below).  
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Table 36. Student Satisfaction With Assessment in Overall Program. 

 
Table 37. Faculty Satisfaction With Assessment in Overall Program. 

 

Student Experience 

In terms of grade distribution, quantitative measurements of student performance 
suggest KPU Anthropology student outcomes are closely aligned with broader trends in 
the Faculty of Arts. For instance, Appendix 4A in the Chapter 4 Appendices shows that 
from 2013/14 to 2017/18, mean GPA, Repeat Rates, and DFW Rates in our department 
follow those in Faculty of Arts in a nearly identical fashion. During the latest year 
recorded (2017/18), for instance, the average GPA in Anthropology was 2.79 while in Arts 
it was 2.80; the Repeat Rate was 5% and 6% respectively; and the DFW rates were 19% 
for both. Disparities do arise, however, when organizing the data according to 
undergraduate level rather than academic year shown in Appendix 4B. That is, GPA and 
Repeat Rate show divergence between KPU Anthropology and the Faculty of Arts at Level 
4. For instance, the mean GPA at Level 4 is 2.97 for ANTH and 3.74 for Arts; likewise, the 
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Repeat Rate at Level 4 is 11% for ANTH and 0% for Arts. This may seem to raise questions 
about design at first glance. However, it should be noted that, at least for GPA, the report 
authors added a footnote indicating that the difference stems from “larger data 
variation” and therefore “outliers.” 
 
Retention and graduation rates are also relatively aligned between ANTH and Arts. Both 
demonstrate an increase in the academic years 2014/15 and 2015/16 before showing 
declines by 2017/18. The decline from 2015/16 to 2017/18, however, is more 
pronounced in ANTH than in Arts. That is, the decline in BAs granted declined 20% during 
those years in Arts but 59% in ANTH (Appendix 4C: Exhibits 13 and 14). The reasons for 
this are not immediately apparent. It may represent an issue with retention rates to be 
addressed by the department. Another issue could be the small size of the Anthropology 
department whereby a difference of a few graduating students from year to year is a 
much larger percentage change than for larger departments, such as Criminology and 
Psychology. Alternatively, it may be a question of a ‘lull’ due to fewer students declaring 
ANTH majors in the previous years. Further investigation is warranted in either case. With 
the exception of 2014/15, however, the Median Years to Graduate with a BA were all 
slightly less in ANTH than in Arts (Appendix 4C: Exhibit 15 and 16). That suggests that, for 
those majors that stay throughout the program, our department is successful in guiding 
students at a pace that meets or slightly exceeds that of Arts as a whole. 
 
Student outcomes for KPU Anthropology largely meet or exceed Ministry of Education 
standards. This is the case for all listed forms of skill development, program quality, and 
satisfaction. The outcomes do not, however, meet Ministry targets on two indices: that is, 
our outcomes fall one percentage point short of the target for employed graduates (84% 
instead of 85% or higher) as well as usefulness (67% instead of 90% or higher) (Appendix 
4D: Exhibit 17). This latter disparity is quite large and calls for concerted efforts at 
addressing it. While more investigation is surely needed, it may indicate the need for 
more focus on employability and updating the range of fields that we promote to enrolled 
or prospective majors/minors. 
 
Overall, student satisfaction with the instruction they received in the program is 
extremely high: 94% reported being 'somewhat' or 'very' satisfied (n=55) (Appendix 4E: 
Student Survey Results: Questions 22, 23 and 26). 

Faculty Experience 

Faculty members in KPU ANTH all hold either an M.A. or PhD. in one or another subfield 
of Anthropology from an accredited institution. All members likewise have extensive 
experience in research and/or other professional work in their field. Expertise and 
currency are maintained through a number of standard avenues: attendance at a variety 
of professional conferences, membership in professional societies such as the American 
Anthropological Association, American Academy of Forensic Sciences, Canadian 
Association for Physical Anthropology, CASCA (Canadian Anthropology Society), the 
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British Columbia Association of Professional Archaeologists, speaking engagements at 
various institutions, journal subscriptions, and active research programs. As for Faculty 
member  satisfaction with the instruction delivered by our program, Table 38 shows that  
91.67% or 11 out of 12 reported being ‘somewhat’ or ‘very’ satisfied. 

 
Table 38. Faculty Satisfaction with Instruction in Anthropology Program. 

 

These results confirm the fact the instructional delivery in our anthropology program is an 
overall positive experience both for students and faculty. 

Summary and Recommendations 

This section will provide a summary of overall program strengths and provide a series of 
recommendations to improve students' successful attainment of program competencies 
and learning outcomes as well as the promotion of excellent instructional and assessment 
practices.  
 
Findings provided in the previous discussion in Chapter 4 suggest that the KPU 
Anthropology program is quite successful overall in its objectives even while indicating a 
few areas for redesign or further investigation. More than many other disciplines, 
Anthropology is known for being rather diverse in its research methods and teaching 
modes. Despite this fact, student and faculty satisfaction with delivery modes, 
instructional methods, and student outcomes is high overall.  
 
When it comes to instructional modes, however, further resources need to be devoted 
towards experiential learning opportunities and especially lab teaching. While more fine-
grained study may help provide further information, faculty and students have long 
identified the need for dedicated lab space. Without this, certain types of instruction will 
continue to be restricted. Student outcomes are likewise robust though they could stand 
to be improved when it comes to employment opportunities along with a sense of the 
degree’s ‘usefulness.’ To address this, we recommend continuing to implement plans for 
greater program promotion as well as increasing the number and comprehensiveness of 
resources for informing students about the constantly evolving job market opportunities 
for program graduates.  
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Based on the previous discussion in Chapter 4, our recommendations are as follows: 
 
1)Based on student satisfaction levels, devote a portion of time at our next few 
department meetings to think of new and creative ways that we can provide more 
experiential learning opportunities for our students in classroom, lab and community 
settings. 
 
2)Since faculty seem to have low satisfaction with regards to instructional delivery and 
training in lab methods received by students, discuss honestly what exactly may be 
causing these shortcomings, and develop a plan for improving and enhancing the way lab 
methods are taught within the program. 
 
3)Since student and faculty survey results and comments suggest a need for more lab 
space and resources to bolster delivery, develop a plan which clarifies how dedicated lab 
space in the program will enhance experiential learning opportunities and allow students 
to acquire more employable skills. 
 
4)As a department, develop a plan and set of strategies for identifying and creating more 
student research opportunities within the anthropology program and how this can create 
more experiential learning opportunities for students. 
 
5)Conduct further investigations into the decline in retention and graduates in 
anthropology from 2105/2016 to 2017/2018. Determine whether sample size or 
department size issues might be responsible for the trends. If the patterns are due to 
other factors, try to identify them, and then develop a plan to help increase our future 
student retention and graduation numbers. 
 
6)Since anthropology student outcomes do not quite meet Ministry targets for employed 
graduates and usefulness, we need to develop a plan for creating more focus on teaching 
employable skills and update the range of fields that we promote to our prospective 
majors and minors. This should involve increased advertising and informing our students 
of the employable skills one acquires with an anthropology degree through our course 
instruction. 
 
7)Meet with Arts academic advisors and the Dean's Office about planning and 
implementing more seminars about jobs and career opportunities in anthropology and 
related fields. Through these seminars and in-class sessions, provide students with 
knowledge and access to resources about the skills and knowledge needed in a constantly 
evolving job market; and how opportunities will be available to those with an 
anthropology degree. 
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Chapter 5. Quality of Services, Resources and Facilities  

Chapter 5 will provide an overview and assessment of program resources, services and 
facilities available at KPU from both the student and instructor perspective. This will 
include a description of resources such as course learning materials and technology, 
available library materials and administrative and support services on which the program 
depends such as the Learning Centre, and advising and program facilities such as 
classrooms and available lab space and equipment. Student and faculty satisfaction are 
assessed and a summary and series of recommendations will be provided. 

Description of Program Resources, Services and Facilities 

The Anthropology program depends on a wide range of resources including online and  
hardcopy library materials related to the various subfields and those that pertain to both 
theory, ethics and methods used in the discipline. Of particular importance is access to 
online anthropological journal sources for students' use in class projects and for faculty 
research and currency. Administrative and support services are also extremely important 
to the program to help keep track of student enrollment trends and needs and also 
guidance on how we can continue to improve the experiences of our students. 
Communication with Arts advisors has been especially important and valuable in terms of 
student recruitment and retention over recent years. 
 
The program relies heavily on e-classrooms with multimedia capabilities to deliver course 
material and content. Since much of anthropology is highly visual in nature with video 
and slide content, as well as audio recordings of culturally focused material. Another 
important component is lab space and equipment. The students in Bioanthropology and 
Archaeology stream classes need hands on, applied experience with forensic and 
archaeological materials, while students in classes in cultural anthropology need space 
and time to work with  ethnographic materials, increasingly in digital form, and to 
collaborate. 

Student Satisfaction with Program Resources, Services and Facilities 

Based on survey data, Table 39 below shows there is overall satisfaction with available 
resources, services and facilities offered by the Anthropology program (84% Somewhat or 
very satisfied); however, there is a slight imbalance between satisfaction with library 
resources and classroom and lab resources. Table 40 shows that the highest levels of 
student satisfaction were for online and print journal article resources and books, (83, 72 
and 74% Somewhat or very satisfied: Q29), while lower levels of satisfaction occurred for 
the availability of audiovisual and computer equipment and DVD/Streaming Video 
resources (58 and 57% Neither Satisfied Nor Dissatisfied: Q28). 
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Table 39. Student Satisfaction with Resources, Services and Facilities in Anthropology. 

 
 
Table 40. Student Satisfaction with Library Resources through the Anthropology Program. 

 
 
Table 41 shows lower levels of student satisfaction occurred with lab/computer space 
available on campus, the Learning Centre, and Technical Equipment (53, 44 and 47% 
Somewhat or Very Satisfied). These results were also reflected in student comments on 
suggested improvements to the program and things that would have improved their 
educational experience (77%) (Appendix 5A: Student Survey Results). Student comments 
reflected a desire for more applied, hands on experience working on bioanthropological 
and archaeological data in a laboratory with proper technical equipment to be able to 
compete in the job market with graduates from other universities in BC. Although 
instructors do a good job of working with what they have, forensic students complained 
that there is not adequate space to properly analyze and store study skeletons, artifacts 
and equipment (Appendix 5A: Student Survey Results: Question 18). 
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Table 41. Student Satisfaction Levels with Available Teaching Facilities and Materials. 

 
 

Faculty Satisfaction with Program Resources, Services and Facilities 

To a certain extent, results from the instructor survey tend to mirror those from the 
student respondents in regards to resources, services, and facilities. Table 42 shows there 
is overall satisfaction with library resources for the Anthropology program. Books, print 
periodicals and online journal sources seem sufficient ((91, 84 and 83% Somewhat or Very 
Satisfied), while scoring a bit lower for availability of audio-visual and computer 
equipment and DVD/Streaming video, faculty were still satisfied overall (75 and 64% 
Somewhat or Very Satisfied) (Appendix D: Faculty Survey Results). 
 
Less satisfaction occurred with adequate lab and student space in general. Table 43 below 
shows that 75% of faculty respondents were dissatisfied with the amount of space 
available for students to do group or individual work, and 83% were dissatisfied with 
available lab and computer space for students. As with the student survey, faculty stated 
that more lab space is needed for students and faculty in all three subfields to help 
support experiential learning, student research opportunities, and faculty student 
research collaboration. It can also be time consuming to bring materials out of storage to 
and from the classroom at the beginning and end of class. In addition to lab space, faculty 
commented on the need for private space for office hours so that confidential meetings 
with students can be held. Current office conditions necessitate faculty members having 
to sometimes leave their own office space when another colleague is having office hours 
and there is a need for privacy when a student shows up (Appendix D: Faculty Survey 
Results: Question 18 
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Table 42. Faculty Satisfaction With Anthropology Library Resources at KPU. 

 
 
Table 43. Faculty satisfaction with Existing Facilities and Space Available for the 
Anthropology Program. 
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Summary and Recommendations 

Based on the discussion above, and results from student, faculty and alumni surveys it 
appears that many of the resources, services and facilities at KPU are sufficient in 
supporting the Anthropology program. This is especially the case with the library and all 
its resources and services as well as support from administration, advising, registration 
and other bodies such as the Learning Centre. There also appears to be satisfaction 
among Anthropology students and faculty that they are well-supported in these major 
areas. 
 
One area in which both student and faculty experience could be enhanced further is the 
development of designated lab facilities for Anthropology, with adequate space for 
students to analyze and record their data from skeletal, archaeological and ethnographic 
collections for course assignments and collaborative research projects with faculty. 
Permanent storage space for teaching and research collections to be brought back and 
forth into the lab would also be of great value. Student comments address the need for 
more experiential and applied learning opportunities within our program not only to 
enhance their educational experience at KPU, but also to make them competitive and 
employable in the job market once they graduate from KPU. A designated lab space that 
is permanently equipped for the teaching of analysis methods in anthropological research 
will assist our program in providing more opportunity for students to acquire employable 
skills that will make them more competitive in the discipline sector with anthropology 
graduates from other universities. 
 
Based on the previous discussion in Chapter 5, our recommendations are as follows: 
 
1)Have discussion at an upcoming department meeting about student satisfaction levels 
from the survey data on available lab and computer space and technical equipment, and 
the desire for more experiential learning opportunities in our program, and how these 
can be addressed. 
 
2)From the previous discussion, develop a plan of exactly what is needed, in terms of 
space and resources, to better serve our students' needs, and provide them with more 
experiential learning opportunities and competitive, employable skills for the job market. 
 
3)Work together with the Dean of Arts Office and create a detailed plan for a permanent 
anthropology lab facility. Including space needs and how current classroom facilities could 
be utilized, as well as required numbers of tables, counter space for lab equipment, and 
storage capacity requirements for skeletal, archaeological and ethnographic teaching and 
research collections. 
 
4)Work together with the Dean of Arts Office and the KPU Office of Research and 
Scholarship to find possible sources of funding that might be available that can be put 
towards the creation or renovation of available space towards developing an 
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Anthropology lab at KPU. Also reach out to KPU faculty with previous experience in this 
capacity to get ideas and assistance. 
 
5)Once funding possible sources are identified, working with the Dean of Arts Office, 
Office of Research and Scholarship, and experienced faculty towards writing a grant 
proposal to secure funds that could be put towards the development of an Anthropology 
Lab at KPU. 
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Chapter 6. Conclusions and Recommendations 

Summary of Conclusions 

As mentioned in Chapter 1, since this is the first program review for KPU’s Anthropology 
Department, our faculty decided to frame the review around a number of important 
questions including how well our we doing in terms of enrollment and retention of 
students in our anthropology streams and where are they finding jobs? In addition, do 
out students feel well-trained and prepared for the job market and how has our degree 
helped their professional life? 
 
As far as our curriculum is concerned, what kinds of skills do our students need and 
receive from their courses, and what would they like to see offered in the future? What 
skills did they learn that are specific to Anthropology and did they feel the program 
provided adequate learning resources and training in methods to make them 
employable? Finally, to potential employers, do they see value in our degree program and 
is it sufficiently preparing our graduates for the work force? We were able to collect a 
wide range of feedback, based on the survey responses, that point out both strengths and 
weaknesses in our current program and ways that we can improve in the future. 
 

Data from Appendix B discussed in Chapter 2 show that enrollment in Anthropology has 
fluctuated slightly over time, but has remained relatively stable in terms of headcount 
numbers and also province wide percentages of students who enroll in anthropology 
programs. Anthropology graduate numbers remain low relative to other larger 
departments in the KPU Faculty of Arts. This could be explained by changes in registration 
and enrollments policies enacted at KPU in 2015, but also by the fact that Anthropology is 
a subject that is not widely taught at the High school level.  
 
Although there has been a large influx of international students at KPU in recent years 
leading to high enrollment is high in our introductory classes, numbers remain low in 
upper level courses. Knowing this fact, we must continue develop strategies to increase 
enrollment from both high school and international students. More visits to high schools, 
such as the Anthropologists go to School (K-12) initiative mentioned earlier, to advertise 
our program and present anthropology as a viable career choice are advisable. We must 
reach out to the KPU Future students office and local high school counselors to help 
develop a solid working plan. More collaboration with the International Students office to 
help develop a plan to advertise anthropology to International students would also be an 
important step in increasing our enrollment in upper level classes. 
 

Chapter 3 shows that Anthropology Curriculum supports the Vision 2023 Strategic Plan 
pillars of student experience and sustainability. Our curriculum also supports the 
Academic Plans goals of enhancing student success, experiential learning opportunities, 
open education, internationalization, indigenous participation and preparing KPU for the 
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British Columbia K-12 curriculum transformation. Our program competencies are well-
supported by our curriculum, although course outlines show less coverage of social 
justice and civic responsibility, digital literacy, numerical literacy and professionalism, 
teamwork and accountability. Perhaps more emphasis can be placed on these 
competencies in future course revisions. 
 
Survey results demonstrate student satisfaction with the curriculum in terms of providing 
training for career goals and preparation for more advanced courses as well as program 
competencies and necessary skills. Results did show less satisfaction with the range of 
courses offered each term and preparation for specific careers as well as analytical 
research skills, group collaboration, and experiential learning. Review of our current and 
future Ed Plans will address the issue of course offerings, while adjustments could be 
made to some upper level classes by creating more learning activities that emphasize a 
greater focus on career related training. Faculty were generally satisfied with how the 
program prepares students but felt that research skills, community interaction, and 
critical analysis could be further emphasized.  
 
Different levels of satisfaction between the two anthropology streams were also present 
in the survey results. Cultural anthropology faculty were satisfied with their preparing 
students in ethnographic fieldwork skills, while Biological anthropology/Archaeology 
faculty were dissatisfied with preparing students in cross-disciplinary skills in scientific 
methodology. Results show satisfaction with our discipline/sector relevance and career 
preparation, but less so with our use of prerequisites to prepare students for subsequent 
courses and preparation for future education. Course prerequisites and logical laddering 
from first to fourth year appear to be something we need to take a closer look at and 
address in the near future. 
 
In terms of career pathways, results show that anthropology alumni are getting jobs upon 
graduation, either in or outside fields related to anthropology. This suggests that 
graduates do receive sufficient training to work within their related field. In the case of 
students that have found employment outside of anthropology, it highlights that they are 
still benefiting from the competencies and skills acquired while within the program to get 
some form of employment. Our goal should be to increase the number of graduates that 
get employment within fields directly related to anthropology, and that students have a 
better understanding how the skills and knowledge of their ANTH degrees can be applied 
in future employment.  
 
Alumni were satisfied with their career training, but less so with whether the program 
provided opportunities to develop connections with members of the discipline/sector. 
This is another important issue that the anthropology department can address, to a 
degree from a curriculum perspective, although this is currently being done in both our 
NGO courses and the Archaeology field school and Ethnographic field studies where 
students make community and sector interactions and contacts. More student 
participation in academic and sector related conferences and job fairs would help to 
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increase the opportunities for students to make contacts beyond KPU. The development 
of a Program Advisory Board would also help to address this issue by helping to develop 
more connections with members of the discipline sector and helping graduates find work 
more closely related to anthropology.  
 
Discipline and employer sector survey results show support for the anthropology 
curriculum.  Educators and employers agreed that cross-cultural awareness was high in 
importance; however, two competencies, group collaboration and experiential learning, 
were low. Employer survey results also gave less importance to analytical and research 
skills, critical analysis, learning on your own and community interaction showing that 
employers are looking for skill sets that might differ slightly in emphasis from what we are 
currently highlighting in our curriculum. 
 
Suggestions were made to increase our emphasis on field and data collection techniques 
for students in the Bioanthropology/Archaeology stream. Many comments stated how 
current jobs require field survey and data collection skills. These skills are taught in our 
archaeology field school, and ethnographic field studies class; however, we could 
encourage students to acquire greater depth in these kinds of skills by collaborating with 
other KPU departments such as geography and geology. We could encourage students to 
take more classes within these departments. Another option could be to develop our own 
classes to provide students further training in these areas that could involve both a field 
and lab component. 
 
Chapter 4 on Instructional Design suggests that the KPU Anthropology program is 
successful overall in its objectives even while indicating a few areas for redesign or 
further investigation. Anthropology is known for being diverse in its research methods 
and teaching modes. Despite this fact, student and faculty satisfaction with delivery 
modes, instructional methods, and student outcomes is high overall.  
 
Further resources need to be devoted towards experiential learning opportunities both in 
the community collaboration in field settings and with NGOs as well as more teaching of 
anthropological methods of data collection and analysis in field and laboratory settings. 
Student outcomes are robust though could stand to be improved when it comes to 
employment opportunities along with a sense of the degree’s ‘usefulness.’ To address 
this, we recommend continuing to implement plans for greater program promotion as 
well as increasing the number and comprehensiveness of resources for informing 
students about the constantly evolving job market opportunities for program graduates. 
 
Survey data on quality of resources, services and facilities discussed in Chapter 5 suggest 
that Anthropology is quite well supported in some of these areas. This is especially the 
case with the library and all its resources and services as well as support from 
administration, advising, registration and other bodies such as the Learning Centre. There 
also appears to be satisfaction among Anthropology students and faculty that they are 
well-supported in these major areas. 
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One area in which both student and faculty experience could be enhanced further is the 
development of designated lab facilities and resources for Anthropology. Student 
comments directly address the need for more experiential and applied learning 
opportunities within our program not only to enhance their educational experience at 
KPU, but also to make them competitive and employable in the job market once they 
graduate from KPU. 
 
As a department, we would look forward to further discussion and planning on how best 
to make this possible given current space and budgetary limitations at the institution. 
Perhaps a model in which lab space can be shared with other departments and programs, 
or is dispersed across different buildings or campuses to help minimize the possible space 
impact on other programs at KPU. 

List of Recommendations 

Based on the findings and discussion above, we provide the following list of 
recommendations for how to improve the Anthropology program at KPU. Note that this 
list is based on the recommendations given at the end of each of the previous chapters. 
 
Short-term recommendations include: 
  
1)Make a clear plan to develop our Anthropology Program Advisory Board. Including 
finalizing our list of individuals from the wider community, including educators, 
employers and other business professionals and are contacting them to see if they would 
be interested in serving on our Advisory Board. 
 
2)Connect with other Arts departments similar to Anthropology (Sociology, Geography 
and History) to see what strategies they used to create their Advisory Boards and to learn 
about their outcomes.  
 
3)Discuss as a department, and with the aforementioned programs, the possibility of 
integrated PAC models and gauge their value, especially for smaller departments. 
 
4)Contact the KPU Future Students Office, and other Arts departments, to plan and 
coordinate future visits from faculty and students to high schools and community groups 
to enhance our community outreach and advertise the possibility and value of a degree in 
Anthropology and related fields. 
 
5)Discuss at future department meetings possible options for additional degrees or 
credentials (such as those offered at SFU). Joint Major degrees such as Archaeology and 
First Nations Studies, Cultural Resource Management Certificates and a cooperative 
education program in Archaeology (COOP) would be of particular interest. 
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6)Have discussion at department meetings about further expanding and diversifying our 
ongoing community outreach research projects to provide further experiential learning 
opportunities for students. 
 
7) Reaching out to other related programs such as Nursing, Criminology, and Indigenous 
Studies to have discussions about collaborative research projects, curricular needs and 
possible adjustments to enhance interdisciplinary work and students experiences within 
our disciplines. 
 
8)Reach out and schedule meetings with colleagues in related disciplines, such as 
Indigenous Studies, Sociology and Nursing to get suggestions and advice on how, through 
our courses offerings, we can provide more opportunities for students to develop 
awareness of indigenous issues and community engagement including through both 
contemporary and historical perspectives. This would be with an eye towards future 
collaborations between our programs. 
9)Develop creative ways through our curriculum in which anthropology students can 
develop connections with members of the discipline/sector to further their careers or 
enhance their employment opportunities after graduation. 
 
10)Since faculty seem to have low satisfaction with regards to instructional delivery and 
training in lab methods received by students, discuss honestly what exactly may be 
causing these shortcomings, and develop a plan for improving and enhancing the way lab 
methods are taught within the program. 
 
11)Based on student satisfaction levels, devote a portion of time at department meetings 
to think of new and creative ways that we can provide more experiential learning 
opportunities for our students in classroom, lab and community settings. 
 
12)Conduct further investigations into the decline in retention and graduates in 
anthropology from 2105/2016 to 2017/2018. Determine whether sample size or 
department size issues might be responsible for the trends. If the patterns are due to 
other factors, try to identify them, and then develop a plan to help increase our future 
student retention and graduation numbers. 
 
Medium-term recommendations include: 
 
1)Hold curriculum revision workshop sessions as a department to assess any possible 
changes to our courses that will be needed to address any current deficiencies in our 
curriculum based on the outcomes of our program review. As part of this process, 
evaluate whether the students' experiences and opportunities are comparable or 
equivalent between the two streams offered in the program. 
 
2)As part of the curriculum review meetings, address the potential for adding more 
experiential learning opportunities to our courses for our students that specifically 
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address employable skills such as fieldwork and data collection, laboratory analysis and 
document and report writing. 
 
3)As part of the curriculum review meetings, when addressing employable skills and 
experiential learning opportunities, consider specific employer feedback from the current 
document to determine what specific changes can be incorporated into our students' 
curriculum and experiences at KPU that will ensure that more of our graduates get more 
jobs specifically within our discipline and sector related fields. 
 
4)Study continuing enrollment and graduation trends in our program from Dashboard 
data provided by OPA to assess the strength and long term sustainability of our program 
and determine what kind of changes need to be made to enhance enrollment and 
retention rates. 
 
5)Contact Arts advisors and the KPU Marketing department to discuss possible plans for 
how we can improve on advertising our program  to existing High School, current KPU 
students and members of the local community. With an emphasis on the value of an 
anthropology degree for future employment or further educational opportunities. 
 
6)Since student and faculty survey results and comments suggest a need for more lab 
space and resources to bolster delivery, develop a plan which clarifies how dedicated lab 
space in the program will enhance experiential learning opportunities and allow students 
to acquire more employable skills. 
 
7)Reach out to other departments, such as Geography, that also have field and laboratory 
components in their curriculum, and see whether we want to send our students to take 
more of their course offerings to enhance their training and employable skills, and 
whether they would like to do the same. 
 
8)Since anthropology student outcomes do not quite meet Ministry targets for employed 
graduates and usefulness, we need to develop a plan for creating more focus on teaching 
employable skills and update the range of fields that we promote to our prospective 
majors and minors. This should involve increased advertising and informing our students 
of the employable skills one acquires with an anthropology degree through our course 
instruction. 
 
9)Meet with Arts academic advisors and the Dean's Office about planning and 
implementing more seminars about jobs and career opportunities in anthropology and 
related fields. Through these seminars and in-class sessions, provide students with 
knowledge and access to resources about the skills and knowledge needed in a constantly 
evolving job market; and how opportunities will be available to those with an 
anthropology degree. 
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Long-term recommendations include: 
 
1)As a department, develop a plan and set of strategies for identifying and creating more 
student research opportunities within the anthropology program and how this can create 
more experiential learning opportunities for students. 
 
2)Have discussion at an upcoming department meeting about student satisfaction levels 
from the survey data on available lab and computer space and technical equipment, and 
the desire for more experiential learning opportunities in our program, and how these 
can be addressed. 
 
3)From the previous discussion, develop a plan of exactly what is needed, in terms of 
space and resources, to better serve our students' needs, and provide them with more 
experiential learning opportunities and competitive, employable skills for the job market. 
 
4)Work together with the Dean of Arts Office and create a detailed plan for a permanent 
anthropology lab facility. Including space needs and how current classroom facilities could 
be utilized, as well as required numbers of tables, counter space for lab equipment, and 
storage capacity requirements for skeletal, archaeological and ethnographic teaching and 
research collections. 
 
5)Work together with the Dean of Arts Office and the KPU Office of Research and 
Scholarship to find possible sources of funding that might be available that can be put 
towards the creation or renovation of available space towards developing an 
Anthropology lab at KPU. Also reach out to KPU faculty with previous experience in this 
capacity to get ideas and assistance. 
 
6)Once funding possible sources are identified, working with the Dean of Arts Office, 
Office of Research and Scholarship, and experienced faculty towards writing a grant 
proposal to secure funds that could be put towards the development of an Anthropology 
Lab at KPU. 
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Chapter 7. Responses from the Dean/Associate Dean 

Program Overview 

What do you see as the program’s greatest accomplishments over the last 5 years?   
 
The Anthropology has experienced steady growth over the past 5 years.  Hiring decisions 
have resulted in increased breadth to the department’s curricular offerings. We applaud 
the Anthropology faculty members for their strong commitment to teaching excellence 
evidenced by the high instructor ratings given by students as well as the high levels of 
student satisfaction with the program from both current students and alumni. Consistent 
with our mandate as a Polytechnic University, the department has cultivated an applied 
focus to create synergies and balance its the various sub-disciplinary fields. 
 
Does the program adequately fulfill the purpose for which it was intended? If not, how 
can it be improved? 
 
     The program adequately fulfills the purpose for which the department was intended, 
which is to introduce students to the discipline of Anthropology and its subfields, and 
provide opportunities for students to specialize in the discipline either through an 
Associate of Arts or a Bachelor of Arts with a Minor or a Major in Anthropology.  
Anthropology also plays a broader role in meeting the University’s larger commitment to 
furnishing students outside of Arts with liberal arts opportunities by providing service 
courses to other faculties. 
 
How does the program’s curriculum support the following: 

 graduates’ pursuit of meaningful employment and further education 

 the viability and continued development of the program 
 

Over the last decade developments in several fields (resource management, land claims, 
restoration and historical recovery, economic development) have created increased 
demand for those with anthropological training. Many of our graduates transition directly 
into meaningful work while others seek further education once graduated from an 
Anthropology credential.  Furthermore, with its focus on understanding the human 
condition, both culturally and biologically, all students of anthropology benefit through a 
deepened understanding of why we act the way we do and how it affects our physical, 
cultural, social, and political environments.  As there is strong demand for Anthropology 
internally at KPU- and evidence of a growing need for those with anthropological training 
across a number of employment sectors - there are no concerns about the viability and 
continued development of the program.   

What challenges and opportunities for growth should the program consider based on the 
following? 
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 student demand (past, present and future) 

 comparable programs at competing institutions 

 trends and changing contexts in the discipline/sector 
 

Student demand for Anthropology courses has been very high, particularly at the lower 
level.  There continues to be some concern with the upper level courses, however.  
Sometimes the fill rate is too low to sustain keeping an UL course open; over the past few 
years a handful of UL courses have been cancelled.  Better rotation of the courses could 
help with this (for example the theory courses), as well as working on transfer 
arrangements for Anthropology courses from other post-secondary institutions as this 
would allow transfer students to enter into 3rd and 4th year courses.  As well, we urge the 
department to initiate discussions with other departments to explore opportunities for 
collaboration. For example, there are synergies that might be pursued between forensic 
anthropology and several areas within Criminology.  KPU’s anthropology courses compare 
favorably to that at other comparable institutions and certainly our field school with the 
Boston Bar First Nation as well as our connections to other indigenous communities 
heighten our profile and commitment to working alongside indigenous communities in 
the field of Anthropology.  Another strong feature of the Anthropology program is that 
students are employed working in the lab and with faculty on research projects. These 
hands-on experiences are vital to the overall excellence of the program and distinguish 
our graduates from others who often have not had such opportunities.   
 

What plans (departmental, faculty and institutional) are in place for program growth and 
development? 
 
At the moment the plan is to stay the course and grow the upper level enrolments.  Each 
department has been asked to explore possible directions for the development of 
microcredentials and potential subject areas in continuing studies. Anthropology stands 
out as a fertile ground for such initiatives:  its emphasis on intercultural engagement, 
cultural understanding and communication, and ethnographic approaches to working in 
the field easily translate into value added continuing studies content, and the department 
has faculty whose experiences in the field could be modularized into microcredential 
opportunities. 
 
What resources, institutional support, and/or external support would help address the 
program’s plans for growth and development? 
 
The department needs space and financial resources to maintain a lab.  We encourage 
the department to specify exactly what is necessary, and in which location. In this 
context, we would suggest that the department work to develop a plan for the use and 
maintenance of the lab.  We also recognize the online resources developed due to the 
current Covid pandemic and the shift to online teaching may have altered the perceived 
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need for the lab. We would encourage the department to consider whether labs spaces 
can be shared and explore whether dividends might accrue as a result of such sharing.   
 
Collectively, what qualifications and other human resources are required so the program 
will be able to make the changes required to improve and remain current? 
 
The department has grown to be the right size for its current offerings.  Due to the history 
of faculty tension in the department, we encourage faculty to continue to work with the 
charter they developed and to onboard new faculty into the culture of the Anthropology 
department at KPU. We recognize, and laud, the degree to which faculty in the 
department an engaged in scholarly work and have remained involved in their field. Such 
engagement is vital to the continuing currency of the program.  

 

What areas should the program focus on for the short range (< 6 months), mid-range (6 
mo. – 2 years), and long range (>2 years) program directions and improvement? 
 
The department has done an excellent job in identifying areas where they need to make 
changes.  Most of the comments below support the department in their articulated focus. 
 
Short-range: establish a Program Advisory Committee; work on transfer agreements with 

other post secondaries; talk to other ARTS departments about offering Anthropology 

courses to their majors’ students; begin discussions about which Anthropology 

courses might continue to be offered online and which might be offered in a hybrid 

delivery, in other words, think strategically about what we’ve learned from shifting 

online. 

Mid-range: curricular changes as identified; consider developing microcredentials and CPS 

courses; identify where they can up their game with respect to marketing, for 

example, a systematic approach to the high schools. 

Long-range:  Develop another field school.  The Boston Bar field school, offered every two 

years, is excellent but it is run by one person who may want to shift their commitment 

elsewhere.  We need to think of the sustainability of the field school. 

External Connections and Support 

How could the program improve its connections with external groups (e.g. the 
discipline/sector, high schools, alumni, professional associations, other institutions)? 
 
We are pleased that the department has made a firm commitment to form a Program 
Advisory Committee.  Given the department’s focus on experiential learning and job 
preparedness, it makes good sense to have a more formalized connection to community 
members.  As well, Anthropology faculty regularly go into secondary schools and we 
encourage the faculty to continue and in fact extend this practice.  We also acknowledge 
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the department’s connection with several indigenous nations, both regionally and 
internationally. These connections have served the department well in terms of providing 
students with experiential learning opportunities, but also remaining relevant to the 
needs of local communities.  And, as ARTS is developing an INDG department, we 
anticipate that the Anthropology department will be somewhat integrated with this new 
department and certainly supportive of it. 
 

Final Comments 

What else do you think is important to add about the program that is not covered in the 
previous questions?   
Thanks very much to the faculty who fully engaged in the program review process.  The 
department has identified potential areas that need to change and evolve, and we trust 
they will seriously consider and, where appropriate, take actions on the 
recommendations that emerge from their self-study. 
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INTRODUCTION  
 

These appendices provide the supporting data and information for the Anthropology Self-Study Report. 

For the first 41 pages, they are organized into sections based on the Self-Study Report Chapters. The 

Chapter One appendices provide supporting documents and data for the Anthropology Program 

Introduction and Overview. Chapter Two Appendices include supporting documents for the discussion 

of program currency and connections including: 1) enrolment trends, (2) Anthropology enrolment in BC, 

(3) demographic profile of students, and (4) seat trends, and the Chapter Three Appendices contain 

documents relevant to the discussion of quality of curriculum design for the Anthropology program.  The 

Chapter Four Appendices provide supporting documents for the discussion of the quality of instructional 

design including (1) grade distributions, (2) graduation counts, and (3) findings of the BC Student 

Outcome Surveys. The Chapter Five Appendices provide a document to support the discussion on 

quality of resources, services and facilities for the Anthropology program at KPU. There are no 

appendices for Chapters Six and Seven in the Report. 

Beginning with page 42 in the Appendices, the material includes the remaining administrative data and 

survey results that were created for the Anthropology program by the KPU Office of Planning and 

Accountability (OPA) Quality Assurance Department. Note that some of the original data, including 

exhibits and data tables, have been removed and inserted into the Self-Study Report for ease of access 

and to make things easier to read for the program reviewers. These have been converted into numbered 

tables, which are located throughout the Self-Study Report. What remains in the administrative data 

and survey results at the end of these appendices, are all the exhibits and tables that are not directly 

referred to in the report. 

Also, footnotes in the appendices provide important information about the data sources and definitions. 

Acknowledgement: A very special thank you to Nadine Ragonjan, our Anthropology Departmental 

Assistant, for all her work in helping to create and bring the Appendices together into their current 

format. Any errors or omissions in the Appendices that might remain are the responsibility of the 

primary presenter of the report, K. Stark. 
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Chapter 1 Appendices: Anthropology Program Introduction and 

Overview Documents 

 

Appendix 1A. BA Major in Anthropology 
 
In addition to the requirements of the Bachelor of Arts framework, students intending to graduate with 
the Bachelor of Arts in Anthropology major degree must declare the credential by the time they 
complete 60 credits of undergraduate coursework. At time of declaration, students must satisfy the 
following requirements: 

 In good academic standing with the University 

 Completion of a minimum of 18 credits of undergraduate coursework, including the following 
with a minimum grade of “C”: 

 3 credits of ENGL at the 1100 level or higher 

 6 credits at the 1100 level or higher in the Major area 
 

Anthropology students at KPU are able to focus on one of two streams within the discipline: 
Archaeology/Biological anthropology, or Cultural anthropology. 
 
Students are projected to complete the BA in Anthropology major in four years, with a total of 48 credits 
in Anthropology including the following courses: 

 
1000 Level 

The following 9 credits are required:  
             ANTH 1100 Social & Cultural Anthropology (3 credits) 
   ANTH 1200 Biological Anthropology (3 credits) 
   ANTH 1300 Archaeology (3 credits) 
 
Recommended: ANTH 1217*Forensic Anthropology (3 credits) 
 
Note: *ANTH 1217 is the pre-requisite for ANTH 2217, 3220, and other upper-level courses. 
Completion of the courses listed above with a minimum grade of 'C' will fulfill prerequisites for 2000-
level Anthropology courses. 
 

2000 Level 

A minimum of nine credits from the following, including at least one methods (indicated by an 
asterisk) course:            
             ANTH 2100 Methods and Ethics in Anthropology (3 credits)* 
             ANTH 2120 Cross-Cultural Women's and Gender (3 credits) 
             ANTH 2133 Religion, Magic and Witchcraft (3 credits) 
             ANTH 2140 First Nations Cultures of B.C. (3 credits) 
             ANTH 2142 Indigenous Peoples of Canada (3 credits) 
             ANTH 2160 Culture and the Environment (3 credits) 
             ANTH 2163 Culture, Health and Well-Being (3 credits) 
             ANTH 2190 Non-Governmental Organizations in Context    
             ANTH 2217 Forensic Methods & Analysis (3 credits)* 
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   ANTH 2300 Archaeological Methods (3 credits)* 
             ANTH 2310 Archaeology of Death (3 credits) 
             ANTH 2320 Archaeology of the Old World (3 credits) 
             ANTH 2340 Archaeology of the Americas (3 credits) 
 

3000 Level 

A minimum of 21 credits from the following, including at least one theory (indicated by a plus sign) 
course: 
             ANTH 3100  Anthropological Theory (3 credits)+ 
             ANTH 3150  Ethnographic Field Studies (3 credits) 
             ANTH 3160  Environmental Activism (3 credits) 
             ANTH 3168  Deviance Across Cultures (3 credits) 
             ANTH 3188  Visual Anthropology (3 credits) 
             ANTH 3190  Non-Governmental Organizations in Practice (3 credits) 
             ANTH 3211  Forensic Science: Fact or Fiction (3 credits) 
             ANTH 3220  Human Osteology (3 credits)* 
             ANTH 3242  A Survey of the Primates 
             ANTH 3300  Archaeological Theory (3 credits)+ 
             ANTH 3301  Archaeological Methods for Cultural Resource Management (3 credits)* 
             ANTH 3330  East Asian Archaeology (3 credits) 
             ANTH 3340  British Columbia Archaeology (3 credits) 
             ANTH 3361  Archaeology Field Studies (credits) 
             ANTH 3501  Special Topics in Cultural Anthropology (3 credits) 
             ANTH 3502  Special Topics in Biological Anthropology (3 credits) 
             ANTH 3503  Special Topics in Archaeology (3 credits) 
             ANTH 3510  Anthropology of Genocide (3 credits) 
 
Note: ANTH 3301, 3340, and 3361 are offered simultaneously as a field school option for upper-level 
students in alternating Summer Terms 
 

4000 Level 

A minimum of 9 credits from the following:           
             ANTH 4101 Contemporary Readings in Anthropology (3 credits) 
             ANTH 4500 Culture, Community and Well-Being (3 credits) 
             ANTH 4501 Selected Problems in Anthropology (3 credits) 
             ANTH 4502 Regional Focus in Anthropology (3 credits) 
             ANTH 4510 Applied Research in Anthropology (3 credits) 
             ANTH 4520 Anthropology of Deadly Disease (3 credits) 
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Appendix 1B. BA Minor in Anthropology 
 
In addition to the requirements of the Bachelor of Arts framework, students pursuing this minor must 
declare their intention prior to graduation, as a minor may only be declared as part of a bachelor’s 
degree. 
 
Students must achieve a minimum grade of C in all required courses. 27 credits are required as follows: 

 
1000 Level 

All of:  
              ANTH 1100  Social & Cultural Anthropology (3 credits) 
   ANTH 1200  Biological Anthropology (3 credits) 
   ANTH 1300  Archaeology (3 credits) 
 

2000 Level 

At least one of: 
   ANTH 2100  Methods & Ethics in Anthropology (3 credits) 
   ANTH 2217  Forensic Methods & Analysis (3 credits) 
   ANTH 2300  Archaeological Methods (3 credits) 
   ANTH 3301  Archaeological Methods for Cultural Resource Management (3 credits) 
 

Additional Requirements 
   3 credits from a course in ANTH at the 2000 Level (3 credits) 
   12 credits from courses in ANTH at the 3000 Level or higher (12 credits) 
 
Note: Students may pursue a specialization with a focus on Social and Cultural Anthropology or 
Archaeology and Biological Anthropology.  
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Appendix 1C. Associate of Arts in Anthropology 
 
Students are required to complete at least 60 credits with a minimum grade of C in each course, 
including the courses below. 

 
1000 Level 

All of:  
              ANTH 1100  Social & Cultural Anthropology (3 credits) 
   ANTH 1200  Biological Anthropology (3 credits) 
   ANTH 1300  Archaeology (3 credits) 
 

2000 Level 

Two of: 
   ANTH 1217  Forensic Anthropology (3 credits) 
   ANTH 2100  Methods & Ethics in Anthropology (3 credits) 
   ANTH 2120  Cross-Cultural Women's and Gender Studies (3 credits) 
   ANTH 2133  Religion, Magic, and Witchcraft (3 credits) 
   ANTH 2140  First Nation Cultures of BC (3 credits) 
   ANTH 2142  Indigenous Peoples in Canada (3 credits) 
   ANTH 2160  Culture and the Environment (3 credits) 
   ANTH 2163  Culture, Health and Well-Being (3 credits) 
   ANTH 2217  Forensic Methods & Analysis  (3 credits) 
   ANTH 2300  Archaeological Methods (3 credits) 
   ANTH 2310  Archaeology of Death (3 credits) 
   ANTH 2320  Archaeology of the Old World (3 credits) 
   ANTH 2340  Archaeology of the Americas (3 credits) 
 

Note: The Faculty's Admission Requirements, which consist of KPU's undergraduate English 
Proficiency Requirement, apply to this program. 
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Appendix 1D. Course Progression from First to Fourth Year Levels 
 

1000 Level 9 credits 
Required (bold) 

2000 Level 21 credits, 
including 1 methods 
(bold) 

3000 Level 21 credits, 
including 1 Theory 
(bold) 

4000 Level 9 credits 
 

 ANTH 1100 Social and 
Cultural Anthropology 

 ANTH 1200 Biological 
Anthropology 

 ANTH 1300 Archaeology 

 ANTH 1217 Forensic 
Anthropology 

 

 ANTH 2100 Methods and 
Ethics in Anthropology 

 ANTH 2120 Cross-Cultural 
Women's and Gender 

 ANTH 2133 Religion, Magic 
and Witchcraft 

 ANTH 2140 First Nations 
Cultures of BC 

 ANTH 2142 Indigenous 
Peoples of Canada 

 ANTH 2160 Culture and 
the Environment 

 ANTH 2163 Culture, Health 
and Well-Being 

 ANTH 2190 Non-
Governmental 
Organizations in Context 

 ANTH 2217 Forensic 
Methods and Analysis 

 ANTH 2300 Archaeological 
Methods 

 ANTH 2310 Archaeology of 
Death 

 ANTH 2320 Archaeology of 
the Old World 

 ANTH 2340 Archaeology of 
the New World 

 

 ANTH 3100 
Anthropological Theory 

 ANTH 3150 Ethnographic 
Field Studies 

 ANTH 3160 Environmental 
Activism 

 ANTH 3168 Deviance 
Across Cultures 

 ANTH 3188 Visual 
Anthropology 

 ANTH 3190 Non-
Governmental 
Organizations in Practice 

 ANTH 3211 Forensic 
Science: Fact or Fiction 

 ANTH 3220 Human 
Osteology 

 ANTH 3242 A Survey of the 
Primates 

 ANTH 3300 Archaeological 
Theory 

 ANTH 3301 Archaeological 
Methods for Cultural 
Resource Management 

 ANTH 3330 East Asian 
Archaeology 

 ANTH 3340 British 
Columbia Archaeology 

 ANTH 3361 Archaeological 
Field Studies 

 ANTH 3501 Special Topics 
in Cultural Anthropology 

 ANTH 3502 Special Topics 
in Biological Anthropology 

 ANTH 3503 Special Topics 
in Archaeology 

 ANTH 3510 Anthropology 
of Genocide 

 

 ANTH 4101 Contemporary 
Readings in Anthropology 

 ANTH 4500 Culture, 
Community, and Well-
Being 

 ANTH 4501 Selected 
Problems in Anthropology 

 ANTH 4502 Regional Focus 
in Anthropology 

 ANTH 4510 Applied 
Research in Anthropology 

 ANTH 4520 Anthropology 
of Deadly Disease 
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Appendix 1E. KPU Anthropology Faculty Bios 
 
Ken Andrews is a biological anthropologist specializing in forensic and medical anthropology. Ken 
studies disease, trauma and distress in human populations through the analysis of human skeletal 
remains, medical records, historical documents, archival materials and artifacts. Ken has done extensive 
research on leprosy, tuberculosis, symptomatology, differential diagnosis, social determinants of health, 
stigma and the epidemiology of marginalized and institutionalized populations past and present. In 
addition to teaching, Ken has several years of experience as a research analyst providing medical, legal 
and historical research services for government and private sector clients. 
 
Courses taught: 
ANTH 1200: Biological Anthropology 
ANTH 1217: Forensic Anthropology 
ANTH 2163: Culture, Health & Well-being 
ANTH 2250: Biological Anthropology of Human Growth & Development 
ANTH 3502: Special Topics in Biological Anthropology 

The Anthropology of Sport & Fitness 
The Anthropology of Human Health & Infectious Disease 
The Anthropology of Human Biological Variation 
Human Paleopathology 

 
Ernest Bumann has studied in Switzerland, Germany, the US, England, and Israel to acquire detailed 
knowledge about the cultural areas of the Ancient Near East (Ancient Egypt, Mesopotamia, Syro-
Palestine).  His specialties are of a linguistic, archaeological and historical nature and he is privileged to 
teach/have taught at different universities (UBC, SFU, KPU) different archaeological and 
linguistic subjects. Since Summer 2013, he has been teaching at KPU anthropological (ANTH 1100) and 
archaeological (ANTH 1300, ANTH 2310, ANTH 3503, ANTH 4502) subjects. 
 
Sarah Fessenden is a sociocultural anthropologist whose current research looks at the social and cultural 
construction of hunger in Canada and whose theoretical research has focused primarily on radical social 
movement organizing. Sarah graduated with her PhD Sociocultural Anthropology from the University of 
British Columbia and her MA Cultural Anthropology from California State University, Long Beach where 
she worked with activists in some of the most economically depressed neighborhoods in the U.S., Spain, 
and Canada. Sarah has written and published on counterculture, refusal, radical organizing and activism, 
urban space, and food-waste. She is a UBC Public Scholar and a recent contributor to Maclean’s.  
 
Inspired by her research, Sarah has taught courses ranging from Anthropology of Food and Hunger to 
Culture and Communication. Drawing on years of experience as a teacher and counselor, Sarah 
challenges students to learn and grow personally and professionally while inspiring them with 
enthusiasm, engaging stories, and invitations to experientially participate in anthropological inquiry. 
 
Courses taught:  
ANTH 1100: Introduction to Social and Cultural Anthropology 
ANTH 2190: NGOs in Context 
ANTH 2190: NGOs in Practice 
ANTH 4101: Contemporary Readings in Anthropology: Protest and Power 
ANTH 4501: Selected Problems in Anthropology: Humanitarianism 
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ANTH 4501: Selected Problems in Anthropology: Hunger 
 
Julia E. Murphy is a cultural anthropologist trained at York University in Toronto (MA 1993, PhD 2003). 
In 1995 she was awarded the Salisbury Award by the Canadian Anthropology Society (CASCA) for her 
PhD research proposal. Dr. Murphy’s research has focused on Mexico, Indigenous people, 
environmentalism, development discourse, gender and feminism, and most recently climate change and 
agriculture. In 2005 she wrote the text for an exhibit on the Indigenous peoples of Canada and Mexico at 
the National Museum of Anthropology in Mexico City. She speaks Spanish and French fluently and has 
basic knowledge of Maya. Before coming to KPU Dr. Murphy was a faculty member in the Department 
of Anthropology at the University of Calgary 1999-2009. She also taught at anthropology at Mount Royal 
University (2010-2011) and a Humanities 101 course at St Mary’s University (2009). When the AAA and 
CASCA held a joint conference in Vancouver in November 2019, Dr. Murphy chaired the local organizing 
committee. 
 
Courses taught:  
ANTH 1100: Social & Cultural Anthropology 
ANTH 2120: Cross-Cultural Women’s and Gender Studies 
ANTH 2133: Religion, Magic, and Witchcraft 
ANTH 2142: Indigenous Peoples in Canada 
ANTH 3100: Anthropological Theory 
ANTH 3501: Special Topics in Cultural Anthropology: Food, Culture, and Agriculture 
ANTH 4502: Regional Focus in Anthropology: Latin America and the Caribbean 
 
Brian Pegg is an anthropological archaeologist who has been working on collaborative research projects 
with indigenous groups since 1990.  He has always believed that archaeology should contribute not only 
to our knowledge of the past, but to our understanding of the present.  He is the project director for the 
Applied Archaeology Field School at KPU, which has introduced students to fieldwork in a collaborative 
setting with First Nations research partners since 2009.  He teaches classes at KPU which introduce 
students to archaeology and cultural anthropology, field methods, and the deep indigenous history of 
North and South America. 
 
Larissa Petrillo has been a faculty member in KPU’s Anthropology Department since 2008.  She received 
her Ph.D. in Interdisciplinary Studies from the University of British Columbia (2001) and worked 
extensively with interdisciplinary teaching teams at UBC before coming to KPU.  She has worked with 
Native communities in both Canada and the United States and has published Being Lakota: Identity and 
Tradition on Pine Ridge Reservation (2007) with the University of Nebraska Press.  The book was written 
in collaboration with a Native/Mexican couple, Melda and Lupe Trejo, and was completed after ten 
years of fieldwork in South Dakota.  Larissa is passionate about social and cultural change, cross-cultural 
communication, research ethics, indigenous knowledge, and community-based conservation.  
 
Larissa serves as the KPU lead for the Carnegie Community Engagement pilot, www.kpu.ca/carnegie. 
She is also currently the Fellow in Experiential Education and Community Engagement at KPU. She has 
been steering experiential learning initiatives at KPU since 2013 and is the co-developer of KPU’s 
experiential learning website, www.kpu.ca/experiential. Larissa also serves as the Coordinator of KPU’s 
Certificate in NGO and Nonprofit Studies, which sees regular collaboration with nonprofit partners, 
preparing students for entry-level work in the nonprofit sector, www.kpu.ca/ngo.  These classroom 
activities inform her current publishing, with the recent publication of “Does size matter? In-library 
study of two Canadian public library branches,” co-authored with John Shepherd and Alan Wilson. 

http://www.kpu.ca/carnegie
http://www.kpu.ca/experiential
http://www.kpu.ca/ngo
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Courses taught: 
ANTH 1100: Social & Cultural Anthropology 
ANTH 2100: Methods and Ethics in Anthropology 
ANTH 2160: Culture and the Environment 
ANTH 2190: Non-Governmental Organization’s in Context 
ANTH 3160: Environmental Activism 
ANTH 3190: Non-Governmental Organization in Practice 
ANTH 4501: Contemporary Readings in Cultural Anthropology 
 
Jason Ramsey specializes in research on the politics of aging built environments and popular religion. He 
received his M.A. and PhD in Anthropology from the University of Chicago. Based on fieldwork in 
Yucatán among former plantation labourers, he publishes on topics such as semiotics, ruination, value, 
and the anthropology of history. Trained in both Archaeology and Sociocultural Anthropology, he adopts 
an eclectic approach to teaching at KPU and has guided students in local fieldwork on heritage and 
homelessness. He is currently working on a monograph provisionally entitled 'She is not the Same': 
Reckoning with Change on a Former Hacienda in Yucatan. 
 
Courses taught: 
ANTH 1100: Social & Cultural Anthropology 
ANTH 2133: Religion, Magic and Witchcraft 
ANTH 3100: Anthropological Theory 
ANTH 3150: Ethnographic Field Studies 
ANTH 3501: Special Topics in Cultural Anthropology 
ANTH 4101: Contemporary Readings in Anthropology 
ANTH 4500: Culture, Community & Wellbeing 
ANTH 4501: Selected Problems in Anthropology 
POST 2150: CityLab 
 
Ken Stark is an archaeologist who has trained at the University of British Columbia and the University of 
Hawaii with an interest in the ancient cultures of Southeast and East Asia. He has participated in field 
projects in Japan, Fiji, the Hawaiian Islands and most recently in Indonesia, and is interested in material 
culture and the rise of social inequality through mortuary and ceramic analysis.  
 
Courses taught: 
ANTH 1300 Archaeology 
ANTH 2310 Archaeology of Death 
ANTH 2320 Archaeology of the Old World 
ANTH 3300 Archaeological Theory 
ANTH 3330 East Asian Archaeology 
ANTH 3503 Special Topics in Archaeology: Prehistory of Indonesia  
 
Sabine Stratton received two undergraduate degrees and her Master of Arts from the University of 
Alberta.  The degree in zoology led to an interest in skeletal biology and a degree in physical 
anthropology established an enthusiasm for the study of human biology.  While serving on the medical 
examiner’s human identification team, investigating the 1986 Hinton Via Rail collision, a fascination for 
human individualization crystallized.  Research since that time has focused upon human skeletal 
anomalies; ante- and post-mortem x-ray comparison; public perceptions toward autopsy and study of 
the human pelvis.  Her field experience has been wide-ranging, including working for organizations such 
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as the Alberta Medical Examiner’s Office, Physicians For Human Rights (The Cyprus Project), the Royal 
Canadian Mounted Police on Project Evenhanded (the Robert Pickton Case) and the British Columbia 
Society for the Prevention of Cruelty to Animals (Whistler sled dog investigation).  Currently she teaches 
biological and forensic anthropology at Kwantlen Polytechnic University as a regular faculty member.  
Stratton is a member of the following organizations:  American Academy of Forensic Sciences, American 
Association of Physical Anthropologists, the Canadian Association for Physical Anthropology, and the 
Paleopathology Association. 
 
Sara Yoshida is a biological anthropologist who has been consulting and involved in pro bono work in 
bio-archaeology for twenty-five years.   While at SFU for graduate studies she consulted in forensic "cold 
cases" for the Coroner's Service.  She also worked on the Robert Pickton Case in 2002.  Currently, she is 
a bio-archaeological consultant for several Indigenous groups. 
 
Courses taught: 
Anth 1200 Biological Anthropology 
Anth 1217 Forensic Anthropology 
Anth 1300 Archaeology 
Anth 3502 Special Topics in Archaeology 
Anth 4510 Selected Problems in Archaeology 
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Chapter 2 Appendices: Program Currency and Connections Supporting 

Documents 

 

Appendix 2A. BC Institution Program Characteristics: Degrees Offered 
 
Institutions AA BA 

Minor 
BA 
Major 

BA 
Honours 

MA PhD Special 
Degrees 

Noteworthy Points 

Capilano University        Major is in Liberal 
Studies 

Kwantlen Polytechnic University         

Simon Fraser University        Has other special 
degrees 

Thompson Rivers University        Aboriginal Studies 
Certificate 

University of British Columbia        BA Minor in 
Anthropological 
Archaeology 

UBC Okanagan         

University of the Fraser Valley        Is a combines BA Major 
in Soci/Anth 

University of Northern BC        A joint BA Major in 
Anthropology/ 
Geography 

University of Victoria         

Vancouver Island University         

 
 

Appendix 2B. BC Institution Program Characteristics: Required Courses 
 

Program characteristics by institution – BA Major (Anthropology) 

Institution Lower Level (First & Second Year) Upper Level (Third & Fourth Year) 
1st Year 

(# of 
Courses) 

2nd 
Year 

Required 
Methods 

Required 
Theory 

Total GPA 
or 

AVG 

# of 
Courses 

Required 
Theory 

Available 
Methods 
Courses 

Available 
Theory 
Courses 

SFU 2 3 1 0 5 NA 10 0 3 1 

UBC 2 2 1 1 4 NA 10 2 3 3 

UBC 
Okanagan 

4 0 0 0 4 70% 10 1 3 2 

U Vic 1 3 0 0 4 B+ 
(hons) 

11 0 3 2 

UNBC 2 5 0 1 7 GPA 11 0 3 2 

Vancouver 
Island 
University 

2 3 0 0 5 C 10 3 10 8 

KPU 3 3 1 0 6 C 10 1 5 6 

  
For students who may require statistics-related courses, linguistics, or other areas of interest, these 
courses are available in other departments at KPU. Anthropology faculty are available to provide course 
planning advice for students who may require these courses. 



Chapter 2 Appendices: Program Currency and Connections Supporting Documents 

15 
 

Appendix 2C. Areas of Post Graduate Employment for Anthropology Students1 
 

Education/Outreach   

Administration/Management 

Archaeology   

Ethnography/Cultural Anthropology 

Cultural Resource Management (CRM)   

Evaluation/Assessment 

Historic Preservation   

Health (international/public health) 

Museum/Curation/Project Design   

Environment and Natural Resources 

Community Development   

Business 

Advocacy (human rights/social justice)   

Tourism/Heritage 

Human/Social Services   

Healthcare Management/Services/Deliver 

Computers/Software Development/Information Technology   

Management Consulting/Organizational Development/Training 

Design (products and/or services)   

Social Impact Assessment 

International Development/Affairs   

Market Research 

Forensics   

Law/Criminal Justice/Law Enforcement 

Mass Communication   

Humanitarian Efforts 

 
 

 

 

 

                                                            
1(https://www.americananthro.org/AdvanceYourCareer/Content.aspx?ItemNumber=1783&navItemNumber=742&
navItemNumber=580) [accessed Dec. 30, 2019].  
 

https://www.americananthro.org/AdvanceYourCareer/Content.aspx?ItemNumber=1783&navItemNumber=742&navItemNumber=580
https://www.americananthro.org/AdvanceYourCareer/Content.aspx?ItemNumber=1783&navItemNumber=742&navItemNumber=580
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Appendix 2D. Student Demand for the Program. 
ENROLMENT TRENDS2 
 

 
Exhibit 2: FTE Headcount by Academic Year: Anthropology3 

 2013/14 2014/15 2015/164 2016/17 2017/18 % Change 

Anthropology 
Total5 

131 105 93 98 80 -39% 

Intended - - 19 37 33 N/A 

Major 112 95 66 49 39 -65% 

Minor 20 10 11 16 11 -45% 

 

Exhibit 3: FTE Headcount by Academic Year: Faculty of Arts Programs 
 2013/14 2014/15 2015/16 2016/17 2017/18 % Change 

Faculty of Arts 
Total6 

6,368 6,106 5,712 5,692 5,895 -7% 

 
Definition 

FTE Headcount Headcount used for FTE calculations. This includes students who withdrew from 
the course.  

 

 

 
 

 

 

                                                            
2 All data reported in this section was obtained from the Enrolment dashboard 2017-18, which is available at 

https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx 
3 Data for Intended, Major, and Minor headcounts in Anthropology are reported separately. 
4 The drop in FTE headcount in 2015/16 academic year is due to the new admissions framework implemented by KPU, which is 

effective September 2015 and onwards for all applicants. KPU now admits new students to a Faculty instead of a program and 
these new students are being reported under the ‘undeclared’ credential category until they meet program declaration 
requirements (exception are students enrolled in a limited entry program). 
5 Anthropology total is a unique headcount for the year, not the sum of Intended and Declared counts to avoid double counting 
students. 
6 Faculty of Arts total includes undeclared Faculty of Arts students. 
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Chapter 3 Appendices: Quality of Curriculum Design Supporting 

Documents 

 

Appendix 3A. Primary Goals of the KPU 2023 Arts Academic Plan 
_____________________________________________________________________________________ 

Main Academic Plan Goals 

_____________________________________________________________________________________ 

Goal 1: Enhance Student Success 

Goal 2: Advance Teaching Practices 

Goal 3: Accelerate Research at KPU 

Goal 4: Build a Next Generation KPU International 

Goal 5: Increase Indigenous Participation at KPU 

Goal 6: KPU Becomes an International Leader in Open Education Research and Practices 

Goal 7: To Enhance the Employability of Trades and Technology Apprentices and Foundation Program 

Graduates 

Goal 8: Prepare KPU for the Incoming Graduates of the BC K-12 New Curriculum 

Goal 9: To Offer Graduate Studies at KPU 

_____________________________________________________________________________________ 

               Note: A more detailed discussion of the strategies attached to each major goal can be found at: 

(kpu.ca/vp-academic-plan-2023). 
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Appendix 3B. Main Goals of the KPU Vision 2023 Strategic Plan 
_____________________________________________________________________________________ 

Main Goals of KPU Vision 2023 Plan Organized into Four Interconnected Themes 

_____________________________________________________________________________________ 

A.  Experience: We will: 

A1. Enhance the Experience of our Students. 

A2. Enrich the Experience of Our Employees. 

A3. Delight our Friends in Their KPU Experience. 

B. Sustainability: We will: 

B1. Embrace all Cultures and Promote a Renewed, Authentic Approach to Indigenization. 

B2. Foster Environmental Sustainability Through our Offerings, Research and Operations. 

B3. Integrate Planning to Ensure KPU Operations are Aligned with Our Resources, Thus Sustaining 

Quality and Institutional Health. 

C. Creativity: We will: 

C1. Increase the Levels of Activity, Funding and Intensity of Research and Scholarship. 

C2. Increase Innovation in Teaching, Learning and Curriculum. 

C3. Embolden Creative Problem Solving Across KPU Operations. 

D. Quality: We will: 

D1. Ensure Continuous Improvement of all KPU Programs and Services. 

D2. Hold Each Other Responsible for our Promises and Expectations. 

D3. Be Accountable to our Partners, Governments and Communities. 

_____________________________________________________________________________________ 

Note: More detailed discussion of the strategies for how each goal will be carried out can be found at 

(https://www.kpu.ca/sites/default/files/Institutional%20Analysis%20and%20Planning/Vision%202023%

20Final%20May%2017.pdf). 
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Appendix 3C. Program Competencies and Descriptions 
 

COMPETENCY DESCRIPTION 

1. Knowledge and 
methods in 
Anthropology 

Students will be able to summarize the major subfields and theories in 
anthropology, use established and emerging methods in the field; describe 
the ethical standards of the discipline; apply principles for the ethical 
treatment of subjects; and conduct quantitative or qualitative data analysis. 

2. Critical thinking Students will synthesize and apply research in anthropology; question 
established practices, assumptions, and biases in the field; consider 
multiple pieces of information to make decisions, draw warranted 
conclusions, and reflect on outcomes to inform future actions. 

3. Communication  Students should be able to use discipline-specific writing and 
communication conventions; write scientific and technical reports that are 
accurate and reliable; construct, support and convey original research-
informed arguments; deliver research-informed presentations that consider 
audience and context; and use visual presentations to effectively support 
communication. 

4. Problem-solving 
and innovation 

Graduates should engage in holistic thinking about different determinants 
of any social phenomenon; explore questions and approaches in 
anthropology; and identify the parameters of a complex problem, 
identifying a desired outcome, and develop a step-wise plan to implement 
research-informed solutions. 

5. Intercultural 
awareness 

Students will be able to describe some of the experiences of indigenous 
peoples in Canada and elsewhere; identify different worldviews and how 
they affect others' behaviors; listen to and learn from a person's 
perspective from another culture; broker respectful communication 
between different perspectives; identify elements of culture at the local 
and global level; and analyze how social and culture phenomena impact the 
body and health outcomes. 

6. Social justice and 
civic responsibility 

Students will be able to demonstrate awareness of human rights violations 
worldwide; identify the variety of ways that colonialism is expressed 
worldwide; identify and challenge structures of inequality; explore 
stereotyping, identify examples, and challenge discrimination; demonstrate 
knowledge of appropriate and effective ways to advocate for the rights of 
marginalized groups and individuals, the environment, and animals 
endangered by human activity; engage in volunteer work and reflect on its 
benefits. 

7. Information 
literacy 

Graduates will demonstrate the ability to identify and apply different ways 
of knowing; navigate and access academic resources through the library 
and online repositories; distinguish academic from non-academic sources; 
find reputable news sources; and evaluate the claims and evidence of 
academic sources. 

8. Digital literacy Use of basic digital tools and platforms will be acquired. This will include 
tools such as slideware, spreadsheets and online blogs to complete 
assessments; use specialized tools and software for anthropological 
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purposes, such as interviewing and transcription software, mapping 
software, or photo-editing software. 

9. Numerical literacy Graduates will be able to apply basic geometry to conduct archaeology 
excavations; identify and interpret patterns of data; and generate visual 
representations.  

10. Professionalism, 
teamwork, and 
accountability 

Students will demonstrate accountability for turning work in on time; 
demonstrate a commitment to academic integrity; behave ethically to 
maintain the reputation of the discipline; and collaborate respectfully with 
a variety of stakeholders to move projects forward. 

 

Appendix 3D. Program Competencies Met by Course Learning According to SMART 

Criteria 
 

COMPETENCY CRITERIA 

1. Knowledge and 
methods in 
Anthropology 

 Explain and evaluate major concepts 

 Apply concepts to case studies and identify analyze and interpret data 

 Use emerging methods 

 Demonstrate familiarity with ethics 

 Write professional reports 
Demonstrated by written and oral tests, research papers, lab reports and 
exercises, oral presentations. 

2. Critical thinking  Evaluate and critique major methods, concepts and theories 

 Evaluate solutions being posed 

 Critically debate how various contexts influence modern theories 

 Critical literature review 
Demonstrated through written and oral tests, research papers, lab reports 
and exercises, oral presentations, class discussions and debates. 

3. Communication   Construct a scholarly argument supported by appropriate evidence in a 
written assignment 

 Present reports with hypothesis, test results and conclusions in oral 
form 

 Research, write and present a research proposal 

 Produce and present a multi-media assignment 

 Produce research which illustrates an understanding of the transition of 
ideas from class to individual case study 

Demonstrated through written and oral tests, research papers and lab 
reports and exercises, oral presentations and class discussions and debates. 

4. Problem-solving 
and innovation 

 Apply the concepts of anthropology to particular case studies 

 Examine how social, cultural and global issues are interrelated with 
individual and local biological concerns 

 Identify the politics of knowledge production resulting from 
ethnographic fieldwork 

 Identify and analyze the importance of contemporary and legal issues 
and their impact on cultures. 

 Design a project from the initial problem to field collection and data 
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analysis 

 Identify the causal mechanisms that lead to change in societies 

 Analyze the relationship between indigenous rights and community-
based conservation 

 Carry out a community project on a specific social issue, from initial 
conception to final deliverable 

 Produce research which demonstrates an understanding of the 
transition of ideas from classroom to the lab experiment and/or 
casework 

Demonstrated through written and oral tests, research papers, lab reports 
and exercises and oral presentations, as well as in a more applied manner, 
through field school work, community-based projects and volunteer 
experiences through our classes. 

5. Intercultural 
awareness 

 Examine how social, cultural and global issues are interrelated with 
individual and local biological concerns 

 Analyze ethnographic studies of women, men and gender identities in 
cross-cultural perspective 

 Understand the historical and dynamic variety and diversity of First 
Nations found in British Columbia 

 Complete a research and writing assignment directly related to 
aboriginal cultures 

 Recognize the historical and contemporary diversity of indigenous 
peoples and cultures in Canada, and describe their cultural 
characteristics 

 Discuss issues currently facing indigenous peoples and Canadian settler-
colonial society 

 Identify and describe the interrelationships among culture, distress and 
individual experience in cross-cultural perspective 

 Evaluate differences and similarities between biomedical and 
alternative forms of healing, including techniques used by non-western 
peoples 

 Assess the impact of national and international health policies on men, 
women and children worldwide 

 Develop an awareness of a sensibility toward different cultural practices 

 Evaluate solutions posed to address environmental problems from both 
western and indigenous perspectives 

 Assess the importance of prehistory for contemporary cultures 

 Characterize the various cultural implications of genocide 
These are demonstrated through written and oral tests, research papers 
and lab reports and exercises and oral presentations as well as field school 
work and community-based projects and volunteer experiences through 
our classes. 

6. Social justice and 
civic responsibility 

 Differentiate between gender-neutral and gender-sensitive 
perspectives 

 Identify and analyze the importance of contemporary and legal issues, 
such as land rights claims, court cases, civil disobedience, addiction and 
residential school survivorship 
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 Describe historical transformations of indigenous cultures resulting 
from European colonization and indigenous resistance to it. 

 Discuss issues currently facing indigenous peoples and Canadian settler-
colonial society 

 Describe and explain the dominant economic processes which 
contribute to the global environmental condition 

 Assess the impact of national and international health policies on men, 
women and children worldwide 

 Recognize the importance of NGOs within a larger global context 

 Examine ethical considerations in relation to forensic fieldwork 
applications 

 Analyze the relationship between indigenous rights and community- 
based conservation 

 Evaluate writing which addresses ethical issues in a thoughtful and 
professional manner 

 Address ethical issues and controversies concerning the use of animals 
by humans 

 Comprehend the difficulties of obtaining appropriate investigatory 
results for documenting genocidal and ethnocidal events for future 
generations 

 Appreciate the complexity of the healing process after a 
genocidal/ethnocidal event 

These are demonstrated through written and oral tests, research papers 
and lab reports and exercises and oral presentations students are expected 
to complete as well as in a more applied manner through field school work 
and community-based projects and volunteer experiences through our 
classes. 

7. Information 
literacy 

 Identify the politics of knowledge production resulting from 
ethnographic fieldwork 

 Understand, distinguish between and apply foundational approaches to 
social theory 

 Discuss anthropological concepts and approaches to understanding 
indigenous peoples and cultures 

 Situate the material within current socio-economic circumstances 

 Criticize current methodology in forensic anthropology, biological 
anthropology and archaeology 

 Comprehend and apply theoretical positions that address diversity 
issues 

 Critique ethnographic and theoretical writing 

 Identify topics for ethnographic research 

 Evaluate and select research methods appropriate to topic and 
participants 

 Critique various representations in popular culture utilizing 
anthropological concepts 

 Investigate the intersection between popular culture and science 

 Distinguish between popular culture versions of genocidal events and 
the actual event itself 
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 Assess opposing viewpoints on a real-life issue 

 Understand the strengths and weaknesses of academic writing 

 Synthesize primary and secondary resources and produce a critical 
review 

These are demonstrated through written and oral tests, research papers 
and lab reports and exercises and oral presentations as well as in a more 
applied manner through field school work and community-based projects 
and volunteer experiences through our classes. 

8. Digital literacy  Analyze and interpret visual data 

 Produce a multi-media assignment relating to issues in anthropology, or 
culture community and well-being 

 Use computer software to produce professional documents and 
presentations 

 Utilize existing technology for practical research applications in field or 
laboratory settings 

These are demonstrated through projects and assignments that are part of 
our cultural anthropology and archaeology field schools, our forensic 
methods class and our visual anthropology and fourth year capstone 
classes. 

9. Numerical literacy  Use laboratory models for skeletal analysis 

 Collect and interpret data and information in both laboratory and field 
environments 

 Interpret graphs, tables charts, maps and drawings 

 Conduct a research project applying one or more research methods, 
including interviews and surveys 

 Apply precise recording and documentation methods in a fieldwork 
setting  

These are demonstrated through projects and assignments that are part of 
our cultural anthropology and archaeology field schools, and our forensic 
methods class. 

10. Professionalism, 
teamwork, and 
accountability 

 Develop a working familiarity with the ethical and funding requirements 
of research 

 Appreciate multiple stakeholder positions 

 Understand the function of committee and board meetings 

 Demonstrate professional and ethical standards in relation to fieldwork 

 Explain the relationship between anthropology and legal systems 

 Analyze and apply relevant theories to organizational scenarios 
involving leadership, structure, culture or ethics 

 Evaluate writing which addresses ethical issues in a thoughtful and 
professional manner 

 Verify through testing that course skills can be transferred to a career 
environment 

 Consider and adhere to the legal, legislative, cultural and business 
background of the current Cultural Resource Management Field in BC 

 Work efficiently in groups in a respectful manner 

 Address ethical issues concerning research protocol and relations with 
aboriginal groups 
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 Develop an understanding and follow guidelines of acceptable health 
and safety protocol 

 Produce a professional CV, Tri-Council Ethics certificate, and full KPU 
ethics application as the primary investigator 

These are demonstrated through projects and assignments that are part of 
our cultural anthropology and archaeology field schools, our forensic 
methods class, our NGO certificate classes and our fourth year capstone 
class (ANTH 4500). 
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Appendix 3E. Program Competencies Covered by Course 
 

  Program Outcomes              

Course Number and Name Knowledge 
and 
Methods 

Critical 
Thinking 

Communi-
cation 

Problem 
Solving/ 
Innovation 

Intercultural 
Awareness 

Social 
Justice 

Information 
Literacy 

Digital 
Literacy 

Numerical 
Literacy 

Professionalism Total 

ANTH 1100 Introduction to Cultural 
Anthropology X   X X X X X       6 

ANTH 1200 Biological Anthropology X X   X X           4 

ANTH 1300 Archaeology   X   X     X       3 

ANTH 1217 Forensic Anthropology X     X     X   X X 5 

ANTH 2100 Methods and Ethic in 
Anthropology X X   X X X X     X 7 

ANTH 2120 Cross Cultural Women's and 
Gender X X   X X X X       6 

ANTH 2133 Religion, Magic and 
Witchcraft X X X X X   X       6 

ANTH 2140 First Nation Culture of BC X   X X X X X       6 

ANTH 2142 Indigenous Peoples of 
Canada X   X X X X X       6 

ANTH 2160 Culture and the 
Environment   X X X X X X       6 

ANTH 2163 Culture, Health and Well-
Being X     X X X X       5 

ANTH 2190 Non-Governmental 
Organizations in Context X X   X X X X     X 7 

ANTH 2217 Forensic Methods and 
Analysis X X X X     X X X X 8 
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  Program Outcomes              

Course Number and Name Knowledge 
and 
Methods 

Critical 
Thinking 

Communi-
cation 

Problem 
Solving/ 
Innovation 

Intercultural 
Awareness 

Social 
Justice 

Information 
Literacy 

Digital 
Literacy 

Numerical 
Literacy 

Professionalism Total 

ANTH 2250 Biological Anthropology of 
the Human Life Span   X X X     X X X   5 

ANTH 2300 Archaeological Methods X X   X     X   X   5 

ANTH 2310 Archaeology of Death X X X X X   X       6 

ANTH 2320 Archaeology of the Old 
World X   X X X   X       5 

ANTH 2340 Archaeology of the 
Americas X X X X X   X       6 

ANTH 3100 Anthropological Theory X X X X X   X       6 

ANTH 3150 Ethnographic Field Studies X X X X X   X   X X 8 

ANTH 3160 Environmental Activism X X X X X X X       7 

ANTH 3168 Deviance Across Cultures X X X X X   X       6 

ANTH 3188 Visual Anthropology X X X X X   X X     7 

ANTH 3190 Non-Governmental 
Organizations in Practice X X X X X X X     X 8 

ANTH 3211 Forensic Science: Fact or 
Fiction   X X       X       3 

ANTH 3220 Human Osteology X   X       X       3 

ANTH 3242 A Survey of the Primates X X       X X       4 

ANTH 3300 Archaeological Theory X X X   X X X       6 

ANTH 3301 Archaeological Methods for 
CRM X     X     X X   X 5 

ANTH 3330 East Asian Archaeology   X X   X   X       4 
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  Program Outcomes              

Course Number and Name Knowledge 
and 
Methods 

Critical 
Thinking 

Communi-
cation 

Problem 
Solving/ 
Innovation 

Intercultural 
Awareness 

Social 
Justice 

Information 
Literacy 

Digital 
Literacy 

Numerical 
Literacy 

Professionalism Total 

ANTH 3340 British Columbia 
Archaeology X X X   X   X       5 

ANTH 3361 Archaeological Field Studies X     X X     X X X 6 

ANTH 3501 Special Topics in Cultural 
Anthropology X X   X X   X       5 

ANTH 3502 Special Topics in Biological 
Anthropology   X X X     X       4 

ANTH 3503 Special Topics in 
Archaeology   X X X     X       4 

ANTH 3510 Anthropology of Genocide   X X X   X X       5 

ANTH 4101 Contemporary Readings in 
Anthropology X X X X X   X       6 

ANTH 4500 Culture, Community and 
Well-Being X X X X X   X X   X 8 

ANTH 4501 Selected Problems in 
Anthropology X X X X     X       5 

ANTH 4502 Regional Focus in 
Anthropology X X X X X   X       6 

ANTH 4510 Applied Research in 
Anthropology X X X X     X     X 6 

Total 33 33 28 35 27 13 39 6 6 10 230 
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Appendix 3F. Essential Skills Covered by Course 
 

Course Number and Name 

Essential Skills   

Written 
Communication 

Oral 
Communication 

Group 
Work 

Critical 
Analysis 

Problem 
Resolution 

Self 
Learning 

Reading 
Comp 

Total 

ANTH 1100 Introduction to Cultural Anthropology X   X X X X X 6 

ANTH 1200 Biological Anthropology X X   X   X X 5 

ANTH 1300 Archaeology X     X   X X 4 

ANTH 1217 Forensic Anthropology X   X X   X X 5 

ANTH 2100 Methods and Ethic in Anthropology X X   X X X X 6 

ANTH 2120 Cross Cultural Women's and Gender X X   X X X X 6 

ANTH 2133 Religion, Magic and Witchcraft X X   X   X X 5 

ANTH 2140 First Nation Culture of BC X   X X X X X 6 

ANTH 2142 Indigenous Peoples of Canada X   X X X X X 6 

ANTH 2160 Culture and the Environment X X X X X X X 7 

ANTH 2163 Culture, Health and Well-Being X     X X X X 5 

ANTH 2190 Non-Governmental Organizations in Context X X X X X X X 7 

ANTH 2217 Forensic Methods and Analysis X X X X   X X 6 

ANTH 2250 Biological Anthropology of the Human Life Span X X   X   X X 5 

ANTH 2300 Archaeological Methods X X X X   X X 6 

ANTH 2310 Archaeology of Death X X   X   X X 5 

ANTH 2320 Archaeology of the Old World X X   X X X X 6 

ANTH 2340 Archaeology of the Americas X X   X   X X 5 

ANTH 3100 Anthropological Theory X X   X X X X 6 
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Course Number and Name Essential Skills   

ANTH 3150 Ethnographic Field Studies X X X X X X X 7 

ANTH 3160 Environmental Activism X X   X   X X 5 

ANTH 3168 Deviance Across Cultures X X X X X X X 7 

ANTH 3188 Visual Anthropology X X X X   X X 6 

ANTH 3190 Non-Governmental Organizations in Practice X X X X X X X 7 

ANTH 3211 Forensic Science: Fact or Fiction X X   X   X X 5 

ANTH 3220 Human Osteology   X X X   X X 5 

ANTH 3242 A Survey of the Primates X X   X   X X 5 

ANTH 3300 Archaeological Theory X X   X   X X 5 

ANTH 3301 Archaeological Methods for CRM     X X X X X 5 

ANTH 3330 East Asian Archaeology X X   X   X X 5 

ANTH 3340 British Columbia Archaeology X X X X X X X 7 

ANTH 3361 Archaeological Field Studies   X X X X X   5 

ANTH 3501 Special Topics in Cultural Anthropology X X   X X X X 6 

ANTH 3502 Special Topics in Biological Anthropology X X X X   X X 6 

ANTH 3503 Special Topics in Archaeology X X   X   X X 5 

ANTH 3510 Anthropology of Genocide X X   X   X X 5 

ANTH 4101 Contemporary Readings in Anthropology X X X X X X X 7 

ANTH 4500 Culture, Community and Well-Being X X X X   X X 6 

ANTH 4501 Selected Problems in Anthropology X X   X   X X 5 

ANTH 4502 Regional Focus in Anthropology X X   X X X X 6 

ANTH 4510 Applied Research in Anthropology X X   X   X X 5 
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Course Number and Name Essential Skills   

Total 38 34 20 41 20 41 39 233 

 

 

 

 

 

 

 

 

 

 

 



Chapter 3 Appendices: Quality of Curriculum Design Supporting Documents 

31 
 

Appendix 3G. Jobs Acquired by KPU Anthropology Alumni 
 

Current Position Organization 

Teacher Surrey School District 

Policy Analyst First Nations Health Authority 

Senior Account Manager Accounting Software sales 

Sales Associate Bagheera Boutique 

Archaeologist Field Technician Archer CRM Partnership 

Sales Manager Motorsports Dealership 

Auxiliary BCLC 

Sales Associate Pet Food Retailer 

Policy Advisor Ministry of Education, New Zealand 

Member Services Coordinator Simon Fraser Student Society 

Relocation Specialist/Behav. Intervention Quality Move Management 

Archaeologist, Field Director Roy Northern Environmental Ltd.  

Immigration Consultant Riquelme Immigration Consulting 

Engagement Curator Kudoz 

Administrative Support Fraser Health 

Customer Experience Manager Michael’s Arts and Crafts 

Bank Teller Credit Union  

Programs Coordinator Cerebral Palsy Association of C 

Game Sense Advisor BCLC 

Territory Sales Manager Pinnacle Distribution 

Senior Archaeologist Tip Mountain Eco-Cultural Services Ltd.  

Acting IT Head City of Richmond 

Veterinary Assistant Veterinary Hospital 

Administration Legal Simon Fraser University 

Tutor-Marker for Anthropology courses Douglas College 

Field Director Archer CRM Partnership 

Admissions Stenberg College 

Heritage Services City of Surrey 

Warehouse Assistant RCMP Public Service 
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Appendix 3H. Educator Comments on Program Competencies Needing Further Emphasis 

at KPU and Emerging Trends in Anthropology. 
 

Other Skills and Training Required for Graduate Programs. 

 

 

 

Emerging Trends in Anthropology for KPU to be Aware of. 
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Appendix 3I. Employer Comments on Program Competencies Needing Further Emphasis 

at KPU and Emerging Trends for Students to be Aware of 

 
Additional Knowledge, Skills and Training Required for Employment in Their Organization. 

 

 

Emerging Sector Trends Anthropology Students Should be Aware of. 
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Chapter 4 Appendices: Quality of Instructional Design Supporting 

Documents 
 

Appendix 4A. Grade Data for Anthropology and Faculty of Arts Undergraduate Level 

Classes from 2013/14 to 2017/18. 
 

Anthropology      Faculty of Arts 

 

 

 

 

 

 

Anthropology      Faculty of Arts 

 

 

 

 

 

 

 
Anthropology      Faculty of Arts 
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Appendix 4B. Grade Data for Anthropology and Faculty of Arts Courses for 2017/18 

across Undergraduate Levels 
Anthropology7      Faculty of Arts 

 

 

 

 

 

 

 

Anthropology      Faculty of Arts 

 

 

 

 

 

 

 

Anthropology      Faculty of Arts 

 

 

 

 

 

 

 

                                                            
7 The lower mean grades in Anthropology Level 1 and Level 4 can be attributed to the larger data variation, hence the outliers in 
those levels. 
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Anthropology      Faculty of Arts 

 

 

 

 

 

 

 

Definitions 

Seats Offered Maximum number of seats available in a unit (section, course, department, 
faculty- depends on the menu selection) 

Seats Filled Number of seats taken in the unit (section, course, department, faculty- 
depends on the menu section) 

Average Seats Offered Per 
Class 

Computed as Seats Offered / Count of Classes 

Average Seats Filled Per 
Class 

Computed as Seats Filled / Count of Classes  

Fill Rate A measure of % capacity utilization 

Grade For courses with numeric grade mode, this is the letter grade (A+ through F) 
assigned to a student based on achievement in a course. 

Mean Grade  The average grade of students in the selected courses, based solely on the 
numerical grade equivalent of a letter grade. A weighted average is used such 
that larger classes have a larger influence on the computed mean.  

Cumulative Distribution The number of students who receive a particular letter grade (A+ through F) plus 
those who receive a higher grade, as a percentage of the total number of 
students with a grade or a W/WE. Useful for estimating the proportion of 
passing students based on any specific requirement.  

DFW Rate % of students who received a grade of D or F or withdrew from the course. 
Percentage is calculated based on number of students with a grade or a W/WE 
or DEF (Deferred). A common metric used to identify courses with high rates of 
poor student performance.  

Enrolment Number of students assigned a grade or W/WE (Withdraw) or DEF (Deferred), 
except those marked as AUD (Audit). These are not unique students since they 
are allowed to repeat and take multiple courses. Students include those who 
have withdrawn from their class, but does not include those who dropped the 
class before the Stable Enrolment Date. To protect privacy, this dashboard does 
not display grade information for courses with less than 5 students.  

Repeat Rate Students who repeat a course, that is, have taken the course previously. 
Percentage is calculated based on number of students with a grade of a W/WE 
or DEF.  
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Appendix 4C. Student Retention and Graduation Rates 
 
GRADUATION COUNTS8  
 
 
 
Exhibit 13: Graduate Headcount by Academic Year: Anthropology 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Total9 19 30 26 18 13 

Associate of Arts 2 4 - 2 2 

Bachelor of Arts 17 25 22 15 9 

Bachelor of Arts-Double Major - - 4 1 2 

 
Exhibit 14: Graduate Headcount by Academic Year: Faculty of Arts 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Total 678 800 861 715 802 

Associate Degree 149 126 92 65 74 

Bachelors Degree 334 357 482 345 386 

Certificate 107 193 144 127 102 

Diploma 97 130 152 192 246 

 
 Exhibit 15: Median Years to Graduate:10 Anthropology 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Associate of Arts 4.3 4.7 - 6.0 3.3 

Bachelor of Arts 5.5 6.1 5.7 5.6 5.0 

Bachelor of Arts-Double Major - - 6.0 6.0 14.1* 
*Note that the median year value is based on one graduate. 

Exhibit 16: Median Years to Graduate: Faculty of Arts 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Associate Degree 4.6 4.1 3.8 4.0 4.9 

Bachelors Degree 5.8 5.7 5.8 5.8 5.6 

Certificate 1.8 2.0 2.1 1.9 2.0 

Diploma 3.2 3.3 2.8 2.5 2.4 

 
 
 
 
 
 
 

                                                            
8 All data reported in this section was obtained from the Credentials dashboard AY 2017-18, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
9 Total graduate headcounts presented in Exhibits 13 and 14 are unique headcounts of students for the year, not the 
sum of the credential counts to avoid double counting students. 
10 The data in Exhibits 15 and 16 present the median number of years students took to receive their first credential. 
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Definitions 

Graduate Headcount Count of unique students who have earned a KPU credential. Breakdown values 
may not add up to total or 100% because a student can earn multiple credentials 
in different categories within the same academic year.  

Credential Specific academic award granted upon completion of Program, such as 
“Associate of Arts Degree” vs “Associate of Science Degree”.  

Median A computed "middle" number in a set of numbers when sorted by value, such 
that 50% of the values are higher and 50% are smaller than this number. The 
Median is preferred over the Mean when the distribution of numbers contains a 
few extreme values. Extreme values will distort the Mean in that direction, 
whereas the Median is not affected by extreme values.  

 
 

Appendix 4D. Student Outcome Scores Compared with Ministry Targets  
 
STUDENT OUTCOMES11 

There are 7 measures that Ministry of Advanced Education, Skills & Training uses to assess each 

institution with respect to the outcomes students achieve within 2 years of graduation. A description of 

each follows. Ministry has a target for each measure. 

Unemployed Unemployment rate of KPU's graduates (of those in the labour market) 

Employed Proportion of former students who are employed 

Related Job Proportion of former students employed in a related field of study 

Usefulness Proportion of former students who reported satisfaction in the 
usefulness of their knowledge and skills in performing their jobs 

Satisfaction Proportion of former students' who reported satisfaction with their 
education 

Quality Proportion of former students' who assessed their quality of instruction 
positively 

Skill Development [Former] student assessment of their skill development at KPU. An overall 
average for all skills is provided, plus the results for each skill 

 

Exhibit 17: Student Outcomes Measures - KPU Anthropology Average Scores Compared with Ministry 
Targets 
 

Measures Average Student Outcome 
Scores for KPU Anthropology 

(2015-2017) 

Ministry Target 

Respondents 27  

Unemployment 12.5% < 12.5% 

Employed 84% > 85% 

Related Job 33%  

Usefulness 67% > 90% 

Satisfaction  96% > 90% 

                                                            
11 All data reported in this section was obtained from the Student Outcomes dashboard 2013-17, which is available at:  
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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Quality 96% > 90% 

Skill Development 92% > 85% 

Write Clearly and Concisely 93% > 85% 

Speak Effectively 93% > 85% 

Read and Comprehend Materials 93% > 85% 

Work Effectively with Others 85% > 85% 

Analyze and Think Critically 96% > 85% 

Resolve Issues or Problems 85% > 85% 

Learn on Your Own 100% > 85% 

 

 

Appendix 4E. Student Satisfaction with Instruction 
 

Q22 Thinking of the instruction you have received throughout the program, how satisfied are you 

with the following? 

Answered: 46    Skipped: 9 

 

 
 
 

Q23 Thinking of the instruction you have received throughout the program, how satisfied are you 

with the following? 

Answered: 46    Skipped: 9 
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Q26 Overall, how satisfied are you with the instruction you have received in KPU’s Anthropology 

program? 

Answered: 47    Skipped: 8

 

GRADE DISTRIBUTIONS12 
 

Exhibit 9: Cumulative Grade Distribution for Anthropology Courses from 2013/14 to 2017/18 

 

 

 

 

 

 

 

 

Exhibit 10: Cumulative Grade Distribution for Faculty of Arts Undergraduate Courses from 2013/14 to 
2017/18 

 

 

 

                                                            
12 All data reported in this section was obtained from the Grade Distribution dashboard 2017-18, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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Chapter 5 Appendices: Quality of Resources, Services and Facilities 

Supporting Documents 
 

Appendix 5A. Student Comments on Classroom Experiences Without a Lab 

 

Q18 Would having a lab instead of a classroom improve your educational experience? 

Answered: 22    Skipped: 33 

 

 

Q18 only asked to respondents who indicated their stream was "biological/archaeology" or "both" in Q3. 
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Administrative Data and Survey Results 
 

Student Survey Results 

 

Q1 Which of the following credentials are you working towards? 

Answered: 55    Skipped: 0 
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Q2 Please specify your intended or declared major 

Answered: 30    Skipped: 25 

 

Q2 asked only to those who answered "minor in Anthropology" or "none of the above" 
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Q3 What is your stream? 

Answered: 53    Skipped: 2 
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Q4 Which of the following sources of information did you use to learn 

about KPU’s Anthropology program? Please select all that apply. 

Answered: 50    Skipped: 5 
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Q5 How useful were each of these sources of information? 

Answered: 50    Skipped: 5 

 

 

For Q5, respondents only rated the sources they indicated they had used 
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Q6 Which of the following influenced your decision to enroll in 
KPU’s Anthropology program? Please select all that apply. 

Answered: 31    Skipped: 24 

 

Q6 was NOT asked to respondents who gave "none of the above" as their response 
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Q7 How important was each of the following in your decision to 
enroll in KPU’s Anthropology program? 

Answered: 31    Skipped: 24 

 

For Q7, respondents only rated factors that they indicated had influenced them 

 

 

 

 

 

 



Administrative Data and Survey Results 

49 
 

Q8 Thinking of KPU’s Anthropology program as a whole, how 
satisfied are you with the following? 

Answered: 48    Skipped: 7 

 

Q9 How satisfied are you with the way KPU’s Anthropology 
program is preparing you to do the following? 

Answered: 48    Skipped: 7 
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Q10 How satisfied are you with the way KPU’s Anthropology 
program is preparing you to do the following? 

Answered: 48    Skipped: 7 

 

Q10 only asked to respondents who indicated their stream was "social/cultural 
anthropology" or "both" in Q3. 

 

 

Q11 How satisfied are you with the way KPU’s Anthropology 
program is preparing you to do the following? 

Answered: 22    Skipped: 33 

 

Q11 only asked to respondents who indicated their stream was "biological/archaeology" or 
"both" in Q3. 

 

 

 

 

 

 

 

 

 

 



Administrative Data and Survey Results 

51 
 

Q12 How satisfied are you with the way KPU’s Anthropology 
program is helping you develop the following skills? 

Answered: 46    Skipped: 9 
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Q13 What other courses should the program offer? 

Answered: 46    Skipped: 9 
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Q14 Overall, how satisfied are you with KPU’s Anthropology 
program curriculum? 

Answered: 46    Skipped: 9 
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Q15 Thinking of the program's curriculum as a whole, please 
highlight the following. 

Answered: 35    Skipped: 20 
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Q16 Thinking of how the program is delivered, how satisfied are 
you with the following? 

Answered: 46    Skipped: 9 

 

 

Q17 Thinking of how the program is delivered, how satisfied are 
you with the following? 

Answered: 22    Skipped: 33 

 

Q17 only asked to respondents who indicated their stream was "biological/archaeology" or 
"both" in Q3. 
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Q18 Would having a lab instead of a classroom improve your 
educational experience? 

Answered: 22    Skipped: 33 

 

 

Q18 only asked to respondents who indicated their stream was "biological/archaeology" or 
"both" in Q3. 

 

 



Administrative Data and Survey Results 

58 
 

Q19 Thinking of how learning is assessed in the OVERALL 
program, how satisfied are you with the following? 

Answered: 46    Skipped: 9 
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Q20 Please comment on the OVERALL assessments you have 
received in: 

Answered: 26    Skipped: 29 
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Q21 Thinking of KPU’s Anthropology program as a whole, how 
satisfied are you with the following? 

Answered: 46    Skipped: 9 

 

Q22 Thinking of the instruction you have received throughout 
the program, how satisfied are you with the following? 

Answered: 46    Skipped: 9 

 

Q23 Thinking of the instruction you have received throughout 
the program, how satisfied are you with the following? 

Answered: 46    Skipped: 9 

 

Q23 only asked to respondents who indicated their stream was "biological/archaeology" or 
"both" in Q3. 
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Q24 Did you attend the Archaeology Field School? 

Answered: 47    Skipped: 8 

 

 

Q25 How satisfied were you with how the Archaeology Field 
School helped you develop practical skills? 

Answered: 1    Skipped: 54 

 

Q25 asked only to respondents who indicated in Q24 that they had attended the 
Archaeology Field School. 

 

 

Q26 Overall, how satisfied are you with the instruction you have 
received in KPU’s Anthropology program? 

Answered: 47    Skipped: 8 

 

 

 

 

 



Administrative Data and Survey Results 

63 
 

Q27 Thinking of how instruction is delivered across the program 
as a whole, please highlight the following: 

Answered: 22    Skipped: 33 
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Q28 How satisfied are you with the following as they apply to 
KPU’s Anthropology program? 

Answered: 46    Skipped: 9 
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Q29 How satisfied are you with the following library resources as 
they apply to KPU’s Anthropology program? 

Answered: 46    Skipped: 9 

 

 

Q30 How satisfied are you with the resources, services and 
facilities offered through KPU’s Anthropology program? 

Answered: 45    Skipped: 10 
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Q31 Thinking of the program’s resources, services and facilities, 
please highlight the following: 

Answered: 10    Skipped: 45 
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Q32 In general, how satisfied are you with your experience in 
KPU’s Anthropology program? 

Answered: 45    Skipped: 10 
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Q33 Thinking of the program as a whole, please highlight the following: 

Answered: 16    Skipped: 39 
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Faculty Survey Results 
 

Q1 Which is your primary stream? 

Answered: 12    Skipped: 1 

 

 

Q2 How satisfied are you with how KPU’s Anthropology program 
is preparing students to do the following? Please answer to the 

best of your knowledge. 

Answered: 12    Skipped: 1 
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Q3 How satisfied are you with how KPU’s Anthropology program 
is preparing students to do the following? Please answer to the 

best of your knowledge. 

Answered: 8    Skipped: 5 

 

Q3 asked only to respondents who indicated "social/cultural" or "both" as their stream in Q1. 

 

 

Q4 How satisfied are you with how KPU’s Anthropology program 
is preparing students to do the following? Please answer to the 

best of your knowledge. 

Answered: 5    Skipped: 8 

 

 

Q4 asked only to respondents who indicated "archaeological/biological" or "both" as their 
stream in Q1. 
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Q5 How satisfied are you with how KPU’s Anthropology program 
is preparing students to do the following? Please answer to the 

best of your knowledge. 

Answered: 12    Skipped: 1 
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Q6 How satisfied are you with the following aspects of the KPU 

Anthropology program’s curriculum? 

Answered: 12    Skipped: 1 

 

 

Q7 Overall, how satisfied are you with KPU’s Anthropology 
program curriculum? 

Answered: 11    Skipped: 2 
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Q8 Thinking of KPU's Anthropology program curriculum as a 
whole, please highlight the following. 

Answered: 11    Skipped: 2 
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Q9 Thinking of how the KPU Anthropology program is delivered, 
how satisfied are you with the following? 

Answered: 12    Skipped: 1 

 

 

Q10 Considering the KPU Anthropology program’s OVERALL 

assessment methods, how satisfied are you with the following? 

Answered: 12    Skipped: 1 
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Q11 Considering how instruction is delivered across the 
OVERALL KPU Anthropology program, how satisfied are you with 

the following? Please answer to the best of your knowledge. 

Answered: 12    Skipped: 1 

 

 

Q12 Considering how instruction is delivered across the 
OVERALL KPU Anthropology program, how satisfied are you with 

the following? Please answer to the best of your knowledge. 

Answered: 5    Skipped: 8 

 

Q12 asked only to respondents who indicated "archaeological/biological" or "Both" as their 
stream in Q1. 
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Q13 Overall, how satisfied are you with the instruction delivered 
across the KPU Anthropology program? 

Answered: 12    Skipped: 1 
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Q14 Thinking of how instruction is delivered across KPU's 
Anthropology program as a whole, please highlight the following. 

Answered: 10    Skipped: 3 
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Q15 How satisfied are you with the following as they apply to 
KPU’s Anthropology program? 

Answered: 12    Skipped: 1 
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Q16 How satisfied are you with the following library resources as 
they apply to KPU’s Anthropology program? 

Answered: 12    Skipped: 1 

 

 

Q17 Overall, how satisfied are you with the resources, services 
and facilities that are specific to the KPU Anthropology program? 

Answered: 12    Skipped: 1 
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Q18 Thinking of the KPU Anthropology program’s resources, 
services and facilities, please highlight the following. 

Answered: 8    Skipped: 5 

 

 

Q19 In general, how satisfied are you with your experience in 
KPU’s Anthropology program? 

Answered: 11    Skipped: 2 
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Q20 Thinking of the KPU Anthropology program as a whole, 
please highlight the following. 

Answered: 7    Skipped: 7 
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Alumni Survey Results 
 

Q1 When did you complete KPU’s Anthropology program? 

Answered: 47    Skipped: 7 

 

 

Q2 What credential did you complete? 

Answered: 48    Skipped: 0 

 

 

Q3 Which of these stream(s) did you complete? 

Answered: 48    Skipped: 0 
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Q4 How satisfied are you with how KPU’s Anthropology program 

prepared you to do the following? 

Answered: 47    Skipped: 1 
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Q5 How satisfied are you with how KPU’s Anthropology program 
helped you develop the following essential skills? 

Answered: 47    Skipped: 1 
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Q6 Thinking of KPU’s Anthropology program as a whole, to what 
extent would you agree with the following? 

Answered: 47    Skipped: 1 

 

 

Q7 Did you attend the Archaeology Field School? 

Answered: 47    Skipped: 1 
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Q8 How satisfied were you with how the Archaeology Field 
School helped you develop practical skills? 

Answered: 16    Skipped: 32 

 

Q8 asked only to those who indicated they had attended the Archaeology Field School in Q7. 

 

 

Q9 How satisfied are you with how KPU’s Social/Cultural 
Anthropology stream prepared you to do the following? 

Answered: 34    Skipped: 14 

 

Q9 asked only to respondents who answered "Social/Cultural Anthropology Stream" or "Both" for Q3. 

 

 

Q10 How satisfied are you with how KPU’s Archaeological/Biological 

Anthropology stream prepared you to do the following? 

Answered: 30    Skipped: 18 

 

Q10 asked only to respondents who answered "Archaeological/Biological Anthropology Stream" or 

"Both" for Q3. 
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Q11 Thinking of KPU’s Archaeological/Biological Anthropology 
stream, to what extent would you agree with the following? 

Answered: 30    Skipped: 18 

 

Q11 asked only to respondents who answered "Archaeological/Biological Anthropology 
Stream" or "Both" for Q3. 
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Q12 Would having a lab instead of a classroom have improved 
your educational experience? 

Answered: 30    Skipped: 18 

 

 

Q12 asked only to respondents who answered "Archaeological/Biological Anthropology 
Stream" or "Both" for Q3. 
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Q13 If there was a particular topic/area that was missing from 
KPU’s Anthropology program that would have helped you 

prepare for related work or further study please tell us about it. 

Answered: 13   Skipped: 35 

 

Q14 Overall, how satisfied were you with how KPU's 
Anthropology program prepared you for work and/or further 

education? 

Answered: 44   Skipped: 4 
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Q15 Thinking of KPU’s Anthropology program, please highlight 
the following: 

Answered: 36   Skipped: 12 
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Q16 Are you currently employed? 

Answered: 44   Skipped: 4 

 

 

Q17 Which of the following best describes your current 
employment situation? 

Answered: 34   Skipped: 14 

 

Q17-22 asked only to respondents who said they were currently employed in Q16. 

 

 

 

 

 

 

 

 



 Administrative Data and Survey Results 
 

94 
 

Q18 Since graduation from KPU, have you had any positions 

related to your field of study? 

Answered: 34   Skipped: 14 

 

Q17-22 asked only to respondents who said they were currently employed in Q16. 
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Q19 In which of the following sectors are you currently 

employed? Please check all that apply. 

Answered: 34   Skipped: 14 
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Q17-22 asked only to respondents who said they were currently employed in Q16. 
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Q20 What is your current position? 

Answered: 31   Skipped: 17 

 

 

Q17-22 asked only to respondents who said they were currently employed in Q16. 
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Q21 Could you specify the organization where you are currently 

employed? This information will help us better determine KPU 
graduates’ career trajectories. 

Answered: 31   Skipped: 17 

 
Q17-22 asked only to respondents who said they were currently employed in Q16. 
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Q22 Where is the organization located? Please select all that apply. 

Answered: 34   Skipped: 14 

 

Q17-22 asked only to respondents who said they were currently employed in Q16. 

 

Q23 Have you pursued further education since completing KPU? 

Answered: 44   Skipped: 4 
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Q24 Please list the name of the program and the institution 

where you enrolled after completing KPU. 

Answered: 22   Skipped: 26 

 

Q24-25-26 asked only to those who indicated they had taken further education in Q23. 
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Q25 What is the highest credential you have earned or are 

currently earning since completing KPU? 

Answered: 23   Skipped: 25 

 

 

Q24-25-26 asked only to those who indicated they had taken further education in Q23. 
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Q26 Please specify the professional designation you have 

earned or are currently earning since completing KPU. 

Answered: 0   Skipped: 48 

 

Q26 asked only to those who indicated they had taken further education in Q23 and have 
earned or are currently earning a Professional Designation since completing KPU in Q25. 

 

 

Q27 How satisfied are you with the opportunities you have to 
stay connected to KPU’s Anthropology program? 

Answered: 44   Skipped: 4 
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Q28 What can the program do to build better connections with alumni? 

Answered: 16   Skipped: 32 
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Q29 How do you identify your gender? 

Answered: 43   Skipped: 5 

 

 

Q30 What is your age group? 

Answered: 43   Skipped: 5 
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Discipline (Educators) Survey Results 
 

Q1 Which is your primary research and teaching area? 

Answered: 9   Skipped: 0 

 

 
 

Q2 How many graduate students have you supervised in the 
last five years? 

Answered: 9   Skipped: 0 
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Q3 Considering the needs and expectations of your program, 
how important is it for an entering graduate student to be able to 

demonstrate the following? 

Answered: 9   Skipped: 0 

 

 

 

Q4 Considering the needs and expectations of your program, 
how important is it for an entering graduate student to be able to 

demonstrate the following? 

Answered: 7   Skipped: 2 

 

Q4 asked only to those who selected "social/cultural" or "both" as their stream in Q1. 
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Q5 Considering the needs and expectations of your program, 
how important is it for an entering graduate student to be able to 

demonstrate the following? 

Answered: 2   Skipped: 7 

 

Q5 asked only to those who selected "archaeological/biological" or "both" as their stream in Q1. 

 

 

Q6 Considering the needs and expectations of your program, 
how important is it for an entering graduate student to be able to 

demonstrate the following? 

Answered: 9   Skipped: 0 
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Q7 What other skills, training or knowledge should an entering 
graduate student have to be accepted into your program? 

Answered: 4   Skipped: 5 

 

 

Q8 What are the emerging trends in the discipline that KPU 
Anthropology students should be prepared for? 

Answered: 8   Skipped: 1 
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Q9 How familiar are you with KPU’s Anthropology program? 

Answered: 9   Skipped: 0 

 

 

 

Q10 When you think about KPU’s Anthropology program, what 
are the top three characteristics that come to mind? 

Answered: 1   Skipped: 8 

 

Q10 asked only to respondents who said they were "moderately familiar" or "very familiar" 
with KPU's Anthropology program in Q9. 
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Q11 Have you worked with or taught KPU Anthropology alumni? 

Answered: 9   Skipped: 0 

 

 

Q12 Based on your experience, how prepared were these KPU 

Anthropology alumni? 

Answered: 0   Skipped: 9 

 

Q12 only asked to respondents who indicated they had worked with or taught KPU 
Anthropology alumni in Q11. 

 

 

Q13 Please comment on the KPU Anthropology alumni you 
taught or worked with 

Answered: 1   Skipped: 8 

 

Q13 only asked to respondents who indicated they had worked with or taught KPU 
Anthropology alumni in Q11. 
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Q14 What can KPU’s Anthropology program do to build better 

connections with the discipline? 

Answered: 6   Skipped: 3 
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Discipline (Employer) Survey Results 

 

Q1 Which sector best describes your organization or business? 
Select all that apply. 

Answered: 7   Skipped: 0 
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Q2 How many positions have you hired for in the last five years? 

Answered: 7   Skipped: 0 

 

 

Q3 Considering the needs and expectations of your organization, 
how important is it for an entry-level employee to be able to 

demonstrate the following? 

Answered: 7   Skipped: 0 
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Q4 Considering the needs and expectations of your organization, 
how important is it for an entry-level employee to be able to 

demonstrate the following? 

Answered: 7   Skipped: 0 

 

 

Q5 Considering the needs and expectations of your organization, 
how important is it for an entry-level employee to be able to 

demonstrate the following? 

Answered: 7   Skipped: 0 
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Q6 What other skills, training or knowledge should an entry-level 

applicant have to be hired into your organization? 

Answered: 7   Skipped: 0 
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Q7 What are the emerging trends in the sector that KPU 
Anthropology students should be prepared for? 

Answered: 7   Skipped: 0 

 

 

Q8 How familiar are you with KPU’s Anthropology program? 

Answered: 7   Skipped: 0 
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Q9 When you think about KPU’s Anthropology program, what are 
the top three characteristics that come to mind? 

Answered: 3   Skipped: 4 

 

Q9 asked only to respondents who said they were "very familiar" or "moderately familiar" 
with KPU's Anthropology program in Q8. 
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Q10 Which of the following best describes your previous 
experience with KPU’s Anthropology program? Please select all 

that apply. 

Answered: 7   Skipped: 0 

 

 

Q11 Based on your experience, how prepared were these KPU 

Anthropology alumni and/or students? 

Answered: 5   Skipped: 2 

 

Q11 asked to respondents who said they had hired or worked with KPU Anthropology 
students or alumni in Q10. 

 

 

 

 

 

 

 

 



 Administrative Data and Survey Results 
 

119 
 

Q12 Please comment on the KPU Anthropology alumni/and or 
students you hired or worked with. 

Answered: 3   Skipped: 4 

 

Q12 asked to respondents who said they had hired or worked with KPU Anthropology 
students or alumni in Q10. 

 

Q13 What can KPU’s Anthropology program do to build better 

connections with the discipline/sector? 

Answered: 5   Skipped: 2 
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REPORT: Anthropology Self-Study Report 

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Self-Study Report under review and an overall recommendation. 
Reviewer #1: Anthropology’s Self Study is cogent and detailed, providing tangible recommendations for 
strengthening the program with respect to its PAC, curriculum, experiential learning opportunities, 
connections with other departments and faculties, and resources. The department has outlined clear steps 
with respect to strengthening its connections with the sector and building its profile with future students.  
The Dean’s response mentions micro-credentials as one possibility for attracting students and strengthening 
the program.  In the coming months and years, as the department addresses ways of increasing students’ 
opportunities for experiential learning and for developing their employable skills through the curriculum, they 
may want to consider how microcredentials could assist in these areas, especially the latter. Indeed, 
developing a microcredential connected to Anthropology may be another way of distinguishing KPU’s 
program from those at other post-secondary institutions.  Apart from addressing a few typos and grammar 
errors (listed below), this self-study is ready for approval. 
 
Reviewer #2: Overall, this Self-Study Report is excellent. It is clear, thorough, and well-organized. It gives a 
great overview of the history and scope of the program and how it compares with programs at other 
institutions. After reading it, I feel that I have a good understanding of the Anthropology department and its 
programs and their many strengths, as well as the issues they face and the needs they have for the future. 
The recommendations are comprehensive, clear, manageable, and carefully thought-out. 
In general, the chapters meet the stated standards, except for part of chapter 2 (see my comments below). I 
also have written some comments/questions on a couple of the other chapters that it would be interesting to 
hear back from the authors on. 
 
Reviewer #3: Anthropology faculty have done a terrific job of taking complex data, and extensive reviewer 
feedback, to create a thoughtful and useful SWOT analysis of their program. Well done! This SSR would 
benefit from one more editorial fine-tuning for minor flaws, but overall, it meets the Standards for PR.  
 
Anthropology is an interesting program, and an asset to KPU. Their faculty earned accolades for their student-
centered approach, expertise in their respective fields and passionate approach to teaching. In particular, the 
fortunate students/alumni who gained experiential learning at Field School were most appreciative. Clearly 
this is both a strength and an opportunity worth expanding, particularly given KPU’s initiatives on indigenizing 
curricula (I comment further within chapters). I applaud faculty’s recommendations to systematically explore 
ways of both defining what is needed and finding ways of funding Labs  
 
ANTH’s lower level courses provide useful electives for other KPU Academic Units, such as Criminology and 
Health. The writers have recognized potential in further collaboration within KPU. They also note problems in 
enticing high numbers of students into upper level courses, hence bolstering graduate numbers. The writers 
are aware of actions (such as establishing a PAC) that will help them move forward.  

The Report:  

☒         Reviewer #1: Recommend for approval by the SSCPR as is 

☒         Reviewer #2 & #3: Recommend for approval by the SSCPR pending further action (see below) 

☐         Recommend return to the Program for major revision 

☐         Recommend for rejection by the SSCPR 
 

 

 
  



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
         Reviewers’ Comments: Self-Study Report 
 

2 
 

Direction for Reviewers: Determine if the criterion for each chapter is fully addressed according to the standard. 

CHAPTER 1: Program Overview 
 
Criterion: This chapter provides a description of the program, its history, and the scope of the review. 
 
Standard: The Chapter clearly describes the program, its history and curriculum, and the scope of the current 
review. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Click here to enter text. 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 2: Program Currency and Connections 

 

Criterion: This chapter assesses program demand and its current relevance to the discipline/sector. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: The Anthropology Department has provided a concrete and clear plan for the creation of 
their Program Advisory Committee – it is wonderful to see their strategic planning for this initiative. The 
department also has plans to deepen their relationships with other faculties and programs and the 
community, which should help to develop student interest in the discipline. 
 
Reviewer #3: It would be interesting to see pattern of ‘Head Counts’ in later years (post 2017/18) for 
impact of huge # of Health Foundations (HF) students registering for ANTH course to gain certificate to 
apply for BSN/BPN programs.  
 
I found the discussion on Gender (p.16) a bit confusing, related to employment and “false impression” 
of income not supporting a family. Is there further discussion/evidence that could be cited?  
 
Recommend bolstering the Indigenous content of this chapter. I was happy to see the Kwantlen First 
Nation mentioned on p. 18, but noted the absence of Boston Bar & Spuzum Nations mentioned earlier. 
Working with various indigenous groups is a wonderful strength of ANTH and is deserving of mention in 
Summary & Recommendations as well.  

 

  ☒     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Reviewer #2: Is there research that can be cited to support the statement that the gender imbalance 
“reflects a false perception among the general public that degrees in the field do not result in full-time 
jobs that support families”? If it is not a “data-supported assessment”, then it should probably not be 
included (or at least it should be clarified that the statement is anecdotal in nature). 
In addition, the statement seems to imply that perception of job prospects and earning potential is the 
only factor that might lead to a gender imbalance. 
 
On page 17, the decrease in fill rates in 2017/2018 is mentioned and shown in Table 9. However, Table 8 
shows that the number of filled seats did not decrease that year. This suggests that the decrease in fill 
rates is not actually a real negative trend, but is just an artefact caused by an increase in the number of 
seats available (and perhaps not due to changes in declaration requirements as suggested in the 
following paragraph.) 
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CHAPTER 3: Quality of Curriculum Design 

 

Criterion: This chapter examines the quality of the program’s curriculum. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: Anthropology has provided some concrete recommendations about holding curriculum 
revision workshops and adding experiential learning opportunities to their courses to build on a 
particular strength of their program. The department is also cognizant of the need to strengthen 
students’ awareness of indigenous issues and community engagement. I’m impressed by 
Anthropology’s clear plan to connect with other departments/programs  and community/employers to 
strengthen the curriculum for students and ensure their critical thinking skills, sector-specific 
competences, and employability. 
 
Reviewer #2: Page 24: Perhaps specify that the bullet list is for BA degrees (not for all Bachelor’s 
degrees at KPU).  
Should the changes to the BA framework that were recently approved by Senate be included? Some of 
those changes are:  

 The quantitative requirement for BA degrees has been reduced from 9 to 3 credits.  

 Although 3 credits still have to be from FSH, the FSH course does not have to be quantitative. 

 Breadth requirement has changed to 15 credits in 3 Arts disciplines outside student’s major 
area. 

 Second language requirement has been reduced from 6 to 3 credits. 
 

Reviewer #3: I applaud the recognition of potential for enriched collaboration across departments 
within Arts (such as Geography) and across KPU Faculties (such as Nursing programs).  
 
Please look at statement (p. 32) related to employment within discipline. The use of weak language and 
a goal that is not feasible comes across in a manner the writers would not intend.  
“Perhaps one of our goals should be to ensure that more of our graduates get more jobs specifically 
within our discipline …” 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 4: Quality of Instructional Design 

 

Criterion: This chapter examines the quality of the program’s instructional design. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: The department has proposed a solid action plan for discussing further ways to create 
more experiential and research opportunities for students.  The department will also address more 
specifically what is needed to improve the lab for the delivery of the curriculum.  
  
Reviewer #2: Under “Student Experience” it is noted that the differences between ANTH and Faculty of 
Arts Level 4 GPAs and withdrawal rates are due to a “larger data variation” caused by “outliers”. It 
would be useful if that statement could be supported by providing more information on the nature of 
the outliers. Otherwise it is hard to judge if the outliers should be a cause for concern or not. 
 
In the recommendations, would it be worth mentioning that the program advisory committee could 
help in identifying experiential learning opportunities for the further development of students’ 
employable skills? 
 
Reviewer #3: Please look at the placement of some of your recommendations in Chapter 4. Two (# 5 & 
#6 in particular) jumped out as being potentially misplaced. For e.g., might the decline in 
retention/graduate levels be better suited to Chapter 2? 
 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 5: Quality of Services, Resources and Facilities 

 

Criterion: This chapter assesses program resources, equipment, software, and facilities from both the student 
and instructor perspective.  
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: The department proposes a clear, step-by-step plan for addressing the need to improve 
students’ employability skills, applied learning opportunities, and research experiences in conjunction 
with the need for a review of their lab space. The department’s plan to work with the Dean’s office and 
ORRS is apt and appropriate.  
 
Reviewer #3: Writers did a good job of articulating what they (faculty within specific streams) can do 
collaboratively to further explore what is needed for Labs/space and other experiential learning 
opportunities to further enhance program, then collaborate with their Dean’s Office on potential 
solutions.  
 
I would encourage looking at what resources are needed to enhance Field Schools as well. 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 

 

CHAPTER 6: Conclusions and Recommendations 
 

Criterion: This chapter summarizes the conclusions drawn from the evidence gathered in the program review. 
 
Standard: The Chapter contains data-supported recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: Anthropology has provided specific and focused recommendations for their department, 
students, and program. They have made these goals feasible by assigning three timelines to their 
recommendations.  
 
Reviewer #3: Appreciate the separation into short, medium and long-term recommendations as this will 
aid development of your QA Plan.  
 
Please consider adding recommendations about Field School(s) and future collaborations with First 
Nations group here & abroad. 
 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

Page 3: For consistency, add “Faculty of” before “Science and Horticulture”. 

pp. 3-4 – Inconsistent use of hyphenated words, such as ‘student-centered’ but then ‘teaching focused’ and 
‘student focused’  

pp. 4, 13 – Awkward phrasing re: Faculty Council rep and Articulation process  

pp. 4-5, 7-8, Inconsistent use of acronyms – especially BA Major/Minor discussions, SSR, etc.   

pp. 4-5+ - Inconsistent use of capitalization of Anthropology vs anthropology  

Page 5, second line: “met” should be “meet” 

Page 5, paragraph 2, last sentence: subject/verb agreement effort  More detailed comparisons …is provided 
 are provided 

p. 5, 13, 14  – Few typos/extra bracket/extra space, etc. (met instead of meet; was vs ways; 15%) 

Page 6, near bottom: Add “do”. i.e. “...and do they feel well-trained…”  

pp. 6, 13, 20, 41, 50, 55 – Inconsistent use/missing space after #)  & between paragraphs  

Page 7: In question 3), should “got” be “get”? 

Page 9, 2nd last paragraph: the two stream model  two-stream model (hyphenation needed) 

Page 10, second paragraph – two different subject/verb agreements for Anthropology (subject): Anthropology 
does….but are  Anthropology does …. but is 

Page 18, middle of second paragraph:  We have the two stream approach  We have the two-stream 
approach (hyphenate) 

Page 21, second paragraph: Insert space after “methodologies”. 

Page 24: First line of “Learning on your own” paragraph: “or” should be “our”. 

Page 25, 2000 Level  Must Include (don’t capitalize the I on Include)  Must include 

Page 25, 3000 Level  Keep language the same as above  Including at least one theory course  Must 
include at least one theory course 

Page 26: Should “student lead” be “student-led”? 

Page 27, first sentence: Replace “of discussion” with “a discussion of”. 

Page 33, just below Table 23: delete “completing”. 

Page 28, second-last line: cross disciplinary skill  cross-disciplinary skills (hyphenate)  

Page 30, last two lines: delete commas after dissatisfaction and results 

Page 31, third line after Table 19: with Its discipline/sector relevance (do not capitalize the “I” on its) 

Page 39, first sentence of second last paragraph: insert comma after Committee, 

p. 39 – think meaning is for students to be plural possessive (students’)  

Page 46, 2nd paragraph: Should “assesses” be “assess”? 

Page 48: Perhaps replace “…the decline in BAs granted declined…” with “…the number of BAs granted 
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Minor Edits (page #) 

declined…” 

Page 57, 3rd line of 1st paragraph: “our” should be “are”. 

Page 57, 4th line of 1st paragraph: “out” should be “our”. 

Page 57, 2nd paragraph: I think “work force” should be written as “workforce”. 

Page 57, last line of 3rd paragraph: ‘h’ in “High school” should probably not be capitalized. 

Page 57, 2nd line of 4th paragraph: remove “is high” from “leading to high enrollment is high in our 
introductory classes” 

Page 57, 3rd line of 4th paragraph: Insert “to” between “continue” and “develop”. 

Page 61: insert a return between points 8 and 9 

Page 63, near bottom: Should “funding possible sources” be “possible funding sources”? 
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Program Review Quality Assurance Plan 
 

Quality Assurance Plan for: Bachelor of Horticulture Science (BHS) Date submitted to SSCPR: March 4, 2021 
 

Date Self-Study Report approved by SSCPR: March 20, 2019 Date of External Review: April 17, 2019 

 

SUMMARY 
Summarize what the program has determined - through evidence - about program quality (e.g. strengths, challenges, opportunities for improvement, potential threats, etc.)  

The Bachelor of Horticulture Science (BHS) program is a unique undergraduate degree credential with two major specializations (Plant Health and Urban Ecosystems) and one minor (Plant Health) 
offered through KPU’s School of Horticulture (SoH) within KPU’s Faculty of Science and Horticulture. The program fulfills the need for both practical “hands-on” skills and academic training that includes 
inter-disciplinary planning and development of sustainable landscapes and the maintenance of healthy plants. Students engage in critical, creative and collaborative inquiry for innovative working 
solutions to real-life problems associated with urban ecosystems and plant health protection. The program produces well-prepared graduates that are ready for the diverse needs of employers in the 
private and public sector of horticulture.  

The program benefits its academic home within the School of Horticulture. Strengths of the program were emphasized in the Self-Study Report and from surveys. The Dean noted; “Every member of 
the SoH has very, very strong ties with the industry. They all belong to industry associations, attend and present at relevant conferences, and many are themselves industry experts. The SoH hosts more 
school groups than (other) FSH Departments, they have a very strong link to their alumni and many have close ties with other institutions as lecturers, graduate students’ supervisors or research 
collaborators. There are no concerns in this area. In fact, I use the SoH as the role model for external interactions.” 

Among the challenges for the BHS program are: difficulty with formulation of a streamlined marketing strategy that effectively recruits students, finding additional contract/regular faculty with diversity 
of industry/government related plant health and urban ecosystems experience, engaging faculty to participate in student-led research in addition to obtaining suitable funding and laboratory space, 
overlap/duplication of courses/content, and developing additional (advanced) course offerings. 

Opportunities for improvement include addressing each of the challenges noted by the external review and continuing to review course outlines to ensure that learning objectives and expected 
competencies are clear to students. Accreditation of BHS courses with the B.C. Institute of Agrologists would facilitate graduates’ membership eligibility and Professional Agrologist (P.Ag) designation.     
 
Potential threats include: lack (or perceived lack) of awareness of the degrees in the broader community, reliance on unique and highly specialized expertise of a limited pool of faculty and limited 
availability of qualified contract faculty to fill gaps created by recent retirement of several regular faculty.   
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QUALITY ASSURANCE GOALS 
List the program’s Quality Assurance Goals (broad statements about what the program intends to accomplish to ensure program quality). Identify the Recommendation(s) – drawn from the Self-Study 
Report and External Review Report - each Goal addresses. Provide a brief Rationale for each Goal (see the Quality Assurance Plan Guidelines for instructions). Add or remove rows as necessary. 

GOAL 1: Improve marketing and increase awareness of degree program in the broader community. 

RATIONALE FOR THIS GOAL: a) increase student recruitment, b) increase awareness of our degree program with potential employers of our graduates and potential research partners, c) improve 
program quality within KPU by extending offerings of breadth electives, that include experiential learning, to other departments, c) attract potential faculty to School of Horticulture. 

Recommendation(s) this Goal Addresses Report (page number) 

It is recommended that the University provide resources specific to marketing the BHS majors. This should start with a strategic marketing plan. 16, 89 

Cross-listing courses will provide efficiency benefits in both majors and attract students from other departments who are seeking breadth electives. 17, 86 

Investigate new opportunities for outreach, marketing. 86 

Expand the External Program Advisory Committee to build strength and recognition of the degree program. 86 

It is strongly recommended the degree majors be included in the Horticulture section of the KPU web calendar and, also, have their own listing.  89 

 

GOAL 2: Improve quality of course offerings and method of delivery. 

RATIONALE FOR THIS GOAL: a) better opportunities for students to fully explore and achieve learning outcomes, b) expose students to greater variety of instructor pedagogies and more choices of 
specialized courses, c) increase program quality within KPU by extending offerings of breadth electives, that include experiential learning. 

Recommendation(s) this Goal Addresses Report (page number) 

Students seek training activities that are academically-rigorous and scientifically-based. 16 

Cross-listing courses will provide efficiency benefits in both majors and attract students from other departments who are seeking breadth electives. 17, 86 

Review the qualifications of current faculty to determine possibility of increasing number of faculty who teach upper level courses.  84, 86 

Request for more dedicated space for labs and design work and improved access during and after class hours to reduce overcrowding. 86 
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GOAL 3: Improve curriculum to increase relevance and meet expectations of students or employers in the discipline/sector. 

RATIONALE FOR THIS GOAL: a) increase student recruitment, b) increase awareness of our degree program with potential employers of our graduates and potential research partners, c) better align 
student expectations with expected learning outcomes, d) add pathway to professional designation for graduates. 

Recommendation(s) this Goal Addresses Report (page number) 

Provide a mandatory orientation day for each of the degree disciplines (separately) each Fall, that includes students registered in all four years to ensure they 
are aware of expectations, opportunities and collegial connections. 

84 

The work experience course requirement needs to be re-evaluated. 83, 85 

Develop and implement practices that increase students’ use of advising services early in their program. 83, 85 

Engage in substantive discussions with the BC Institute of Agrologists to determine the alignment of the degree programs with the educational requirements of 
professional certification. 

85 

Expand External Program Advisory Committee seeking new members. 86 

Review BHS majors to establish existing and future levels for credentials including BHS general (no major) and adding Urban Ecosystems minor. 87, 88 

 

GOAL 4: Increase diversity of instruction and course offerings. 

RATIONALE FOR THIS GOAL: a) will expose students to greater variety of instructor pedagogies and more choices of specialized courses, b) quality of degree majors/minors will increase by including 
more upper level specialized courses that more thoroughly span disciplines related to horticulture. 

Recommendation(s) this Goal Addresses Report (page number) 

The addition of a required plant physiology course at the 3000 level would be relevant and might benefit students in both programs. 17 

Review the qualifications of current faculty to determine possibility of increasing number of faculty who teach upper level courses.  84, 86 

Review the current program profile after the faculty review of programs and goals. The relatively low number of upper level elective credits in the degree has 
been a concern from the inception of program design. 

83 

For Plant Health: It is a recommendation that a Mycology course be considered as an option 80 

For Plant Health: Review curricular profile and content of lower level pest management courses (HORT 1217, 2308, 2333 and 2378) to identify and remove 
duplication of content 

79, 80 
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GOAL 5: Improve infrastructure to provide high quality learning environment. 

RATIONALE FOR THIS GOAL: a) funding levels and allocation of space should more realistically reflect needs of research, b) central school hub would improve interaction/collaboration between faculty 
and students, c) modern equipment allows industry standard practices to be taught to students.  

Recommendation(s) this Goal Addresses Report (page number) 

Review the structure and function of the research courses and critically assess those against the resources currently available for those courses. 85 

Request for more dedicated space for labs and design work along with improved access during or after class hours with aim of reducing overcrowding. 86 

Find additional or increased financial support for student research. 86 

Seek opportunities to centralize the faculty and staff within a central ‘School’ hub. 86 

Continue updating of aging equipment and provision for state-of-the art equipment.  89 

Establish better use of Lab 1685 for mutual scheduling of Horticulture, Brewing and Environmental Protection programs. 86 

 

  

 

RECOMMENDATIONS THE QUALITY ASSURANCE PLAN DOES NOT ADDRESS 
List the Recommendations from the Self-Study and External Review this Plan does not address. Provide a brief rationale for why these Recommendations cannot be addressed. Add or remove rows as 
necessary. 

Recommendations  Report (page number) Rationale 

A number of comments were received about student dis-satisfaction with the 
services offered by KSA. 

86 While this is not within the purview of the School of Horticulture, it is a message that 
perhaps the wider KPU Administration ought be aware of. 
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QUALITY ASSURANCE FIVE-YEAR ACTION PLAN 
Describe the Quality Assurance Strategies (specific plans of action) the program must achieve to attain its Goal over the next five year. Detail the steps the program will take to achieve each Strategy. 
Add or remove Strategies and tables as necessary. 

 
MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGINS: January 2020 

STRATEGY 1: Develop strategic marketing plan and update External Program Advisory Committee. 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 1, Improve marketing and increase awareness of degree program in the broader community. Goal 3, Improve curriculum to increase relevance and meet 
expectations of students or employers in the discipline/sector. 

Step(s) Required to Achieve this Strategy To be Led  
by 

To Begin  
on 

(M/YY) 

To be 
Completed  
By (M/YY) 

 
Notes 

Launch advertising/marketing campaign on social media, develop website material in consultation 
with FSO and Marketing. 

Faculty, Co-chairs, 
Communications/Marketing 04/20 07/21 To be reviewed annually in September. 

Maximize new and existing outreach and marketing opportunities. Co-chairs, Faculty and FSH 
Events Coordinator 04/20 

 
12/21 

Ongoing attendance at industry events 
and recruitment events. Will be 
reviewed annually at each December 
department meeting.  

Update KPU web calendar to include degree majors and set up each with their own page. Faculty, Web coordinator 04/20 04/21  
Refresh/update membership of External Program Advisory Committee Co-chairs 12/20 02/21 Meet with new/existing 

representatives.  
Update Horticulture website and seek advice on redesign to make it more appealing and 
informative to potential students and the public.  

Co-chairs 01/21 06/21 Revisions and updates urgently needed. 

Develop deeper liaison with internal KPU academic departments and non-academic service units to 
ensure awareness and understanding of the program and the expertise that the School of 
Horticulture offers. Support the KPU B1 goal as described in Vision 2023 (p.4) “to embrace all 
cultures and promote a renewed, authentic approach to indigenization” and in Strategy 5.3 of the 
Academic Plan 2023.  

Faculty, Co-chairs 

04/20 07/21 

Ongoing efforts to embrace goals of 
Vision 2023 and inclusiveness reviewed 
annually in September after Faculty of 
the Whole Meeting. 
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Increase awareness of the programs to encourage enrolments of students from other departments, 
(b) build internal support for the programs, (c) provide BHS students opportunities for work 
experience within wider KPU areas, (d) incorporate indigenization into the activities of the School. 

Faculty, Co-chairs 
04/20 04/22 

 

 

Resource Implications (if applicable) 
What are the resources required to achieve this Strategy?   Current budget of $5000-$10000 is probably inadequate (Dean has indicated this).  
When are these resources required?  Immediately and as marketing opportunities arise. 
What Faculty and/or Institutional support is required?  Lead faculty for Plant Health and Urban Ecosystems will need to supply content and guidance.  

 

STRATEGY 2: Make changes to curriculum that improve quality of course offerings and meet expectations of students in degree programs. 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 1, Improve marketing and increase awareness of degree program in the broader community. Goal 2, Improve quality of course offerings and method of 
delivery. Goal 3, Improve curriculum to increase relevance and meet expectations of students or employers in the discipline/sector. Goal 4, Increase diversity of instruction and course offerings. 

. 

Step(s) Required to Achieve this Strategy To be Led  
by 

To Begin  
on (M/YY) 

To be 
Completed  
By (M/YY) 

 
Notes 

Submit School of Horticulture course descriptions to the BC Institute of Agrologists to generate a list of 
courses from degree program majors that satisfy educational requirements for professional 
accreditation. 

Faculty and 
Chairs 01/20 

 
06/21 

Exact date dependent upon BC Institute of 
Agrologists. 

Update course outlines and look for opportunities to develop new courses and revise existing courses 
to improve the attractiveness of our graduates to potential employers in the horticulture sector.   

Faculty 
01/21 07/23 

Consultations regarding revision of existing 
courses and development of new ones 
ongoing. 

Provide augmented computer skills training to help faculty better connect with students by using 
available teaching and learning technologies such as the Moodle platform. 

Faculty and 
Chairs 01/21 01/22  

It is recommended that in the case of Urban Ecosystems, Learning Outcomes be updated Faculty and 
Chairs 01/21 06/21  
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Resource Implications (if applicable) 
What are the resources required to achieve this Strategy?   Online course material support, modernization of technology and training for faculty to 
encourage implementation of existing and new computer technologies to assist with course delivery. 
When are these resources required?  Short term within next 2 years. 
What Faculty and/or Institutional support is required?  Teaching and Learning, IT, Academic Advising, Learning Centre 

STRATEGY 3: Improve teaching/learning infrastructure. 

GOAL(S) THIS STRATEGY SUPPORTS: Goal 5, Improve infrastructure to provide high quality learning environment. 

Step(s) Required to Achieve this Strategy To be Led  
By 

To Begin  
on (M/YY) 

To be 
Completed  
By (M/YY) 

 
Notes 

Request capital funds to update laboratory equipment and laboratory space as indicated by faculty.  Chairs and 
Faculty 01/20 01/25  

Request improved (extended) access to laboratory facilities and infrastructure after normal university 
working hours to help alleviate scheduling bottlenecks and allow for plant and culture maintenance. 

Chairs and 
Faculty 01/20 06/21 Request pending. 

Seek external sponsors or funding to support for student research. Chairs and 
Faculty 01/20 07/21 Ongoing funding requests to be reviewed 

each fall. 
 

Resource Implications (if applicable) 
What are the resources required to achieve this Strategy?   There is a need to update greenhouses to an acceptable industry standard to allow 
technical training and skills development that are congruent with expectations of employers that hire our graduates. University laboratory space and 
equipment is minimally adequate to support growth of programs and will need to be increased as enrolment grows. Increased laboratory space to 
support a minimum 20 students for coursework and research projects. Access to lab facilities and offices by faculty and staff after normal university 
operating hours is crucial for research, current access is a severe hindrance. 
When are these resources required?  Within next 5 years. 
What Faculty and/or Institutional support is required?  Facilities, Campus Security, Space committee. 

  



 

Bachelor of Horticulture Science Quality Assurance Plan                            Page 8  

STRATEGY 4: Succession planning and faculty recruitment 

GOAL(S) THIS STRATEGY SUPPORTS: Goal 2, Improve quality of course offerings and method of delivery. Goal 4, Increase diversity of instruction and course offerings. 

Step(s) Required to Achieve this Strategy To be Led  
by 

To Begin  
on (M/YY) 

To be 
Completed  
By (M/YY) 

 
Notes 

Update qualified faculty list (QFL) to facilitate hiring of contract and regular instructors with expertise in 
key academic subjects that comprise courses in both degree majors.  

Chairs and 
Selection 
committee 

01/21 07/21 
Limited availability of existing instructors and 
recent retirements of several regular faculty 
have increased urgency of updating our QFL.  

Selection processes will need to be completed to fill vacancies created by release of faculty in the 
degree program for university service and potential retirements. 

Chairs and 
Selection 
committee 

01/21 
 

09/21 
Qualified faculty list revised and 
supplemented annually each summer.  

Seek opportunities to centralize the faculty and staff within a central ‘School’ hub. Chairs 06/21 09/24  
 

Resource Implications (if applicable) 
What are the resources required to achieve this Strategy?   Resources may include advertising budget to post positions in periodicals of professional 
organizations or their newsletters. 
When are these resources required?  Immediately 
What Faculty and/or Institutional support is required?  Selection committee, Chairs, Associate Dean/Dean, Marketing, Space committee 
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 Figure 1 Wilson School of Design Campus 

 Program Overview 

Program Description  

The Foundations in Design (FIND) is a one-year, two-semester, 30-credit certificate program. It is built on 
six key learning areas: visual culture, ideation, critical thinking, initiative, citizenship, and 
preparedness. The program is limited to entry and is cohort-based. Each year, applicants submit a 
portfolio of work and transcripts. After the completion of the application process, faculty submit 
recommendations to Admissions for 20 students to fill a cohort year. Courses are delivered in 4-hour 
blocks, allowing for lectures, skills training, hands-on studio work, and team-based learning.  
  
As part of the Wilson School of Design (WSD) part of Kwantlen Polytechnic University (KPU) FIND is the 
only one-year (2 semesters) certificate program that will develop students’ skills and understanding of 
Design. Students explore a wide range of design career trajectories and grow their technical skills through 
experiential learning and hands-on project-based deliverables. This program allows students to focus 
their studies in a creative environment lead by design professionals. Students study fundamental design 
skills such as manual and digital drawing, 2-dimensional and 3-dimensional design, plus foundational 
design methodology essential to students' futures in design. Graduates gain skills to bridge into further 
education (Bachelor of Design), work on the creative teams in agencies, and as work as self-employed 
contractors and business owners.  
  
We support our students to take risks and innovate in small, personalized classes offering intensive 
hands-on learning experiences and state-of-the-art equipment. Our well-connected faculty bring strong 
professional connections and real-world experience to help students grow their professional network, 
perhaps even launching a start-up before graduation. 
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Brief History of the Program 

FIND was originally established in 1991 as the Foundations in Applied Design Program (FIAD). It acted as 
the first year for all students studying design within Kwantlen College (in 2008 Kwantlen College was 
designated as Kwantlen Polytechnic University). At that time the college offered three years of study in a 
variety of design disciplines to receive Bachelor’s Degrees.   

The design Programs at Kwantlen College began to develop and offer bachelor's degrees in 1995. This 
impacted the Foundations Program by moving seats from Foundations to specific first-year courses for 
each of the new design degrees. At this point, FIAD evolved into Interdisciplinary Design Studies (IDDS). In 
2010 the IDDS program changed its name to Foundations in Design to state more clearly its purpose 
within the School of Design.   

Up until 2015, the FIND program ran 2-cohorts of 20 students – on which the current program model is 
based.  In 2019 the 2nd cohort’s funding was officially cut, resulting in 2 of the FIND electives never 
running. During the second semester, students have historically had a choice of 2 of 3 elective options 
but since 2016 only 1 of the 3 options has been run. This is due to instructor workload and specialization 
limitations.   

Starting Fall 2019 the FIND program enrolled in the Zero Text Book Cost program which is part of 
Canada’s Open Education initiatives. The FIND program is the first design program in Canada to have Zero 
Textbook Costs.  Instead of requiring a text, Instructors use a variety of online and on-campus library 
resources where students are not required to purchase any textbooks for their studies (Appendix, pg 87).  

As of March 2020 students are now currently conducting classes online through a variety of online 
resources provided by the Teaching and Learning Commons including Moodle, BigBlueButton, Microsoft 
Teams, and Zoom.  

Students are required to attend a combination of synchronous and asynchronous sessions working on 
both digital and physical assignments from home.  With the absence of a Year-End Showcase, students 
are creating digital content which will be featured on the WSD graduation website.  The format of the 
Year-End show traditionally involves an exhibition-style presentation hosted on campus which highlights 
a small selection of work completed throughout the program. 

External Accreditation 

There is no external accreditation that is required for this program.  

Scope of the Review 

This is the first program review for this program since its inception - thus, providing an opportunity to 
review the strengths, weaknesses, opportunities and threats that need to be addressed.    
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 Program Currency and Connections 

 
Figure 2 Foundations in Design students & Instructor 

Competitive Context 

Emily Carr University of Art and Design (ECUAD) and Langara College are the FIND program’s closest 
competitors within the British Columbia environment. Langara has a two-year program which is a similar 
cost per credit than KPU but that requires a longer time commitment to complete. In BC other institutions 
provide more focused design-related certificates in graphic design and interior design, offered at British 
Columbia Institute of Technology, University of the Fraser Valley, and Vancouver Community College. 
Outside of BC, Centennial College in Toronto has the length most similar to the FIND program whilst also 
offering low tuition cost (Figure 3).   

ECUAD’s degree programs would be FIND’s biggest competition based on applicant trends, further 
education, and portfolio requirements. At ECUAD in the 4-year bachelor's degree (Design or Art), the 
pedagogy for all of the design programs at ECUAD all requires 1-year of foundational.  This year helps 
students learn a wide range of design disciplines and foundational core classes while developing portfolio 
skills.  The requirements to enter these degree programs have similar requirements to the FIND program.   
As a second option, ECUAD offers certificates and provides the most flexibility with no entry requirements.  
Upon completing a specific combination of 18 continuing education courses, offered year-round, a student 
can complete the certificate at their own pace. Students can receive a certificate in a variety of design 
fundamental courses. This program is the highest cost option but is the only program that has no portfolio 
and no English requirement. The cost of this low barrier program is due to the total number of courses to 
complete the credential being much higher and time-consuming than would be the case in a selective 
entry program.  ECUAD offers a 1-year certificate through the continuing education offerings.    
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School Credential Intake Costs Admission About 
Kwantlen 
Polytechnic 
University: 
 
Foundations in 
Design 

1-Year 
Certificate 
 
30 credits, 
5-courses per 
semester 

20 students  
 
Student 
teacher ratio 
20:1 

Per 3-Credit 
course 
$442.50 
(Domestic) 
 
$4425.00/yr 

Applications open For 
Fall intake, Oct 1st  and 
close Mar 1st 
 
Portfolio:  
5-15 examples of work 
-Min  

The Foundations in Design (FIND) is a one-
year, two-semester, 30-credit certificate 
program. It is built on five key learning 
areas: visual culture, ideation, critical 
thinking, initiative, citizenship, and 
preparedness. The program is limited entry 
and cohort-based. Each year, applicants 
submit a portfolio of work and transcripts. 

Emily Carr 
University of 
Art and Design 
 

1-Year Degree 
 
Foundational 
year (30 
credits)  
 

20 students  
 
Student 
teacher ratio 
20:1 

Per 3-Credit 
course 
$426.66 
(Domestic) 
 
$4266.60/yr 

Applications open 
Sept 15 for the Fall 
intake and close on 
Jan 15  
Portfolio:  
-10 Examples of your 
Creative Practice 
-Respond to three 
prompts using a 
variety of materials, 
from images to songs 
to sculpture. 
-75-100 words per 
answer, respond to 
the following three 
questions 
-Min C English 12 

The Foundation Program, is the first year 
of all our four year undergraduate 
degrees. This introductory program 
deliberately provides core skills and 
transformative experiences across a 
range of academic and studio classes. 
Foundation year equips you with new 
technical perspectives, vital relationships, 
and critical insights with which to make 
personal degree choices. Following the 
Foundation year, you map an individual 
path by selecting majors and minors from 
a variety of areas toward your Bachelor 
of Design, Bachelor of Fine Arts, 
or Bachelor of Media Arts degree/ 

Design 
Certificate 
(flexible 
timeline) 
10 core 
courses 
4 flex-core 
courses 
4- electives 

20 students  
 
Student 
teacher ratio 
20:1 

Average Per 
Course 
$432.50 
 
 
 
 

These courses are 
considered continuing 
education. They run 
Fall, Spring and 
Summer. 
 
Portfolio:  
None 
 

This program is suitable to individuals 
from broad fields of expertise, including 
academics, professionals, artists, 
designers, scientists, architects, activists, 
and beyond. The courses are considered 
Continuing education courses and can be 
taken over a longer period. 

Langara 
College- Design 
Formation 
 

2-year 
diploma  
 
66 credits,  
4-6 courses a 
semester for 
four 
semesters 

up to 40 
students are 
accepted per 
year  
 
Student 
teacher ratio 
20:1 

Per 3-Credit 
course 
$625.40 
(Domestic) 

Applications open For 
Fall intake, Oct 1st. 
Portfolio:  
Attendance at a 
program information 
session, interview with 
program faculty 
member with an entry 
portfolio of 8-12 
samples of your work, 

Design Formation is a two year, 
multidisciplinary foundation design program 
that prepares students for further 
specialized studies or entry-level jobs in 
fields ranging from visual merchandising to 
event, graphic, or interior design. The 
program is intended for students with little 
to no formal experience as a designer. 
Students who have previous degrees or 
professional experience in design are often 
considered overqualified for admission. 

Centennial 
College 
(Toronto)  
 
 
Art & Design 
Fundamentals 
 

1-Year 
Certificate 
 
15 classes 
over 2 
semesters 

Less than 30 
students per 
course 

Cost per year  
$ 2721.00 
 
 

Students can enter the 
program 3 times a 
year (May, Sept, Jan) 
 
Portfolio  
-Statement of Purpose 
-Letter of 
Recommendation 
-Resume/CV 
-English 12 C is 
required 

Practicing artists and designers, who will 
help you to gain competencies in traditional, 
digital and multimedia, will deliver the 
studio-based, hands-on Art and Design 
Fundamentals curriculum. The program's 
goal is to help you prepare a portfolio of 
artwork 
required for admission to specialized 
programs and to open up new possibilities 
and career choices in the diverse visual arts 
industry. 

Figure 3. Foundations in Design Canadian Competitors  

https://www.ecuad.ca/academics/undergraduate-degrees/bachelor-of-design
https://www.ecuad.ca/academics/undergraduate-degrees/bachelor-of-design
https://www.ecuad.ca/academics/undergraduate-degrees/bachelor-of-fine-arts
https://www.ecuad.ca/academics/undergraduate-degrees/bachelor-of-media-arts
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Program’s Connections to its Advisory Board  

The program does not have a formalized advisory board, but the Program and Program Chair have a close 
relationship with other programs in the WSD. The instructors that work within the FIND program come 
from a range of design disciplines taught in the WSD where instructors also teach in various other 
programs. Many faculty sit on advisory committees in other design departments which acts as a resource 
for insight into the needs our students.  

Program’s Connections to the Discipline/Sector  

The FIND program doesn’t have a direct discipline or sector where the outcomes of the program help 
students build towards further education. About 87% of our graduates pursue further education upon 
completing KPU’s FIND program (Appendices pg. 47). Our program seeks alignment to serve graduates 
from the BC ministry of education, the WSD programs, KPU, and general post-secondary education. In 
2018 the BC Ministry of Education slowly rolled out an Applied Design, Skills and Technologies curriculum 
(ADST) that fosters the development of design in parallel with all areas of study (Appendices pg. 83) This 
revised curriculum also includes a focus on integrating First people’s content, awareness, and relationships 
where schools are looking at the local communities they live, work and share the land with. 

A large majority of FIND graduates ladder into other programs offered at KPU where the pedagogical 
practice and industry understanding taught in the FIND program aligns with the various disciplines 
students will take upon graduation. The applied, critical, and theoretical skills which overlap in all areas in 
the WSD require feedback and critiques that follow a mentorship model. The close relationship the FIND 
program has with the entire WSD connects students across programs. FIND also participates in the WSD 
Career Fairs and other collaborative events, guest speakers from other design programs, and attends 
program info sessions.   

Program’s Connections to Other KPU Academic Units 

The FIND program is a limited entry program which means all the seats in the 2-semester (10 courses) 
offerings are only available to the students who have applied for the program cohort.  If a student does 
not meet the English proficiency requirements for undergraduate studies at KPU they have an option of 
taking English proficiency courses while taking a limited number of undergraduate courses at KPU. This 
program is called the Pathway to Undergraduate Studies and, currently, there are 4 such courses taught in 
the FIND program.  Students in that study path can take any courses that have been classified as a 
Pathway course.   
 
FIND 1100  Design Processes Methods and Materials  Fall   
FIND 1110  Drawing for Design  Fall  
FIND 1140  Colour Theories  Fall  
FIND 1230  Drafting for design  Spring*  
*Currently not offered due to 1-cohort 
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Program’s Articulation and Credential Recognition Processes 

Currently students who complete the FIND certificate can receive 6 credits towards a Product Design 
Bachelor’s Degree or a Fashion Design & Technology Bachelor’s Degree in the WSD.   
 

Product Design Bachelor’s Degree 
When the Product Design degree was being developed it initially adapted FIND 1150 Designing for 
Humanity and FIND 1220 Design History as parallel courses. Students who have completed these 
courses in the FIND certificate would be able to transfer the total 6 credits towards their Product 
Design Degree.  
 
Fashion Design & Technology Bachelor’s Degree 
When students that move into the Fashion Design Degree a minimum of two courses of 6 credits in an 
1100 or higher from a non-fashion area of study can be applied to their elective options. 

Program’s Public Information and Community Outreach 

Throughout the year, various faculty members participate in activities that generate public awareness of 
our program. These include the production of the year-end show (during the Global Pandemic this has 
resulted in a graduate website, participation workshops for Secondary Professional Development Days, 
KPU Discovery Days, Skills BC Competitions, and virtual open houses).  Our close relationship with the 
entire WSD promotes us to the community and the connectivity of the vast array of career paths in design. 
FIND is a small program and, within this, it utilizes these resources to generate awareness of our program.  
Currently, all information that is provided about the program is delivered through KPU and WSD channels. 
This includes but is not limited to websites, course catalogs, brochures, internal communications, external 
events, and the Future Students Office.  

From 2019-2020 the FIND program at KPU in collaboration with the Skwxwú7mesh (Squamish) First Nation 
and offered a cohort where KPU instructors worked with students at the Squamish Trade Center to 
complete the 10-course program model over two semesters.  This unique opportunity provided students 
with new skills and tools to further their design and art practices.  Through this course, offering faculty 
addressed decolonizing history and support oral and traditional methods of working. 

Student Demand for the Program 

The enrolment trends of the program are dependent on various factors including enrolment trends across 
the WSD, portfolio requirements, and more recently hybrid and online delivery of content.  As expressed 
in the Faculty survey results students who complete the FIND program are more prepared, have stronger 
presentation skills, and understand how to work in a collaborative environment (Appendix 8, pg 62). The 
reputation of the faculty, program, and WSD, portfolio development skills, connections to 
discipline/design sectors, and the ability to develop fundamental design skills were very important to 
essential for students in making the decision to enroll in the FIND program (Appendix 6, pg 28).  
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Enrolment Trends 
 The FIND program has not run 2-cohorts of students since 2014, and in 
2018 the program was officially reduced to 1-cohort in institution-wide 
cutbacks.  From 2015-2019 the FIND certificate graduated 1 cohort of 
students with an average enrolment headcount of 21 students where in 
2019/2020 an additional cohort was added and is reflected in the 
administrative data in Exhibit 2, pg 11. The 2nd cohort in 2019/2020 
reflects an increase in seats through a partnership with the Squamish 
Nation where KPU instructors worked with the Squamish Trade Center.    
 
Foundations in Design enrolment in BC 
Over the past seven years the KPU share of FIND-type programs offered 
in BC public post-secondary institutions as decreased significantly to 
28% in 2017/2018.  Since 2017 there has been an increase in program 
offerings in schools like VCC and Emily Carr University of Art and Design. 
Currently, the data which is represented in the administrative overview 
refers to a now discontinued VCC program. (Appendix 5, pg 12). 

Demographic profile of students 
FIND program sees a higher percentage of female students with an average of 74% over the past 5 years 
(Admin Data, Exhibit 5, pg.12).  The program attracts a younger population and many students enter the 
program right after high school graduation.  An average of 83.5% of students are under the age of 22 and 
many students move onto received bachelor’s degrees, Associate degrees, and Diplomas.  
 

Recent High School 
Graduate   

 

Unsuccessful applying for 
a degree program 

 

Career Change –  
with prior education 

Interested in design- 
Not interested in the entire 
program model. 

• Recent high school 
graduate  

 
• Minimal portfolio 

skills, some 
design/art skills  

• Unsure in what area 
of design to further 
study 

• Transfer credits to 
WSOD or KPU. 

• High school graduate with 
Minimal to no previous post-
secondary education  

• Minimal or low portfolio skills; 
not high enough to enter a 
design degree program  

• Will continue to a degree 
program after graduation  

 
• Transfer credits to WSOD 

program 

• Has a degree or 1-4 
years previous post-
secondary education.   

• Interested in design as a 
career and needs to 
develop design/art skills 

•  May or may not 
continue to further 
education 

 

• A general KPU student 
or Pathways student.  

 
• No previous experience 

in art /design and seeks 
to develop design skills 

• Open-seat availability 
(non-cohort). 
 

• Credits towards electives 
for a bachelor’s degree 

** An average of 83.5% of FIND students are under the age of 22. (Appendix 5)  
 Figure 4. Demographic of FIND Students 

 
  

Why were you interested in 
the FIND program? 

(Answers from the Student 
survey, Appendix 6, pg 20) 

• To explore more options, 
to see if what I thought I 
wanted to go into would 
gange (and it did) and to 
build a stronger portfolio.” 

• To help build a portfolio 
for grad school. 

• To get a good base for 
design to make a better 
educated decision on what 
I really want to peruse.” 

• To build up my portfolio 
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Seat Trends 
 

FIND courses have a higher fill rate than the average WSD program. These 
trends are based on the program structure, accessibility, and learning 
outcomes.  Being the only certificate program offered in the WSD the FIND 
program’s fill has a five-year average of 85.5% of seats filled and an average 
seat fill rate of 17.25 of 20 seats over the last five years (Admin Data, Exhibit 
8, p 12).  Program seats are filled by applicants interested in the program in 
the WSD. If an applicant does not have a strong enough portfolio for a 
degree program in the WSD the applicant may be referred to FIND. These 
applicants have often become strong candidates when re-applying to their 
chosen design degree.   

 

Summary and Recommendations 

FIND at KPU stands out against the competitors because of its short program length, affordable cost, and 
generalist design skills.  The current barriers involved in the limited entry, 20 student cohort program, are 
that there are few opportunities for elective offerings, poor transferability of design credits, and a lack of 
part-time access. FIND’s program model needs more flexibility with elective offerings and consideration of 
open access and pathways.   
  
While more K-12 students are being introduced to design thinking and a decolonization shift in pedagogy, 
many non-design-focused students are entering KPU to study programs like the Bachelor of Arts, or BBA 
in Public Relations or Entrepreneurship. These students could be a benefit in taking FIND courses for their 
program’s elective requirements.  Unless a student is part of the limited entry program, however, they 
cannot access FIND courses.  There are a small number of courses offered in the WSD that have both 
cohort and open-intake seats.  These courses are seen in Product design, Interior design, and Graphic 
Design for Marketing.  Unless students are given special permission from the instructor, as well as a seat 
opening, general students and pathway students are not able to take any of the FIND courses without a 
designated program seat offering.  
  
In addition to barriers faced by non-FIND KPU students, there are also barriers to taking courses offered in 
the FIND program for Pathway (Level 3 English) students. If a student applies to the FIND program and 
does not meet the KPU English 12 C+ requirement, or equivalent, potential applicants must complete up 
to Pathway level 3 English before they are able to take the 4- designated FIND Pathway courses.  
 
The current program model offers 3 Pathway-FIND courses in the fall semester and 1 in the spring 
semester.  As a result of the application process, combined with this unbalanced course offering, has 
caused FIND 1230 Drafting for Design not to be run since the closure of the 2nd cohort.  We seek to 
broaden the target student base and increase part-time accessibility by adopting an option for a student 
to enroll in open-intake seats for general KPU students, and Pathways students. 

  

“I really enjoyed the 
class size, considering 
that it wasn't a big 
amount or too 
overwhelming, being 
able to form 
relationships with the 
instructors and get 
one on one to advise 
and guidance in 
relation to our studies, 
portfolios, future 
programs, etc.” 
(Student Survey, p 35). 
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Recommendations 
• Redesign the program model to include elective options; these options may include the following: 

 Open in-take  
 Other KPU courses (eg. English 1100)  
 Pathway accessibility; low barrier entry 
 Part-time workload 
 Other WSD program 1st year level courses. 

• Address decolonization history and include more connections to the land we live, work, and play on. 
• Identify additional FIND courses that can be classified as a Pathway courses 
• Advertise the courses that are not designated FIND cohort classes (eg. Pathway, Open intake) 

  
  



Foundations In Design Self-Study Report P a g e  | 13 

 Quality of Curriculum Design 

Assessment of the Curriculum 

Overview of the Program 

 

 

 

 

 

Program Competencies 

The Design Process is captured through a series of visual, written, and oral documentation in a journal 
format. The journal acts as a record of the series of steps the designer has gone through, highlighting the 
Design Process of empathizing, ideating, prototyping, and testing. By documenting the Design Process 
students gain a deeper knowledge of what goes into the development of the outcome. This tool is used to 
evaluate student activities within the program. Additionally, there are assignments such as academic 
papers, pitches, oral presentations, field research, written reflections, and skill-based tasks. The FIND 
program is built on seven key learning areas: visual culture, ideation, critical thinking, initiative, citizenship, 
and preparedness. Upon completion of the FIND certificate, students will have the ability to demonstrate 
the following competencies:  

 
Visual Culture • Write reports, posters, creative briefs, and other types of visual communication 

• Understanding of the elements and principles of design 
Ideation • Utilize design thinking and analytical skills to develop design solutions 
Critical Thinking • Test, explore, and produce design solutions based on critical thinking and 

analysis 
Initiative • Apply user-centered and human-centered design methodologies to design 

solutions 
Citizenship • Work in a collaborative team to meet project requirements 

• Identify social conscientiousness through empathy and research 
Preparedness • Use industry-standard technology & software to design for various types of 

media 
• Develop a portfolio of work to support career goals 
• Develop verbal presentation skills 
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Essential Skills 

Generic Program Competencies are applied in each course through the documentation of the design 
process. Here students document their experience as they develop an outcome. As part of the 
curriculum in Foundations, the outcome is not the only focus that contributes to a final grade. 
Students demonstrate written, oral, critical analysis, and problem resolution with each of their projects. 
Learning on their own, with reading and comprehension, is captured through emphasizing, defining, 
ideating, prototyping and testing of the proposed designs. This loop is a continuous system to support 
the outcome of the essential skills and program competencies.    
 
A student who successfully completes the degree will have the following essential skills:  

Creative thinking & 
Problem Solving  

• Using Critical thinking and creative problem-solving strategies to 
investigate design opportunities 

Oral  • Delivering effective and interactive presentations 
Interpersonal  • Establishing and maintaining cooperative relationships with peers and 

external communities  
• Responding in a respectful manner to the thoughts, opinions, and 

feelings of others 
Teamwork & 
Leadership  

• Participating actively and productively as a team to complete project 
work 

Personal Management & 
Entrepreneurship 

• Practicing the ability to set goals, meet goals, and set priorities 

Writing • Writing clearly, accurately, and concisely 
• Organizing written information 

Reading • Using appropriate research methods for collecting data 
• Extracting and interpreting essential information from professional 

resources (books, journals, databases, web 
Visual Literacy • Creating effective visual presentations Interpreting technical directions 

• Creating effective technical communications 
Intercultural  • Recognizing and respecting diversity and individual differences 
Technological • Using digital technologies for research, ideation, and production stages 

of the design process 
Citizenship & Global 
perspective 

• Discussing global issues relative to design, materials, and their impact 
on the environment 

• Incorporating the concept of advocacy and leadership in the design 
practice  

 
Specialized Technical Skills  
• Hand and digital sketching  
• Colour mixing and identification 
• Visualizing with Adobe Creative Suite (CS) -ability to use Adobe software such as Photoshop, 

Illustrator, and InDesign to communicate design concept   
• Model making and prototyping (soft and hard materials) -ability to make 3D models using various 

hard materials such as wood, plastics, metal and soft materials such as fabrics  
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Learning Outcomes 

We work within the professional context required for the various industries our 
students will be a part of. Students are offered clear outlines of expected work 
that can be quantified and against which their assignments are assessed. FIND 
program is within the school of design and meets the KPU academic plan.   
  
Based on being a one-year certificate program, we are required to ensure that 
our students meet the academic competencies within their course offering. 
Furthermore, we must also in this single year get an understanding of the 
student’s process at a time when they are not necessarily fully competent 
within the subject matter.   
  
In the first semester, we provide a developmental understanding of the 
fundamentals of design, such as drawing and ideation which are methods of 
the design process. Whereas in the second semester, these concepts are more 
specifically focused on project-based outcomes that support the development 
of their portfolios and establishing the basis of knowledge for future growth 
and understanding.    

Credential-Level Specifications 

The FIND program is a 30 credit certificate wherein learning outcomes support 
laddering to the next credential.  Students who complete the FIND certificate 
can receive 6 credits towards a Product Design Bachelor’s Degree or 6 credits 
towards the Fashion Design & Technology Bachelor’s Degree in the WSD. 
Currently, students entering Graphic Design for Marketing and Interior Design 
cannot put any FIND credits towards there degree program. This is an area we 
would like to investigate further to see how students can bridge their credits 
from FIND into other programs with the potential of a minor designation 
offered to KPU students outside of the WSD. 

Degree-Level Standards (if applicable) 

n/a 

Admissions and Prerequisites 

The FIND program is a limited entry program which only accepts 20 students per calendar year.  All 
programs in the WSD have either a statement of interest or a portfolio process, all of which are specific 
to the program and skills required upon entry.  For the FIND program Fall intake applications open Oct 1st 
the previous academic year of study and close- applications March 1st . When a student’s application to 
KPU is accepted, they are then prompted to an online portfolio application website, Slideroom, where 
applicants compile the following work: 
 

• Secondary and/or Post-Secondary Transcripts (unofficial)- Students must graduate with a C+ or 
equivalent in English 12  

• Portfolio (5 - 15 pieces with a written description) 
o  Drawing and paintings 

“The program has a 
great overview of 
the basic 
knowledge of 
designing as a 
whole and I was 
able to learn 
important skills that 
I know will assist 
me” (Student 
Survey, p35). 

 
“This program 
allowed me to 
narrow down what 
sector of design I 
wanted to pursue 
and provided me 
with the 
foundation to build 
a strong portfolio. 
I further 
established lasting 
connections to the 
design industry 
and gained the 
confidence and the 
skill set to kick 
start my design 
career.” (Alumni 
Survey, Appendix 
7) 
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o Three-dimensional work- sculpture, pottery, textiles, woodworking, printmaking, 
sewing/costume design, garden/landscape design, model making, 

o Select pages pf a sketchbook or journal 
o digital media- photography, film, video, and animation. 

 
There is no interview for the FIND application process but many of the other WSD programs require an 
in-person or virtual meeting.  With a limited entry portfolio review faculty get to understand the 
student’s current skills by rating the applications and, hence, minimizing applicant attrition rates.  As 
successful applicants collectively move through the 10 courses with the same 20 students, they support 
each other by adding to their dynamic learning environment.  
  
When looking at other programs offered at KPU the limited entry model is not used in Fine Arts where 
students who have applied to KPU and successfully passed the English requirement can register for Fine 
Arts classes.  This open structure and format is the model the entire Department of Fine Arts follows.  
This model removes the portfolio barrier and can provide a large community of students the opportunity 
to take courses they are interested in.  
  
The FIND program intends to build portfolio skills and removing this application component can help 
minimize the application process.   Having a mechanism to capture a cohort of students with the addition 
of open-intake offerings will need a clear registration and admissions plan to allow flexibility to a student 
that doesn’t fit into a specific program or model. 
  
Currently, there are only 2 FIND courses that have prerequisites. Both FIND 1100 & 1110 are aligned with 
the Pathway 3 courses.  Faculty would be reviewing these and may make changes under an updated 
program model. 

Spring Courses FALL courses – Required Prerequisites  
FIND 1200- 2D Design FIND 1100- Design Processes Methods & Materials 

FIND 1110- Drawing for Design FIND 1210- 3D Design 

 
Student Satisfaction with the Curriculum 
Overall students are very satisfied with the program as a whole where 73% 
expressed being very satisfied with the program’s curriculum (Student Survey, 
p 34), and 77% of Alumni expressing satisfaction that the program prepares 
students for further education.   There were high levels of satisfaction in their 
ability required to succeed in the program and preparation for receiving further 
education.  This satisfaction includes understanding and applying the design 
process, demonstrating critical thinking skills, researching and presenting ideas, 
understanding, and applying elements and principles of design.  
 
The alumni and students identify the following areas for improvement. 
• Offering an elective option where students can choose.  
• More applications of computer software for design integrated throughout 

more FIND courses 
• More 3D modeling in the wood shop 
• More Drafting skills (manual or computer) 
• A formal portfolio deliverable within a course  

“The program 
does a good job 
of allowing 
students to 
really 
experiment with 
different types 
of design. The 
introduction of 
design principles 
and colour 
theory help 
students start to 
look at things in 
a more critical 
way.” (Alumni 
survey, p53) 
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Faculty Satisfaction with the Curriculum 

Overall, 67% of the faculty are satisfied with the program's curriculum (Appendix 8, p 59) identifying 
consistent strengths in the program's competencies and essential skills. Where the faculty see areas of 
improvement is in modifying the current program model to function with a single cohort offering.  The 
program elective structure does not allow students to have an option or flexibility in the structure as 
only one course is offered each year.   
  
As expressed in the student and alumni surveys the integration of digital skills is an essential. When 
seeing how this course is positioned in the program it is currently categorized as an elective.  Revisiting 
the placement of this course in the program, as well as examining the elective options, requires a deeper 
understanding of how a 1-cohort program can offer more options to the students.  Due to the global 
pandemic, the 2020-2021 program temporarily shifted FIND 1240 Introduction to Digital Studio to the 
Fall semester.  With an increase in digital submissions these skills have assisted all faculty and FIND 
courses. 

 
The faculty feel that the curriculums strengths are: 
• Students are introduced to a range of design disciplines  
• Students leave with a good understanding of the design process 
• Focused, engaged, and empathetic faculty and Chair 
• Strong faculty collaboration and communication 
• Students have the confidence in showcasing their work 
• Constructive feedback including in-person Critiques 
• Students explore individual interests of design 
• Cohort model gives students confidence in their skills 
• Create portfolio components for a design discipline 

 
The faculty identified the following areas to be improved (Appendix 8): 
• A formal portfolio component due before WSD program deadlines 
• Increase connections to other programs in the WSD + KPU 
• Exploring additional cohorts or streams which broaden the student population  
• Open intake model for more flexible access to students in other programs (electives) 
• Explore how FIND can bridge into a minor in design  
• Elements and principles of design- program model alignment across all courses 
• Mixed delivery of online offering 
• Student mentorship- aligning FIND students with other WSD students 

Career/Further Education Preparedness  

Career Pathways 

Students will develop work for presentations for their portfolio, write University-level research papers, 
and learn oral and visual presentation skills. They will also develop independent learning, teamwork skills 
and social intelligence within a University setting. All of which will enhance their success moving into a full-
time Bachelor's degree. 
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Career options (Design…) 
 

Fashion  Graphic Interior Entertainment Environmental 
Costume Package Architectural Set/Theatre Green 
Product Wayfinding Landscape Lighting Substantiality 
Event Multimedia/Digital Transportation Museum Management 
 Publication/Book   Education 

 

Alumni Preparedness for Work/Further Education  

With a 21% response rate for the Alumni survey, an overall 77% of the Alumni expressed being somewhat 
very satisfied with the FIND program preparing students for further education (Appendix 7, p51).  The 
majority of the alumni expressed satisfaction in understanding and applying the design process, 
demonstrating critical thinking analytical skills, researching, and presenting information and ideas, and 
understanding and applying the elements and principles of design. Where Alumni felt there was the need 
for improvement was in the application of computer software for design, and the development of a design 
portfolio (Appendix 7, p 48). 

Discipline/Sector Feedback 

Many FIND students pursue further education and will take FIND to prepare a strong portfolio to apply for 
their chosen design field. For this reason the sector that was surveyed includes other teaching Faculty in 
the WSD.  Many of the participants have interviewed or worked with FIND students. The survey shows 
69% of the WSD programs refer students to the FIND program (Appendix 9).  Some of the barriers faculty 
face when referring students include the timing of students’ applications and a lack of credit transfer to 
their targeted degrees.   

 
Below are the strengths and weaknesses highlighted by the sector (Appendix 9). 

 
Strengths Areas of Improvement 
• Good cross section of various types of design projects 

well displayed in portfolio format 
• Explore different fields of design and make informed 

choices on choosing a field 
• Provides a bridge towards other design programs 
• Ps & Es, process, software & portfolio creation 
• Basic design skills, colour, focus of their design 

interests 
• Diverse topics in courses, excellent faculty 
• Small group (cohort) who have close relationships 

with instructors  
• Artistic students get to explore creative opportunities 

• Course connection to portfolio skills with 
deadlines aligned with KPU application 
dates 

• FIND credits transferring to more WSD 
programs 

• Working directly with programs students 
are applying to 

• Review how research is taught- include 
evidence based. 

• Develop a design portfolio  
• Application of computer software 
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Curriculum Development and Review Processes 

The FIND program has not been through a full program review and, while faculty have retired, shifted to 
other areas of teaching, or new faculty have taken over course content, there is a small collection of 
resources, online textbooks, and a resource room available to all of the faculty.  Survey data indicate 
faculty see a need a curriculum overview of key learning objectives like the Elements and principles of 
design, integration of technology, and process journal work (Appendix 8).   
 
Currently the faculty meet 2-3 times per semester to share course presentations, project briefs, and guest 
speakers with each other.  With a small faculty that is interested in being more collaborative, having more 
structured team building meetings annually will help faculty understand how and where content and 
learning overlaps.  

Summary and Recommendations 

Overall faculty, students, alumni, and industry/sector feel the program provides a great foundational year 
for students interested in further education. Each sector identified overlapping program strengths and 
improvements. 

The FIND program is challenged to explore how to accept 20 cohort students as well as run open-intake 
seats.  Through the removal of the art/design examples in the portfolio requirements, general cohort 
students can be selected to fill the core cohort offering through a minimized application process.  Instead 
of art and design examples, students could be prompted through Slideroom to answer a selection of 
questions through either written and/or video recorded responses. By adding additional courses to the 
core offering the elective-style courses students can be more focused on topics that give general KPU 
students the design skills to complement their education. Offering electives with a cohort of 20 students 
necessitates looking at an open-intake course offering to fill seats in all FIND courses.  Through this shift in 
program model, the faculty will re-assess the program competencies and create a detailed program map 
of the FIND program.  Through team-building exercises, faculty can align elements and principles of 
design, design research, and structured portfolio development. 
 
Program Competencies Alignment:  

• Elements and principles of design alignment across all courses  
• Define Research + alignment across all courses 
• Course connection to portfolio skills with deadlines aligned with KPU application dates 
• Assess program outcomes + deliverables with other 1st year outcomes from the other WSD degree 

programs  
• Faculty retreat- working sessions to align program competencies 

 
Program Model: 

• The program model needs to consider FIND 1240: Introduction to Digital studio as a core course 
• Examine further how the elective options for the program model can maintaining full seat 

registration 
o Offering an elective option where students can choose. 
o FIND credits transferring to more WSD programs 
o More 3D modeling in the wood shop 
o More Drafting skills (manual or computer) 
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• Mixed delivery of online offering 
• Student mentorship- aligning FIND students with other WSD students 
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 Quality of Instructional Design 

Delivery Modes 

The FIND program is structured to support studio-based and experiential learning utilizing the shared 
spaces within the WSD.  Courses are delivered in large flexible classrooms that accommodate lecture, lab 
and studio activities. The range of outcomes that the students achieve is not limited to the instructor’s 
skills and approach but also the resources and shared experiences they create throughout their education. 
The community of students in the WSD enables a supportive environment that develops reciprocal 
relationships and a community of practice.  With the custom-built Richmond campus building and its 
extensive specialized facilities, the Foundations Program is well served by being part of the WSD which 
provides a culture of interdisciplinary opportunities for students to participate in a wide variety of design 
activities. 
 
Experiential learning: Fundamental to the teaching of design is experiential learning. We build on 
methods from across the fields of design to create learning experiences that help students unlock their 
creative potential and apply it to real world problems. This is evident in the set-up of our program, and all 
the programs in the WSD, such as: 
• Classrooms are hands on and studio based 
• Extracurricular research and exploration  
• Community outreach through a year-end show  
• Field trips to design firms, museums, galleries and special events 
• Access to workshops for students to explore specialized interests 
• Tutorials from upper-level students within the WSD  
• Guest Speakers from diverse disciplines  

The experiential learning environment is further supported through the limited entry application process 
including a portfolio submission to review. This process allows the faculty to understand the student’s 
current skills by rating the applications and, ultimately, minimizing applicant attrition.  As successful 
applicants collectively move through the 10 courses with the same 20 students, they support each other 
by adding to their dynamic learning environment.  This community allows the ability to support the 
learning of others which may include studio-based work, group critique, peer to peer feedback, field trips, 
and group project work.  

Assessment Methods 

The FIND program trains students to be able to communicate concepts or designs orally and visually. 
These skills help students defend design decisions, respond to feedback, or prepare for portfolio-driven 
program interviews. The program is the cultivation of integrated theory and practice. Engaging students in 
applied research and prototyping provides access to understanding design, context, culture, and global 
issues through classroom experiences. 
  
Assessment: FIND pedagogy frequently (a week or biweekly) necessitates one-on-one student feedback 
individually or in small workgroups to progress complex multi-week design projects. These meetings are 
key in developing the technical, conceptual, and presentation skills required for the design industry. This 
critical time is needed to allow students to practice, master content, foster time for reflection and 
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questions, test, and discuss with the instructor. The quality of feedback and the pedogeological approach 
to the delivery of the classroom is directly impacted by class size. As all courses offered in the FIND 
program include discussions and critiques as learning activities the cohort-based feedback builds on the 
students’ relationships within their teams and operates similar to a work environment through practice 
and feedback.  

Student Experience 

Grade Distribution 

FIND students have averaged mean grade of 3.30 (B) which is aligned with the School of Designs average. 
Due to the short program length, and minimal prerequisites the FIND program’s Drop Fail Withdraw (DFW) 
is at an average at 0%. (Appendix 5). 

Retention and Graduation Rates 

In the past 5 years the FIND program has graduated 65 students with more than half of these students 
graduating in the past 2 years, creating a 5-year average graduation rate of 63% (survey pg. 10). Over the 
last 4 years, the FIND seat fill rates have averaged 86% in this limited entry program and an average of 
17.2 of the 20 seats are filled each semester. Upon analyzing the Administrative data, the seat fill rate 
average of 17.2 is notably higher than the graduation rate of 12.6 students per year.  One factor that is 
contributing to the students not continuing to graduation is a higher Drop/Fail/Withdraw rate of 10% 
when compared to the 3.5% average rate in the WSD.  
 
During the most recent FIND cohort, who will graduate this Spring 2021, 19 of the 20 seats were filled for 
all courses in both semesters showing a high seat fill rate which is highlighting an opportunity to consider 
blended learning environments of online and in person for part of the curriculum.  During this shift to 
online learning, there has also been an increase in interest of students from Fine Arts and Fashion 
Marketing who enrolled with special permission and completed FIND courses as elective credits resulting 
in filling all the available seats.  

Student Outcomes 

With a 58% response rate of students surveyed, 73% were very satisfied with the curriculum and 18% 
were somewhat satisfied.  Besides, their progress in pursuing further education, 82% were very satisfied 
and 18% who were satisfied. Across the survey, the majority of students were satisfied with the offering of 
the program.  
 
Students reported satisfaction with how the program prepared them to meet the program competencies, 
except for written communication and group collaboration.  Also, students expressed being very satisfied 
with the mode of the classroom, opportunities for experiential learning, and processes for ensuring 
students’ emotional and physical safety in the learning environment. 

Student Satisfaction with Instruction 

Outcomes of our students who complete the program are not directed towards gaining employment, but 
to further their education. From the Alumni survey, there are 87% of students continuing on with their 
education, with a large majority continuing within KPU programs, others at BCIT and within this 77% 
achieving a bachelor's degree (Appendix 7).  
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Additionally, students work towards opportunities at many other BC institutions to further their education 
- with many studying outside of design in programs such as engineering, arts and science, nursing and 
graduate education.  Students surveyed strongly agreed that the FIND program prepared them for further 
education and that the FIND design program changed the way they think and see the world, with more 
than 69% recommending FIND to others.  
Program Strengths as commented in the surveys: 
 

• Access to specialized machinery  
• Diverse skills taught  
• Application of skills to various industries 
• Exploring multiple design facets 
• Good instructors, projects are fun and engaging  
• Learning to develop concepts, research and writing briefs  
• Small classroom size  
• Opportunities to develop presentation skills and the program, with the ability to think like a 

designer.  

Faculty Experience 

Expertise and Qualifications 

There is a collective of part time instructors that come together and make up the interdisciplinary aspect 
of the program.   
  
The FIND Program consists of:   

• Six Part Time Faculty   
• Part time Coordinator  
• Part time Program Assistant  *The program assistant for FIND also works with the Graphic Design 

for Marketing program  
  

Erin Ashenhurst, Graphic Design, BA, MA Simon Fraser University 
Jessica Bayntun, Fashion & Theatre Design, BA, MDes Emily Carr University of Art and Design 
Natasha Campbell, Fashion Marketing + Strategy BA, MSC , Parsons: The New School 
Dale Davies, Graphic Design, BA Emily Carr University of Art and Design 
Susan Ju, BA Interior Design + 3D Diploma   
Michael Pope, BA KPU 

  
The multidisciplinary experiences of the faculty provide a dynamic learning opportunity for students to 
understand the breadth of creative careers and the rapidly changing world of design.   The majority of the 
instructors teach in multiple programs at KPU, outside of KPU, or work as design practitioners. This diversity 
has given the students a range of relevant content and expertise but commonly requires the faculty to 
develop generalist skills or interdisciplinary approaches.   The skills required to teach in an interdisciplinary 
program like FIND are unique and require a range of skills not often seen in design educators. Qualified 
faculty are thusly hard to replace. 
  
Refer to Appendix 4 for a full bio of each faculty member.   
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Faculty Satisfaction with Instruction 

The quality of feedback and the pedogeological approach to the delivery of the classroom is directly 
impacted by class size. As all courses offered in the FIND program include discussions and critiques as 
learning activities the cohort-based feedback builds on the students’ relationships within their teams and 
operates similar to a work environment through practice and feedback. The demand for discussions or 
critiques results in students meeting with peers, working groups, and instructors weekly while they 
develop project-based work.  

 
In addressing individual strengths and weaknesses many FIND instructors assess a wide range of student's 
work. The current class size of 20 students allows instructors to manage these feedback sessions within 
class time. As to the survey of data, the faculty is divided between very satisfied and dissatisfied with 
preparing students in certain areas. Our competencies listed in the curriculum profile are seen as largely 
satisfactory, however, in understanding and apply elements and principles of design 18% are somewhat 
dissatisfied, 45% somewhat satisfied, and 18% very satisfied. A similar area of divided opinions is 
developing a design portfolio, where faculty have identified being both very dissatisfied and very satisfied 
(Appendix 8).  

 
The faculty respondents have a mixed response as to how satisfied they are with Professional 
Development and training opportunities. Faculty have expressed interest in research, grant writing, access 
to research funding, and in growing their involvement in professional development initiatives. 

 
Comments from Faculty Survey  
• Continued connection/communication with all team members and other programs to ensure 

alignment with learning outcomes and course deliverables 
• More emphasis on digital submissions 
• Useful to have some courses available online allowing for mixed delivery and additional cohorts 
• Adding more course to the offering and further indigenization 
• Continued support for more access to counseling services for students 

Summary and Recommendations 

In this review, we have come to see some inconsistency across the program as to how core competencies 
like the elements and principles of design and developing a design portfolio are taught in the program as 
expressed by the faculty surveys.  While not all faculty have been part of the development of the program 
each part time faculty member is essential in achieving alignment of the program model 
and understanding the learning outcomes when revising the curriculum.  

  
The current program model for FIND requires full-time enrolment in the program which does not always 
appeal to a broader range of target applicants, general interest students, or students unable to attend full-
time study.  The FIND program currently has low retention rates but there are empty seats open intake 
students could benefit from in from the program.  Filling open seat vacancies along with the need for re-
designing the program model could see a future FIND model striving for full seat capacity while supporting 
both KPU and the WSD.    
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Recommendations:  
• Continued connection/communication with all team members and other programs to ensure 

alignment with learning outcomes and course deliverables 
• Faculty team building and cross-disciplinary professional development  
• More emphasis on digital submissions 
• Useful to have some courses available online allowing for mixed delivery and additional cohorts 
• Adding more course to the offering and further indigenization 
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 Quality of Services, Resources and Facilities 

Description of Program Resources, Services and Facilities 

The program gives students the opportunity to focus their studies on a creative environment lead by 
design professionals. Students use industry specific equipment, like industrial sewing machines or laser 
engravers, often involving hands-on training to operate. Through the 10 courses offered in the cohort-
based program, students explore design that encourages usage of machinery, equipment, faculty 
expertise, and lab-technician support shared within the WSD.  
 
Wilson School of Design Studio Spaces: As an integral part of learning students are required to function 
within a structured studio environment. This is often practiced through studio access to equipment 
within the class timetable but also after class time in the open workspaces found throughout the 
campus. These environments include access to specialty equipment spaces which require in-class 
training as well as a technician’s assistance.    
 
Specialized Equipment and Software:  The FIND program is under the WSD, and the students have access 
to advanced technologies and new devices such as:  

• Laser cutters/ engravers 
• 3D printers 
• Testing equipment 
• Plotters for course-related projects.  
• Resource Lab (Interdisciplinary space which all WSD programs share and organize) 
• Textile Lab (Industrial Sewing Machines) 
• Specialized workshops for project fabrication, prototyping and testing.   
• Adobe Creative Suite (Illustrator, InDesign, and Photoshop) 

In addition to the specialty labs and equipment access students have access to classrooms, like Room 
2950, which includes large high-definition monitors into which each student can plug their own laptop. 
The entire WSD shares two Divisional Lab Technicians and one Divisional Lab Coordinator who together 
maintain the industrial equipment thus providing technical support but not pedological input into 
processes.  The usage of the equipment constantly fluctuates because of project based work taught in 
WSD programs. This irregularity creates peak times in the semester often stretching technician support 
across 2 floors and 6 rooms.   
 
Administrative and Support Services for Students 
The KPU Richmond library and the Learning Centers provide a wide array of resources to help students. 
The Career Services, Academic Advising, Counselling Services, Student Awards and Financial Assistance, 
and Kwantlen Student Association on the Richmond Main Campus are also crucial resources for the 
students’ success. They offer different services, such as resume and LinkedIn workshops, and peer 
tutoring. 
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Student Satisfaction with Program Resources, Services 
and Facilities 

 The format of learning shared throughout the WSD requires 
students to set-up and tear-down work as each classroom is shared 
with all the programs in the WSD – thus requiring students to leave 
each space clean for the next class. Students share equipment like: 
industry specific equipment including Industrial sewing machines or 
Laser engravers, often involving hands-on training to operate. 
 
100% of the students have identified being very satisfied with the 
classroom space in the WSD. Students showed high levels of 
satisfaction with places to do group and individual work, and after 
hours working spaces.  Students are neutral on service areas like the 
Learning Centres, and computers, which are services they would not 
necessarily utilize on campus. Overall 100% of the students surveyed 
are somewhat to very satisfied with the resources, services, and 
facilities offered through the FIND program.   

Faculty Satisfaction with Program Resources, Services and 
Facilities 

When comparing the FIND program’s model of studio learning to 
competitor’s programs, many programs have studio spaces that 

allow students to have an individual workspace or desk assigned every year/semester. Assigned studio 
spaces give students the ability to grow their body of work similar to a professional studio environment. 
This is not the model which is practiced in the WSD and instead the studio environment permits 
resources and equipment to be shared and respected by all.   
 
The faculty expressed satisfaction of the resources service and facilities at KPU ranging from being 
somewhat to very satisfied. (Appendix 8).  Some topics that faculty expressed areas of dissatisfaction 
with are computer lab access, printers, and technical support services (Appendix 8). The FIND student 
population has a wide range of technological skills upon entering the program. The ability to provide 
essential feedback and support in applied technology would benefit from more KPU support when 
students are required to navigate with on campus tools like printers, external monitors, and internet 
access. With the reduction of computer labs when the WSD building was adopted in 2018 students are 
required to provide their own laptop and Creative Suite software thus allowing students to bring their 
computers to multiple classrooms and courses. This Macintosh based system, commonly used by the 
students but not commonly used in the general KPU community, means students often find technical 
support challenging. 
 
Many of the students enrolled in the FIND program have little to no experience with industrial 
equipment and, thus, require more instructor and/or technician assistance to ensure safety. When 
equipment like the laser engraver, industrial sewing machines, textile lab, or wood shop are needed for 
student projects or portfolio development the FIND students share the equipment during open access 
which depends on availability.  The common areas on the campus do provide students individual and 
collaborative space, but do not guarantee access to technicians or specialty equipment students require 

• “The facility is what truly 
makes this program. They 
portray true care towards 
their students which most 
instructors don’t  
 

• A lot of useful resources are 
available to student to use 
which helps with the cost of 
project materials. 

 
• We were given a lot of 

updated resources, services, 
and facilities in terms of the 
software being used, the 
design building and the 
recourse lab on the 2nd floor 
is very useful.  

 
• Library has great resources 

for topics related to the FIND 
program 

 
(Alumni survey, Appendix 7) 
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extensive training and examination to be able to use safely. If equipment is handled incorrectly a lab-
technician may need to address repairs or additional technician assistance which can impact the other 
programs which share this equipment.   

 
The faculty has expressed general satisfaction with the library resources as they apply to library services.  
This satisfaction is vital because of our commitment to running a zero textbook cost program. Although 
the faculty are generally satisfied, they did identify opportunities to grow resources like eBooks, study 
guides, DVDs on program related topics and audio-visual equipment (Appendix 8).  
 
The faculty identified the need for an increase in counselling service and support to for students which is 
based on experience teaching for multiple years. While the students felt satisfied with the services there 
could be an increase in visibility of services like Counselling and the Accessibility office.   

Summary and Recommendations 

The custom-built WSD campus has elevated the teaching and learning environment for everyone who 
shares this collaborative space. In addition to this, FIND students have a wide range of resources, 
services, facilities, faculty, and staff. Students have access to specialty lab equipment like Laser engraver 
machines, on-campus technicians, and a large range of industry donations (all of which are all free 
student resources for project work). Students learn how to use, respect, and handle equipment with 
care and share it with a wide range of design students. Due to the quality of the facilities and resources, 
on-campus students are seeking more access to equipment and working with the already existing 
equipment on campus.  
  
FIND like other Design programs at KPU have a lot of additional costs including drawing supplies, paper, 
paint, sketchbooks, a laptop, and the Adobe Creative suite license. Students identified cost savings in 
having material resources available on campus, access to large shared collaborative spaces, and zero-
text book costs. 
  
Faculty commonly see students struggle with anxiety and mental disability and would like further 
guidance on how to understand accommodation letters for learning disabilities. Faculty would highly 
benefit from additional training and understanding of how we can better support our students.  
  
Recommendations: 

• Increased visibility of counseling services and support services for students 
• Training for faculty on KPU services- accommodation letters and student accessibility 
• Increased in-class Divisional Lab Technician support for all WSD equipment including but not limited to: 

lighting lab, 3D printing, 3D scanner, Lazer cutter, woodshop (general use + demonstrations), lightbox, 
textile lab (dyeing and printing) 

• Increased Technical support for faculty and students- office 365, Citrix 
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 Conclusions and Recommendations 

Summary of Conclusions 

The FIND program is a cultivation of integrated theory and practice. It speaks to engaging students in 
applied research and prototyping, providing access to understanding design, context, culture, and global 
issues. FIND gives students the ability to explore design in an interdisciplinary context which allows 
focused portfolio development upon exiting.  Historically seen through the application process, the FIND 
program cohort is comprised of students who are unsuccessful in entering the various WSD degree 
programs, and general interest design students who often plan on applying to WSD degree programs 
upon completion of FIND. Because the FIND program is a combination of referrals and direct applicants 
the program has a lot of opportunities to introduce design to a wider audience than it currently serves.  
 
The current program model for FIND requires full-time enrolment in the program which does not always 
appeal to a broader range of target applicants, general interest students, or students unable to attend 
full-time study. In this review, we have come to see some inconsistency across the program 
competencies like the elements and principles of design and portfolio development. While not all faculty 
have been part of the development of the program each part time faculty member is essential in 
achieving alignment of the program model and understanding the learning outcomes when revising the 
curriculum.  Strengthening the faculty and curriculum alignment will be essential in establishing an 
updated program model. 
 
Aligned with KPU’s academic plan for 2023, the Foundations program introduces learners to history and 
world views specific to the development of social intelligence, a broad understanding of environmental 
stewardship and fostering the ideation of social and economic entrepreneurship.   Adding more courses 
that address decolonization and further understand the Canadian environment and are one of the many 
topic areas Faculty will be investigating further to elevate the program model and structure to support 
the future of design. 

 
Program strengths identified by Faculty, students, alumni and industry/sector.  
 
• Focused, engaged, and empathetic faculty and Chair  
• Good cross section of various types of design projects well displayed in portfolio format. 
• Introduction to a range of design disciplines 
• Good understanding of the design process 
• Enable student confidence in showcasing their work 
• Constructive feedback including in-person Critiques 
• Explore students individual interests of design 
• Good cross section of various types of design projects  
• Provides a bridge towards other design programs 
• Small group (class size) who have close relationships with instructor 
• Flexible learning which including emerging design issues and technology (eg. lazer cutting) 
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Summarization List of Recommendations (Compiled from Chapters 1-5) 
 
Short term Changes 

1. Assess portfolio requirements to consider revision or elimination 
2. Review course delivery models for hybrid/blended and fully online offerings 
3. Create a student mentorship program that aligns FIND students with WSD students 
4. Faculty team-building and cross-disciplinary professional development- regular meetings 

(bi-monthly) to build curriculum mapping and competency updates  
5. Student mentorship- aligning FIND students with other WSD students 

 
Mid-Term Changes 

1. Review the Program competencies 
• Elements and principles of design alignment across all courses through curriculum 

mapping exercises. 
• Define Research + alignment across all courses 
• Course connection to portfolio skills with deadlines aligned with KPU application 

dates 
• Assess program outcomes + deliverables with other 1st year outcomes from the other 

WSD degree programs 
• Identify additional FIND courses that can be classified as a Pathway courses 

 
2. Move The  Digital Studio course to the first semester core offerings 

 
3. Redesign the program model based on 1-cohort to include elective options; these 

options may include the following: 
o Open in-take  
o Other KPU courses (eg. English 1100)  
o Pathway accessibility; low barrier entry 
o Part-time workload 
o Other WSD program 1st year level courses 
o 3D modeling in the woodshop 
o Computer or Manual drafting skills 
o Mixed delivery of online offering 

 
4. Address Decolonization history and include more connections to the land we live, work, 

and play on 
 

Long Term Changes 
1. Review how the FIND certificate can be made into a Minor degree. 
2. Review/revisit another offering with the Squamish First Nation and/or other 

Indigenous communities. 
 
  



Foundations In Design Self-Study Report P a g e  | 31 

 Responses from the Dean/Associate Dean 

Program Overview 

What do you see as the program’s greatest accomplishments over the last 5 years?   
 
The Foundations in Design (FIND) program provides an exploratory and developmental 
experience in design for students wishing to develop their skills to move forward into the next 
level of their educational plan.  This instills a significant level of confidence and readiness for the 
expectations of university, and we have witnessed many success stories of students who have 
flourished in other design degree programs after the completion of this certificate.  The program 
is further enhanced by an engaged and supportive team of faculty members with diverse 
professional and academic backgrounds. They are all connected with the other disciplines within 
the Wilson School of Design (WSD) and therefore broadens and enhances the overall student 
experience.  This program is the first WSD program to be listed as a full Zero Textbook Costs 
program and it continues to incorporate new technology and innovative teaching practices to 
elevate the learning experience.   
  
In the 2019-2020 academic year, the team worked with the Squamish First Nation Trade Centre 
to offer another cohort of programming.  This involved course delivery and student integration in 
both locations with both cohorts and incorporated collaborative industry site visits, on-campus 
presentations and training in studios and prototyping labs/workshops.  This was an example of 
effective collaboration and communication within our KPU departments (Academic Career 
Preparation for English upgrading and Admissions) and our WSD faculty with positive outcomes 
of growth and development for the participating students.   
 
Does the program adequately fulfill the purpose for which it was intended? If not, how can it be 
improved? 
 
Yes, the program is adequately fulfilling its original intention to prepare students with 
fundamental design and technical skills to move forward into other design degrees or other 
avenues of education.  It has provided students with a strong foundation of the first-
year university experience.  Some noted areas of improvements include more flexible offerings 
through a possible open intake model that can further appeal to a wider range of students who 
may still be considering their options.  Since the current program model is cohort based, 
all students must attend full-time and take the same 10 courses as per the prescribed 
model.  With an open intake model, a wider range of courses and more flexible delivery formats, 
the program may appeal to a wider range of applicants who may wish to take courses in a less 
structured arrangement.  This may also allow the option to explore in other disciplines and work 
more hours at a part-time job while a student assesses their education and career options.  
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How does the program’s curriculum support the following: 
• graduates’ pursuit of meaningful employment and further education 
• the viability and continued development of the program 

Since this program is a certificate program, most students do not exit into full-time employment 
after graduation, but rather a higher percentage of students continue with further education.     
  
The noted areas of strengths of the graduates who move onto other design degree 
programs include attributes such as depth in the knowledge of the design process, the application 
of the elements and principles of design and portfolio development indicating a breadth of 
interest.  An overall level of confidence and greater sense of focus is also a strong indicator of 
future success in the next stage of the academic credential to support a career in design.   
  
As an increasing number of high school graduates seek more flexible options for post-secondary, 
the program can continue to develop plans to work towards a more open access model with 
a wider range of delivery formats and scheduling.  Other areas of noted enhancements also 
include more focus on digital skills, more direct collaboration with the other degree programs 
and other areas including further development in research and critical thinking skills.  This could 
also further appeal to a wider demographic that may utilize this learning to bridge into other 
disciplines outside of design.  Additional investigation will also be needed to assess alignment 
with other KPU programs, and the findings may inform future curricular revisions.   
 
  
What challenges and opportunities for growth should the program consider based on the 
following? 
• student demand (past, present and future) 
• comparable programs at competing institutions 
• trends and changing contexts in the discipline/sector 

There are some challenges to accurately assess the pattern of past student demand due to 
fluctuations in the numbers that include the phase out of the second cohort and the addition of 
the Squamish First Nation cohort.  However, the program did start this current academic year 
with a full cohort and this year’s admissions process indicates another full cohort with an 
adequate waitlist.  The direct referrals from the other degree program programs also continues to 
remain strong.  There is potential to attract more students to remain within general studies at the 
WSD if an open intake program is considered.  This will also allow for more opportunity for 
pathway and dual credit students.    
   
The program is committed to ongoing analysis on strategic enrolment planning to monitor 
student numbers and to assess the current review process for the possible elimination 
of portfolio requirements.  More collaboration with the Future Students’ Office (FSO) Team will 
also assist to assess plans to strategically connect with suitable markets and to explore additional 
opportunities for engagement such as high school workshops and alumni testimonials.   
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The program continues to observe the institutional direction and effectiveness of its closest 
competitors.  As noted in a previous section, the FIND program has the opportunity to continue 
to leverage a competitive advantage in relation to value in cost comparison and length of time 
and may possibly strengthen this position by further reducing barriers to entry by eliminating the 
portfolio requirement.    
  
Since the program ladders into other degrees, it is essential that the team maintains a nimble and 
flexible approach to address future trends and drivers for change that impact the industry and 
communities associated with these disciplines. Some of these areas include innovative 
technologies, sustainability, wellness and diversity.  The timeliness of this review process will 
provide further rationale to move forward with program and curricular revisions required to 
remain current and relevant.   
 
 
What plans (departmental, faculty and institutional) are in place for program growth and 
development? 
 
As noted in previous sections, the program plans to investigate the viability of shifting into an 
open intake model, allowing for a general entry into the Faculty of Design.  This would then 
include the reduction of the barrier of a portfolio requirement that may tend to be intimidating 
for applicants who are initially seeking to learn more about the foundational aspects of design.  
Other areas of expansion may also include the development of a minor in Design that could also 
include specific courses within other WSD programs with designated seat availability for other 
KPU students.  There could also be other opportunities for dual credit offerings for high school 
students and to revisit another offering with the Squamish First Nation or other partners within 
the Indigenous community.   
 
 
What resources, institutional support, and/or external support would help address the 
program’s plans for growth and development? 
 
The proposed program and curricular changes will require administrative support for program 
and course outline revisions through the Curriculum Committee approval process. This will 
include both the Faculty and Senate level committees and the Provost Office for Ministry related 
approvals.  The proposal for an open intake model is a new concept for the WSD and this will 
require extra attention to confirm appropriate procedures.  Additional support from the Teaching 
and Learning Commons for curriculum mapping, course design and assessment tools may also be 
necessary.  On-going feedback from team members from other WSD programs will be critical to 
maintain currency, relevancy and alignment with other program initiatives.     
  
For recruitment, this includes continued collaboration with the FSO team to connect with high 
schools and target markets to increase awareness of the program and associated changes to 
format.  This will also require the support of the KPU Marketing team as well as a dedicated 
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budget for strategic promotional initiatives via social media, virtual information sessions, tours, 
promotional video and highlights of success stories of students, alumni and faculty members.  
 
Collectively, what qualifications and other human resources are required so the program will be 
able to make the changes required to improve and remain current? 
 
In addition to the resources noted in the section above, faculty will need continued support for 
professional development and research opportunities to enhance teaching practices and to 
continue to build upon the program’s strengths and new opportunities.   
  
As the overall usage of lab/testing spaces, specialized equipment and technology increases for all 
students within the WSD, the need for additional support and training for qualified technicians is 
also required.  The current team of one Divisional Lab Coordinator and two Lab Technicians may 
also need to be supplemented with dedicated budget for fully trained student assistants.  
 
 
What areas should the program focus on for the short range (< 6 months), mid-range (6 mo. – 2 
years), and long range (>2 years) program directions and improvement? 
 
We are in full support of the program’s recommendations as described in Chapter 6 on pages 29-
30 in this study.  Some of the proposed areas of improvement may span over all three-time 
categories due to the nature of the curriculum process and the approval timelines.  Some 
initiatives may need to be further prioritized or assessed for scope of viability based on the 
allocations for budget and human resources as the action plan progresses.   
 

External Connections and Support 

How could the program improve its connections with external groups (e.g. the discipline/sector, 
high schools, alumni, professional associations, other institutions)? 
As noted in a previous section above, continued collaboration with the FSO team to connect with 
high schools and the community as per the vehicles mentioned will be essential to support the 
program’s progression.  The program will also develop enhanced alignment with other KPU 
programs as the investigation of a minor in Design continues.   
  
Additional support is needed through the KPU Alumni Association, the growth of the WSD Alumni 
Chapter and the establishment of an online network and scheduled events to further engage with 
alumni and prospective applicants.   
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Final Comments What else do you think is important to add about the program that is not covered 
in the previous questions?   

We commend the Foundations in Design team members for their continuous efforts to prepare 
students for success and for instilling confidence and a passion to pursue impact as global 
citizens within the community.   
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 Appendices for Self-Study Report 

Provided in a separate document.  
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APPENDIX 3: COURSE DESCRIPTIONS  
 
FIND 1100  3 credits   
Design Processes, Methods and Materials   
Students will study basic design processes, 
methods and materials common to a variety of 
design disciplines. They will plan, produce and 
present creative solutions to design problems in 
two and three dimensions. 

FIND 1110  3 credits   
Drawing for Design   
Students will develop drawing and rendering 
skills to communicate two- and three-
dimensional objects. They will explore drawing 
(sketching, rapid visualization, perspective 
systems, and scaling and rendering techniques) 
in order to develop and convey ideas for design-
related projects. 

 

 
FIND 1130  3 credits   
Design Explorations   
Students will examine design-related issues, 
theories and practices as a basis for expanding 
their knowledge of the field of design. They will 
participate in seminar discussions and project 
work to promote communication, research, 
team building, and critical thinking. Students 
will also investigate opportunities for 
continuing design studies and potential career 
options. 

 
FIND 1140  3 credits   
Colour Theories   
Students learn colour theories and explore their 
application within design contexts. They will 
review and examine the physical 
characteristics, psychological effects, and the 
cultural and social implications of colour. 

Level: UG 

 

 
 
 

FIND 1220  3 credits   
Design History: 19th century onward Students 
will examine developments in architecture, 
graphic design, interior design, product design, 
fashion design, and fine arts from the Industrial 
Revolution to the present day, primarily in the 
context of the Western world. They will utilize 
concepts from design and fine art history, 
sociology, and cultural anthropology to analyze 
examples of design, as well as the ideologies, 
theories, and social factors that have influenced 
designers, design movements, and consumers 
of design.  
Level: UG 

 
FIND 1150  3 credits   
Designing for Humanity   
Students will examine the relationship between 
design decisions, humanity and current and 
historical environmental issues. They will 
understand the way design impacts individuals, 
society and the environment through research, 
case studies and field trips. Students will also 
investigate such things as over-packaging, 
built-in obsolescence, toxic materials and 
sustainable development 
Level: UG 

 
FIND 1160  3 credits   
Communication through Visual Language   
Students will explore the historical, theoretical 
and contextual developments of signs and 
symbols (semiotics) as they relate to visual 
language. They will study the concepts, 
theories and roles text and images play in 
contemporary visual information and 
communication across a variety of design 
disciplines 
Level: UG 

 
  

https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#pathwaytext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#pathwaytext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#pathwaytext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#courseattributestext
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FIND 1200  3 credits   
Two-Dimensional Design   
Students will design solutions for a series of 
comprehensive, two-dimensional projects that 
emphasize the development of creative 
conceptualization and problem-solving skills 
relating to a range of design disciplines. They 
will create designs for a variety of contexts and 
will utilize diverse mediums, materials and 
presentation methods. 

Level: UG 

Prerequisite(s): FIND 1100 and FIND 1110 or 
IDDS 1160 and IDDS 1161 
Attributes: ASTR, DESN 
 
FIND 1210  3 credits   
Three-Dimensional Design   
Students will apply creative conceptualization 
and problem-solving skills to comprehensive 
three-dimensional design projects. They will 
explore principles and processes, mediums and 
materials as well as three-dimensional 
modeling techniques and presentation 
methods relating to a range of design 
disciplines. 

Level: UG 

Prerequisite(s): FIND 1100 and FIND 1110 or 
IDDS 1160 and IDDS 1161 
Attribute: DESN 

 
FIND 1240  3 credits   
Introduction to Digital Studio   
Students will learn to use industry-standard, 
design-related software such as Adobe 
Photoshop, Illustrator, and InDesign. They will 

explore the creative potential of software 
applications and tools to articulate their design 
ideas and enhance problem-solving abilities. 
Students will originate and edit digital 
photography, capture and manipulate text and 
image, produce and present digital design 
solutions, and create a digital design portfolio 
Level: UG 

Attribute: DESN 

 
FIND 1230  3 credits   
Drafting For Design   
Students will learn to produce drawings using 
computer assisted drafting software relating to 
a variety of design disciplines. They will create 
two- and three-dimensional drawings that will 
communicate design ideas visually through a 
variety of design projects. 
Level: UG 

 

 
FIND 1121  3 credits   
Design Connections: Then and Now  
Students will examine the ways in which the 
past and present are connected through 
designed objects, particularly how designs from 
the past have inspired contemporary design 
ideas. They will analyze examples of design in 
the context of various world cultures, consider 
design influences throughout history, and 
investigate issues relating to cultural 
appropriation. 

 

 

  

https://calendar.kpu.ca/search/?P=FIND%201100
https://calendar.kpu.ca/search/?P=FIND%201110
https://calendar.kpu.ca/courses-az/#astrtext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/search/?P=FIND%201100
https://calendar.kpu.ca/search/?P=FIND%201110
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#courseattributestext
https://calendar.kpu.ca/courses-az/#pathwaytext
https://calendar.kpu.ca/courses-az/#courseattributestext
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APPENDIX 4: FOUNDATIONS IN DESIGN FACULTY BIOS 

 
Erin Ashenhurst, MA Simon Fraser University 
Faculty; Foundations in Design, and Graphic Design for Marketing 
Joined KPU in 2010 
 
Erin has taught design history, cultural studies, and editorial design in the GDMA 
program since 2010. Taking a student-centered approach, she promotes visual literacy, 
conceptual development, and critical thinking. Erin draws on her professional 
experience in editorial art direction and digital marketing with clients including Canada 
Wide Media, Ion magazine, Gracenote, and Johnsons and Johnsons. She holds a BFA in 
Visual Art (Simon Fraser University), a certificate in Publishing (Columbia University), 

and an MA in Interactive Arts and Technology (SFU). Parts of her thesis, Snap/Shot: Identity, Memory, and the 
Digital Mediation of Experience, were researched while an artist-in-residence at the Banff Centre (2010). 
 
With an interest in visual narrative, Erin’s interdisciplinary research explores themes including identity, nostalgia, 
celebrity, humour, and urban landscape. Her academic work has been presented at IDMAA: Digital Narrative 
(Vancouver, 2010), ACM SIGGRAPH Asia (Seoul, 2010), ISEA 2011 (Istanbul, 2011), The Inter-Disciplinary Network’s 
Monstrous Geographies I (Oxford, 2012) and Monstrous Geographies 2 (Prague, 2013), and Canadian Culinary 
Imaginations (Vancouver 2016). In 2015, her chapter on the depiction of city in the television show The Real 
Housewives of Vancouver was published in The Fantasy of Reality, a book of critical essays. 
 

 
 Jessica Bayntun, MDes Emily Carr University of Art and Design 

Interim Program: Chair, Foundations in Design  
Faculty: Technical Apparel, Fashion Design & Technology, Foundations in Design, and 
Fashion Marketing 
Joined KPU in 2011 
 
Jessica Bayntun is a practicing garment designer, educator, and sewing enthusiast. As 
a graduate of the Fashion Design and Technology program at the Wilson School of 
Design at KPU, Jessica employs patience, positivity, and multiple methods of learning 
to encourage her student’s success. Much of her design work follows a co-creation or 

collaborative process where she creates one of a swimwear, lingerie, and theatre costumes for all types and styles 
of performance. Be it from small to large stages in the Vancouver theatre industry, Jessica’s design practice, 
methods of creating, and costume design provides her an interdisciplinary perspective for teaching at KPU. Her 
drive to learn and expand her costume design practice has led her to complete the Master of Design program at 
Emily Carr University of Art and Design where she graduated in May 2019. With a wide range of interdisciplinary 
approach’s to design Jessica is currently teaching in the Technical Apparel Design program, Fashion Marketing, and 
Foundations in Design. Jessica also works as a with software developer Vital Mechanics as a pattern expert for 
virtual augment program vital fit.  
 

 
Natasha Campbell, MS The New School: Parsons 
Program Chair, Foundations in Design  
Faculty; Foundations in Design, and Marketing 
Joined KPU in 2017 
 
As a kid, Natasha Campbell grew up wanting to be an artist, and by the time she was a 
high school student, she was making her own clothes, designing and sewing costumes 
for the theatre program or making custom pieces for her friends. Her interest in art, 
fashion, design, and business continued as she studied fashion marketing and fashion 
merchandising, before completing a bachelor of business administration in 
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entrepreneurial leadership at KPU, and later a masters of science in strategic design and management from 
Parsons, The New School. She leveraged her love of fashion into a role as a show producer and later creative 
director, successfully pitching concepts and organizing sold out shows. Her talent in the field took her to Shenzhen, 
Singapore and New York where she collaborated with brands and businesses. Natasha’s also worked in education 
for over a decade at various institutions, before returning to KPU, this time to teach, in 2017. With a focus on 
merging the business aspects of design with the creative side of the discipline, Natasha sees clearly the influence 
one has on the other, believing design has a purpose beyond just expression but rather, that design can and will fix 
humanity.  
 

Dale Davies, BDes Emily Carr University of Art and Design 

Faculty, Foundations in Design 
Joined KPU in 2007 
 
Graphic designer and educator with a specific focus on creative problem solving for print, 
publication, typography, and design for creative communities. Dale is passionate about 
building and contributing to community oriented projects. He has contributed to the 
School of Design for the past 12 years teaching across programs such as Product Design 
and Graphic Design for Marketing and Foundation in Design. 
 

 

Susan Ju, BA British Columbia Institute of Technology 

Faculty, Foundations in Design 
Joined KPU in 2009 
 
Susan is an alumna of the KPU Interior Design program and was one of the first in her class 
to complete the degree soon after a Bachelor’s degree in Applied Arts in Interior Design 
was established. Before finishing her degree, she actively explored her interests in art, 
fashion, photography and travel. 

Susan travelled extensively throughout Europe and Asia. While in Seoul, she taught English 
for 2 years and it was during this time that she developed a passion for teaching. As an English teacher, Susan 
taught a curriculum that she created and developed for a large Korean import/export company as well as for a 
private hospital. Soon after, she worked for Roche Bobois Vancouver in their import/export operations and as an 
Interior designer, which allowed her to engage with international clients from all over the world. Her interests in 
travel and learning about new ]homes in Vancouver, Port Moody and Coquitlam. Susan’s passion for integrating 
teaching with design has led her from private design colleges to BCIT and KPU, where she is currently teaching in 
the Interior Design and Foundations in Design programs. With over 10 years of design practice and teaching 
experience, Susan has been able to bring her dedication to teaching and design together and continues to 
advocate for her students by encouraging them to design with empathy and compassion. 
 

 
Michael Pope, BA Kwantlen Polytechnic University  
Faculty; Foundations in Design, Fashion Marketing, Fashion Design & Technology  
Joined KPU in 2007 
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INTRODUCTION 
 
This report presents data for the Foundations in Design Certificate Program self-study report.  
 
The section pertinent to chapter 2 of the self-study presents (1) enrolment trends, (2) 
Foundations in Design enrolment in BC, (3) demographic profile of students, and (4) seat 
trends.  
 
The section pertinent to chapter 4 of the self-study presents (1) grade distributions and (2) 
graduation counts. 
 
There are 17 numbered exhibits. Each exhibit presents data to address a particular issue in the 
self-study report.  
 
Footnotes provide important information about the data sources and definitions.  
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DATA FOR CHAPTER 2 OF THE SELF STUDY: PROGRAM CURRENCY AND CONNECTIONS 
STUDENT DEMAND FOR THE PROGRAM 
ENROLMENT TRENDS1 
 
Has demand for Foundations in Design courses been changing over the last five years? How 
does demand for Foundations in Design courses compare with demand for Chip and Shannon 
Wilson School of Design undergraduate courses over the same period?  

Exhibit 1: FTE Headcount2 by Academic Year: Foundations in Design and School of Design Undergraduate 

Courses 

 
2015/16 2016/17 2017/18 2018/19 2019/20 

% 
Change3 

Foundations in 
Design 

34 42 70 86 58 71% 

School of Design 434 425 443 485 448 2% 

 
Has demand for the Foundations in Design program changed over the last five years? How does 
it compare with demand for all Chip and Shannon Wilson School of Design programs over the 
same period? 

Exhibit 2: FTE Headcount by Academic Year: Certificate in Foundations in Design 

 2015/16 2016/17 2017/18 2018/19 2019/20 % Change 

Certificate in 
Foundations in Design 23 22 21 18 31 35% 

 

Exhibit 3: FTE Headcount by Academic Year: All School of Design Programs 

 2015/1
6 

2016/1
7 2017/18 

2018/1
9 2019/20 

% 
Change 

School of Design Total 424 407 416 416 431 2% 

 
Definitions 

FTE Headcount  Headcount used for FTE calculations. This includes students who withdrew from the 
course. 

 
  

                                                      
1 All data reported in this section was obtained from the Enrolment dashboard 2019-20, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx 
2 Headcount used for FTE calculations. This includes students enrolled in the course from the Stable Enrolment 
date, including those who later withdrew from the course. 
3 % Change refers to change between 2015/16 to 2019/20. 
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FOUNDATIONS IN DESIGN ENROLMENT IN B.C. 4 
 

How do KPU Foundations in Design enrolment trends compare with overall enrolment trends in 
B.C?  

Exhibit 4 presents the number of students enrolled in Foundations in Design Certificate 
programs at B.C. public post-secondary institutions.  

Exhibit 4: Number of Students Enrolled in Foundations in Design Certificate Programs at B.C. Public Post-

Secondary Institutions 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Total 42 50 45 47 75 

KPU Share 57% 66% 51% 47% 28%5 

DEMOGRAPHIC PROFILE OF STUDENTS6 

Has the demographic profile of Foundations in Design students changed over the last five 
years?  

Is the gender distribution in the Foundations in Design program equitable?  

Exhibit 5: Profile of Foundations in Design Students by Academic Year 

Student Profile 2015/16 2016/17 2017/18 2018/19 2019/20 

FTE Headcount 23 22 21 18 31 

% Female 74% 82% 71% 78% 65% 

% 22 years or younger 83% 82% 90% 94%  68% 

% International 9% 14% 5% 11% 0% 

 
How does the demographic profile of Foundations in Design students compare with that of all 
Chip and Shannon Wilson School of Design students over the same period? 

Exhibit 6: Profile of all School of Design Students by Academic Year 

Student Profile 2015/16 2016/17 2017/18 2018/19 2019/20 

FTE Headcount 424 407 416 416 431 

% Female 84% 84% 84% 82% 77% 

% 22 years or younger 65% 68% 71% 70% 66% 

% International 5% 6% 8% 8% 8% 

 
  

                                                      
4 All data reported below was obtained from the STP Enrolment dashboard 2017-18. STP refers to the B.C. Student 
Transitions Project, which tracks students in the public post-secondary education system. Data are coded by 
Classification of Instructional Program (CIP). To identify Certificate in Foundations in Design programs, the CIP 
Code 50.0401 and Certificate credential category were used.  
5 The drop in KPU’s market share is due to the increase in enrollments in VCC’s program, which started in 2016/17, 
from 5 in 2016/17 to 31 in 2017/18.  
6 All data reported in this section was obtained from the Enrolment dashboard 2019-20, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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SEAT TRENDS7 
Has there been a change in average seats per class in Foundations in Design courses? How do 
they compare with Chip and Shannon Wilson School of Design undergraduate courses? 

Exhibit 7: Average Seats per Class from 2016/17 to 2019/20: 

Foundations in Design  School of Design 
   

 

 

 

Has there been a change in fill rates in Foundations in Design courses? How do they compare 
with Chip and Shannon Wilson School of Design undergraduate courses? 

Exhibit 8: Fill Rate from 2016/17 to 2019/20: 

Foundations in Design  School of Design 

 

 

 

Definitions 
Class Equivalent to Section, except for crosslisted courses, which are 

merged, and ACA continuous intake courses, where monthly 
sections with the same schedule and location are merged into 
blocks per term. 

Seats Offered 
 

Maximum number of seats available in a unit (section, course, 
department, faculty- depends on the menu selection) 

Seats Filled 
 

Number of seats taken in the unit (section, course, department,  
faculty- depends on the menu selection) 

Average Seats Offered Per Class Computed as Seats Offered / Count of Classes 

Average Seats Filled Per Class Computed as Seats Filled / Count of Classes 

Fill Rate Computed as Seats Taken / Seats Offered.  
A measure of % capacity utilization. 

 

                                                      
7 All data reported in this section was obtained from the Seat Statistics dashboard 2019-20, which is located at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.  
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DATA FOR CHAPTER 4 OF THE SELF-STUDY: QUALITY OF INSTRUCTIONAL DESIGN 
STUDENT EXPERIENCE 
GRADE DISTRIBUTIONS8 
Are an adequate number of students in Foundations in Design courses receiving a grade of C 
and above? How do they compare with the students in Chip and Shannon Wilson School of 
Design undergraduate courses? 

Exhibit 9: Cumulative Grade Distribution for Foundations in Design Courses from 2015/16 to 2019/20 

 

 

Exhibit 10: Cumulative Grade Distribution for School of Design Undergraduate Courses from 2015/16 to 

2019/20 

 

 
  

                                                      
8 All data reported in this section was obtained from the Grade Distribution dashboard 2019-20, which is available 
at https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.   
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Does the repeat rate in Foundations in Design courses indicate an issue? How does it compare 
with the repeat rate of all Chip and Shannon Wilson School of Design undergraduate courses?  
 
Does the DFW rate in Foundations in Design courses indicate an issue? How does it compare 
with the DFW rate of all Chip and Shannon Wilson School of Design undergraduate courses? 

Exhibit 11: Grade Data for Foundations in Design and School of Design Undergraduate 
Courses from 2015/16 to 2019/20 

 

Foundations in Design School of Design 

  

Foundations in Design School of Design 

  

Foundations in Design School of Design 
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Are there any issues with Foundations in Design students’ performance at each level? How do 
they compare with Chip and Shannon Wilson School of Design undergraduate courses?   

Exhibit 12: Grade Data for Foundations in Design and School of Design Courses for 2019/20 across 

Undergraduate Levels 

Foundations in Design School of Design 

  

Foundations in Design School of Design 

  

Foundations in Design School of Design 
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Foundations in Design 

 
 

 
School of Design 

  

Definitions 
Grade For courses with numeric grade mode, this is the letter grade (A+ through F) assigned to a 

student based on achievement in a course. 

Mean Grade The average grade of students in the selected courses, based solely on the numerical grade 
equivalent of a letter grade. A weighted average is used, such that larger classes have a 
larger influence on the computed mean. 

Cumulative 
Distribution 

The number of students who receive a particular letter grade (A+ through F) plus those who 
receive a higher grade, as a percentage of the total number of students with a grade or a 
W/WE. Useful for estimating the proportion of passing students based on any specific grade 
requirement. 

DFW Rate % of students who received a grade of D or F or withdrew from the course. 
Percentage is calculated based on number of students with a grade or a W/WE or DEF 
(Deferred). A common metric used to identify courses with high rates of poor student 
performance. 

Enrolment Number of students assigned a grade or W/WE (Withdraw) or DEF (Deferred), except those 
marked as AUD (Audit). These are not unique students since they are allowed to repeat and 
take multiple courses. Students include those who have withdrawn from their class, but 
does not include those who dropped the class before the Stable Enrolment Date. To protect 
privacy, this dashboard does not display grade information for courses with less than 5 
students. 

Repeat Rate Students who repeat a course, that is, have taken the course previously. Percentage is 
calculated based on number of students with a grade or a W/WE or DEF. 
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GRADUATION COUNTS9 

Exhibit 13: Graduate Headcount by Academic Year: Foundations in Design  

 2015/16 2016/17 2017/18 2018/19 2019/20 

Certificate in Foundations in Design  14 11 3 19 16 

Exhibit 14: Graduate Headcount by Academic Year: School of Design 

 2015/16 2016/17 2017/18 2018/19 2019/20 

Total10 119 95 109 106 100 

Bachelors Degree 74 70 77 65 53 

Certificate 14 11 5 19 16 

Diploma 25 14 21 17 22 

Post Bac Diploma 8 0 6 7 9 

Are Foundations in Design students completing the program within a reasonable time? How 
does it compare with the School of Design in general? 

Exhibit 15: Median Years to Graduate with One Credential:11Certificate in Foundations in Design 

 2015/16 2016/17 2017/18 2018/19 2019/20 

Certificate in Foundations in Design 0.9 0.9 2.6 0.9 0.9 

Exhibit 16: Median Years to Graduate: School of Design 

 2015/16 2016/17 2017/18 2018/19 2019/20 

Bachelors Degree 4.0 4.0 4.0 3.9 3.9 

Certificate 0.9 0.9 6.8 0.9 0.9 

Diploma 2.6 2.7 2.6 2.9 2.9 

Post Bac Diploma 1.2 - 1.6 1.6 1.6 

Definitions 

Graduate 
Headcoun
t 

Count of unique students who have earned a KPU credential. Breakdown values may not add up to 
total or 100% because a student can earn multiple credentials in different categories within the 
same academic year. 

Credential Specific academic award granted upon completion of Program, such as "Associate of Arts Degree" vs 
"Associate of Science Degree". 

Median A computed "middle" number in a set of numbers when sorted by value, such that 50% of the values 
are higher and 50% are smaller than this number. The Median is preferred over the Mean when the 
distribution of numbers contains a few extreme values. Extreme values will distort the Mean in that 
direction, whereas the Median is not affected by extreme values. 

                                                      
9 All data reported in this section was obtained from the Credentials dashboard AY 2019-20, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
10 To avoid double counting students, total graduate headcounts presented in Exhibit 14 are unique headcounts of 
students for the year, not the sum of the credential counts. 
11 The data in Exhibits 15 and 16 present the median number of years students took to receive their first 
credential. 
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STUDENT OUTCOMES12 
There are 7 measures that Ministry of Advanced Education, Skills & Training uses to assess each 
institution with respect to the outcomes students achieve within 2 years of graduation. A 
description of each follows. Ministry has a target for each measure. 

Unemployed Unemployment rate of KPU's graduates (of those in the labour market) 

Employed Proportion of former students who are employed 

Related Job Proportion of former students employed in a related field of study 

Usefulness Proportion of former students who reported satisfaction in the usefulness 
of their knowledge and skills in performing their jobs 

Satisfaction Proportion of former students' who reported satisfaction with their 
education Quality Proportion of former students' who assessed their quality of instruction 
positively 

Skill Development [Former] student assessment of their skill development at KPU. An overall 
average for all skills is provided, plus the results for each skill 

 
Are we achieving the Ministry’s targets? Are the graduates getting jobs in a related field?  

Exhibit 17: Student Outcomes Measures - KPU Foundations in Design Average Scores Compared with 

Ministry Targets 

Measures 

Average Student 
Outcome Scores for 
KPU Foundations in 

Design 
(2017-2019) 

Ministry 
Target 

Respondents 10  
Unemployment 14.3% < 7.5% 

 Employed 60% > 85% 
 Related Job 0%  

Usefulness 33% > 90% 
 Satisfaction 100% > 90% 
 Quality 100% > 90% 
 Skill Development 86% > 85% 
 Write Clearly and Concisely 50% > 85% 

Speak Effectively 100% > 85% 
Read and Comprehend Materials 89% > 85% 

Work Effectively with Others 80% > 85% 
Analyze and Think Critically 100% > 85% 
Resolve Issues or Problems 100% > 85% 

Learn on your Own 80% > 85% 
 
  

                                                      
12 All data reported in this section was obtained from the Student Outcomes dashboard 2015-19, which is available 
at: https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.  
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APPENDIX 6: FOUNDATIONS IN DESIGN PROGRAM REVIEW STUDENT SURVEY RESULTS 

 
The student survey was sent to 19 Foundations in Design students. A total of 11 students 
responded. The response rate is 58%.  
Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 
 

1 - Was Foundations in Design program your first choice at KPU? 

# Was Foundations in Design program your first choice at KPU? Percentage 

1 Yes 91% 

2 No 9% 

 Total 11 

 

2 - Why were you interested in Foundations in Design program? 
- To figure out what design area I am suitable and interested in - To build up my portfolio - To have a strong foundation in 
design 

I wanted to start Interior Design, but I take Foundation in order to understand better if I wanna do interior or other type of 
design. 

because I was not ready to enter a degree program I felt that I was a good medium 

because I wanna find which design program I was most interested，and need some work for portfolio 

I originally wanted to apply for interior design, but I was unsure of what I was potentially getting myself into despite all of 
the info sessions, reviews, etc. So when I found out about this program and what it was about, I realized that this was a 
perfect way to get to know the basics of everything in design and know for sure that if Interior Design was the program for 
me. 

To explore more options, to see if what I thought I wanted to go into would change(and it did) and to build a stronger 
portfolio. 

To help built a portfolio for grad school 

To get a good base for design to make a better educated decision on what i really wanted to pursue 

To get a foundation of tools that would be helpful for my future goals 

I was interested in FIND because I didn't know what I wanted to go to school after high school so FIND was my way of 
figuring it out 

 

3 - What other KPU programs did you apply? 
Fine Arts Department 

 

4 - Which KPU program was your first choice? 
I was unsure what I wanted to go, and going into my second year I wasn't able to get into any of the classes I wanted to take. 
Thankfully I was able to get into the FIND program because of their extended deadline. 
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5 - Which of the following sources of information did you use to learn about 
KPU's Foundations in Design program? Please select all that apply. 
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Answer % Count 

KPU's Foundations in Design website 64% 7 

KPU's online Academic Calendar (with information about the Foundations in Design program, courses, 
schedules, deadlines, etc.) 

36% 4 

My visit to KPU 27% 3 

High school teachers/counsellors 27% 3 

KPU open house or events 18% 2 

KPU Educational Advising 18% 2 

Visit by KPU representative to my high school 9% 1 

Other contact with KPU representative(s), including faculty and students 9% 1 

Other (Please specify) 9% 1 

Total 100% 11 

 
 

Q_13_TEXT - Other (Please specify) 
my sister who is a student already at the Wilson School of Design 
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6 - How useful were each of these sources of information? 
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# Question 
Not at all 

useful 
Somewhat 

useful 
Very 

useful 
Essential Total 

1 KPU's Foundations in Design website 0% 29% 43% 29% 7 

2 
KPU's online Academic Calendar (with information about the 

Foundations in Design program, courses, schedules, 
deadlines, etc.) 

0% 50% 50% 0% 4 

3 KPU open house or events 0% 0% 50% 50% 2 

4 KPU Educational Advising 0% 50% 50% 0% 2 

5 My visit to KPU 0% 0% 67% 33% 3 

6 Visit by KPU representative to my high school 0% 0% 0% 100% 1 

7 
Other contact with KPU representative(s), including faculty 

and students 
0% 0% 100% 0% 1 

8 High school teachers/counsellors 0% 0% 100% 0% 3 

9 Other (Please specify) 0% 0% 100% 0% 1 
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7 - Which of the following influenced your decision to enroll in KPU's 
Foundations in Design program? Please select all that apply. 
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Answer % Count 

Opportunity to develop fundamental design skills 100% 11 

Opportunity to design a portfolio 91% 10 

Small class size 82% 9 

Wilson School of Design’s connections to the discipline/sector 45% 5 

Program admission requirements 36% 4 

Range of program resources and services 36% 4 

Ease of transfer from/into other institutions 27% 3 

Recommendations from high school teachers 18% 2 

Success of program graduates 18% 2 

Reputation of Wilson School of Design faculty 18% 2 

Reputation of program 9% 1 

Family/friends in the same program 9% 1 

Recommendations from family/friends 9% 1 

Level of credential offered 0% 0 

Other (Please specify) 0% 0 

Total 100% 11 
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8 - How important was each of the following in your decision to enroll in KPU's 
Foundations in Design program? 
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# Question 
Not at all 

important 
Somewhat 
important 

Very 
important 

Essential Total 

1 
Opportunity to develop fundamental design 

skills 
0% 0% 18% 82% 11 

2 Opportunity to design a portfolio 0% 0% 10% 90% 10 

3 
Wilson School of Design’s connections to 

the discipline/sector 
0% 0% 0% 100% 5 

4 
Reputation of Wilson School of Design 

faculty 
0% 0% 50% 50% 2 

5 Reputation of program 0% 0% 0% 100% 1 

6 Range of program resources and services 0% 0% 50% 50% 4 

7 Success of program graduates 0% 0% 0% 100% 2 

8 Small class size 0% 11% 44% 44% 9 

9 Level of credential offered 0% 0% 0% 0% 0 

10 Ease of transfer from/into other institutions 0% 33% 33% 33% 3 

11 Family/friends in the same program 100% 0% 0% 0% 1 

12 Program admission requirements 0% 0% 100% 0% 4 

13 Recommendations from family/friends 0% 100% 0% 0% 1 

14 
Recommendations from high school 

teachers 
0% 0% 50% 50% 2 

15 Other (Please specify) 0% 0% 0% 0% 0 
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9 - How satisfied were you with the following aspects of the Portfolio 
submission process for entrance to KPU's Foundations in Design program? 

 

 

# Question 
Does 

not 
apply 

Very 
dissatisfied 

Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Getting information 

on the requirements 
0% 0% 0% 9% 27% 64% 11 

2 Ease of submission 0% 0% 0% 0% 36% 64% 11 

3 
Provided clear 

deadlines 
0% 0% 0% 9% 9% 82% 11 

4 
Ease of 

communications with 
KPU 

0% 0% 0% 0% 36% 64% 11 
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10 - How satisfied are you with how KPU's Foundations in Design program is 
preparing students to achieve the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Understand and apply the 

design process 
0% 0% 0% 0% 100% 11 

2 
Demonstrate critical 

thinking and analytical skills 
9% 0% 0% 27% 64% 11 

3 
Research and present 
information and ideas 

0% 0% 0% 45% 55% 11 

4 
Understand and apply 

elements and principles of 
design 

0% 0% 0% 0% 100% 11 

5 
Apply computer software 

for design 
0% 0% 9% 9% 82% 11 

6 Develop a design portfolio 0% 0% 9% 18% 73% 11 
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11 - How satisfied are you with how KPU’s Foundations in Design program is 
helping students develop the following essential skills? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Written 

communication 
0% 0% 9% 64% 27% 11 

2 Oral communication 0% 0% 0% 45% 55% 11 

3 Group collaboration 0% 0% 0% 55% 45% 11 

4 Critical analysis 0% 0% 0% 36% 64% 11 

5 Problem resolution 0% 0% 9% 27% 64% 11 

6 Learn on your own 0% 0% 9% 27% 64% 11 

7 
Reading and 

comprehension 
0% 0% 18% 27% 55% 11 

8 Leadership skills 0% 0% 0% 45% 55% 11 

9 Confidence 0% 0% 0% 45% 55% 11 

10 Professionalism 0% 0% 0% 27% 73% 11 



 

Foundations in Design Self-Study Report Appendices                  32  

12 - Thinking of KPU’s Foundations in Design program as a whole, how satisfied 
are you with the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Range of courses 

offered each term 
0% 0% 9% 36% 55% 11 

2 
Prerequisites that 

prepare me for more 
advanced courses 

0% 0% 9% 36% 55% 11 

3 
Level of ability required 

to succeed in the 
program 

0% 0% 0% 18% 82% 11 

4 
The preparation I am 
receiving for further 

education 
0% 0% 0% 18% 82% 11 

5 
The program’s agility to 

adapt to current 
discipline/sector trends 

0% 0% 9% 36% 55% 11 

6 
Relevance of program 

curriculum to my career 
goals 

0% 0% 9% 45% 45% 11 

7 
The preparation I am 

receiving to achieve the 
career I want 

0% 0% 9% 36% 55% 11 
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13 - Overall, how satisfied are you with KPU's Foundations in Design program 
curriculum? 

 

 

# Overall, how satisfied are you with KPU's Foundations in Design program curriculum? Percentage 

1 Very dissatisfied 9% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 0% 

4 Somewhat satisfied 18% 

5 Very satisfied 73% 

 Total 11 
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14a - Thinking of KPU's Foundations in Design program's curriculum as a whole, 
please highlight the strengths of the program. 

- The Majority of instructors are VERY approachable and professional  - No textbook fees - The frequency of presentations 
made me adapt to public speaking - The workload transition from semester one to semester two was a drastic one. But it 
was helpful to get me prepared for the fast pace and heavy workload in more advanced programs. 

the program has a great overview of the basic knowledge of designing as a whole and I was able to learn important skills 
that I know will assist me 

-Give me a lot of ideas about design -Getting me to look into what design actually is. -build more experience of public 
speaking, teamwork, and improved my problem-solving skill -accumulate a lot of strong portfolio pieces 

I really enjoyed the class size, considering that it wasn't a big amount or too overwhelming, being able to form relationships 
with the instructors and get one on one to advise and guidance in relation to our studies, portfolios, future programs, etc. 

Preparation for our future goals, teaching and exploring the importance of Process Books, Exploring different types of 
design, exposer to all design, learning in detail, building a stronger and well rounded portfolio and honestly everything in the 
survey it had asked about and there is so much more. 

Teaching students how to collaborate in groups. Offers students the space to build confidence in oral communication skills. 
Offers insight on a range of design fields. 

It changed my life. It allowed me to see what I am truly passionate for. 

The projects to help build a portfolio , group critiques, learning the process of design 

preparing us for jobs in the real world, preparing us for the courses in degree programs 

A definite strength to the FIND program is the large amount of hand on work, and being exposed to a vast array of different 
design displines. 

 

14b - Thinking of KPU's Foundations in Design program's curriculum as a whole, 
please highlight the areas for improvements. 

- Late morning classes after 8AM - A more settle transition between the two semesters: semester one should be harder so 
that students won't get overwhelmed in the next semester. - Due dates to be distributed evenly instead of being due on the 
same week 

some of the courses seemed to go over information that did not seem relevant as well as some projects were done that did 
not teach us design skills which I feel is important 

everything is perfect for me 

For some of the classes, hopefully make some of the lectures a little more engaging to capture our attention more.  But 
other than that I was pretty satisfied with the whole program itself as it definitely did its job and gave me a clearer path of 
what I want to pursue in design, and taught me a lot of skills that will benefit me in the future. 

I don't have any improvements, I see this program as a great and wonderful learning experience. 

Offer one elective course where students can choose 

Be more open to personal expression 

I found that term 2 was more useful for developing my portfolio, so having some of these courses would’ve been nice to 
have in term 1 to help my portfolio submission. 

Overall the curriculum was fairly well, giving student a basic understanding of design. I do wish instructors went further into 
depth with some topic and taught students more advance lessons for example, ways to make yourself stand out againts 
other designers. 
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15 - Thinking of how the program is delivered, how satisfied are you with the 
following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
The mode (classroom, lab, 
online, co-op, etc.) used to 

deliver the program 
0% 0% 0% 27% 73% 11 

2 
My instructors’ ability to 

accommodate diverse learning 
styles 

0% 0% 9% 45% 45% 11 

3 
Opportunities for experiential 
learning (i.e. learning by doing 

and reflecting) 
0% 0% 0% 18% 82% 11 

4 
Processes for ensuring students’ 
emotional and physical safety in 

the learning environment 
0% 0% 0% 18% 82% 11 
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16 - Thinking of how learning is assessed in the program as a whole, how 
satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
The clarity of the information 

I receive on how I will be 
evaluated 

0% 9% 0% 55% 36% 11 

2 
The range of assessments 

that let me demonstrate what 
I have learned 

0% 0% 0% 55% 45% 11 

3 
The consistency of 

assessment standards 
throughout the program 

0% 9% 9% 18% 64% 11 

4 
The feedback my instructors 

provide 
0% 0% 0% 45% 55% 11 
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17 - Thinking of the instruction you have received throughout the program, how 
satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
My instructors’ presentation of 

course material 
0% 0% 0% 64% 36% 11 

2 

My instructors’ level of 
information about current 

developments in the 
discipline/sector 

0% 0% 18% 27% 55% 11 
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18 - How useful do you find the following types of feedback? 

 

 

# Question Does not apply Not at all useful Somewhat useful Very useful Essential Total 

1 Panel reviews 0% 0% 36% 18% 45% 11 

2 Oral critiques 0% 0% 0% 45% 55% 11 

3 Rubrics (grading) 0% 0% 27% 36% 36% 11 

4 Written feedback 0% 0% 9% 36% 55% 11 
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19 - Overall, how satisfied are you with the instruction you have received in 
KPU's Foundations in Design program? 

 

 

# 
Overall, how satisfied are you with the instruction you have received in KPU's Foundations in Design 

program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 0% 

4 Somewhat satisfied 40% 

5 Very satisfied 60% 

 Total 10 

 

20a - Thinking of how instruction is delivered across the program as a whole, 
please highlight the strengths of the program. 

most teachers make it clear what we are doing, what the outcome should be, and how we will be graded which is very 
important that it is clear 

Sometimes the instruction delivered in class can be a bit vague and confusing at times, but our instructors definitely did a 
good job in helping us stay on track and helping us make sense of the material sent out. 

Instructors are from a range of design fields, which contribute to an interdisciplinary approach. 

Very clear and involves everyones input 

It’s done pretty well and rubrics are helpful in doing so as showing examples of what is expected 

It definetly helps when instrustions are given in person and shown  with a breif example (depending on the complexity of the 
project) of the project to make sure students are fully understanding what is being asked from them. 

 

20b - Thinking of how instruction is delivered across the program as a whole, 
please highlight the areas for improvements. 

some courses had teachers giving us projects that did not make sense. the instructions were unclear and it caused a lot of 
outside of class confusion for groups/people 

Nothing I can say that needs improvement. 

There was not always clear explanation for the grade received. 

n/a 

Sometimes things aren’t clear, maybe writing it down as it’s being said 

Sometime instructions are not given clearly resorting in the class to be left in a stressed state of confusion. 
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21 - How satisfied are you with the following resources as they apply to KPU's 
Foundations in Design program? 
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# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 Classroom space 0% 0% 0% 0% 100% 9 

2 
Places for students to do 

group work or individual work 
0% 0% 0% 11% 89% 9 

3 Computer lab 0% 0% 11% 33% 56% 9 

4 Workshop space 0% 0% 0% 33% 67% 9 

5 After hours workshop space 0% 0% 22% 0% 78% 9 

6 
Availability of required texts 

and supplies at the KPU 
bookstore 

0% 0% 22% 22% 56% 9 

7 Learning Centre 0% 0% 44% 11% 44% 9 

8 Technical equipment 0% 0% 11% 33% 56% 9 

9 Computers 0% 0% 44% 11% 44% 9 

10 Printers 0% 0% 11% 44% 44% 9 

11 
Support services for students 

(e.g., advising, counselling, 
financial, career services) 

0% 0% 22% 33% 44% 9 
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22 - How satisfied are you with the following library resources as they apply to 
KPU's Foundations in Design program? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Print periodicals, journals, 

etc. 
0% 0% 30% 20% 50% 10 

2 
Online journal articles, 

etc. 
0% 0% 10% 40% 50% 10 

3 eBooks 0% 0% 10% 40% 50% 10 

4 Study guides 0% 0% 40% 10% 50% 10 

5 
Librarian support for 

program-related research 
0% 0% 30% 20% 50% 10 

6 
Availability of audio-visual 
and computer equipment 

0% 0% 40% 10% 50% 10 

7 
DVDs on program-related 

topics 
0% 0% 50% 0% 50% 10 

8 Library orientation 0% 10% 30% 10% 50% 10 
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23 - How satisfied are you with the resources, services and facilities offered 
through KPU's Foundations in Design program? 

 

 

# 
How satisfied are you with the resources, services and facilities offered through KPU's Foundations in 

Design program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 0% 

4 Somewhat satisfied 30% 

5 Very satisfied 70% 

 Total 10 

 

24a - Thinking of the programs' resources, services and facilities, please 
highlight the strengths of the program. 

a lot of useful resources are available for students to use which helps with the cost of project materials 

We were given a lot of updated resources, services, and facilities in terms of the software being used, the design building 
and the resource lab on the 2nd floor is very useful 

Creative freedom 

Library has great resources for topics related to the FIND program 

The facilty is what truly makes this program. They portay true care towards their students which most instructors don't. 

 

24b- Thinking of the programs' resources, services and facilities, please highlight 
the areas for improvement. 

could be shown what is available at start of the year 

Nothing to report 

Printers have issue connecting to the newer apple computers 

I do wish WSD had more services towards other programs as they specificaly cater to specific program. For example, having 
a better functioning photography students with properly functioning materials. 
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25 - In general, how satisfied are you with your experience in KPU's Foundations 
in Design program? 

 

 

# In general, how satisfied are you with your experience in KPU's Foundations in Design program? Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 0% 

4 Somewhat satisfied 10% 

5 Very satisfied 90% 

 Total 10 

 

26a - Thinking of the program as a whole, please highlight the strengths of the 
program. 

it covers the important basics of design 

Not very intimidating, an easy transition for people wanting to get into design, very friendly instructors and all-around good 
learning atmosphere 

I love how it prepares and open doors to not only more knowledge of design but building future contacts. 

Anyone can take this program, and it will add value to their education and life 

The projects I really enjoyed doing and everything I learned was very helpful for future programs as well as just future goals 

Being fully exposed to the world of design, and being able to connect with an array of different designers. 

 

26b - Thinking of the program as a whole, please highlight the areas for 
improvement. 

some courses could be alerted to relate to more design relevant topics 

Maybe the material sent out at first for assignments could be a bit more clear and easy to understand, and keeping the class 
a little more engaged. 

n/a 

There aren’t any improvements really 

Incorporate real life senarious to help students convey their learnings into the real world. 
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27 - Any further comments? Please tell us. 
Thank you for a wonderful year in the program, I definitely appreciate all of the staff involved in this course and what they 
did for us,  and I wish them all the best :) 

Thank you for creating the program. It has definetly helped me figure out my future career path. 

 

28 - What is your age group? 

# What is your age group? Percentage 

1 Below 18 0% 

2 18-24 100% 

3 25-29 0% 

4 30-39 0% 

5 40 and older 0% 

6 Prefer not to answer 0% 

 Total 10 
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APPENDIX 7: FOUNDATIONS IN DESIGN PROGRAM REVIEW ALUMNI SURVEY RESULTS 

 
The alumni survey was sent to 73 Foundations in Design alumni. A total of 15 alumni 
responded. The response rate is 21%.  
Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 

 
1 - When did you complete this credential? 

#  When did you complete this credential? Percentage 

1 2019 21% 

2 2018 7% 

3 2017 7% 

4 2016 29% 

5 2015 29% 

6 2014 0% 

7 2013 7% 

 Total 14 

 

 
2 - Have you pursued further education since completing KPU's Foundations in 
Design program? 

# Have you pursued further education since completing KPU's Foundations in Design program? Percentage 

1 Yes 87% 

2 No 13% 

 Total 15 
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3 - Please list the name of the program and the institution where you enrolled 
after completing KPU's Foundations in Design program. 

Product of design 

Wilson School of Design(KPU) - Fashion and Technology 

Product Design, KPU 

British Columbia Institute of Technology. The program is called Graphic Design Associates Certificate. I then later on got into 
Emily Carr university for fall of 2020 for their Visual Communication program which will become my major. 

Bachelor of arts in criminology at SFU 

-Science at Douglas College -Licensed Practical Nursing at Canadian Health Care Academy 

Interior Design - BCIT 

Graphic Design for Marketing at KPU's Wilson School of Design. 

Interior Design 

Vancouver Film School Classical Animation 

Interior Design program at the Wilson School of Design at Kwantlen Polytechnic University 

Graphic Design for Marketing 

BCIT and LaSalle Interior design 

 

 
4 - What is the highest credential you have earned or are currently after 
completing KPU's Foundations in Design program? 

# 
What is the highest credential you have earned or are currently after completing KPU's Foundations in 

Design program? - Selected Choice 
Percentage 

1 Associate's Degree 8% 

2 Bachelor's Degree 77% 

3 Master's Degree 0% 

4 Doctorate 0% 

5 Diploma 8% 

6 Professional designation (please specify) 0% 

7 Other (please specify) 8% 

 Total 13 

 
 

Q4_7_TEXT - Other (please specify) 
Stopped going to school needed money to pay for my expenses 
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5 - How satisfied are you with how KPU's Foundations in Design program 
prepared you to do the following (at a program of further study)? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 

satisfied 
Neither satisfied 

nor dissatisfied 
Somewhat 
dissatisfied 

Very 
satisfied 

Total 

1 
Understand and apply the 

design process 
0% 42% 8% 8% 42% 12 

2 
Demonstrate critical 

thinking and analytical skills 
0% 33% 17% 0% 50% 12 

3 
Research and present 
information and ideas 

0% 42% 25% 0% 33% 12 

4 
Understand and apply 

elements and principles of 
design 

0% 17% 17% 8% 58% 12 

5 
Apply computer software 

for design 
8% 25% 33% 17% 17% 12 

6 Develop a design portfolio 8% 25% 25% 8% 33% 12 
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6 - How satisfied are you with how KPU's Foundations in Design program helped 
you develop the following essential skills? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Written 

communication 
8% 0% 25% 42% 25% 12 

2 Oral communication 8% 0% 33% 8% 50% 12 

3 Group collaboration 8% 8% 17% 17% 50% 12 

4 Critical analysis 0% 0% 33% 8% 58% 12 

5 Problem resolution 0% 8% 25% 33% 33% 12 

6 Learn on your own 0% 8% 25% 8% 58% 12 

7 
Reading and 

comprehension 
0% 17% 33% 25% 25% 12 

8 Leadership skills 0% 8% 25% 42% 25% 12 

9 Confidence 0% 17% 25% 0% 58% 12 

10 Professionalism 0% 8% 25% 33% 33% 12 
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7 - Thinking of KPU's Foundations in Design program as a whole, to what extent 
would you agree with the following? 
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Question 
Strongly 
disagree 

Somewhat 
disagree 

Neither 
agree nor 

disagree 

Somewhat 
agree 

Strongly 
agree 

Total 

The program prepared me for further education 8% 8% 8% 31% 46% 13 

The time I invested in my Foundations in Design 
education was well spent 

8% 0% 15% 31% 46% 13 

The money I invested in my Foundations in Design 
education was well spent 

8% 8% 23% 15% 46% 13 

Foundations in Design program provided me with 
opportunities for experiential learning (i.e. learning 

by doing and reflecting) 
0% 8% 17% 8% 67% 12 

Foundations in Design program provided me with 
the tools to work effectively with others 

0% 15% 23% 23% 38% 13 

Foundations in Design program changed the way I 
think about and see the world 

0% 0% 15% 54% 31% 13 

I would recommend Foundations in Design program 
to others 

15% 8% 8% 23% 46% 13 

 

8 - If there was a particular topic/area that was missing from KPU's Foundations 
in Design curriculum that would have helped you prepare for further study, 
please tell us about it. 

It would have been nice to learn some basics of 3D modeling and spend some time in the wood shop 

It would be great to ask participants about their current fields of work or education, wether they were able to use the basic 
they've learned from FIND program toward a Design career. 

I think it’ll be better if we can develop more in software programs 

Looking at examples in the industry. Dealing with a creative brief / writing a creative brief 

 

9 - Overall, how satisfied were you with how KPU's Foundations in Design 
program prepared you for further education? 

 

 

# 
Overall, how satisfied were you with how KPU's Foundations in Design program prepared you for further 

education? 
Percentage 

1 Very dissatisfied 8% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 15% 

4 Somewhat satisfied 23% 

5 Very satisfied 54% 

 Total 13 



 

Foundations in Design Self-Study Report Appendices                  52  

10a - Thinking of KPU’s Foundations in Design program as a whole, please 
highlight the strengths of the program. 

- Develop a strong work ethics - How the design process works 

I learnt how to come up with original ideas, how to critique and take critiques, and it helped me build a portfolio to get 
into my current program. There were also a lot of great field trips. 

The program prepares you for doing creative process and discovering what you would like to do in the future in terms of 
what you want to major in and what job you want to do in the future when it comes to design. 

Presenting professional design presentations 

The program does a good job of allowing students to really experiment with different types of design. The introduction of 
design principles and colour theory helps students start to look at things in a more critical way. 

Prof are strongly supportive. 

This program allowed me to narrow down what sector of design I wanted to pursue and provided me with the foundation 
to build a strong portfolio. I further established lasting connections to the design industry and gained the confidence and 
the skill set to kick start my design career. 

Diversity in opinion, opportunity, and learning 

Gave me a sense of which design direction I wanted to go into 

 

10b - Thinking of KPU’s Foundations in Design program as a whole, please 
highlight the areas for improvement. 

It would have been good to make sure everyone learnt the laser cutter, and even 3D printer. I also wish the profs had been 
stricter about doing proper citations, to prepare us better for further education. 

It needs improvement on nothing. 

For students interested in moving on to 3-dimensional disciplines of design such as product, fashion, and interior there are 
quite of few projects geared towards making us work with our hands. However, there is a lack of software education. Basic 
knowledge of a couple key adobe programs like Indesign is useful to students studying graphics, product, and interior. 

Drafting skills, and software program 

Understanding how to use various design software programs, and a basic introduction to them (ex. photoshop, indesign, 
illustrator, adobe suites etc.) intergated within the FIND courses. 

Preparing items for a portfolio and explaining rationale for design decisions. 

N/a. 

 

11 - If you have any further comments about the program, please provide them 
here. 

Overall the program didn't limit the student and help push them to experiment with their creativity. The class helped myself 
and many of my fellow classmates get a little taste of each discipline and discovered what worked for us and what we were 
best suited for. 

Loved the instructors! very passionate people helping exploration 
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12 - Are you currently employed? 

# Are you currently employed? Percentage 

1 Yes 47% 

2 No 53% 

 Total 15 

 

13 - Which of the following best describes your current employment situation? 

# Which of the following best describes your current employment situation? Percentage 

1 In a full-time regular position 57% 

2 In a part-time regular position 14% 

3 In a contract position 29% 

4 In a casual or temporary position 0% 

 Total 7 

 

14 - What is your current position? 
Behavioural Interventionist 

Digital marketer 

Front desk 

Server 

Cyber Investigator 

Nurse 

Animator 

 

15 - Could you specify the organization where you are currently employed? This 
information will help us better determine KPU graduates’ career trajectories. 

The organization I have a contract with is a consulting centre that works with kids who are on the autism spectrum. 

Holiday inn 

Vancouver Coastal Health 

 

16 - How often do you use the tools (e.g., design thinking/process skills, digital 
literacy skills, leadership skills, collaborations skills, etc.) learned in the program 
in your work? 

# 
How often do you use the tools (e.g., design thinking/process skills, digital literacy skills, leadership skills, 

collaborations skills, etc.) learned in the program in your work? 
Percentage 

1 Often 0% 

2 Sometimes 29% 

3 Seldom 43% 

4 Never 29% 

 Total 7 
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17 - Which of the following tools do you use in your work? Please select all that 
apply. 

 

# Answer % Count 

1 Design thinking/process skills 29% 2 

2 Effective written/oral communication skills 29% 2 

3 Digital literacy skills 29% 2 

4 Critical/analytical thinking and problem solving skills 29% 2 

5 Collaboration skills 29% 2 

7 Other, please specify: 0% 0 

8 Leadership skills 0% 0 

 Total 100% 7 

 
 

18 - What is the MAIN reason you are currently not studying or working? (Please 
select the option that BEST describes the reason) 
No result to show 
 

19 - What is your age group? 

# What is your age group? Percentage 

1 18-24 73% 

2 25-29 20% 

3 30-39 7% 

4 40 and older 0% 

5 Prefer not to answer 0% 

 Total 15 
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20 - How do you identify your gender? 

# How do you identify your gender? Percentage 

1 Male 7% 

2 Female 87% 

3 Non-Binary 0% 

4 Prefer not to answer 7% 

 Total 15 
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APPENDIX 7: FOUNDATIONS IN DESIGN PROGRAM REVIEW FACULTY SURVEY RESULTS 

 
The faculty survey was sent to 15 Foundations in Design faculty members. A total of 12 faculty 
members responded. The response rate is 80%. 
Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 

 
1 - How satisfied are you with how KPU’s Foundations in Design program is 
preparing students to achieve the following? 
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# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Understand and apply the 

design process 
0% 0% 18% 55% 27% 11 

2 
Demonstrate basic critical 

thinking and analytical 
skills 

0% 8% 17% 58% 17% 12 

3 
Research and present 
information and ideas 

0% 0% 42% 42% 17% 12 

4 
Understand and apply 

elements and principles of 
design 

0% 18% 18% 45% 18% 11 

5 
Apply computer software 

for design 
0% 0% 33% 50% 17% 12 

6 Develop a design portfolio 9% 18% 27% 36% 9% 11 

 
2 - How satisfied are you with how KPU’s Foundations in Design program is 
helping students develop the following skills? 

 

 



 

Foundations in Design Self-Study Report Appendices                  58  

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Written 

communication 
8% 17% 33% 42% 0% 12 

2 Oral communication 0% 18% 9% 64% 9% 11 

3 Group collaboration 0% 9% 9% 64% 18% 11 

4 Critical analysis 8% 8% 33% 42% 8% 12 

5 Problem resolution 8% 8% 50% 33% 0% 12 

6 Learn on your own 0% 17% 33% 50% 0% 12 

7 
Reading and 

comprehension 
0% 9% 55% 36% 0% 11 

8 Leadership skills 0% 9% 64% 27% 0% 11 

9 Confidence 0% 9% 18% 36% 36% 11 

10 Professionalism 0% 9% 27% 55% 9% 11 

 

3 - Considering KPU's Foundations in Design program as a whole, to what extent 
would you agree with the following? 
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# Question 
Strongly 
disagree 

Somewhat 
disagree 

Neither 
agree nor 

disagree 

Somewhat 
agree 

Strongly 
agree 

Total 

1 The curriculum is current 9% 9% 9% 55% 18% 11 

2 
The curriculum is built around 

program-specific competencies 
0% 9% 18% 45% 27% 11 

3 
The curriculum avoids unnecessary 

duplication 
0% 0% 27% 73% 0% 11 

4 
Learning outcomes are coordinated 

across the program to facilitate 
learning progression and retention 

0% 18% 18% 45% 18% 11 

5 
Prerequisites prepare students well 

for subsequent courses 
9% 18% 18% 45% 9% 11 

6 
The curriculum prepares students well 

for further education 
9% 0% 18% 55% 18% 11 

7 
The program has the agility to adapt 

to current discipline/sector trends 
0% 9% 18% 55% 18% 11 

8 
I would recommend this program to 

students 
8% 0% 8% 42% 42% 12 

 
4 - Overall, how satisfied are you with KPU’s Foundations in Design program 
curriculum? 

 

 

# Overall, how satisfied are you with KPU’s Foundations in Design program curriculum? Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 17% 

3 Neither satisfied nor dissatisfied 17% 

4 Somewhat satisfied 42% 

5 Very satisfied 25% 

 Total 12 
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5a - Thinking of KPU's Foundations in Design program's curriculum as a whole, 
please highlight the strengths of the program. 

- great introductory program into Design - gives students a good understanding of design process - helps clarify to students 
where their strengths lie and which area of design they should pursue 

Based on student feedback, the program helps students identify their interests and strengths in design. It also helps students 
develop confidence and gives them a platform to show their work. They are also able to receive constructive feedback which 
is essential for their development and understanding in design. 

-exposure to a range of design disciplines and the ability to work with faculty with a range of background and expertise 

faculty collaboration and communication 

Based only on experience with students who have completed the FIND program and entered into another design program I 
would say those students are somewhat better prepared for the workload and with working in a collabarative environment. 

ability to be flexible and to respond to emerging design issues; staying current; would hope that the technology component 
(computer skills, softwares, 3-D printing, laser cutting, etc.) remains a focus of the second semester. 

Help students explore their interest in design in general. Help student develop basic skills required for entry in discipline 
specific program. Help student gain confidence in their skills. 

Coordinator and most faculty are focused, engaged, and empathetic, therefore they deliver the curriculum enriched with 
their personal strengths, so I would say the faculty is the programs strength. 

Students gain an introduction to the different design disciplines, confidence in themselves, collaboration skills, new friends, 
and experience in a post secondary environment 

Great design overall skills 

Students report loving the program in terms of the cohort culture, a fun and varied curriculum, and the introduction to 
design-specific projects, terminologies, career paths. 

Provides students with a range of knowledge about design.  The program does a really good job in helping to create portfolio 
components. 

 
5b - Thinking of KPU's Foundations in Design program's curriculum as a whole, 
please highlight the areas for improvement. 

Although there is a strong focus on process, there could be more polish and finish on portfolio pieces. 

Maybe more communication between teachers for consistency and less overlap 

-increase connection with other programs in the Wilson School of Design -consider possibilities to adapt to a more open 
intake model to allow for more flexibility and access to students from other areas of KPU, this will allow students the option 
to remain as a Design student while still exploring their options to apply to one of the cohort base Design programs, this 
also include the possibility to consider a minor in Design for other KPU students 

portfolio deadlines of programs 

There could be a more effective method of communication between faculty to either link projects or avoid duplication or 
repetition of information or skill development. 

portfolio development critical thinking, reading, writing awareness of deisgn issues (the negative impacts of design, critical 
design) 

Lack of depth in foundational theories of design such as principles and elements of design and design thinking.  As a 
Foundation year, much of the courses should provide more broad and general studies, such a survey courses (i.e. history 
should be broad rather than students picking very narrow/specific topics…) Overall curriculum lack rigour and somewhat 
lack currency of assignments. Much of the outcomes seem to be at pre-university level (high school), and should be 
elevated to an entry university level foundation. Lack of consultation and coordination with degree programs in terms of 
entry level skills set & knowledge base required. 

the programs pedagogical approach may benefit from more direct engagement by diverse faculty incorporating different 
programs thoughts. 

When looking at their portfolios, many students don’t seem to be able to apply basic principles of design (many could be 
improved if they were simplified or templated). The types of projects in their portfolios don’t always work to demonstrate a 
desirable skill set when trying to get into another program. 

More presentation skills 

Need to update projects; better prepare students for entry into degree programs; improved skill level across the board (and 
especially with concept development, drawing and sketching skills and portfolio presentation). 



 

Foundations in Design Self-Study Report Appendices                  61  

I wonder if FIND students could shadow students in the programs that they would like to apply to, or is there a way for 
them to do a job shadow of someone in industry?  Some of the FIND students that apply to other WSD programs are a bit 
naive in understanding of other industries/programs. 

 
6 - Thinking of how the program is delivered, how satisfied are you with the 
following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
The range of modes (classroom, 
lab, online, co-op, etc.) used to 

deliver the program 
0% 9% 36% 27% 27% 11 

2 
The extent to which diverse 

learning styles are 
accommodated 

0% 0% 36% 45% 18% 11 

3 

Processes for ensuring the 
emotional and physical safety of 

students in the learning 
environment 

0% 9% 27% 36% 27% 11 

4 
Opportunities for experiential 
learning (i.e. learning by doing 

and reflecting) 
0% 0% 18% 36% 45% 11 
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7 - Considering KPU's Foundations in Design program’s assessment methods as a 
whole, how satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
The extent to which students are 

provided clear information on how 
they will be evaluated 

0% 0% 64% 27% 9% 11 

2 

The extent to which assessment 
methods support program 

competencies and learning 
outcomes 

0% 0% 36% 55% 9% 11 

3 

The extent to which assessment 
methods allow students to 

demonstrate their attainment of 
program competencies and learning 

outcomes 

0% 0% 36% 55% 9% 11 

4 
The extent to which assessment 

standards are consistent 
throughout the program 

0% 9% 55% 27% 9% 11 
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8 - Considering how instruction is delivered across KPU's Foundations in Design 
program as a whole, how satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Instructors’ collective expertise 

to deliver the curriculum 
0% 9% 9% 36% 45% 11 

2 
Instructional methods that 
facilitate student learning 

0% 0% 27% 45% 27% 11 

3 
Instructional methods that 

facilitate students’ progression 
through the program 

0% 9% 18% 55% 18% 11 

4 

Instructional methods are 
appropriate for students with 

diverse learning styles and 
backgrounds 

0% 0% 27% 64% 9% 11 
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9 - Overall, how satisfied are you with the instruction delivered across the 
program? 

 

 
# Overall, how satisfied are you with the instruction delivered across the program? Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 9% 

3 Neither satisfied nor dissatisfied 18% 

4 Somewhat satisfied 55% 

5 Very satisfied 18% 

 Total 11 

 

10a - Thinking of how instruction is delivered across the program as a whole, 
please highlight the strengths of the program. 

the majority of the faculty, great design educators. 

more regular team meetings would help to align objectives and methods 

diverse skills 

design overall skills 

Instructors are in tune with students, their individual strengths/weaknesses, and nurture their development as they 
progress through the program. 

I think there is strength in that the instructors have a genuine interest in helping the students achieve their potential. They 
are willing to challenge them to help them improve. 

Diverse faculty experience and fields of specialization, small groups allowing for individualized attention 

Definitely, [Instructor Name Redacted] brings strength to the program. For some of the instructors, passion and 
commitment to their students is a strength. 

-diverse background of instructors, hands-on, experiential learning, bridging learning with career/industry opportunities 

 

10b - Thinking of how instruction is delivered across the program as a whole, 
please highlight the areas for improvement. 

In few cases, sometimes students can be overly nurtured and coddled which can be a detriment to their growth as 
independent individuals moving forward in their education. 

-continued connection/communication with all team members and other programs to ensure alignment with learning 
outcomes/course deliverables 

digital submission 

Not all instructors have the seam commitment and passion, and interest in making the program better. 

changes for the future could include other courses, further indigenization, etc. 

Would be useful to have some courses available online allowing for mixed delivery and additional cohorts 

Presentation skilld 
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11 - How satisfied are you with the following as they apply to teaching and 
learning in KPU’s Foundations in Design program?
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# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither 
satisfied nor 

dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 Classroom space 0% 8% 17% 17% 58% 12 

2 
Places for students to do group 

work or individual work 
0% 17% 17% 25% 42% 12 

3 Computer Lab 0% 8% 42% 42% 8% 12 

4 Workshop space 0% 0% 17% 33% 50% 12 

5 After hours workshop space 0% 0% 45% 45% 9% 11 

6 
Availability of relevant texts 

and supplies at the KPU 
bookstore 

0% 8% 33% 42% 17% 12 

7 Learning Centre 0% 0% 17% 58% 25% 12 

8 Technical equipment 0% 0% 33% 42% 25% 12 

9 Computers 0% 0% 42% 33% 25% 12 

10 Printers 0% 17% 17% 50% 17% 12 

11 
Support staff for faculty (e.g. 

program assistants) 
0% 0% 17% 25% 58% 12 

12 

Support services for students 
(e.g. advising, counselling, 

financial services, career 
services) 

8% 17% 17% 58% 0% 12 
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12 - How satisfied are you with the following library resources as they apply to 
KPU's Foundations in Design program? 

 

 

# Question 
Very 

dissatisfied 
Somewhat 
dissatisfied 

Neither satisfied 
nor dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Print periodicals and 

journals, etc. 
0% 0% 27% 45% 27% 11 

2 
Online resources – journal 

articles, etc. 
0% 0% 27% 45% 27% 11 

3 eBooks 0% 0% 36% 45% 18% 11 

4 Study guides 0% 0% 45% 27% 27% 11 

5 
Librarian support for 

program-related research 
0% 0% 18% 18% 64% 11 

6 
Availability of audio-visual 
and computer equipment 

0% 0% 45% 27% 27% 11 

7 
DVDs on program-related 

topics 
0% 0% 64% 27% 9% 11 

8 Library orientation 0% 0% 27% 27% 45% 11 
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13 - Overall, how satisfied are you with the resources, services and facilities that 
are specific to KPU's Foundations in Design program? 

 

 

# 
Overall, how satisfied are you with the resources, services and facilities that are specific to KPU's 

Foundations in Design program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 9% 

3 Neither satisfied nor dissatisfied 27% 

4 Somewhat satisfied 55% 

5 Very satisfied 9% 

 Total 11 

 

14a - Thinking of the program's resources, services and facilities, please 
highlight the strengths of the program. 

- classroom/lab supplies are readily available - library houses equipment and other resources that may be useful to students  
- students have access to all training and lab/workshop equipment 

-engaging space to learn and collaborate 

Zero-text book costs 

For courses taught at the WSOD campus, it is great. For offsite courses there are few resources. 

 

14b - Thinking of the program's resources, services and facilities, please 
highlight the areas for the improvement. 

- While resources are available at the library, not sure how often students take advantage of them 

-continued support for more access to counselling services for students 

counselling 

Teach all FIND courses at the WSOD 
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15 - How satisfied are you with the following? 

 

 

# Question 
Does 

not 
apply 

Very 
dissatisfied 

Somewhat 
dissatisfied 

Neither 
satisfied 

nor 
dissatisfied 

Somewhat 
satisfied 

Very 
satisfied 

Total 

1 
Opportunities for instructors to 

conduct and present research 
27% 0% 9% 36% 27% 0% 11 

2 
Opportunities for instructors to 

involve students in research 
projects 

27% 0% 9% 45% 18% 0% 11 

3 

Opportunities for instructors to 
create research partnerships (e.g. 

with other institutions or 
organizations in the community) 

25% 0% 17% 33% 25% 0% 12 

4 
Support (e.g. practical, financial) 

and opportunities for instructors’ 
professional development 

8% 0% 0% 42% 42% 8% 12 

5 
Availability of pedagogical 

resources and training 
0% 0% 9% 55% 36% 0% 11 

6 
Training related to teaching with 

digital technologies 
0% 9% 0% 45% 27% 18% 11 
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16 - Please suggest opportunities related to research, professional development 
and training that would benefit instructors within the program. 

-more support for research grant writing, access to funding opportunities, more consideration for time release to conduct 
research 

time-release 

I am new to the FIND program, and having only taught one class, do not feel my responses to this survey are informed 
enough to express my opinions in an adequate way. Certainly not in a way which should impact pedagogical or curricular 
decisions. 

software training ( all levels from novice to advanced, )for all design related printers, plotters, cutters etc be available in 
modules for online distance learning. 

 
17 - In general, how satisfied are you with your experience in KPU’s Foundations 
in Design program? 

 

 

# In general, how satisfied are you with your experience in KPU’s Foundations in Design program? Percentage 

1 Very dissatisfied 9% 

2 Somewhat dissatisfied 0% 

3 Neither satisfied nor dissatisfied 9% 

4 Somewhat satisfied 73% 

5 Very satisfied 9% 

 Total 11 
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18a - Thinking of KPU's Foundations in Design program as a whole, please 
highlight the strengths of the program. 

- students often go on to further design education successfully - serves as an excellent introduction to design thinking and 
process - helps develop basic skills in across a range of design disciplines 

I've already highlighted the main strengths in previous sections. This program is ideal for students who would like to learn 
the basics of design which will benefit them in their further education whether it is in design or not. 

-exposure to a range of design disciplines and faculty with diverse backgrounds and expertise -an opportunity to explore and 
build skills and confidence before choosing a specific program path 

small class size, lattered learning 

Important program in a School of Design to provide a foundational year to students interested in Design, and the 
opportunity to explore their interest in design in general as well as develop basic skills and gain confidence. 

Most faculty, and a strong leader. 

Students come out of the program prepared for the cohort environment if they are hoping to peruse a WSD degree 
programs, and with a sense of other programs (teaching, etc.) they might be interested in 

 

18b - Thinking of KPU's Foundations in Design program as a whole, please 
highlight the areas for improvement. 

- student portfolios (quality and finish of projects) 

-more flexibility and access of course offerings for other KPU students - this could also serve as an opportunity to increase 
awareness for design within the institution -adapting to an open intake model will provide the opportunity for more students 
to remain as a School of Design student as they explore the disciplines 

portfolio timeline 

More depth and rigour reflected in assignments and learning outcomes. 

more opportunities to offer more cohorts of the program or a variation of it. 

The quality of students’ portfolios and the types of projects they are presenting 

Stronger coordination with the degree programs so that students coming out of FIND are better prepared if they choose to 
apply for further education. Be clearer with the intention of the FIND program. Be more stringent with expectations around 
quality and capacity. Portfolios are often weak – and if we're giving students the message that they should take FIND as a 
preparatory program to get into a degree program, then we should be able to stand behind this and champion FIND 
students. Allow students to specialize within FIND so that they can streamline their portfolios for 2D or 3D. 

 

19 - Do you have any further comments relating to your experience with KPU's 
Foundations in Design program overall? 

-the Foundations in Design team is passionate about supporting students and their engagement and dedication is an asset to 
the Wilson School of Design 

The content taught in this program would benefit a variety of fields outside of design, opening selections to other 
design/KPU students. 

Moving forward, more consultation and coordination with degree programs in terms of entry level skills set & knowledge 
base required to inform the curriculum. Consider making the program a 'general' entry in Design and non lock step. 

It was an honour to teach one course with the fabulous faculty I worked alongside. Thank you. 

This is an impression, since I don’t know the numbers, but it felt more successful when it had a second cohort on campus, 
allowing for program-specific faculty, and more competition between students. It seemed like there were more students 
successfully feeding into degree programs. 

Although the second FIND cohort was officially dissolved last spring, I can see the potential to have two cohorts again, and 
within this structure, allow for levels or progressions or streams within those two cohorts so that students could find the 
right place within their education (as there are such vast differences in ability across students.) This would allow both faculty 
and students more freedom and challenge, and would provide a more reliable feeder track into all degree programs, 
keeping students within KPU and also solving part of the larger yearly issue of recruitment and conversion. 
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APPENDIX 9: FOUNDATIONS IN DESIGN PROGRAM REVIEW NON-FIND DESIGN 

FACULTY SURVEY RESULTS 

 
The Non-FIND design faculty survey was sent to 27 Non-FIND design faculty members. A total of 
16 faculty members responded. The response rate is 59%. 
Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 
 

1 - What level of courses do you teach? Please select all that apply: 

 

# Answer % Count 

1 1000 level 63% 10 

2 2000 level 81% 13 

3 3000 level 81% 13 

4 4000 level 75% 12 

5 5000 level 13% 2 

 Total 100% 16 

 

 
2 - To the best of your knowledge, have you taught students who have 
graduated from KPU's Foundations in Design program? 

# 
To the best of your knowledge, have you taught students who have graduated from KPU's Foundations in 

Design program? 
Percentage 

1 Yes 81% 

2 No 19% 

 Total 16 
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3 - On average, how prepared were KPU's Foundations in Design alumni to 
handle the demands of your course(s)? 

 

 

# 
On average, how prepared were KPU's Foundations in Design alumni to handle the demands of your 

course(s)? 
Percentage 

1 Not at all prepared 0% 

2 Slightly prepared 25% 

3 Moderately prepared 25% 

4 Very prepared 50% 

 Total 12 

 

4 - Typically, how often do your Foundations in Design alumni demonstrate gaps 
in their fundamental design skills? 

 

# 
Typically, how often do your Foundations in Design alumni demonstrate gaps in their fundamental design 

skills? 
Percentage 

1 Never 0% 

2 Rarely 36% 

3 Sometimes 64% 

4 Often 0% 

5 Always 0% 

 Total 11 
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5 - Please highlight some of the specific fundamental design skill gaps you have 
observed among Foundations in Design alumni in your course(s). 

Primarily the elements and principals of design in relation to graphic design. 

Conceptual thinking is always a challenge across the board, so there is often difficulty there, particularly as it relates to 
Interior Design (the faculty I teach in). But often the FIND students are better than those without design experience.  Certain 
aspects of representation can also be improved—such as the variety of representation types and the biases behind them. 
Connections between representation and leanring would also be useful 

Gaps can be found in consistently and systematically using drawing as a fundamental part of an iterative design process and 
utilizing research to inform design decisions. 

visualization and critical thinking 

What I found wasn't a skill gap but felt the instructors were a bit ambitious in the level of projects given to the students. 
projects were closer to second year projects instead of covering some basic Graphic Design challenges that would prepare 
them better for first year. 

 

6 - Are you or have you been part of the selection committee for applications to 
your program? 

# Are you or have you been part of the selection committee for applications to your program? Percentage 

1 Yes 94% 

2 No 6% 

 Total 16 

  



 

Foundations in Design Self-Study Report Appendices                  75  

7 - In general, how would you rate Foundations in Design alumni's portfolios in 
the following areas? 

 

 

# Question Poor Fair Good Very good Excellent Total 

1 Breadth of interest 0% 21% 14% 64% 0% 14 

2 Organization 0% 14% 43% 36% 7% 14 

3 Completeness 7% 29% 14% 36% 14% 14 

4 Program appropriateness 7% 29% 29% 21% 14% 14 

5 Evidence of curiosity 7% 14% 43% 14% 21% 14 

6 Demonstration of design processes 7% 21% 21% 43% 7% 14 
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8a - Please consider each of the following skills in relation to the courses and 
students you teach – Level of Importance 

 

# Question Low Moderate High Total 

1 Understand and apply the design process 6% 6% 88% 16 

2 Demonstrate critical thinking and analytical skills 0% 0% 100% 16 

3 Research and present information and ideas 0% 13% 88% 16 

4 Understand and apply elements and principles of design 6% 19% 75% 16 

5 Apply computer software for design 6% 56% 38% 16 

6 Develop a design portfolio 13% 38% 50% 16 

7 Work well collaboratively 0% 6% 94% 16 
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8b - Please consider each of the following skills in relation to the courses and 
students you teach - Level of Student Proficiency 

 

# Question Low Moderate High Total 

1 Understand and apply the design process 13% 50% 38% 16 

2 Demonstrate critical thinking and analytical skills 13% 63% 25% 16 

3 Research and present information and ideas 6% 63% 31% 16 

4 Understand and apply elements and principles of design 19% 50% 31% 16 

5 Apply computer software for design 6% 69% 25% 16 

6 Develop a design portfolio 19% 75% 6% 16 

7 Work well collaboratively 0% 50% 50% 16 
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9 - What other skills must students demonstrate in order to succeed in your 
courses? 

Formalized presentation skills (design, research, case studies) Concept development (iteration) Content creation (creative 
writing, photography, video) Writing skills (reports, briefs, copywriting) 

Perseverance. Rigor, productivity, time management 

Time management and the ability to deal with a variety of stressors (work load, public speaking, etc.). The ability to deal 
constructively with peer and/or instructor feedback. 

passion for design, deep understanding of what professional design practices entail, breadth of experiences (or interest in 
these) in life. 

-assess and analyze research data; -visual exploration and conceptualization; -prototyping with various materials; - design 
concept-testing, proving and validating; -ability to communicate with interdisciplinary industries; 

The answers here will vary between courses in different programs and between cohort years. 

Communication skills - visual, speaking, written. 

Concept development, Ideation, imagination 

I think drawing is more important than computer skills, specially for entry level students. 

Determination, navigating KPU student supports and working with resource personnel, asking for help. More research on 
what is needed to pursue the volume of work in a Degree. 

They need to have a good work ethic 

Empathy in understanding target markets thoroughly for accurate design solutions. Contextualization as it relates to design 
in the global and local context 

 

10 - Have you ever recommended KPU's Foundations in Design program to your 
students? 

# Have you ever recommended KPU's Foundations in Design program to your students? - Selected Choice Percentage 

1 Yes 69% 

2 No. Why not? 31% 

 Total 16 

 

Q10_2_TEXT - No. Why not? 
Didn't arise-why would I? 

Don’t get students early on. They are in another program already. 

No transfer credits for the program. I suggest general first year courses as many design skills are taught in first year with 
subject matter specifics. 
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11 - What suggestions do you have for how the Foundations in Design program 
can better prepare students for further study at KPU? 

Inspire students to challenge their own perceptions and dedicate themselves to the study of human behaviour. (A big ask, I 
know.) 

Advice for admissions success-they should include at least as much independently undertaken projects as they have school 
assigned projects. Should be able to articulate their problem solving processes. 

More focus on the importance of research, and how why it matters within the context of design. Learning how to learn. How 
to reframe problems as design questions. More collaborative and group assignments would also be a great inclusion. 

The exercises in portfolios I've seen from FIND seem relevant, appropriate and current. Evidence of deep research and 
graduates being able to explain in detail the reasons behind their decisions however, is sometimes more difficult to discern. 
Candidates can vary vastly in their level of preparedness for application into other programs. Sometimes we see amazing 
work with strong passion and interest, and sometimes it sees they applied to our program without strong reasons or 
research into it.  Perhaps a short workshop with faculty from other programs early in the FIND program would help inform 
students on what they can focus on. 

- consider students feedback to improve program curriculum - compare the program learning outcomes with similar 
program in other institutions; -consider current industry demands 

Stronger evidence base in researching issues and solutions. 

More awareness in regards to what is happening in design now, to be looking at all the places they should be for design 
research (Core77, DesignBoom, Dexigner, etc.), so they can contextualize their work within the current design context. 

Perhaps encourage them to 'shadow' a lecture/session in their program (s) of interest? 

I suggest they talk to the GDMA Program to get feedback on what they are teaching to see if it's relevant to or could be 
improved, 

I think they do a pretty good job. Many time is the student that needs more time to decide or develop their skills. 

There is a constant turnover in instructors and direction/values of the program. It is an “expensive“ extra year for students 
who want to pursue particular programs in the future. 

Communication (articulation) of specific skills gained through program experience rather than just identifying projects 
completed. 
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12a - Thinking of KPU's Foundations in Design program as a whole, please 
highlight the strengths of the program. 

Introduces the students to the various disciplines to help them focus their studies. 

Allows students to explore different fields of design and make informed choices on choosing a field. 

Great exposure to diverse design disciplines and processes. Strong overall breadth of work and assignments. 

Provides a bridge towards other design programs 

For a short program, it does an excellent job at exposing students to a variety of fields and the basics of design: Ps & Es, 
process, software & portfolio creation. Faculty are extremely enthusiastic, passionate and knowledgeable, and it shows. 

-there a lots of potential developments for future development 

Breadth of Design areas Included for exploration 

Basic design skills, colour, focus of their design interests. 

Good solid design content - covering the breadth of design possibilities. It also provides students with time to settle into a 
design learning environment... learn design language...before deciding what to pursue next. 

Diverse topics in courses, excellent faculty. 

Small group who have close relationships with instructors.   Artistic students get to explore creative opportunities 

Good cross section of various types of design projects well displayed in portfolio format. 

 

12b - Thinking of KPU's Foundations in Design program as a whole, please 
highlight the areas for improvement. 

This suggestion may not relate to the FIND program model but we would like all of our students to enter our program with a 
strong desire to be creative and understand how creativity is the source of problem solving (design solutions). FIND students 
often enter our program committed to the idea of being a designer. This is an obvious value the FIND Program offers to 
future GDMA students but we would like them to also have a real hunger for creativity. 

It would be helpful if some of the credits could count toward their degrees, but the IDSN's professional certification makes 
this difficult. Generally they seem unprepared for the level of rigor and time IDSN requires to succeed. This may be because 
students who are more committed and productive go directly into IDSN. 

As explained earlier, more focus on the importance of research, and how why it matters within the context of design. 
Teaching students how to learn best (i.e. providing and applying the latest finding on neurology and learning...that is very 
conducive to design education, consequently). How to reframe problems as design questions. More focus on time and stress 
management. Perhaps more collaborative work that better mimics the work environment. 

As mentioned before, perhaps more in depth research (reading, history of design) and strengthening of drawings skills as 
part of the design process (not solely as a representational tool). 

More proficiency in hands-on skills - cutting, pasting, laser cutting etc.  Many of our other programs focus very heavily on 
design process, so having better manual skills would assist them in creating amazing designs from the beginning of their 
journeys in toward their bachelors degrees. 

Working directly with GDMA to prepare potential students for applying. 

I would suggest make a greater effort on sketching as part of their thinking process. 

Possibly cultivation of individual student application of skill set - where do they see themselves going after the program?  
Although only a one year program, this could be a critical skill set analysis at the culmination to assist with moving forward 
to the area that best suits the students.   Possibly more opportunity for unrestricted innovative design exploration. 
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APPENDIX 10: BC MINISTRY OF EDUCATION K-12 
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APPENDIX 11: ZERO TEXTBOOK COSTS 

 
  

3/28/2021 KPU offers the fir

s

t design program in Canada wi th zero textbook cost | KPU. ca - Kwantlen Polytechni c Un i versity

https://www.kpu.ca/news/2019/07/29/kpu-offers-firs t-design-program- canada-zero-textbook-cost 1/2

Daily health check-ins to move online as of January 18. For more on KPU's COVID-19 response

KPU o�ers the first design program in Canada with zero textbook cost

Newsroom

Library(/library) Teaching & Learning(/teaching-and-learning)

Research(/research) One.KPU(https://one.kpu.ca)

Services(/services) Faculty & Sta�(/faculty-sta�)

Employers(/beyondtheclassroom) Work at KPU(/hr)
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APPENDIX 12: INITIAL CURRICULUM MAPPING
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REPORT: Foundations in Design Self-Study Report  

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Self-Study Report under review and an overall recommendation. 
Click here to enter text. 
 

The Report:  

☒         Reviewer #1: Recommend for approval by the SSCPR as is 

☒         Reviewer #2 & #3: Recommend for approval by the SSCPR pending further action (see below) 

☐         Recommend return to the Program for major revision 

☐         Recommend for rejection by the SSCPR 
 

 

Direction for Reviewers: Determine if the criterion for each chapter is fully addressed according to the standard. 

CHAPTER 1: Program Overview 
 
Criterion: This chapter provides a description of the program, its history, and the scope of the review. 
 
Standard: The Chapter clearly describes the program, its history and curriculum, and the scope of the current 
review. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Click here to enter text. 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 2: Program Currency and Connections 

 

Criterion: This chapter assesses program demand and its current relevance to the discipline/sector. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: Just a thought you may also want to consider if one of the FIND courses could be use in 
the high school dual credit offerings to allow secondary students exposure to Design prior to their high 
school graduation. 

 

  ☒     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Reviewer #3: The dean’s report mentions further actions such as connecting with FSO that are not 
addressed in the Self-Study. This should be added to beef up this section. A brief addition will work.  
The section that mentions BC Curriculum needs some clarity.  
The mention of decolonization needs some clarity to align with the goal stated in the conclusions 
(perhaps discuss this in the curriculum design chapter).  
The rest of the chapter is clear. (see track changes for minor edits). 

  

 

CHAPTER 3: Quality of Curriculum Design 

 

Criterion: This chapter examines the quality of the program’s curriculum. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Click here to enter text. 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 4: Quality of Instructional Design 

 

Criterion: This chapter examines the quality of the program’s instructional design. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: A couple notes for the WSD team for technology tools- they may wish to use Stormboard 
for Design processes and PebblePad to facilitate digital portfolios and reflection on learning. Support the 
move to a mixed delivery as this program is an ideal fit for this approach. 

 

  ☒     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Reviewer #3: There is some lack of clarity in the grade distribution section.  
This section may wish to clearly address steps in the conclusion to align faculty with curriculum. There is 
some lack of clarity around the section that discusses faculty “alignment of the program model.” 
Perhaps connecting with the Teaching and Learning Commons would be another solution that could be 
added. 

 

CHAPTER 5: Quality of Services, Resources and Facilities 

 

Criterion: This chapter assesses program resources, equipment, software, and facilities from both the student 
and instructor perspective.  
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #3:  See review comments and in-line questions re: library resources and Office 365 for 
students. The dean’s report mentions the possibility of trained student assistant Lab Technicians. This 
should be added to this section as a recommendation if faculty agree.  

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 6: Conclusions and Recommendations 
 

Criterion: This chapter summarizes the conclusions drawn from the evidence gathered in the program review. 
 
Standard: The Chapter contains data-supported recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Click here to enter text. 

 

  ☒     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Reviewer #2: State specifically which recommendations are addressing the DFW rate. On Page 22 it 
states there is a DFW rate of 10% which is higher than the rest of WSD comparatively speaking. But 
which recommendations are going to address the DFW rate on how will it be monitored? 
Reviewer #3: Please see comments in track changes. There are a number of issues laid out here that are 
not fully explained in the chapters. Brief explanations in the appropriate areas would suffice. The faculty 
will want to add connections with FSO (as discussed in the dean’s report) as well as clarify the goals and 
plan for faculty curriculum alignment (briefly).  
Finally, the decolonization piece appears to be somewhat underdeveloped. Perhaps acknowledge that 
here and in the corresponding chapter with a line or two about possible approaches or knowledge to 
seek out. There should be clarity around what terminology you are using and what steps you will take 
even if that step is “We’re not sure what this will look like, but we will endeavour to learn more.” The 
faculty may wish to add that they will connect with the Indigenous Advisory Council and Indigenous 
Student Council as well as Len Pierre (advisor to the President) as part of this Mid-Term Change. It’s my 
understanding that KPU is working on an Indigenization Plan. This may be a great resource.   
Finally, the corresponding chapter may benefit from some explanation of the “other KPU courses” 
under “mid-term change” in the conclusions.  
Overall, there appears to be a robust number of ideas for improvement as well as faculty energy for 
student-centered change.  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

Page 10 – student quote, first bullet point. Has the word ‘gange’ in it. Looks like it should be ‘change’ 
according to Appendix 6, pg 20. 

Typo pg 24 pedogeological 
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REPORT: Computer Science and Information Technology External Review Report DATE: 16 March 2021 

 
EXTERNAL REVIEW TEAM MEMBERS (THE “ERT”) 
Jian Huang, MEng, SurveyMonkey 
Maryam Tanha, PhD, BCIT 
Bogdan Bryja, PhD, KPU 

 
OVERALL ASSESSMENT 
 

SELF-STUDY REPORT 
 

Criteria: The Self-Study Report provides a data-supported analysis of the program’s strengths, weaknesses, 
opportunities and challenges. 
 
Standard for Assessing this Report:  

o The programmatic strengths and weaknesses identified in this report are supported by data and on-
site findings; 

o The Report has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 

 
The External Reviewers: 

Validate the Self-Study Report’s findings and 

recommendations X 

Do not validate the Self-Study Report’s findings and 
recommendations 

 
Rationale for this Determination:  
Validate. Our on-site findings are in line with the Self-study reports. An extensive analysis of our findings 
and recommendations is provided in the following sections.  
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REVIEWERS’ VALIDATION OF THE SELF-STUDY REPORT 
 
 

CHAPTER 2: Program Currency and Connections 

 

Criteria: This chapter adequately assesses program competitiveness and its connections to the discipline/sector. 
The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

- To increase the course scheduling flexibility, CISY Diploma and BTech in IT can be offered at 
Richmond campus as well. 

- There is an active and supportive PAC for BTech program, which should result in having more job 
applications from KPU students for the available positions. Therefore, there is a need for better 
disseminations of such job postings for KPU students. 

 

 
The External Reviewers: 

Validate the Chapter’s findings and 

recommendations X 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
Validate.  The recommendations of this chapter are in line with the on-site findings. The students would 
prefer their specializations to be recognized. However, given the fact that this option might not be viable in 
the near future, the option of having more flexibility and course choices should be considered. Moreover, 
new specializations should be included in the program to make it more competitive with similar programs 
at other institutions and to meet the industry needs.  
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CHAPTER 3: Quality of Curriculum Design 

 

Criteria: This chapter adequately examines the quality of the program’s curriculum and its current relevance to 
the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT, including a rationale for the recommendation: 

- While the curriculum is industry-oriented, students’ expectations should be adjusted. The main goal 
of the program should be providing core courses to help students learn the fundamentals in an 
applied manner along with soft skills. Students’ expectations need to be managed as the program is 
not designed to teach them every technological innovation they might need to gain employment. 
Therefore, the program needs to focus even more on skills such as problem solving, self-learning, 
professional ethic as well as soft skills such as communication skills and teamwork, among others. 
The insistence of these program priorities can be explained to students by the faculty to help them 
make more informed educational choices.  

- The surveys used in this chapter, while very useful, have a low student participation rate. Follow-
ups and future surveys can be introduced along with some incentives (e.g., gift card for the 
bookshop) to increase participation rate. 

- Since there is an insufficiency of sections for the third and fourth-year courses (in BTech program) 
to meet registration demands, more collaboration with other institutions for transferrable courses 
is strongly encouraged. In this way, delays in graduation can be avoided by students taking 
equivalent course(s) at other institutions. 

- The usage of project-based learning approach throughout the program, especially for mostly 
theoretical courses, should be further investigated by the faculty. 

 

 
The External Reviewers: 

Validate the Chapter’s findings and 

recommendations X 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
Validate. Some material/courses are outdated, and more up-to-date courses have been requested by 
students. Again, however, since it is a university program, rather than a specific purely job-oriented 
coursework, CSIT needs to continue to focus on fundamentals. Moreover, apart from enhancing students’ 
technological expertise, the faculty’s instructional approach should address a variety of soft skills. For 
instance, one of concerns identified by corporate guests was university graduates’ inability to explain 
projects to clients. Finally, the need for better scheduling of courses, introducing more sections for a given 
course, and having more up-to-date courses are in line with our on-site findings.  
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CHAPTER 4: Quality of Instructional Design 

 

Criteria: This chapter adequately examines the quality of the program’s instructional design and its current 
relevance to the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

- The faculty’s lack of responsiveness to students’ concerns was identified during the interviews. 
Some students complained about not having enough opportunities to discuss their questions or 
concerns with instructors. Therefore, it is recommended that the communication between faculty 
and students be improved. Examples of such improvements include being more responsive to 
students’ emails and providing regular office hours. If possible, consultation hours could be 
extended and/or offered with a greater flexibility. 

- Faculty evaluation should attain a greater priority. It’s being offered every semester, but its 
completion requires a certain number of students to participate. This is often not the case. 
Therefore, the faculty should be more explicit in encouraging students to participate. Moreover, 
responding to students’ comments expressed in these evaluations needs to be done with a greater 
consistency and transparency. 

- To provide students with a more optimal learning experience, the faculty should ensure that there 
is no unnecessarily overlapping content among the offered courses.  

 

 
The External Reviewers: 

Validate the Chapter’s findings and 

recommendations X 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
Validate. Based on our findings from the interviews with the faculty and the students, there is a need for 
ensuring the quality and consistency across multiple sections of the same course. In addition, some 
members of the faculty may need to update their teaching materials. Furthermore, a greater collaboration 
among the faculty teaching the same course would strengthen the pedagogical aspect of the program. All 
the aforementioned issues are supported by presented data and the provided recommendations in this 
chapter. This reiterates the importance of having regular faculty evaluations and ensuring a sufficient 
student participation rate.  
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CHAPTER 5: Quality of Services, Resources and Facilities 

 
Criteria: This chapter adequately assesses program resources, equipment, software, and facilities from both the 
student and instructor perspective. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

- More free-of-charge computing resources should be provided for students to run their 
computationally-intensive programs/projects. In particular, providing access to cloud systems such 
as Microsoft Azure or AWS would be beneficial to the students. 

- Faculty should help students become familiar with the services provided the library.  
 

 
The External Reviewers: 

Validate the Chapter’s findings and 

recommendations X 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
Validate. During the interview with the students, they mentioned that more lab equipment was necessary, 
especially for network courses. This is in line with the recommendation provided in this chapter. 
Collaboration with the faculty and the librarian could be enhanced by making the students explicitly aware 
of KPU library resources. 
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CONCLUDING COMMENTS 
 
The CSIT program has several strengths that make it both competitive and beneficial to students. It is 
industry-oriented, flexible in scheduling (i.e., offering most of courses in the afternoon, so the full-time 
students can have full-time jobs), affordable and focused on having faculty with industry experience. Still, as 
always, there is room for improvement, mainly in the following areas: 

- Addressing the range of specializations being provided 
- Improving curriculum design and course content 
- Offering multiple sections of the same course 
- Testing the possibility of offering courses on Langley campus (not only Surrey and Richmond) 
- Increasing student participation rate in faculty evaluations 
- Managing student expectations 
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APPENDIX 1: 
SITE VISIT AGENDA 
Provide the agenda for the Site Visit (e.g. the stakeholder groups with whom the ERT met) 

Kwantlen Polytechnic University 
Computer Science and Information Technology 

External Review Virtual Site Visit Agenda 
 

March 1 & 2, 2021 
Via Microsoft Teams  

 
Thanks to External Reviewers:  

Jian Huang, MEng 
Maryam Tanha, PhD 
Bogdan Bryja, PhD 

 

Day 1: March 1, 2021 

9:00 -  9:50   Introductions and Interview with Program Chair 

9:50 - 10:00   Break 

10:00 - 11:00   Meet with Program Faculty 

11:00 - 11:10  Break 

11:10 - 12:10  Meet with Students  

12:10 - 12:20  Break 

12:20 - 13:00  Meet with Dean 

Day 2: March 2, 2021 

9:00 – 10:00  Meet with Advisory Committee/Alumni  

10:00 - 10:10   Break  

10:10 - 11:00  Meet with University Services Panel (Library Services and Faculty Advising) 

11:00 - 11:10         Break 

11:10 - 11:50         Final Meeting with Program Chair 

11:50 - 12:00   Break 

12:00 - 12:30 External Review Team meets to discuss findings and coordinate their review. 

 

 



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
           Reviewers’ Comments: External Review Report 
 

1 
 

  
 

REPORT: Computer Science and Information Technology External Review Report 

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the External Review Report under review and an overall recommendation. 
Reviewer #1: The External Review Team has validated all CSIT Self-Study Report chapter findings and 
recommendations. The ERT Report effectively covers scope, and provides clear rationale and additional 
detailed recommendations relevant to each chapter, concluding with a succinct summary highlighting areas 
with ‘room for improvement.’  
The External Review Team is clearly supportive of the CSIT Self-Study Report findings and move-forward 
goals, and as such, provides a sufficient response outlining this support in their Report. 
 
Reviewer #2: A concise review and validation of the Self Study Report with additional suggestions to fine-tune 
of the Self-Study Report’s recommendations.  
 

The Report:  

☒     Reviewer #1, #2 & #3: Recommend for approval by the SSCPR as is 

☐     Recommend for approval by the SSCPR pending suggested actions (see below) 

☐     Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
While External Review Reports are not returned to the External Review Team for revisions, Reports may contain 
major issues which the SSCPR should address. These issues could include (but are not limited to): a) 
recommendations that go beyond the scope of program review; b) names or other identity information.  
 
Complete the table below ONLY if you have identified major issues in the Report. Identify actions the SSCPR 
should take to address these issues. Suggested actions could include (but are not limited to): a) redacting names 
or other identity information; b) providing an SSCPR Response that provides the External Review Team’s 
recommendations in context. Add or remove rows in the table below as needed. 
 

Issue Suggested Action for the SSCPR 

Ch. 2 
Refers to adding courses at Richmond campus but I think they mean Langley per the 
Concluding Comments section. 

Ch. 4 Wondering if the ERG is stretching the scope in referring to faculty evaluations. 

Ch. 5 
Would like to hear comments back from CSIT re free use of Cloud Service resources such 
as Microsoft Azure and AWS (Amazon Web Services). 

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 
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Agenda Item External Review Site Visits 

  

Action Requested Discussion 

  

Recommended 
Resolution 

N/A 

  

  

Context & 
Background 

During the CoVid19 pandemic the Office of Planning and Accountability has 
shifted site visits by the External Review Teams online. As the University 
plans its fall 2021 return to campus it is now worthwhile to consider the 
extent to which site visits should return to the physical campus. It has been 
easier to bring in external reviewers (from farther locations) on MS Teams, 
but the site visit no longer includes the ability to inspect or interact with our 
physical learning spaces. 

  

Key Messages 

1. Should all site visits be offered online? 

2. Should some site visits be offered online? 

3. Should some persons be in person, while others are off-site? 

4. Should all site visits be in-person? 

  

Submitted by David Burns, Chair, SSCPR 

Date submitted March 22, 2021 

  
 



Program Reviews in Progress As of: 4/6/2021 Page 1 of 3

Planning 
Began

Data Collection Concluded Report 
Due

Report 
Approved

Site Visit 
Deadline

Date of 
Site Visit

Report 
Received 

QA Plan 
Due

QA Plan 
Approved

Report 
Due

1st Report 
Approved

2nd Report 
Approved

ACP English Upgrading Dec-18
re-start: 
Feb-21

Admin Data: Feb-19
Revised Admin Data: Apr-21

Program review was on hold until 
February 2021. 

Arts Anthropology Sep-18 Admin Data: Feb-19
Survey Data: Feb-19

Sep-20 Nov-20 Jun-21 Jun-22 Self-study Report is in.

Arts Criminology Jan-19 Admin Data: Feb-19
Rev. Admin Data: Feb-20

Survey Data: May-20

Dec-20 Feb-21 Jun-21 Jun-22 Self-study Report is expected in May 2021.

Arts Education Assistant Sep-19 Admin Data: Oct-19
Survey Data: June-20

Feb-21 Mar-21 Sep-21 Sep-22 Self-study Report is expected in April 
2021.

Arts Minor in Counselling Feb-18 Admin Data: April-18
Survey Data: April-18

x Apr-19 x Oct-19 Jan-20 Sep-20 Oct-20 Sep-21 Annual Follow-up is due in October 2021. 

Arts English May-20 Admin Data: Jan-21 Aug-21 Oct-21 Apr-22 Apr-23 Survey reports are being prepared. 

Arts History Dec-18 Admin Data: Feb-19
Survey Data: March-20

Aug-20 Feb-21 Oct-20 May-21 May-22 External review site visit planning is 
underway. 

Arts Philosophy Sep-17 Admin Data: Sep-18
Survey Data: Dec-17 (Discipline 

Survey: Mar-18)

x Apr-19 x Jul-19 Jul-19 Jan-20 Jan-21 Quality Assurance Plan is in. 

Arts Policy Studies Nov-16 Admin Data: Jan-17
Survey Data: May-17 (Faculty 

Survey Mar-17)

x Nov-17 x Feb-18 Mar-18 x Oct-18 Oct-19 Feb-20 Second Annual Follow-Up Report is in.

Arts Political Science Dec-19 Admin Data: Dec-19
Survey Data: June-20

Jan-21 Mar-21 Sep-21 Sep-22 Self-study Report was due in January 
2021. Extension is granted to submit SSR 
by April 28, 2021. 

Arts Psychology Dec-16 Admin Data: Oct-17
Survey Data: Apr/Jun-17

x Apr-18 x Jun-18 Jul-18 x May-20 May-21 Annual Follow-up is due in May 2021. 

Arts Sociology Sep-15 Admin Data: Nov-17
Survey Data: May-16

x Dec-17 x Apr-18 May-18 x Oct-18 Oct-19 Apr-20 SSCPR asked program to report on their 
progress one more time in April 2021. 

Business Accounting Nov-17 Admin Data: Jun-18
Survey Data: Jan-18

x Sep-18 x Jan-19 Feb-19 x Feb-20 Feb-21 Feb-21 The program will be reporting on their 
progess with QA Plan one more time in 
February 2022. 

Business Computer Science and 
Information Technology

Apr-19 Admin Data: May-19
Survey Data: Jan-20

Aug-20 Nov-20 Nov-20 Mar 1/2-
21

Mar-21 Aug-21 Aug-22 External review report is in. 

Business Business Management Sep-15 Admin Data: Jun-18
Survey Data: Mar-18

x Jun-18 x Jul-18 Jul-18 x Mar-20 Mar-21 Annual Follow-up is due in March 2021. It 
is likely to be on the agenda for the June 
meeting due to the number of reports 
expected in April and May. 

Business Entrepreneurial Leadership Jun-16 Admin Data: Aug-16
Survey Data: Apr/Aug-17

x Apr-18 x Jul-18 Sep-18 x May-19 May-20 Oct-20 SSCPR asked program to report on their 
progress one more time in October 2021. 

Business Human Resource 
Management 

May-14 Admin Data: Sept-16
Survey Data: Mar-17

x Jun-17 x Nov-18 Dec-18 x Sep-19 Sep-20 Oct-20 SSCPR asked program to report on their 
progress one more time in October 2021. 

Progress UpdateFaculty Program Self-Study External Review Annual Follow-upQA Plan
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Planning 
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Data Collection Concluded Report 
Due

Report 
Approved

Site Visit 
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Date of 
Site Visit

Report 
Received 

QA Plan 
Due

QA Plan 
Approved

Report 
Due

1st Report 
Approved

2nd Report 
Approved

Progress UpdateFaculty Program Self-Study External Review Annual Follow-upQA Plan

Design Fashion Marketing 
Diploma

Oct-17 Admin Data: Sept-18
Survey Data: Dec-17

x Oct-18 x Feb-19 Mar-19 x Sep-19 Sep-20 Sep-20 SSCPR asked program to report on their 
progress one more time in September 
2021. 

Design Fashion Design & 
Technology

Sep-20 Admin Data: Feb-21
Survey Data: Mar-21

Jun-21 Oct-21 Jun-22 Jun-23 Surveys reports were sent to the program 
the second week of March. SSR is on the 
agenda for the June 2021 meeting.

Design Foundation in Design 
Certificate

Oct-17
re-start: Oct-

19

Admin Data: Aug-17
Survey Data: Nov-17 (Student 

Data: Feb-18)
Revised Admin Data: Oct-19

Survey Data: Aug-20

Sep-20 Oct-20 May-21 May-22 Self-study report is in. 

Design Graphic Design for 
Marketing 

Oct-17 Admin Data: Oct-18  
Survey Data: Mar-18

x Dec-18 x Mar-19 Apr-19 x Oct-19 Oct-20 SSCPR asked program to report on their 
progress one more time in October 2021. 

Design Interior Design Sep-18 Admin Data: Nov-18
Admin Data: Sep-19
Survey Data: Nov-18

x Jan-20 Jan-20 Jun-20 Aug-20 Jun-20 Feb-21 Jun-21 Annual Follow-up is due in February 2022. 

Design Product Design Feb-19 Admin Data: Feb-19
Survey Data: Oct-19

Feb-20 Jun-20 Apr-20 Feb 
24/25-21

Oct-20 Oct-21 External Review Site visit took place on 
February 24 & 25, 2021. The report was 
due on March 26, 2021. 

Design Technical Apparel Design Jun-18 Admin Data: Dec-18
Admin Data: Oct-19
Survey Data: Dec-18

x Jan-20 Sep-20 Sep-20 Oct-20 Jun-21 Jan-21 Jun-22 Annual Follow-up is due in January 2022.

Health Bachelor of Psychiatric 
Nursing

Sep-18 Admin Data: Feb-19
Survey Data: Feb-19

x Oct-20 x Feb-20 Mar-20 Aug-20 Nov-20 Aug-21 Annual Follow-up is due in November 
2021. 

Health Bachelor of Science - 
Nursing

Sep-16 Admin Data: Jan-18
Survey Data:

Faculty: Jan-17
Discipline: Feb-17

Student + Alumni: Sep-17

x Feb-18 x Mar-18 May-18 x Feb-20 Feb-21 Feb-21 SSCPR asked program to report on their 
progress one more time in February 2022. 

Health Health Care Assistant 
Certificate

May-19 Admin Data: Jun-19
Survey Data: Sep-19

x Jan-20 Sep-20 Dec 9/10-
20

Feb-21 Jun-21 Jun-22 Quality Assurance Plan is due in June 
2021. 

Health Health Unit Coordinator 
Certificate

Jan-18 Admin Data: Jun-18
Survey Data:

Discipline + Alumni: Mar-18
Student + Faculty: Aug-18

x Dec-18 x Jun-19 Jul-19 x x All intakes are suspended. The review is 
on hold until the future of  the program is 
determined.

Science Biology Oct-19 Admin Data: Nov-19 Jun-21 Oct-21 Jun-22 Jun-23 Survey reports sent to the program in 
March 2021. 

Science Brewing and Brewery 
Operations

Jan-21 PR Kick-off meeting took place in January 
2021. Surveys will be drafted in Summer 
2021 and launched in Fall 2021.

Science Health Science Sep-18 Admin Data: Nov-18
Survey Data: Nov-18

x Mar-19 x May-19 Jul-19 x Jan-20 Jan-21 Jan-21 SSCPR asked program to report on their 
progress one more time in January 2022. 
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Science Bachelor of Horticulture 
Science 

Jan-18 Admin Data: Jun-18
Survey Data: Apr/Jun-18 

x Mar-19 x Apr-19 May-19 Aug-19 Aug-20 Quality Assurance Plan is in. 

Science Horticulture Technology 
Diploma

Dec-20 PR Kick-off meeting took place in 
December 2020. 

Science Mathematics May-19 Admin Data: Jul-19
Survey Data: 

Faculty: Jul-19 
Alumni: Sep-19 

Discipline/Sector: Sep-19

Sep-19 Oct-20 Nov-19 Mar 
10/11-21

May-20 May-21 External Review Site Visit took place on 
March 10 & 11, 2021. The report is due on 
April 12, 2021. 

Science Physics for Modern 
Technology

Jan-21 PR Kick-off meeting took place in February 
2021. Surveys will be drafted in Summer 
2021 and launched in Fall 2021.

Science Sustainable Agriculture Oct-19 Admin Data: Nov-19
Revised Admin Data: Feb-21

Survey Data: 
Student: Aug-20

Faculty & Alumni: Jan-21
Discipline/sector: Feb-21

Aug-20 Oct-20 or 
Nov-20

May-21 May-22 Data collection was concluded in February 
2021. SSR is due in June 2021. 

Science Turf Management Diploma May-19 Admin Data: May-19
Survey Data: Sep-19

Oct-19 Jan-20 Sep-20 Sep-21 Turf Management will be reviewed as part 
of Horticulture Technology program 
review. 
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