
 
 

SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
Regular Meeting 

Wednesday, May 19, 2021 
3:00 p.m. - 5:00 p.m. 

MS Teams Online 
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AGENDA 

1. Territorial Acknowledgement and Call to Order  ......................................................................... David Burns 3:00 

2. Approval of Agenda 

3. Approval of Minutes, April 21, 2021 

4. Chair's Report ......................................................................................................................................................................  3:05 

5. New Business  

5.1. Psychology First Annual Follow-Up Report .............................. Jocelyn Lymburner, Diane Purvey 3:10 

5.2. Sociology Second Annual Follow-Up Report ............................ Rebecca Yoshizawa, Diane Purvey 3:25 

5.3. Asian Studies Second Annual Follow-Up Report ............................... Kamala Nayar, Diane Purvey 3:40 

5.4. Education Assistant Self-Study Report ............................................................................................................   
Sylvia Woodyard, Victoria Johnston-Hatch, Diane Purvey ......................................................................  3:55 

5.5. Product Design External Review Report ................................................................................ David Burns 4:25 

5.6. Mathematics External Review Report ..................................................................................... David Burns 4:35 

6. Items for Discussion ..........................................................................................................................................................   4:45 

7. Manager’s Report for OPA ..............................................................................................................................................  4:50 

8. Adjournment ........................................................................................................................................................................  5:00 



SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
MINUTES OF REGULAR MEETING 

Wednesday, April 21, 2021 
3:00 p.m. – 5:00 p.m. 
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Voting Member Quorum 9 members  

Marti Alger 
Aimee Begalka 
Shelley Boyd 
Fergal Callaghan 
Michael Cober 
Heather Cyr 
Julia Denker 

David Florkowski 
Lori McElroy 
Allison Richardson 
Melissa Swanink 
Leeann Waddington 
Michael Whitmore 
Jendy Wu  
 

 

Non-voting 

David Burns - Chair 
Melike Kinik-Dicleli 
Sandy Vanderburgh 
Steve Cardwell 

Regrets  Senate Office Guests  

Donna Danielson  
Akshat Garg  
Stephen Yezerinac 
 
 

Meredith Laird Ellen Pond 
Liam Dempsey 
Ken Stark 
Cameron Lait 
Elizabeth Worobec 
Jessica Bayntun 
Andhra Goundrey 

1. Territorial Acknowledgement and Call to Order 

The Chair opened the meeting with a Territorial Acknowledgement and called the meeting to 
order at 3:02 p.m. 

2. Approval of Agenda 

Add: Item for Discussion on External Site Visits 

Fergal Callaghan moved the agenda be confirmed as amended. 

The motion carried. 

3. Approval of Minutes, February 24, 2021 

Julia Denker moved the minutes be accepted as circulated. 

The motion carried. 

 

4. Chair’s Report 

No report. 
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5. New Business 

5.1. Policy Studies Second Annual Follow-Up Report 

The committee discussed the degree of completion of the items noted in the Follow-Up report.  
Ellen Pond answered questions from the committee, noting that the program has developed 
new means of promotion since the follow-up plan was originally written, the program name 
change is still under consideration, and outstanding action items will be completed as resources 
are available to action the items. 

The committee discussed the continuous improvement nature of program review annual 
follow-ups and the iterative nature of the process, as compared to the expectation that 
programs will have completed all items in the action plan. 

Action: Proponent will update items related to decolonization on page 6 of the report to capture 
that these changes are underway and iterative 

Shelley Boyd moved that the Policy Studies Annual Follow-Up Report be accepted as amended. 

The motion carried. 

5.2. Philosophy Quality Assurance Report 

Liam Dempsey described the program’s plans to expand connections with secondary schools, 
its consideration of the development of joint majors, its planned advertising efforts, and 
answered questions from the committee. 

The committee discussed the proposed changes to learning outcomes in 2000-level courses and 
how that might affect students in the 3000-level courses, as well as how to revise the language 
pertaining to this goal in the report.  The committee suggested that the proponent update the 
document to include a statement about addressing the quality of second- and third-year 
courses, connect with the Future Students Office and Steve Cardwell to make connections with 
secondary school districts, consider reaching out to local colleges to attract upper-year 
students, and to consult with Len Pierre in discussions of the development of the Indigenous 
Philosophy course. 

Marti Alger moved that the following changes be made to the report:  

1. Add in Runner advertisements, Future Students’ Office and Steve Cardwell connection to 
secondary schools, detail the 2000-level requirement investigation 

2. Under institutional support the decanal and space administration connections are 
mentioned 

3. Runner ads and FSP/Cardwell connection 

The motion carried. 

 

Melissa Swanink moved that the Philosophy Quality Assurance Report be accepted as amended. 

The motion carried.  
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5.3. Anthropology Self-Study Report 

Ken Stark described the revisions made to the document to address the reviewers’ concerns 
and answered questions from the committee. 

Shelley Boyd moved THAT claims about gender distribution be removed from the document 
entirely. 

The motion carried. 

 

Fergal Callaghan moved that the Anthropology Self-Study Report be accepted as amended. 

The motion carried. 

5.4. Bachelor of Horticulture Science Quality Assurance Plan 

Cameron Lait described the changes to the Plan and thanked the committee for its efforts. 

Allison Richardson moved that the Bachelor of Horticulture Science Quality Assurance Plan be 
accepted as attached. 

The motion carried. 

5.5. Foundations in Design Self-Study Report 

Jessica Bayntun thanked the reviewers for their feedback and informed the committee that she 
has updated the document to respond to each of the comments received. She informed the 
committee that the program is actively discussing how to propose suggested electives, how to 
make course credits more easily transferable, or whether the creation of a Minor might assist 
students who wish to continue their studies after receiving the FIND credential.   

The committee discussed how the nature of open intake and program length affects the DFW 
rate, as students may simply determine that they wish to pursue studies outside of Design, and  
how the program might engage the Teaching & Learning Commons in creating program 
competencies. 

The committee asked the proponent to simply identify these issues in this document and that 
solutions could be developed over time through the development of the Quality Assurance Plan. 

Action: The Chair will review the proponent’s changes against the requests of the reviewers.  

Julia Denker moved that the Foundations in Design Self-Study Report be accepted as amended. 

The motion carried. 

 

5.6. Computer Science and Information Technology External Review Report 

David Burns presented the report and asked if the committee wished to address any of the 
suggested actions. 

Jendy Wu confirmed that CSIT students do in fact use cloud services, including Azure and AWS 
and was unaware of what prompted that comment in the external reviewer’s report. 

The committee discussed that the external reviewers likely meant “course feedback surveys” in 
places where they discussed “faculty evaluations” in their comments. 
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Action: The document will be annotated to ensure this information is captured in the document. 

 

Fergal Callaghan moved that the SSCPR accept the CSIT External Review Report as attached. 

The motion carried. 

 

6. Items for Discussion 

6.1. External site visits 

David Burns reminded the committee that site visits had been conducted entirely onsite prior 
to the pandemic, but asked for feedback about changes required by the need to work remotely 
that the group may wish to continue even when on-campus work resumes.  

Lori McElroy described several advantages of online site visits, including the reduction in travel 
costs, the ability for reviewers to be selected from a larger geographical area and based on their 
competency rather than prioritizing their location.  Other advantages include the increased 
ability for members of Program Advisory Committees, students, and alumni to participate, as 
well as faculty from other departments who may be located at other campuses. 

The committee discussed reaching out to external reviewers for their feedback, how to provide 
reviewers with the experience of touring the facilities remotely, and that some programs really 
may not be amendable to online external reviews. 

One member related their positive experience on the External Review Team and encouraged 
other members to participate. 

 

7. Manager’s Report for OPA 

The committee received the written report.  Melike Kinik-Dicleli highlighted that almost all 
reports are now adhering to their schedule, another remote program review is currently 
scheduled to take place in June.  David Burns confirmed that the annual report to Senate from 
Program Review will be provided at June’s Senate meeting. 

 

8. Adjournment 

The meeting adjourned at 4:52 p.m. 



SENATE STANDING COMMITTEE ON PROGRAM REVIEW  
Agenda Item: 5.1 

Meeting Date: May 19, 2021 
Presenter: Jocelyn Lymburner, Diane Purvey 
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Agenda Item Psychology First Annual Follow-Up Report 

  

Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Psychology First Annual Follow-Up Report as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments Psychology First Annual Follow-Up Report 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted April 30,  2021 
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Date Self-Study Report approved by SSCPR: April 25, 2018 

Date of External Review Site Visit : June 12, 2018 

Date Quality Assurance Plan approved by SSCPR: May 25, 2020 

Date Annual Follow-Up Report submitted: April 28. 2021 

First Progress Report  
  

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: January 2019 

STRATEGY 1: Provide increased support for experiential learning opportunities for students 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To enhance the student learning experience and promote greater opportunities for experiential learning 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on 
 (M/YY) 

Complete  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Increase the credit allocation for PSYC 4000: Practicum from 3 
credits to 6 credits and examine the feasibility of offering the 
practicum in two semesters 

Jocelyn 
Lymburner and 

Kurt Penner 

 
12, 2018 

09, 2019 
Completed and Approved by 

Senate 

Completed and Approved by Senate in September, 
2019.  

Advocate for an increase in the departmental budget to 
facilitate guest lectures and community engagement 
opportunities 

 
 

Budget 
Committee 

 
 

01, 2018 

Ongoing 
The Department reviews our 

budget on a monthly basis and 
we have a budget committee. 

Despite the constraints posed by COVID, we had 
excellent participation in our practicum course for 2020 
and excellent enrollment for 2021. Faculty also 
continue to host guest lecturers in a virtual format.  As 
a department we will continue to prioritize funding for 
these learning opportunities. Dr. Lymburner, in the role 
of Degree Coordinator, is also in the initial stages of 
investigating a Co-op program for Psychology.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on 
 (M/YY) 

Complete  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Continue to foster teaching excellence through regular teaching 
excellence meetings 

Chair of Teaching 
Excellence 

Committee (Dr. 
Patricia Coburn) 

 
2006 

(onset of TE 
committee) 

Ongoing 
At our September 

departmental meeting each 
year, faculty review Teaching 
Excellence and propose topics 

for the upcoming year. 

Despite constraints posed by COVID, the department 
has continued to host regular Teaching Excellence 
meetings:  
 
Jan 2020- Open Access Resources – Dr. Rajiv Jhangiani 
 
April 2020- Basic Moodle Workshop – Dr. Dianne Crisp  
 
October 2020- Online Testing – Dr. Kristie Dukewich 
 

Apply for funding for department-based professional 
development workshop 

Faculty  
10, 2019 

 
10, 2021 

On hold until we are able to return to campus. 
Exploring the possibility of organizing a Teaching 
Perspectives Inventory Workshop with Dr. Katherine 
Wisener.  
 

Work closely with the Kwantlen Psychology Society (KPS) to 
identify opportunities and create student professional 
development opportunities (e.g. NEXT conference; Hello 
Future) 

Kristie 
Dukewich/Jocelyn 
Lymburner/Kwant

len Psychology 
Society 

 
 

10, 2018 

 
Monthly check-ins with the 

KPS; a Faculty Advisor works 
with the KPS on an ongoing 

basis. 

Dr. Shayna Rusticus is currently the KPS faculty advisor. 
This student organization has been exceptionally busy 
over the past year hosting monthly movie and games 
night, as well as a Speakers series, Honours Information 
Sessions, and a variety of educational events including 
workshops on Jamovi, Qualtrics, and APA.  

Provide increased allocation of funds for psychology lab 
materials (e.g., cannabis goggles, human brain specimen) 

Budget 
Committee 

 
03, 2019 

 
09, 2019 

Initial funding was secured in September, 2019. The 
Psychology Lab, under the direction of Ivy Ng, is also 
submitting a proposal to the Post Covid Strategic Fund 
for additional materials and improvements to the 
space.  

 



Psychology First Annual Follow-Up Report  
 

KPU Psychology Program First Annual Follow-Up Report                             Page 3  

STRATEGY 2: Maintain a strong Honours program. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by  (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Institution must commit to ongoing financial support for the 
Honours Program 

Daniel 
Bernstein/Jocelyn 

Lymburner 

 
05, 2018 

Meeting with representatives 
from the Criminology Honours 

program twice annually 
(Fall/Spring); regular 

correspondence with Dean of 
Arts. 

May, 2020 Scheduled Meetings 
 
Dr. Daniel Bernstein (Chair of the Honours Committee) 
will meet with ORS, the Dean’s office, and Criminology 
to plan a Three-Minute Thesis event in the summer of 
2021. Psychology and Criminology are also meeting in 
May 2021 to plan shared guest speakers (i.e., open 
science and pedagogy, research ethics) for the Honours 
Seminar classes in Fall of 2021.  
 

Systematically track the educational and professional paths of 
our Honours alumni. 

Faculty 
Supervisors 

Data beginning in 
2009. 

Ongoing; Spreadsheet updated 
by faculty regularly. 

The Department maintains a spreadsheet of student 
achievements, including those of Honours students. 
The information is housed on SharePoint and is 
updated as we receive updates from students (e.g., 
graduate school admission; awards and scholarships). 
The information is shared regularly with all 
departmental members via email updates about 
student successes and during departmental meetings.  

Maintain consistency and rigour across all Honours supervisors 
(i.e. continue providing education around standard grading 
practices/project expectations/etc.) 

Daniel Bernstein 
(Chair of Honours) 

Annual meetings 
each May 

Annual reviews of standards 
occur in May each year 
(Honours Committee). 

Annual review each May. Dr. Bernstein (Honours Chair) 
sends regular reminders of standards via email to all 
supervisors (e.g., sample course outline; standard 
grading practices).  

Ensure that students are well prepared for success in the 
Honours program by maintaining high admission standards 
with a focus on upper level statistics and methods courses. 

Honours 
Committee 

Annual meetings 
in May 

Annual May meeting of 
Honours committee. 

Enrolment in the Honours program is competitive and 
admission is carefully considered at our May Honours 
meeting. 
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STRATEGY 3: Provide greater access to computers and/or computer lab space on Surrey and Richmond campuses 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students; to enhance the student learning experience and promote greater opportunities for 

experiential learning 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Establish a designated (i.e., priority booking) computer lab for 
the psychology department, with 35 computers, on Surrey 
campus and Richmond campus. 

Shayna Rusticus  
04, 2019 

Meeting with Dean in 01, 2021 RESOLVED. 
The Faculty of Arts received funding for a pop 
up lab which will serve the needs of our 
students. While this is not yet in use due to 
COVID, recent communications with IT confirm 
that all devices will be equipped with 
appropriate statistical software.  
 
Over the Spring of 2021, the KPS hosted 
educational workshops on Jamovi (an open source 
statistical software) and Qualtrics.   

Work with faculty to better utilize the designated psychology 
faculty research space currently operated by Dr. Bernstein. 

Daniel Bernstein  
04, 2019 

 
09, 2020 

Resolved as of September, 2020 
 
Faculty members can work directly with Dr. 
Bernstein’s lab to utilize this lab space when not 
otherwise occupied.  
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STRATEGY 4: Increase faculty and student engagement in research 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Host a teaching excellence meeting on how to start a research 
lab 

Cory Pedersen, 
Daniel Bernstein 

 
03, 2019 

 
03, 2019 

Completed March, 2019. 

Actively participate in institutionally-based committees to 
examine alternative workload models 

Faculty 04, 2019 01, 2021 Psychology faculty members were directly involved 
in developing the White Paper on Research and 
Scholarship which outlines 25 recommendations to 
promote research and scholarship at KPU. Specific 
suggestions around faculty workload are laid out in 
this document. Psychology faculty members will 
continue to participate in institutionally-based 
committees and communicate with the KFA around 
issues of rank and advancement and alternative 
workload models. This report was brought to 
Senate and is now being discussed and enacted as 
appropriate. 
 

 
Examine current lecture based status of Psychology 3400 
(Research Methods), Psychology 4400 (Qualitative Methods), 
and Psychology 3960 (Program Evaluation) to determine 
whether a change to a seminar format can be arranged to 
decrease the faculty: student ratio and enhance learning. 

 
Jocelyn 

Lymburner 

 
 

03, 2019 

 
 

09, 2022 

The Psychology department has proposed to 
transition 8 current seminar classes to lecture 
mode and requested that PSYC 3400 and PSYC 
3960 be transitioned from lecture to seminar. No 
final decisions have been made at this time given 
current negotiations at an institutional level around 
class size. 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Advocate for an increase to internal support for faculty 
conducting research, including increased funding for .6 PD 
fund, catalyst fund, and time release opportunities 

 
 

Faculty 

 
 

03, 2019 

01, 2021 Our most public advocacy in this area was 
completed in the submission of the 
Whitepaper to the Senate, which has now 
taken responsibility for guiding future 
conversation on the issue.  

Work with the institution and KFA to establish an acceptable 
model to offer research courses for credit 

Daniel Bernstein 04, 2019 04, 2020 Resolved April 2020. 

Advocate for increased financial support for faculty and 
students presenting research at conferences and for hosting 
conferences, such as Connecting Minds and Vancouver 
International Teaching of Psychology and NOWCAM 

 
Daniel Bernstein; 

Cory Pedersen 

 
01, 2021 

 
03, 2022 

On hold due to COVID. Dr. Coburn will be 
organizing the next Connecting Minds research 
conference and will apply for internal funding to 
support this.  

Advocate for an extension of campus hours on evenings and 
weekends 

Kurt Penner (FC 
rep) 

05, 2019 09, 2020 On hold due to COVID. Kurt Penner will bring this to 
Faculty Council for discussion. 

Extend the psychology lab hours on Surrey and Richmond 
campuses 

Susan Thompson; 
Chair 

 
05, 2019 

 
01, 2021 

The Psychology Lab is submitting a proposal to the 
Post COVID Strategic fund (May, 2021) to permit 
for fob entry to the lab and better access across 
extended hours. 

Advocate for an increased departmental funding to support 
student research internally 

Faculty 03, 2021 03, 2021 Budget requests made annually.  The Department 
has allocated approximately 1/6 of its budget 
to supporting student research (i.e., hosting 
the Honours Thesis defence day; supporting 
the Connecting Minds conference). Many 
members of the Psychology department have 
ongoing research labs which offer both paid 
and unpaid research assistant opportunities for 
students. Honours students have been 
successful in their applications for the Student 
Led Research funding through the ORS.  
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STRATEGY 5: Increase student retention, particularly from 2nd to 3rd year 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To engage in curriculum review/revisions and informed educational planning to improve student experiences and retention 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Redesign the Associate of Arts degree to align with the first two 
years of the BA/BAA degrees to facilitate transferability 

Jocelyn 
Lymburner, 

Degree 
Coordinator 

 
09, 2019 

 
09, 2020 

Resolved September 2020.  This change has been 
approved by Senate.  
 

Offer more upper level psychology courses in more flexible 
formats across the time matrix 

Chair, Degree 
Coordinator, 
Department 

Assistant 

 
01, 2019 

 
05, 2022 

The Department had been closely examining our 
existing Educational Plan and making revisions to 
ensure that our required and elective courses are 
scheduled across the time matrix and in flexible 
formats including hybrid, fully online, condensed, 
and regular in-person classes.  COVID clearly had a 
massive impact on the Educational Plan. The 
department will continue to be student focused 
and balanced in our approach to course delivery as 
we return to in person classes. 
 
Given lengthy waitlists for upper level classes, the 
department has transitioned between 7-10 lower 
level courses to upper level sections over the past 
three years.  

 
Review current seminar courses to determine whether any of 
these can be transitioned to lecture based sections without 
sacrificing student learning so as to open up additional seats for 
upper level students. 

 
Jocelyn 

Lymburner; Kristie 
Dukewich 

 
03, 2019 

 
09, 2022 

The department underwent a full review of all 
existing seminar courses and, in December 2020, 
submitted a proposal to transition 8 seminar 
classes to lecture mode, opening up over 100 extra 
seats per year for upper level students.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Continue to expand open education resources to decrease 
student financial burden 

 
Rajiv Jhangiani 

 
05, 2019 

Annual review in 12, 2020 April 2021 – The Psychology department voted to 
continue incorporating OER as an option for 
Introductory Psychology courses. A Teaching 
Excellence session on OER was hosted in January 
2020.  

Identify strategies to create a stronger sense of community and 
identification with psychology among students and faculty 

KPS, Chair, Degree 
Coordinator, 

Faculty 

 
05, 2019 

 
12, 2020 

The Kwantlen Psychology Society has maintained a 
strong presence with our student body despite the 
shift to a virtual environment, hosting regular social 
and educational events. The Psychology 
department continues to celebrate our honours 
students with an Annual defence day and, despite 
the virtual environment, our attendance this year 
was over 50.  
 
The Psychology department will begin to host a 
graduation/awards ceremony for students annually 
once we return to campus.  
 

Continue efforts to educate students about the features and 
benefits of the psychology degrees, practicum and honours 
programs, particularly targeted at second year courses 

Degree 
Coordinator, 

Faculty 

 
05, 2019 

 
09, 2020 

Ongoing.  
 
With the support of Marketing, Ivy Ng and Mary 
Illical made changes to the Psychology website in 
2020 to facilitate students in degree planning.  
 
Honours supervisors visit research classes to 
educate students about the honours program and 
existing research labs.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Kurt Penner hosts regular Practicum Information 
sessions and the KPS hosts regular Honours 
Information sessions.   
 
The Degree Coordinator (Dr. Jocelyn Lymburner) 
meets individually with students to provide more 
specific guidance around degree planning and post 
graduate plans.  
 

STRATEGY 6: Identify departmental strengths and weaknesses to inform decisions regarding new hires 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To engage in curriculum review/revisions and informed educational planning to improve student experiences and retention 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Conduct an audit to determine where we need greater faculty 
coverage 

Chair, Degree 
Coordinator, 

Search Committee 

 
09, 2019 

 
02, 2020 

The Search Committee and Chair conducted an 
audit and determined the need for two new 50% 
positions. These were approved by the Department 
and brought to the Dean. One of these positions 
was filled in May 2020 and the second was delayed 
due to a postponed retirement.  
 
We are anticipating a number of early retirements 
over the next year and, as a result, we will be 
working carefully to determine both gaps in our 
current coverage as well as directions for future 
growth to inform new hiring decisions. Our Search 
committee and Chairs will play a prominent role in 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

this work in close consultation with the department 
as a whole. 
 

Consult with degree advisory committee and department to 
identify marketplace trends and gaps in current offerings 

Degree 
Coordinator 

05, 2019 05, 2021 Delayed due to COVID. We will arrange a meeting 
of the DAC once we are back on campus.  

Conduct curriculum mapping to align the program learning 
outcomes 

Kristie Dukewich    05, 2018 09, 2022 Dr. Dukewich is continuing to do this work, and the 
Department regularly discusses program learning 
outcomes in the context of course outline 
revisions.  
 
Dr. Lymburner, in her role as Degree Coordinator, 
will be leading the department in a cluster analysis 
of our BA degree once we return to campus.  

STRATEGY 7: Investigate the alignment of the Bachelor of Applied Arts degree with an Industrial/Organizational Psychology disciplinary specialization. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To explore opportunities to meet pressing discipline/sector factors 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Consult with degree advisory committee around employability 
for students graduating with an industrial/organizational 
specialization 

Jocelyn 
Lymburner 

(Degree 
Coordinator) 

 

10, 2019 
 

05, 2021 
Delayed due to COVID.  
 
Tentatively scheduled for February, 2022. 

Conduct a scan of industrial/organizational programs across the 
country for curriculum content and demand 

Faculty 09, 2021 08, 2022 We will need time release for faculty to conduct a 
proper scan and to survey students.  A 
departmental member who is versed in this field 
will apply for internal funding in the form of time 
release and a student research assistant to support 
this work.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

 
 

Survey current students to assess interest in an 
industrial/organizational psychology degree 

Jocelyn 
Lymburner 

(Degree 
Coordinator) 

 
09, 2021 

 
08, 2022 

We will work with IAP to gather data from current 
students.  
 

 



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
       Reviewer’s Comments: Annual Follow-Up Report 
 

1 
 

 

PROGRAM UNDER REVIEW:  Psychology 

 
Instructions for Reviewers 
Your assessment should ensure that progress on the Goals and Planned Actions is clearly articulated. If no progress has 
occurred on a Goal and/or Planned Action, please ensure that a clear rationale has been provided. 
 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Annual Follow-Up Report under review and an overall 
recommendation. 
Reviewer #1: It’s great to see that so much progress has happened despite the challenges of COVID.  I note 
that all three steps on Strategy 7 are either delayed due to COVID or have “complete by” dates that are in 
2022. I think it might be a good idea if Psychology could report back next year on those items as well as others 
that have been delayed by COVID.  
 
 Reviewer #2: Despite the constraints posed by COVID, this 1st annual follow-up report shows that a lot of 
items are completed on time. For many ongoing items, progress is made. Great job! Considering 4 items are 
delayed or on hold due to COVID, it would be great to see the 2nd annual follow-up report. 
 

The Report (click on the box that corresponds to your recommendation):  
 

☒          Reviewer #2: Recommend for approval by the SSCPR as is 

☒          Reviewer #1: Recommend for approval by the SSCPR pending suggested actions (see below) 

☐          Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
Complete this section ONLY if you have identified the following major issues with the Annual Follow-Up: 

a) Progress to date is unclear. 
b) No clear rationale has been provided for why no progress has occurred. 

Issue (page #) Suggested Action 

Page 3, Strategy 2, Step 1:  I’m not sure how the notes for this step confirm (or 
don’t) progress on this step. Meetings have 
happened and coordination of events among PSYC, 
ORS, Dean’s Office, and CRIM is happening, but I 
don’t see anything that clearly says that financial 
support has been committed or not, or further 
explanation or details about financial support, such 
as submission of budget requests, etc. Maybe this is 
implied in the notes, but could it be made more clear, 
please?   

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
       Reviewer’s Comments: Annual Follow-Up Report 
 

2 
 

Minor Edits (page #) 

Page 1: This comment in the box for the second step of strategy 1 looks like it might actually belong in the box 
for the first step. Should it be moved? “Despite the constraints posed by COVID, we had excellent 
participation in our practicum course for 2020 and excellent enrollment for 2021.” 

Page 1: Also this comment – does it relate more to step 1? Not sure if it’s more related to the practicum step 
or is related to community engagement in step 2: “Dr. Lymburner, in the role of Degree Coordinator, is also in 
the initial stages of investigating a Co-op program for Psychology” 
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Date Self-Study Report approved by SSCPR: April 25, 2018 

Date of External Review Site Visit : June 12, 2018 

Date Quality Assurance Plan approved by SSCPR: May 25, 2020 

Date Annual Follow-Up Report submitted: April 28. 2021 

First Progress Report  
  

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: January 2019 

STRATEGY 1: Provide increased support for experiential learning opportunities for students 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To enhance the student learning experience and promote greater opportunities for experiential learning 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on 
 (M/YY) 

Complete  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Increase the credit allocation for PSYC 4000: Practicum from 3 
credits to 6 credits and examine the feasibility of offering the 
practicum in two semesters 

Jocelyn 
Lymburner and 

Kurt Penner 

 
12, 2018 

09, 2019 
Completed and Approved by 

Senate 

Completed and Approved by Senate in September, 
2019.  
 
Despite the constraints posed by COVID, we had 
excellent participation in our practicum course for 2020 
and excellent enrollment for 2021. 

Advocate for an increase in the departmental budget to 
facilitate guest lectures and community engagement 
opportunities 

 
 

Budget 
Committee 

 
 

01, 2018 

Ongoing 
The Department reviews our 

budget on a monthly basis and 
we have a budget committee. 

Faculty continue to host guest lecturers in a virtual 
format.  As a department we will continue to prioritize 
funding for these learning opportunities. Dr. 
Lymburner, in the role of Degree Coordinator, is also in 
the initial stages of investigating a Co-op program for 
Psychology.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on 
 (M/YY) 

Complete  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Continue to foster teaching excellence through regular teaching 
excellence meetings 

Chair of Teaching 
Excellence 

Committee (Dr. 
Patricia Coburn) 

 
2006 

(onset of TE 
committee) 

Ongoing 
At our September 

departmental meeting each 
year, faculty review Teaching 
Excellence and propose topics 

for the upcoming year. 

Despite constraints posed by COVID, the department 
has continued to host regular Teaching Excellence 
meetings:  
 
Jan 2020- Open Access Resources – Dr. Rajiv Jhangiani 
 
April 2020- Basic Moodle Workshop – Dr. Dianne Crisp  
 
October 2020- Online Testing – Dr. Kristie Dukewich 
 

Apply for funding for department-based professional 
development workshop 

Faculty  
10, 2019 

 
10, 2021 

On hold until we are able to return to campus. 
Exploring the possibility of organizing a Teaching 
Perspectives Inventory Workshop with Dr. Katherine 
Wisener.  
 

Work closely with the Kwantlen Psychology Society (KPS) to 
identify opportunities and create student professional 
development opportunities (e.g. NEXT conference; Hello 
Future) 

Kristie 
Dukewich/Jocelyn 
Lymburner/Kwant

len Psychology 
Society 

 
 

10, 2018 

 
Monthly check-ins with the 

KPS; a Faculty Advisor works 
with the KPS on an ongoing 

basis. 

Dr. Shayna Rusticus is currently the KPS faculty advisor. 
This student organization has been exceptionally busy 
over the past year hosting monthly movie and games 
night, as well as a Speakers series, Honours Information 
Sessions, and a variety of educational events including 
workshops on Jamovi, Qualtrics, and APA.  

Provide increased allocation of funds for psychology lab 
materials (e.g., cannabis goggles, human brain specimen) 

Budget 
Committee 

 
03, 2019 

 
09, 2019 

Initial funding was secured in September, 2019. The 
Psychology Lab, under the direction of Ivy Ng, is also 
submitting a proposal to the Post Covid Strategic Fund 
for additional materials and improvements to the 
space.  
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STRATEGY 2: Maintain a strong Honours program. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by  (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Institution must commit to ongoing financial support for the 
Honours Program 

Daniel 
Bernstein/Jocelyn 

Lymburner 

 
05, 2018 

Meeting with representatives 
from the Criminology Honours 

program twice annually 
(Fall/Spring); regular 

correspondence with Dean of 
Arts. 

May, 2021 Scheduled Meetings 
 
The Dean is committed to the honours program and 
sees tremendous value in the contributions the 
program makes to the quality of education in the 
department. The Dean has committed to continuing to 
find funding for the program within the current budget 
–  and supports the aspiration of the department to see 
the program prosper. As of March 2020, Honours 
courses were built in as base sections in the Psychology 
Ed Plan.  
 
Dr. Daniel Bernstein (Chair of the Honours Committee) 
will meet with ORS, the Dean’s office, and Criminology 
to plan a Three-Minute Thesis event in the summer of 
2021. Psychology and Criminology are also meeting in 
May 2021 to plan shared guest speakers (i.e., open 
science and pedagogy, research ethics) for the Honours 
Seminar classes in Fall of 2021.  
 

Systematically track the educational and professional paths of 
our Honours alumni. 

Faculty 
Supervisors 

Data beginning in 
2009. 

Ongoing; Spreadsheet updated 
by faculty regularly. 

The Department maintains a spreadsheet of student 
achievements, including those of Honours students. 
The information is housed on SharePoint and is 
updated as we receive updates from students (e.g., 
graduate school admission; awards and scholarships). 
The information is shared regularly with all 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by  (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

departmental members via email updates about 
student successes and during departmental meetings.  

Maintain consistency and rigour across all Honours supervisors 
(i.e. continue providing education around standard grading 
practices/project expectations/etc.) 

Daniel Bernstein 
(Chair of Honours) 

Annual meetings 
each May 

Annual reviews of standards 
occur in May each year 
(Honours Committee). 

Annual review each May. Dr. Bernstein (Honours Chair) 
sends regular reminders of standards via email to all 
supervisors (e.g., sample course outline; standard 
grading practices).  

Ensure that students are well prepared for success in the 
Honours program by maintaining high admission standards 
with a focus on upper level statistics and methods courses. 

Honours 
Committee 

Annual meetings 
in May 

Annual May meeting of 
Honours committee. 

Enrolment in the Honours program is competitive and 
admission is carefully considered at our May Honours 
meeting. 

 

STRATEGY 3: Provide greater access to computers and/or computer lab space on Surrey and Richmond campuses 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students; to enhance the student learning experience and promote greater opportunities for 

experiential learning 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Establish a designated (i.e., priority booking) computer lab for 
the psychology department, with 35 computers, on Surrey 
campus and Richmond campus. 

Shayna Rusticus  
04, 2019 

Meeting with Dean in 01, 2021 RESOLVED. 
The Faculty of Arts received funding for a pop 
up lab which will serve the needs of our 
students. While this is not yet in use due to 
COVID, recent communications with IT confirm 
that all devices will be equipped with 
appropriate statistical software.  
 
Over the Spring of 2021, the KPS hosted 
educational workshops on Jamovi (an open source 
statistical software) and Qualtrics.   
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Work with faculty to better utilize the designated psychology 
faculty research space currently operated by Dr. Bernstein. 

Daniel Bernstein  
04, 2019 

 
09, 2020 

Resolved as of September, 2020 
 
Faculty members can work directly with Dr. 
Bernstein’s lab to utilize this lab space when not 
otherwise occupied.  
 

 

STRATEGY 4: Increase faculty and student engagement in research 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Expand research opportunities for faculty and students 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Host a teaching excellence meeting on how to start a research 
lab 

Cory Pedersen, 
Daniel Bernstein 

 
03, 2019 

 
03, 2019 

Completed March, 2019. 

Actively participate in institutionally-based committees to 
examine alternative workload models 

Faculty 04, 2019 01, 2021 Psychology faculty members were directly involved 
in developing the White Paper on Research and 
Scholarship which outlines 25 recommendations to 
promote research and scholarship at KPU. Specific 
suggestions around faculty workload are laid out in 
this document. Psychology faculty members will 
continue to participate in institutionally-based 
committees and communicate with the KFA around 
issues of rank and advancement and alternative 
workload models. This report was brought to 
Senate and is now being discussed and enacted as 
appropriate. 
 

 
Examine current lecture based status of Psychology 3400 
(Research Methods), Psychology 4400 (Qualitative Methods), 

  
 

 
 

The Psychology department has proposed to 
transition 8 current seminar classes to lecture 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

and Psychology 3960 (Program Evaluation) to determine 
whether a change to a seminar format can be arranged to 
decrease the faculty: student ratio and enhance learning. 

Jocelyn 
Lymburner 

03, 2019 09, 2022 mode and requested that PSYC 3400 and PSYC 
3960 be transitioned from lecture to seminar. No 
final decisions have been made at this time given 
current negotiations at an institutional level around 
class size. 

Advocate for an increase to internal support for faculty 
conducting research, including increased funding for .6 PD 
fund, catalyst fund, and time release opportunities 

 
 

Faculty 

 
 

03, 2019 

01, 2021 Our most public advocacy in this area was 
completed in the submission of the 
Whitepaper to the Senate, which has now 
taken responsibility for guiding future 
conversation on the issue.  

Work with the institution and KFA to establish an acceptable 
model to offer research courses for credit 

Daniel Bernstein 04, 2019 04, 2020 Resolved April 2020. 

Advocate for increased financial support for faculty and 
students presenting research at conferences and for hosting 
conferences, such as Connecting Minds and Vancouver 
International Teaching of Psychology and NOWCAM 

 
Daniel Bernstein; 

Cory Pedersen 

 
01, 2021 

 
03, 2022 

On hold due to COVID. Dr. Coburn will be 
organizing the next Connecting Minds research 
conference and will apply for internal funding to 
support this.  

Advocate for an extension of campus hours on evenings and 
weekends 

Kurt Penner (FC 
rep) 

05, 2019 09, 2020 On hold due to COVID. Kurt Penner will bring this to 
Faculty Council for discussion. 

Extend the psychology lab hours on Surrey and Richmond 
campuses 

Susan Thompson; 
Chair 

 
05, 2019 

 
01, 2021 

The Psychology Lab is submitting a proposal to the 
Post COVID Strategic fund (May, 2021) to permit 
for fob entry to the lab and better access across 
extended hours. 

Advocate for an increased departmental funding to support 
student research internally 

Faculty 03, 2021 03, 2021 Budget requests made annually.  The Department 
has allocated approximately 1/6 of its budget 
to supporting student research (i.e., hosting 
the Honours Thesis defence day; supporting 
the Connecting Minds conference). Many 
members of the Psychology department have 
ongoing research labs which offer both paid 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

and unpaid research assistant opportunities for 
students. Honours students have been 
successful in their applications for the Student 
Led Research funding through the ORS.  
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STRATEGY 5: Increase student retention, particularly from 2nd to 3rd year 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To engage in curriculum review/revisions and informed educational planning to improve student experiences and retention 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Redesign the Associate of Arts degree to align with the first two 
years of the BA/BAA degrees to facilitate transferability 

Jocelyn 
Lymburner, 

Degree 
Coordinator 

 
09, 2019 

 
09, 2020 

Resolved September 2020.  This change has been 
approved by Senate.  
 

Offer more upper level psychology courses in more flexible 
formats across the time matrix 

Chair, Degree 
Coordinator, 
Department 

Assistant 

 
01, 2019 

 
05, 2022 

The Department had been closely examining our 
existing Educational Plan and making revisions to 
ensure that our required and elective courses are 
scheduled across the time matrix and in flexible 
formats including hybrid, fully online, condensed, 
and regular in-person classes.  COVID clearly had a 
massive impact on the Educational Plan. The 
department will continue to be student focused 
and balanced in our approach to course delivery as 
we return to in person classes. 
 
Given lengthy waitlists for upper level classes, the 
department has transitioned between 7-10 lower 
level courses to upper level sections over the past 
three years.  

 
Review current seminar courses to determine whether any of 
these can be transitioned to lecture based sections without 
sacrificing student learning so as to open up additional seats for 
upper level students. 

 
Jocelyn 

Lymburner; Kristie 
Dukewich 

 
03, 2019 

 
09, 2022 

The department underwent a full review of all 
existing seminar courses and, in December 2020, 
submitted a proposal to transition 8 seminar 
classes to lecture mode, opening up over 100 extra 
seats per year for upper level students.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Continue to expand open education resources to decrease 
student financial burden 

 
Rajiv Jhangiani 

 
05, 2019 

Annual review in 12, 2020 April 2021 – The Psychology department voted to 
continue incorporating OER as an option for 
Introductory Psychology courses. A Teaching 
Excellence session on OER was hosted in January 
2020.  

Identify strategies to create a stronger sense of community and 
identification with psychology among students and faculty 

KPS, Chair, Degree 
Coordinator, 

Faculty 

 
05, 2019 

 
12, 2020 

The Kwantlen Psychology Society has maintained a 
strong presence with our student body despite the 
shift to a virtual environment, hosting regular social 
and educational events. The Psychology 
department continues to celebrate our honours 
students with an Annual defence day and, despite 
the virtual environment, our attendance this year 
was over 50.  
 
The Psychology department will begin to host a 
graduation/awards ceremony for students annually 
once we return to campus.  
 

Continue efforts to educate students about the features and 
benefits of the psychology degrees, practicum and honours 
programs, particularly targeted at second year courses 

Degree 
Coordinator, 

Faculty 

 
05, 2019 

 
09, 2020 

Ongoing.  
 
With the support of Marketing, Ivy Ng and Mary 
Illical made changes to the Psychology website in 
2020 to facilitate students in degree planning.  
 
Honours supervisors visit research classes to 
educate students about the honours program and 
existing research labs.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Kurt Penner hosts regular Practicum Information 
sessions and the KPS hosts regular Honours 
Information sessions.   
 
The Degree Coordinator (Dr. Jocelyn Lymburner) 
meets individually with students to provide more 
specific guidance around degree planning and post 
graduate plans.  
 

STRATEGY 6: Identify departmental strengths and weaknesses to inform decisions regarding new hires 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To engage in curriculum review/revisions and informed educational planning to improve student experiences and retention 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Conduct an audit to determine where we need greater faculty 
coverage 

Chair, Degree 
Coordinator, 

Search Committee 

 
09, 2019 

 
02, 2020 

The Search Committee and Chair conducted an 
audit and determined the need for two new 50% 
positions. These were approved by the Department 
and brought to the Dean. One of these positions 
was filled in May 2020 and the second was delayed 
due to a postponed retirement.  
 
We are anticipating a number of early retirements 
over the next year and, as a result, we will be 
working carefully to determine both gaps in our 
current coverage as well as directions for future 
growth to inform new hiring decisions. Our Search 
committee and Chairs will play a prominent role in 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

this work in close consultation with the department 
as a whole. 
 

Consult with degree advisory committee and department to 
identify marketplace trends and gaps in current offerings 

Degree 
Coordinator 

05, 2019 05, 2021 Delayed due to COVID. We will arrange a meeting 
of the DAC once we are back on campus.  

Conduct curriculum mapping to align the program learning 
outcomes 

Kristie Dukewich    05, 2018 09, 2022 Dr. Dukewich is continuing to do this work, and the 
Department regularly discusses program learning 
outcomes in the context of course outline 
revisions.  
 
Dr. Lymburner, in her role as Degree Coordinator, 
will be leading the department in a cluster analysis 
of our BA degree once we return to campus.  

STRATEGY 7: Investigate the alignment of the Bachelor of Applied Arts degree with an Industrial/Organizational Psychology disciplinary specialization. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: To explore opportunities to meet pressing discipline/sector factors 

Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

Consult with degree advisory committee around employability 
for students graduating with an industrial/organizational 
specialization 

Jocelyn 
Lymburner 

(Degree 
Coordinator) 

 

10, 2019 
 

05, 2021 
Delayed due to COVID.  
 
Tentatively scheduled for February, 2022. 

Conduct a scan of industrial/organizational programs across the 
country for curriculum content and demand 

Faculty 09, 2021 08, 2022 We will need time release for faculty to conduct a 
proper scan and to survey students.  A 
departmental member who is versed in this field 
will apply for internal funding in the form of time 
release and a student research assistant to support 
this work.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Start on   
 (M/YY) 

Complete by (M/YY) 
 

Progress to Date/Reasons for Lack of Progress 

 
 

Survey current students to assess interest in an 
industrial/organizational psychology degree 

Jocelyn 
Lymburner 

(Degree 
Coordinator) 

 
09, 2021 

 
08, 2022 

We will work with IAP to gather data from current 
students.  
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Agenda Item Sociology Second Annual Follow-Up Report 

  

Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Sociology Second Annual Follow-Up Report as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments Sociology Second Annual Follow-Up Report 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted April 30,  2021 
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Date Self-Study Report approved by SSCPR: December 6, 2017 Date External Review approved by SSCPR: May 16, 2018  

Date Quality Assurance Plan approved by SSCPR: October 4, 2018 Date First Annual Follow-Up Report approved by SSCPR: April 22,  2020             

Date Second Annual Follow-Up Report submitted to SSCPR: April 30, 2021  

Second Progress Report on Quality Assurance Plan 
 

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: October 4, 2018 

STRATEGY 1: Enable Student Success. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: 1-Enable student success 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Revise Course Outlines Bassani (Chair of 
Program Review) 

Summer* 2019 Summer 2022 Note: Discussion on Course outlines began in 2017; work on course outlines began Summer 2019 
(after program review was fully completed) 
2 outlines (1125, 2260) have been passed through senate 
1 outline near Program Review Committee Vote.  
*Reason for limited progress on course outline revisions: 

 Duties of Program Review Chair exceed time release (no time release given).  

 Duties to revise outlines exceeds time given to faculty members.  

 A number of work-place issues beyond our control occurred between 2017-2020.  
 
List of courses revised: 
SOCI 1125 
SOCI 2260 
 
List of courses waiting for revision with target dates for AFCC: 
 



Sociology Second Annual Follow-Up Report  
 

KPU Sociology Program Second Annual Follow-Up Report                            Page 2  

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Course Outline Target Date for AFCC 

SOCI 2225 12/20 

SOCI 2230 12/20 

SOCI 2235 12/20 

SOCI 2240 12/20 

SOCI 2250 12/20 

SOCI 2255 12/20 

SOCI 2270 12/20 

SOCI 2275 12/20 

SOCI 2280 12/20 

SOCI 2285 12/20 

SOCI 2290 12/20 

SOCI 2311 12/20 

SOCI 2365 12/20 

SOCI 3155 12/20 

SOCI 3210 12/20 

SOCI 3230 12/20 

SOCI 3235 12/20 

SOCI 3240 12/20 

SOCI 3245 12/20 

SOCI 3260 12/20 

SOCI 3270 04/21 

SOCI 3275 04/21 

SOCI 3280 04/21 

SOCI 3300 04/21 

SOCI 3310 04/21 

SOCI 3320 04/21 

SOCI 3330 04/21 

SOCI 3345 04/21 

SOCI 3365 04/21 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

SOCI 3385 04/21 

SOCI 4225 04/21 

SOCI 4230 04/21 

SOCI 4310 04/21 

SOCI 4320 04/21 

 
 
2nd Annual Follow-up 
Progress: 

 SOCI 2240 was revised and passed at departmental level. It will be sent to ASCC for their 
next meeting.  

 Program Review has new representation in Co-Chairs of Rebecca Yoshizawa and Kyle 
Mitchell. Legacy work/training was necessary for this transition from the chairing by 
Cherylynn Bassani 

 Shifts in service representation as well as ongoing faculty discussions led to us developing 
and passing a new Course Revision Workflow, which signifies and crystalizes our efforts  

 Course outlines have been distributed and faculty have signed up for “commitment dates” 
or due dates for revisions. Faculty have committed course outlines to self-chosen deadlines, 
some of them approaching in May and ongoing in 2021. 

 A number of other outlines are being revised for Summer 2021 consideration, including: 
SOCI 2230, 3210, 3155, 3240, and 4325 

 
*Reason for limited progress on course outline revisions: 

 The covid-19 pandemic has made more progress on our outlines impossible; for instance, 
any time faculty would dedicate to revising course outlines was dedicated to revising course 
presentations for teaching online 

 Committee leadership transition 

2. Reduce elective 
requirements for 2nd 3rd 
and 4th year classes 

Bassani Fall 2018 Summer 2022 Ongoing discussion at faculty meetings since 2017. The department agreed that an across the board 
reduction in requirements is in the best interest of students and the program. Department agreed 
to retain prerequisites, though reassess this on a course-by-course basis as outlines are reviewed.   
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

The following courses have been reviewed and have been amended to reflect the abovementioned 
strategy: 

 1125 -no reduction in electives (has no elective) 

 2260 -reduction in electives from 1125 to 18 university credits 
 
2nd Annual Follow-up 
These discussions are ongoing with course revisions as above. Electives for 2240 were not reduced.  

3. Complete transfer 
agreements with post 
secondary institutions in 
metro Vancouver 

Reynolds 
(articulation rep) 

Ongoing Annually; 
throughout 
the year when 
needed 

This is ongoing through BC articulation. We are up to date on Articulation in BC. The next BCCAT for 
Sociology is May 8, 2020.  
 
2nd Annual Follow-up 
This is ongoing. We have a dedicated faculty member engaging in articulation. We are constantly 
streaming articulation requests. We are up to date on articulation. In our department there has 
been strong support to articulate our courses for the benefit of our students.   

4. Develop pathways to 
minor and other relevant 
majors 

Bassani (and 
Promotional 
Committee) 

Fall 2020 Once a term 
to be 
discussed/ 
reviewed 

Bassani (Dept Chair) will take this up during 04/20 department meeting. 

 Bassani to email department chairs in FA (minus Criminology and Psychology) about visiting 
classes in Fall 2020 promoting 2260 (research methods), 2265 (statistics), 3250 (qual 
research), 3365 (statistics) 

 Courses for Environmental Justice Minor in development (Mitchell working on course 
development over Summer 2020 semester) 

 
2nd Annual Follow-up 
The Covid-19 pandemic has slowed the progress on these endeavours. We plan to incorporate this 
action into our service work starting fall 2021.   
 

5. Offer condensed and 
blended learning 
opportunities 

Bassani & 
Whittington-
Walsh 

Summer 2017 Annual 
discussion at 
department 
meeting 
(progress & 

 Department meetings (2019): Discussed merits of blended and condensed classes. 

 Bassani offers blended learning in all classes she teaches.  

 Whittington-Walsh scheduled condensed SOCI 1125 classes starting Summer 2017. 

 Bassani teaching condensed 3345 & 1125 classes in Summer 2019 (first time for 3345), 1125 
and two sections of 1125 in Summer 2020 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

direction for 
next year) 

2nd Annual Follow-up 
The pandemic has dramatically impacted this area of program review. We will be pursuing what the 
“New KPU” looks like, as with everyone else, as a collective starting fall 2021.  We have engaged this 
discussion in department meetings concerning ed planning 

6. Work with Dean’s Office 
& Registrar’s Office to 
give declared sociology 
students preferential 
registration in upper level 
sociology courses 
required for graduation. 

Whittington-
Walsh 
(department 
chair) 

Summer 2018 Each term  Follow up with the Dean of Arts, Dr. Purvey, in Summer 2020 
 
2nd Annual Follow-up 
Research was conducted and a report prepared for discussion at the April 2021 department 
meeting. However, the meeting agenda exceeded the time we could spend at the meeting and this 
item was not discussed. It will be pursued in the May 2021 meeting.   

7. Examine BA Major to 
reduce requirement of 45 
upper level sociology 
classes to 42 upper level 
sociology classes 

Bassani April 2020 2022 This will be presented and discussed at the Department’s April 2020 meeting 
 
2nd Annual Follow-up 
We need to revise more outlines before we decide upon these issues.  

8. Stream-line declared 
students’ access to 
registration in upper level 
courses 

Bassani May 2020 Dec 2021 This will be presented and discussed at the Department’s May 2020 meeting 
 
2nd Annual Follow-up 
Research was conducted and a report prepared for discussion at the April 2021 department 
meeting. However, the meeting agenda exceeded the time we could spend at the meeting and this 
item was not discussed. It will be pursued in the May 2021 meeting.   

9. Other - Individual faculty 
are committed to PD 
concerning student 
success 
 

 2019 Ongoing  2019-2020 Gatezeva: wrote open access Statistics textbook for KPU and all students 

 2019 -2020 Whittington-Walsh: conducting research on transformative teaching and 
its effect on students with disabilities 

 2019 Ahluwalia: Organizes Indigenous knowledge sharing & decolonization sessions 
for KPU community 

 2019-2020 Bassani: Organizes anti-violence against women campaigns at KPU 
 
2nd Annual Follow-up 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

Our members are dutifully engaged in ongoing professional development. For example, many did 
“Leveling Up” to prepare for pandemic crisis teaching; faculty are conducting research and 
community projects including important activism particularly for racialized and minoritized 
communities; faculty are involved in the creation of OER.  

*note: the department met in the Spring 2018 term to discuss course revisions however we did not start doing course revisions until after/during the Program Review was passed. 

STRATEGY 2: Indigenize and decolonize Sociology curriculum. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Indigenize and decolonize sociology curriculum. 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Internal discussion on 
what indigenization and 
decolonization means and 
what it could look like in 
curriculum 

Ahluwalia Fall 2019 Annual 
discussions  

As a department we are currently working our way through discussions with respect to 
problematizing the process of indigenization (i.e. non-indigenous faculty members indigenizing 
curriculum) and we have come to a consensus that decolonization is a departmental obligation. 
The Department will: 

 continue on as it has previously in courses and course outlines, in discussing 
intersectional inequality but also recognize that indigenous histories are unique in that 
they are historically rooted in colonialism (this includes the process of decolonizing 
curriculum and this will be recognized in course outline revisions going forward). 

 Ensure that all appropriate course outlines include indigenous histories, settler society, 
and colonization; challenge to science providing alternative ways of knowing.   

 
Once we have direction from the Indigenous Steering Committee with respect to indigenization, 
we can make best practice alterations (and amend above bullets). When Ahluwalia returns from 
leave (9/20) we will determine if she still wishes to organize this Committee. 
 
 
2nd Annual Follow-up 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

In our department, decolonization and Indigenization is always an ongoing and open discussion, 
particularly as we revise our curriculum.  
 
We do not have any Indigenous members of the department so our department has had 
extensive discussions about the possibility of ‘Indigenizing.’ In the absence, other department 
members are meeting this goal by incorporating Indigenous perspectives and doing decolonizing 
pedagogical work. Our curriculum revision process now ensures that our course presentations 
will include content on that reflects Indigenous and decolonisation discourse and pedagogy. As 
well, sociology 3155 was developed specifically as a sociology course that focuses on Indigenous 
perspectives. 4225 has been presented as an Indigenous perspective course through the lens of 
sociology.  
 
In revising our outlines, we are actively recognizing critical perspectives that emerge from 
indigenous scholars themselves regarding the process of Indigenization and recognizing that our 
primary need in the department is Indigenous faculty members. The Sociology department has 
tried unsuccessfully to hire an Indigenous faculty member and our attempts to do so have not 
been properly addressed. Our current search processes and discussions have extensively 
directed towards achieving a hire. It is very complex. We have only been recently informed, for 
example, that we could seek an exception to hire an Indigenous or racialized scholar. We intend 
to pursue this, and as such have moved to hire contract faculty until we can set the ad that we 
desire. We have two ads that are currently being advertised to full the needs. We have 
developed our language for our ads to support our search for these types of faculty. There is a 
lack of understanding in the university leadership in how to support this goal, and we are 
concerned about cultural safety for new faculty members.  

2. Create an Indigenous 
Steering Committee: 
request indigenous 
leaders to engage with 
department  

Ahluwalia 
 
 

Fall 2020 Fall 2022  Discussion on going. Funding is an issue -inviting speakers/elders to engage with department/ 
KPU. 
 
We aspire to have active engagement with this committee and the department 
 
2nd Annual Follow-up 
Ahluwalia returned from leave to work in a pandemic. We have the guidance of the KPU 
Indigenous Advisory Committee and our own community contacts. We have the opportunity but 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

it is not possible in the context of the pandemic. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

3. Review course outlines 
and teaching practices so 
as to meet this goal  

Bassani Fall 2019 Ongoing; 
Course Review 
Workflow is 
complete, 
which requires 
this of any 
revised course 

See * in Strategy 1 progress 

Outline revisions: 1125: Under content: “Indigenous Peoples and Canadian society” was added.  

2260:  no changes were made in reference to indigenous peoples. Issues of colonization of knowledge and 
therefore research are discussed in the class. This is encapsulated in Learning Outcome: “Understand the 
logic of scientific research and academic research practices” and in the Content in the discussion of 
“scientific research methods and then the logic of scientific research and academic research practices” 

No changes have been made with respect to the service learning core competencies for the two approved 
course outlines 

 

2nd Annual Follow-up 
Our curriculum revision process now ensures that our course presentations will include content 
on that reflects Indigenous and decolonisation discourse and pedagogy. 

4. Continue to organize 
decolonizing university 
wide events 

Ahluwalia Fall 2017 Annually to 
Regularly  

Ahluwalia has a long history of organizing university wide (and general community) events that 
focus on Indigenous peoples.  
 
2nd Annual Follow-up 
This is always ongoing. For instance, Ahluwalia organized KPU’s first and only 4-campus week 
long events in 2019 spring. 

5. Encourage Sociology 
faculty to complete the 
three online Indigenous 
Awareness Modules 

Whittington-
Walsh 

Fall 2019 Annually 
(training 
should be 
taken each 
year) 

Whittington-Walsh mentioned the training at department meeting. 
 
This has been encouraged. Many faculty are engaged with work and PD activities, within and 
outside the university, in these areas and are well engaged in the discussion of ‘Indigenous 
awareness’. E.g., TLC has provided many workshops related to anti-racism that faculty attend.  
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

 
Territorial acknowledgement is now woven into our department meetings.  

STRATEGY 3: Enhance marketing to achieve retention in upper level courses. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Enhance marketing strategies to achieve retention in upper level courses. 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Sociology Promotions 
committee (PC) to meet 
with marketing and 
communications 
department to set out a 
marketing strategy 

Mitchell (PC) Fall 2018 Ongoing Mitchell will meet with marketing and communications department. Together with the 
Sociology Promotions Committee Mitchell will develop a marketing strategy and then report 
back to the Department and Program Review Committee in the October 2020 meetings. 
Mitchell. Higgitt, Jalowica engaged with community in 2019 & 2020 to market Sociology  

 KPU open house (2019, 2020) 

 Major sign up open house in Sociology Department 
 
2nd Annual Follow-up 
We have had many contacts with marketing in development our website and promotional 
materials. We extensively make use of posters to advertise courses. The pandemic has changed 
how we promote and challenged our ability to dedicate time to it. We have a twitter account to 
promote our department. Higgit and Hanlon are creating a sociology newsletter.  

2. Sociology Promotions 
committee to allocated 
tasks as per above 
mentioned plan  

Mitchell Fall 2018 October 2020 See comment above 

3. Promotion of Sociology 
minors and develop 
pathways with Political 
Science, Psychology and 
Criminology 

Whittigton-Walsh, 
Bassani,  
Mitchell,  
Higett  

Spring 2018 Annually, each 
term 

 Opened SOCI 2260 to other Arts majors by removing SOCI 1125 prerequisite (Passed 
Spring 2020).  

 Sociology as a Minor is promoted in all Sociology 2260 classes. 

 Mitchell, Higgit, Jalowica showcase sociology at KPU open house (Feb 2019, 2020) 

 Sociology open house to sign up Sociology Majors and Minors (Feb 2020) 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

 Bassani visits classes in other Departments discussing violence against women and 
advertises Sociology (Nov 2018, 2019; March 2019) 

 Bassani has Sociology students knowledge share at KPU Surrey Campus on issues of 
poverty, violence and Sociology (Oct, Feb 2018; 2019; 2020) 

 Other promotions to be articulated by Mitchell during October 2020 department 
meeting. 

 
2nd Annual Follow-up 
As we revise our curriculum we will pursue more opportunities.  

STRATEGY 4: Facilitating more community connections for students. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Facilitating more community connections for students. 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Re-engage with members 
of the previous Sociology 
Community Advisory 
Review Board (SCARB) 

Bassani (PC) Fall/2020 ~2022 PC and Dept. Chair (DC) will take this up as priority in Fall 2020 term  
Reason for lack of progress concerning Strategy: 

 Sociology Department Chair duties exceed the amount of time given to perform role.  
 
2nd Annual Follow-up 
The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

2. Integrate service learning 
core competencies in 
targeted sociology courses 

 Bassani Summer 2019 ~2022 Discussed in summer 2019 program review committee meeting, to be added as go through 
course outlines 
See * on Strategy 1. 

 
2nd Annual Follow-up 
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Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

In spring 2021, we have discussed how we will be maintaining service learning in the context of 
a pandemic. We will revisit our service learning components in 2022. Consideration of service 
learning opportunities is incorporated into our Course Revision Workflow 

3. Strike a new SCARB Bassani Fall 2020 ~2022 PC and DC to take this up as priority in Fall 2020 term. 
 
2nd Annual Follow-up 
The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

4. Hold meet and greet 
between students and 
SCARB 

Bassani Fall 2020 ~2022 DC will take this up as priority in Fall 2020 term. 
 
2nd Annual Follow-up 
The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

     



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
       Reviewer’s Comments: Annual Follow-Up Report 
 

1 
 

 PROGRAM UNDER REVIEW:  SOCIOLOGY Second Annual Follow-Up Report  

 
Instructions for Reviewers 
Your assessment should ensure that progress on the Goals and Planned Actions is clearly articulated. If no progress has 
occurred on a Goal and/or Planned Action, please ensure that a clear rationale has been provided. 
 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Annual Follow-Up Report under review and an overall 
recommendation. 
Reviewer #1: I commend Sociology faculty for the tremendous amount & quality of work done on their 
Program Review over the past five years (starting in 2015/16 academic year for preparation & surveys, final 
approval of the SSR Dec, 2017, ERR in May, 2018, QA Plan Oct, 2018 & 1st Annual Report in Apr, 2020). 
Interesting data was revealed, resulting in the proposal for many important changes (including revisions to 
Cos, electives, transfer credits, improved access to upper-level courses & better connections to Advisory 
Board and Alumni).     Unfortunately, this PR process has been further prolonged by delays in progress as a 
result of the Covid 19 pandemic. The PR team provided one clear, understandable rationale for not 
progressing – It’s Covid. Hence, I recommend: a) approving this Report with the caveat b) many of the dates 
for measuring future progress need clarification in order to be measureable (see below) and c) a 3rd Annual 
Report be submitted in one year.  

The Report (click on the box that corresponds to your recommendation):  
 

☐          Recommend for approval by the SSCPR as is 

☒          Reviewer #1 & 2: Recommend for approval by the SSCPR pending suggested actions (see below) 

☐          Recommend for rejection by the SSCPR 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
Complete this section ONLY if you have identified the following major issues with the Annual Follow-Up: 

a) Progress to date is unclear. 
b) No clear rationale has been provided for why no progress has occurred. 

Issue (page #) Suggested Action 

Use of term “ongoing” was acceptable @ time 
of initial writing but has since been discouraged 
as it makes it difficult to judge progress  

Create clear time for action to be completed even if it is 
done every term, or done annually, etc. for next year(s)  

Portions of Action Plan have new dates (2022) 
while others are blank  

Establish clear & specific time for action to be completed, 
including month or term if possible  

Page 7, 3rd paragraph last sentence regarding 
cultural safety: 

This is a bit of a “cliff hanger” to end this section. If there 
are safety concerns, have they been raised to the Dean’s 
Office, if so then say so. Otherwise, it sounds like you have 
identified major concerns and haven’t done anything with 
them.  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

Page 7, 3rd paragraph, 3rd sentence from the end: We have two ads that are currently being advertised to full 
the needs. I think the “full” should be “fill” 
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Date Self-Study Report approved by SSCPR: December 6, 2017 Date External Review approved by SSCPR: May 16, 2018  

Date Quality Assurance Plan approved by SSCPR: October 4, 2018 Date First Annual Follow-Up Report approved by SSCPR: April 22,  2020             

Date Second Annual Follow-Up Report submitted to SSCPR:  

Second Progress Report on Quality Assurance Plan 
 

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: October 4, 2018 

STRATEGY 1: Enable Student Success. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: 1-Enable student success 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Revise Course Outlines Bassani (Chair of 
Program Review) 

Summer* 2019 Summer 2022 Note: Discussion on Course outlines began in 2017; work on course outlines began Summer 2019 
(after program review was fully completed) 
2 outlines (1125, 2260) have been passed through senate 
1 outline near Program Review Committee Vote.  
*Reason for limited progress on course outline revisions: 

 Duties of Program Review Chair exceed time release (no time release given).  

 Duties to revise outlines exceeds time given to faculty members.  

 A number of work-place issues beyond our control occurred between 2017-2020.  
 
List of courses revised: 
SOCI 1125 
SOCI 2260 
 
List of courses waiting for revision with target dates for AFCC: 
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Course Outline Target Date for AFCC 

SOCI 2225 12/20 

SOCI 2230 12/20 

SOCI 2235 12/20 

SOCI 2240 12/20 

SOCI 2250 12/20 

SOCI 2255 12/20 

SOCI 2270 12/20 

SOCI 2275 12/20 

SOCI 2280 12/20 

SOCI 2285 12/20 

SOCI 2290 12/20 

SOCI 2311 12/20 

SOCI 2365 12/20 

SOCI 3155 12/20 

SOCI 3210 12/20 

SOCI 3230 12/20 

SOCI 3235 12/20 

SOCI 3240 12/20 

SOCI 3245 12/20 

SOCI 3260 12/20 

SOCI 3270 04/21 

SOCI 3275 04/21 

SOCI 3280 04/21 

SOCI 3300 04/21 

SOCI 3310 04/21 

SOCI 3320 04/21 

SOCI 3330 04/21 

SOCI 3345 04/21 

SOCI 3365 04/21 

SOCI 3385 04/21 

SOCI 4225 04/21 

SOCI 4230 04/21 
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SOCI 4310 04/21 

SOCI 4320 04/21 

 
 
2nd Annual Follow-up 
Progress: 

 SOCI 2240 was revised and passed at departmental level. It will be sent to ASCC for their 
next meeting. SOCI 2225 was also passed last term (fall 2020) and will be sent for the 
meeting after that.  

 Program Review has new representation in Co-Chairs of Rebecca Yoshizawa and Kyle 
Mitchell. Legacy work/training was necessary for this transition from the chairing by 
Cherylynn Bassani 

 Shifts in service representation as well as ongoing faculty discussions led to us developing 
and passing a new Course Revision Workflow, which signifies and crystalizes our efforts  

 Course outlines have been distributed and faculty have signed up for “commitment dates” 
or due dates for revisions. Faculty have committed course outlines to self-chosen deadlines, 
some of them approaching in May and ongoing in 2021. 

 A number of other outlines are being revised for Summer 2021 consideration, including: 
SOCI 2230, 3210, 3155, 3240, and 4325 

 
*Reason for limited progress on course outline revisions: 

 The covid-19 pandemic has made more progress on our outlines impossible; for instance, 
any time faculty would dedicate to revising course outlines was dedicated to revising course 
presentations for teaching online 

 Committee leadership transition 

2. Reduce elective 
requirements for 2nd 3rd 
and 4th year classes 

Bassani Fall 2018 Summer 2022 Ongoing discussion at faculty meetings since 2017. The department agreed that an across the board 
reduction in requirements is in the best interest of students and the program. Department agreed 
to retain prerequisites, though reassess this on a course-by-course basis as outlines are reviewed.   
 
The following courses have been reviewed and have been amended to reflect the abovementioned 
strategy: 

 1125 -no reduction in electives (has no elective) 

 2260 -reduction in electives from 1125 to 18 university credits 
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2nd Annual Follow-up 
These discussions are ongoing with course revisions as above. Electives for 2240 were not reduced.  

3. Complete transfer 
agreements with post 
secondary institutions in 
metro Vancouver 

Reynolds 
(articulation rep) 

Ongoing Annually; 
throughout 
the year when 
needed 

This is ongoing through BC articulation. We are up to date on Articulation in BC. The next BCCAT for 
Sociology is May 8, 2020.  
 
2nd Annual Follow-up 
This is ongoing. We have a dedicated faculty member engaging in articulation. We are constantly 
streaming articulation requests. We are up to date on articulation. In our department there has 
been strong support to articulate our courses for the benefit of our students.   

4. Develop pathways to 
minor and other relevant 
majors 

Bassani (and 
Promotional 
Committee) 

Fall 2020 Once a term 
to be 
discussed/ 
reviewed 

Bassani (Dept Chair) will take this up during 04/20 department meeting. 

 Bassani to email department chairs in FA (minus Criminology and Psychology) about visiting 
classes in Fall 2020 promoting 2260 (research methods), 2265 (statistics), 3250 (qual 
research), 3365 (statistics) 

 Courses for Environmental Justice Minor in development (Mitchell working on course 
development over Summer 2020 semester) 

 
2nd Annual Follow-up 
The Covid-19 pandemic has slowed the progress on these endeavours. We plan to incorporate this 
action into our service work starting fall 2021.   
 

5. Offer condensed and 
blended learning 
opportunities 

Bassani & 
Whittington-
Walsh 

Summer 2017 Annual 
discussion at 
department 
meeting 
(progress & 
direction for 
next year) 

 Department meetings (2019): Discussed merits of blended and condensed classes. 

 Bassani offers blended learning in all classes she teaches.  

 Whittington-Walsh scheduled condensed SOCI 1125 classes starting Summer 2017. 

 Bassani teaching condensed 3345 & 1125 classes in Summer 2019 (first time for 3345), 1125 
and two sections of 1125 in Summer 2020 

 
2nd Annual Follow-up 
The pandemic has dramatically impacted this area of program review. We will be pursuing what the 
“New KPU” looks like, as with everyone else, as a collective starting fall 2021.  We have engaged this 
discussion in department meetings concerning ed planning 

6. Work with Dean’s Office 
& Registrar’s Office to 
give declared sociology 

Whittington-
Walsh 

Summer 2018 Each term; 
action to be 
taken to 

 Follow up with the Dean of Arts, Dr. Purvey, in Summer 2020 
 
2nd Annual Follow-up 
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students preferential 
registration in upper level 
sociology courses 
required for graduation. 

(department 
chair) 

establish 
course 
reserves for 
the Fall 2021 
term 

Research was conducted and a report prepared for discussion at the April 2021 department 
meeting. However, the meeting agenda exceeded the time we could spend at the meeting and this 
item was not discussed. It will be pursued in the May 2021 meeting.   

7. Examine BA Major to 
reduce requirement of 45 
upper level sociology 
classes to 42 upper level 
sociology classes 

Bassani April 2020 Summer 2022 This will be presented and discussed at the Department’s April 2020 meeting 
 
2nd Annual Follow-up 
We need to revise more outlines before we decide upon these issues.  

8. Stream-line declared 
students’ access to 
registration in upper level 
courses 

Bassani May 2020 Dec 2021 This will be presented and discussed at the Department’s May 2020 meeting 
 
2nd Annual Follow-up 
Research was conducted and a report prepared for discussion at the April 2021 department 
meeting. However, the meeting agenda exceeded the time we could spend at the meeting and this 
item was not discussed. It will be pursued in the May 2021 meeting.   

9. Other - Individual faculty 
are committed to PD 
concerning student 
success 
 

 2019 Ongoing; 
faculty 
account for 
their PD 
activities on 
an annual 
basis 

 2019-2020 Gatezeva: wrote open access Statistics textbook for KPU and all students 

 2019 -2020 Whittington-Walsh: conducting research on transformative teaching and 
its effect on students with disabilities 

 2019 Ahluwalia: Organizes Indigenous knowledge sharing & decolonization sessions 
for KPU community 

 2019-2020 Bassani: Organizes anti-violence against women campaigns at KPU 
 
2nd Annual Follow-up 
Our members are dutifully engaged in ongoing professional development. For example, many did 
“Leveling Up” to prepare for pandemic crisis teaching; faculty are conducting research and 
community projects including important activism particularly for racialized and minoritized 
communities; faculty are involved in the creation of OER.  

*note: the department met in the Spring 2018 term to discuss course revisions however we did not start doing course revisions until after/during the Program Review was passed. 
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STRATEGY 2: Indigenize and decolonize Sociology curriculum. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Indigenize and decolonize sociology curriculum. 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Internal discussion on 
what indigenization and 
decolonization means and 
what it could look like in 
curriculum 

Ahluwalia Fall 2019 Regular 
discussions, 
usually 
monthly at 
department 
meetings since 
this is a major 
goal of our 
department  

As a department we are currently working our way through discussions with respect to 
problematizing the process of indigenization (i.e. non-indigenous faculty members indigenizing 
curriculum) and we have come to a consensus that decolonization is a departmental obligation. 
The Department will: 

 continue on as it has previously in courses and course outlines, in discussing 
intersectional inequality but also recognize that indigenous histories are unique in that 
they are historically rooted in colonialism (this includes the process of decolonizing 
curriculum and this will be recognized in course outline revisions going forward). 

 Ensure that all appropriate course outlines include indigenous histories, settler society, 
and colonization; challenge to science providing alternative ways of knowing.   

 
Once we have direction from the Indigenous Steering Committee with respect to indigenization, 
we can make best practice alterations (and amend above bullets). When Ahluwalia returns from 
leave (9/20) we will determine if she still wishes to organize this Committee. 
 
 
2nd Annual Follow-up 
In our department, decolonization and Indigenization is always an ongoing and open discussion, 
particularly as we revise our curriculum.  
 
We do not have any Indigenous members of the department so our department has had 
extensive discussions about the possibility of ‘Indigenizing.’ In the absence, other department 
members are meeting this goal by incorporating Indigenous perspectives and doing decolonizing 
pedagogical work. Our curriculum revision process now ensures that our course presentations 
will include content on that reflects Indigenous and decolonisation discourse and pedagogy. As 
well, sociology 3155 was developed specifically as a sociology course that focuses on Indigenous 
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perspectives. 4225 has been presented as an Indigenous perspective course through the lens of 
sociology.  
 
In revising our outlines, we are actively recognizing critical perspectives that emerge from 
indigenous scholars themselves regarding the process of Indigenization and recognizing that our 
primary need in the department is Indigenous faculty members. The Sociology department has 
tried unsuccessfully to hire an Indigenous faculty member and our attempts to do so have not 
been properly addressed. Our current search processes and discussions have extensively 
directed towards achieving a hire. It is very complex. We have only been recently informed, for 
example, that we could seek an exception to hire an Indigenous or racialized scholar. We intend 
to pursue this, and have had our search committee begin this process with HR; as such we have 
moved to hire contract faculty until we can set the ad that we desire. We have two ads that are 
currently being advertised to fill the needs. We have developed our language for our ads to 
support our search for these types of faculty. There is a lack of understanding in the university 
leadership in how to support this goal, so we are in continuous negotiation to achieve our goal.   

2. Create an Indigenous 
Steering Committee: 
request indigenous 
leaders to engage with 
department  

Ahluwalia 
 
 

Fall 2020 Fall 2022  Discussion on going. Funding is an issue -inviting speakers/elders to engage with department/ 
KPU. 
 
We aspire to have active engagement with this committee and the department 
 
2nd Annual Follow-up 
Ahluwalia returned from leave to work in a pandemic. We have the guidance of the KPU 
Indigenous Advisory Committee and our own community contacts. We have the opportunity but 
it is not possible in the context of the pandemic. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

3. Review course outlines 
and teaching practices so 
as to meet this goal  

Bassani Fall 2019 Every term; 
Course Review 
Workflow is 
complete, 
which requires 
this of any 
revised course 

See * in Strategy 1 progress 

Outline revisions: 1125: Under content: “Indigenous Peoples and Canadian society” was added.  

2260:  no changes were made in reference to indigenous peoples. Issues of colonization of knowledge and 
therefore research are discussed in the class. This is encapsulated in Learning Outcome: “Understand the 
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logic of scientific research and academic research practices” and in the Content in the discussion of 
“scientific research methods and then the logic of scientific research and academic research practices” 

No changes have been made with respect to the service learning core competencies for the two approved 
course outlines 

 

2nd Annual Follow-up 
Our curriculum revision process now ensures that our course presentations will include content 
on that reflects Indigenous and decolonisation discourse and pedagogy. 

4. Continue to organize 
decolonizing university 
wide events 

Ahluwalia Fall 2017 Annually to 
Regularly  

Ahluwalia has a long history of organizing university wide (and general community) events that 
focus on Indigenous peoples.  
 
2nd Annual Follow-up 
This is always ongoing. For instance, Ahluwalia organized KPU’s first and only 4-campus week 
long events in 2019 spring. 

5. Encourage Sociology 
faculty to complete the 
three online Indigenous 
Awareness Modules 

Whittington-
Walsh 

Fall 2019 Annually 
(training 
should be 
taken each 
year) 

Whittington-Walsh mentioned the training at department meeting. 
 
This has been encouraged. Many faculty are engaged with work and PD activities, within and 
outside the university, in these areas and are well engaged in the discussion of ‘Indigenous 
awareness’. E.g., TLC has provided many workshops related to anti-racism that faculty attend.  
 
Territorial acknowledgement is now woven into our department meetings.  

 

 

STRATEGY 3: Enhance marketing to achieve retention in upper level courses. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Enhance marketing strategies to achieve retention in upper level courses. 



Sociology Second Annual Follow-Up Report  
 

Sociology Program Review Second Annual Follow-Up Report                             Page 9  

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Sociology Promotions 
committee (PC) to meet 
with marketing and 
communications 
department to set out a 
marketing strategy 

Mitchell (PC) Fall 2018 Ongoing; 
monthly, our 
department 
meetings 
require 
reporting  

Mitchell will meet with marketing and communications department. Together with the 
Sociology Promotions Committee Mitchell will develop a marketing strategy and then report 
back to the Department and Program Review Committee in the October 2020 meetings. 
Mitchell. Higgitt, Jalowica engaged with community in 2019 & 2020 to market Sociology  

 KPU open house (2019, 2020) 

 Major sign up open house in Sociology Department 
 
2nd Annual Follow-up 
We have had many contacts with marketing in development our website and promotional 
materials. We extensively make use of posters to advertise courses. The pandemic has changed 
how we promote and challenged our ability to dedicate time to it. We have a twitter account to 
promote our department. Higgit and Hanlon are creating a sociology newsletter.  

2. Sociology Promotions 
committee to allocated 
tasks as per above 
mentioned plan  

Mitchell Fall 2018 October 2020 See comment above 

3. Promotion of Sociology 
minors and develop 
pathways with Political 
Science, Psychology and 
Criminology 

Whittigton-Walsh, 
Bassani,  
Mitchell,  
Higett  

Spring 2018 Annually, each 
term 

 Opened SOCI 2260 to other Arts majors by removing SOCI 1125 prerequisite (Passed 
Spring 2020).  

 Sociology as a Minor is promoted in all Sociology 2260 classes. 

 Mitchell, Higgit, Jalowica showcase sociology at KPU open house (Feb 2019, 2020) 

 Sociology open house to sign up Sociology Majors and Minors (Feb 2020) 

 Bassani visits classes in other Departments discussing violence against women and 
advertises Sociology (Nov 2018, 2019; March 2019) 

 Bassani has Sociology students knowledge share at KPU Surrey Campus on issues of 
poverty, violence and Sociology (Oct, Feb 2018; 2019; 2020) 

 Other promotions to be articulated by Mitchell during October 2020 department 
meeting. 

 
2nd Annual Follow-up 
As we revise our curriculum we will pursue more opportunities.  
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STRATEGY 4: Facilitating more community connections for students. 

GOAL(S) FROM THE QA PLAN THIS STRATEGY SUPPORTS: Facilitating more community connections for students. 

Step(s) Required to Achieve this 
Strategy 

Led  
by 

Began 
on (M/YY) 

Completed  
By (M/YY) 

 
Progress to Date/Reasons for Lack of Progress 

1. Re-engage with members 
of the previous Sociology 
Community Advisory 
Review Board (SCARB) 

Bassani (PC) Fall/2020 Fall 2022 PC and Dept. Chair (DC) will take this up as priority in Fall 2020 term  
Reason for lack of progress concerning Strategy: 

 Sociology Department Chair duties exceed the amount of time given to perform role.  
 
2nd Annual Follow-up 
The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 

2. Integrate service learning 
core competencies in 
targeted sociology courses 

 Bassani Summer 2019 Annually Discussed in summer 2019 program review committee meeting, to be added as go through 
course outlines 
See * on Strategy 1. 

 
2nd Annual Follow-up 
In spring 2021, we have discussed how we will be maintaining service learning in the context of 
a pandemic. We will revisit our service learning components in 2022. Consideration of service 
learning opportunities is incorporated into our Course Revision Workflow 

3. Strike a new SCARB Bassani Fall 2020 Fall 2022 PC and DC to take this up as priority in Fall 2020 term. 
 
2nd Annual Follow-up 
The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces. We have contacts in community, industry and other sectors that we can mobilize.  

4. Hold meet and greet 
between students and 
SCARB 

Bassani Fall 2020 Fall 2022 DC will take this up as priority in Fall 2020 term. 
 
2nd Annual Follow-up 
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The pandemic has challenged our progress. We will pursue this once we have a sense of our 
post-pandemic ‘normal’ and once it is safe to organize, both physically and for community 
members who have been suffering due to covid-19 impacts on their communities and 
workplaces 
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Date Self-Study Report approved by SSCPR: December 2016                    

Date External Review Report approved by SSCPR: March 2017  

Date Quality Assurance Plan approved by SSCPR: January 2018         

Date First Annual Follow-Up Report approved by SSCPR: March 2019 

Date Second Annual Follow-Up Report submitted: April 30, 2021 

Second Progress Report on Quality Assurance Plan 

 

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: January 2018 

 
STRATEGY 1: To establish an ASIA 1100 course that foregrounds core competencies gained through an Asian Studies degree. 
 
GOAL(S) THIS STRATEGY SUPPORTS: Goal #1: Establish connections among geographic and thematic areas at the beginning of a student’s program; ensure thematic consistency in each stream; identify 
core competencies that students will achieve as they progress through the program. 

RATIONALE FOR THIS STRATEGY: Thematic and geographic connections are desirable because the Asian Studies degrees were designed with a pan-Asian focus. Limited faculty resources when the 

program launched meant that courses were developed in specific areas of expertise and students could progress through the vast majority of their degrees without stepping beyond an East or South 

Asian focus. Introducing students to program competencies in an integrative course at year one will allow them to better articulate the skills they gain throughout the remainder of the program.   

Step(s) Required to Achieve this Strategy 
Led  
by 

Start 
on (M/YY) 

Complete  
By (M/YY) Progress to Date/Reasons for Lack of Progress 

ASIA Internal Advisory Committee (AIAC) team members will work collaboratively to create this 
course 
 

ASIA Internal 
Advisory 
Committee 

09/17 
 

09/18 

12/17 
 

09/21 

Completed. 
 
Taught fall 2018 (35 students). Since 2019, 2 
sections are offered per year. 
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STRATEGY 2: Establish an upper level film course to balance E/S Asia offerings in the program’s film stream. Rework ASIA 2151 (Folklore) to become an upper level course to parallel the South Asia 

folklore course. Rework ASIA 2150 to include a pan-Asian focus. 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #1: Ensure thematic consistency in each stream; foreground pan-Asian connections. 
 

RATIONALE FOR THIS STRATEGY: Thematic and geographic connections are desirable because the Asian Studies degrees were designed with a pan-Asian focus, a goal which is reinforced in the 

integrative capstone at the end of the program. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Create ASIA 3252: Bollywood & Contemporary India [thematic consistency E/S Asia] Kamala Nayar 09/17 12/17 Completed. Taught fall 2019. 

Revise ASIA 2151 and ASIA 2150 [pan-Asian focus] Jack Hayes 09/17 12/17 Completed. Taught fall 2019 and spring 2020, 
respectively. 

Create ASIA 2210 Happiness and Wellbeing in Indian Religions [develop religious stream] Kamala Nayar 01/20 09/20 Completed. To be offered in fall 2022. 

Create ASIA 2110 Health and Healing in East Asia [thematic consistency E/S Asia] Justin Stein 06/21 09/22 In progress. To complete and submit “new 
course proposal form” and course outline. 

Revise ASIA 4350 (capstone course) to replace the “East and South Asian” focus to a “pan-Asian” 
focus.  

Kamala Nayar 06/21 09/22 In progress. To revise and submit course 
outline.  
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STRATEGY 3: Work to promote KPU Asian Studies more broadly at KPU Open House events, recruitment evenings, and via expanded activities in our local communities (for example, our partnership 

with the DocuAsia group which brings community members to KPU for topical film screenings). 

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 2: Rationalize the courses/schedule for students, via ASIA website and other initiatives (including timetabling with other departments and offering more 
courses in the summer), and communicate these changes more broadly to enable more effective student planning and to establish the relevance of our Asian Studies courses and programs to our 
students and the broader community.  

 

RATIONALE FOR THIS GOAL: Given a relatively small number of course offerings it is imperative that students be better able to plan their program in advance and to avoid conflicts with core program 

requirements; the program’s profile needs to be raised among our students and within our local communities in order for the reorganized program to develop an identity and to establish its 

relevance. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

Utilize the expertise of the Marketing Department through the Faculty of Arts to create a new 
advertising campaign, both print and digital 

Chair of Asian 
Studies 

09/17 
 
 

09/19 
 
 

09/19 
 
 
 

05/20 
 
 
 
 

09/19 

09/17 
 

 
10/20 

 
 

12/22 
 
 
 

12/22 
 
 
 
 

12/22 

Ongoing with current 1.5 faculty (re posters & 

fielding questions from Facebook page) 

Completed. Posters made in print and digital 
format.  
 
Ongoing for new ASIA courses. Ongoing for 
eagle eye ads when offer ASIA 2399 and/or 
ASIA 4499. 
 
Ongoing. Course ads, relevant notices, and 
upcoming event ads posted to Asian Studies 
Twitter and Facebook accounts throughout the 
year. 
 
Ongoing. Updates made to Asian Studies 
website, including important timetabling 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

information (like mode of delivery), along with 
student testimonials, student resources, etc. 
To create a space to post student award 
criteria and students’ work (see Strategy 5, last 
box). 
 

Attend KPU Open House and other internal events; continue to develop external partnerships 
that will promote the program 
 
 

Chair of Asian 
Studies 

09/17 
 

09/19 
 
 
 
 
 

01/21 

09/21 
 

012/22 
 
 
 
 
 

12/22 

Recurring participation at Open House. 
 
Ongoing. Participation at Open houses twice 
per year (once on Richmond campus in 
October and once on Surrey campus in March). 
Participation with Arts’ annual Declaration 
Month in February. 
 
Ongoing. Elementary and High school 
presentations and/or outreach in Surrey 
district (1-2 times per year). 
 
Ongoing. Building external partnerships 
through PAC (see Strategy 5). 
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STRATEGY 4: Add a year-by-year detailed two-year schedule to KPU Asian Studies website so that students can better map out their program and publish via social media. Add courses in the summer 

when there are fewer conflicts with other core courses in the program and timetable collaboratively with other departments to avoid course conflicts. Remove courses from the Asian Studies Core 

Course list that cannot be reliably guaranteed to students  

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 2: Rationalize the courses/schedule for students, via ASIA website and other initiatives (including timetabling with other departments and offering more 
courses in the summer), and communicate these changes more broadly to enable more effective student planning and to establish the relevance of our Asian Studies courses and programs to our 
students and the broader community.  

 

RATIONALE FOR THIS GOAL: Given a relatively small number of course offerings it is imperative that students be better able to plan their program in advance and to avoid conflicts with core program 

requirements; the program’s profile needs to be raised among our students and within our local communities in order for the reorganized program to develop an identity and to establish its 

relevance. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

Increase sections offered in the summer session and timetable collaboratively with departments 
offering core courses in the Asian Studies Program 

Chair of Asian 
Studies 

09/17 
 
 

09/19 
 
 
 
 
 

09/19 

09/19 
 
 

12/22 
 
 
 
 
 

12/22 

In progress (3-4 courses per summer offered 

by QFL, variety of S & E Asian offerings). 

Ongoing. ASIA funds 3 course sections every 
summer semester (2 sections by regular 
faculty, 1 section by QFL). One cross-listed 
HIST/ASIA course funded by HIST may also be 
offered in the summer. 
 
Ongoing. ASIA collaborates with HIST and LANC 
on core course offerings at least five times per 
year (twice in the fall and spring semesters, 
and once in the summer semester). ASIA 
consults with Arts advising as needed or 
requested.  
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Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

Rationalize the Asian Studies Core Course list so as to ensure that all core courses can be 
reliably guaranteed to students on a regular basis 

Chair of Asian 
Studies 

09/17 
 

01/21 
 
 
 

09/21 
 

12/17 
 

05/21 
 
 

 
12/22 

In progress. 
 
Completed. Course flow sheet created for 1-
1.5 cycle of core course offerings as a guide for 
Ed Planning. 
 
Explore student demand and create strategy 
for online and hybrid course offerings 
following COVID pandemic. To survey ASIA 
students regarding mode-of-delivery 
preference. 

Create a new scheduling page on www.kpu.ca/arts/asian-studies to allow students to map 
out their program options more effectively 

Chair of Asian 
Studies 

09/17 
 
 
 

09/20 

09/21 
 
 
 

09/22 

Provisional course plan through 2020 offered 
at http://www.kpu.ca/arts/asian-
studies/courses  
 
Ongoing. Updated annually. Provisional course 
plan through 2021-2022 offered at 
https://www.kpu.ca/arts/asian-studies/future-
course-offerings indicating also location and 
mode of delivery. 

 

 

 

 
  

http://www.kpu.ca/arts/asian-studies
https://www.kpu.ca/arts/asian-studies/future-course-offerings
https://www.kpu.ca/arts/asian-studies/future-course-offerings
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STRATEGY 5: Create a Program Advisory Committee (PAC) for the program (referred to in Arts as an External Advisory Board) 

 
GOAL(S) THIS STRATEGY SUPPORTS: Goal #3: Create a Program Advisory Committee (PAC) for the program 
 

RATIONALE FOR THIS STRATEGY: It is necessary to build and strengthen ties to our broader communities to enhance opportunities for our students, to increase and foreground links to industry and 

potential careers, and to establish KPU Asian Studies as a preferred choice for those seeking an education in Asian Studies 

Step(s) Required to Achieve this Strategy Led by 
Began on 
(M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Establish terms of reference for the Program Advisory Committee (PAC) – AIAC to look at the 
terms for existing committees in formulating the terms of reference for the ASIA PAC 

Asia Internal 
Advisory 
Committee 
(AIAC) 

09/17 
 
 
09/19 

12/17 
 
 
02/20 

Preliminary work (gathering names and contacts) 

ongoing. 

Completed. K. Nayar drafted Guidelines which are 
available at: https://www.kpu.ca/arts/asian-
studies/advisory-committee 

Identify and contact potential Program Advisory Committee (PAC) members from our local 
communities 

AIAC 
 
Chair of Asian 
Studies 

09/17 
 
08/20 
 
 
06/21 

 

12/17 
 
10/20 
 
 
09/22 

Preliminary work ongoing. 

Completed. Asian Studies PAC formed (using a 

staggered approach) for three-year terms. 

Ongoing due to staggered approach. To invite 2-4 
new prospective members every May/June.  

Organize an initial meeting of the ASIA PAC Chair of Asian 
Studies 

05/18 
 

 
08/20 

 
01/21 

 

05/18 
 

 
01/21 

12/22 

 

Progress dependent upon the above. No progress 

as yet. 

Completed. First PAC meeting held January 2021.  
 
Ongoing. PAC meetings to be held twice per year 
(fall and spring).  

https://www.kpu.ca/arts/asian-studies/advisory-committee
https://www.kpu.ca/arts/asian-studies/advisory-committee
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Step(s) Required to Achieve this Strategy Led by 
Began on 
(M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

 

 

09/20 

 

 
 

04/22 

In progress. PAC’s current focus is to enhance the 

program’s experiential learning opportunities in 

the local community. 

In progress. K. Nayar and J. Stein working with S. 

Magson (Director of Advancement) to make links 

with external community to fundraise for an 

Asian Studies annual student award for 

excellence in project-based learning.  
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STRATEGY 6: Consult with stakeholders regarding the creation of a 50/50 shared position with a regional specialization in Southeast Asia or Korea. 
 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #4: In order to address the limitations of the program’s current regional foci, pursue the creation of a shared faculty position with the School of Business, 
focusing on either Korea or Southeast Asia  
 
RATIONALE FOR THIS STRATEGY: The addition of a faculty member with expertise in either Korea or Southeast Asia would expand the geographical reach of our Asian Studies Program, as requested 

by ASIA students and alumni, while simultaneously building a permanent connection to students in the School of Business who would benefit greatly from an Asian Studies Minor or stream. Fill a gap 

in Asian Studies education in the Lower Mainland and establish a niche for KPU Asia. 

Step(s) Required to Achieve this Strategy 
Led 
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Initial discussions with the School of Business Chair of Asian 
Studies 

09/17 05/18 R. Menzies’s dialogue with Business suggests 
lukewarm interest from that Faculty at this 
stage. 

Consult with IAP to design an assessment tool to determine demand for either Korea or 
Southeast Asia specialist within the Asian Studies Program 

Chair of Asian 
Studies / IAP 

01/18 
 

10/19 
 
 
 

1/20 
 
 
 
 

04/20 
 
 
 
 

05/18 
 

10/19 
 
 
 

09/22 
 
 
 
 

09/21 
 
 
 
 

On hold pending new program chair 
 
K. Nayar’s dialogue with Dean suggests no 
funds available at this time for 0.5 position to 
teach about Southeast Asia and/or Korea.  
 
In progress. To fill the gap with limited base 
sections, ASIA 2399 (Readings in Asian Studies) 
about Korea taught by QFL in spring 2020. 
Offering ASIA 2399 about Korea in fall 2021.  
 
In progress. To find faculty to teach about 
Southeast Asia and/or Korea (ASIA 2399 
Readings in Asian Studies and/or 4499 Selected 
Topics in Asian Studies). QFL search in summer 
2021. 
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Step(s) Required to Achieve this Strategy 
Led 
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

09/21 09/23 In progress. To evaluate demand for 1-2 
courses on Korea and/or Southeast Asia. Based 
on demand and section availability, develop 1-2 
courses on Korea and/or Southeast Asia (add to 
Strategy 2 accordingly). 
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STRATEGY 7: Explore opportunities to establish either a stand-alone field school, or a field school in collaboration with other post-secondary institutions in the province or, potentially, with the KPU 

School of Business, or a faculty/student exchange program. 

 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #5: Emphasize experiential learning and improve connections with our local communities by exploring field school, coop, and faculty exchange 

opportunities, ideally in collaboration with the School of Business (see Goal 4 above) which already has a number of co-op options in place.  

 

RATIONALE FOR THIS STRATEGY: Increasing opportunities for experiential learning, field work, and international exchanges are a core element of KPU’s vision and academic plan. Asian Studies is 
ideally positioned to contribute to KPU’s stated goal of meaningful internationalization.  

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Initial consultations with the School of Business and BCCAT Chair of Asian 
Studies 

09/17 
 

09/19 

09/19 
 

04/21 

On hold pending new program chair 
 
K. Nayar’s dialogue with Asia Internal Advisory 
Committee (AIAC) suggests that program 
should focus on enhancing local experiential 
learning opportunities in course offerings. 

Consultation with possible host venues Chair of Asian 
Studies 

01/18 
 

01/20 

09/19 
 

12/22 

On hold pending new program chair 
 
In progress. Initial consultations with PAC 
members for local experiential learning 
opportunities (Surrey archives, Nikkei museum, 
etc.). 

Work with KPU International to establish the structural parameters of the field school Chair of Asian 
Studies 

09/17 
 

09/20 
 
 

09/19 
 

12/22 

On hold pending new program chair 
 
On hold pending the end of pandemic 
restrictions. With many international students, 
AIAC considers local community-building a 
more relevant focus, given the increasingly 
large presence of international students. 
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Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Travel to Asia in order to ascertain potential exchange partners. Since a Japan Field School already 
exists, the focus of this effort will be on South Asia in parallel with the increased recruitment 
efforts in South Asia by KPU International 

Chair of Asian 
Studies 

01/18 
 

09/21 
 

 

08/18 
 

09/22 
 

 
 

On hold pending new program chair 
 
Previous attempts (prior to large presence of 
international students) with LANC and BUSI to 
create field schools, which have been cancelled 
due to lack of interest.  
 
In progress. J. Stein to explore partnering with 
Langara College (Nariko Takayanagi and the 
Japanese field school) and R. Johal to explore 
partnering with University of Fraser Valley 
(Satwinder Bains and the Indian student 
exchange program). 

    



      SENATE STANDING COMMITTEE ON PROGRAM REVIEW 
        Reviewers’ Comments: Annual Follow-Up Report 
 

1 
 

 PROGRAM UNDER REVIEW:  Asian Studies Second Annual Follow-Up Report 

Instructions for Reviewers 
Your assessment should ensure that progress on the Goals and Planned Actions is clearly articulated. If no progress has 
occurred on a Goal and/or Planned Action, please ensure that a clear rationale has been provided. 
 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Annual Follow-Up Report under review and an overall 
recommendation. 
Reviewer #1: This report has been well done and records some of the progress made by the Asian Studies 
department in the past year. Most items are showing completion or considerable improvement in reaching 
the goals set out in the strategies.   
 
 Reviewer #2: A good number of strategies being implemented with many completed tasks. Good to see the 
attention paid to marketing which is a key tool that needs to be effectively leveraged to reach and inform 
prospective students. 

The Report (click on the box that corresponds to your recommendation):  
 

☒          Reviewer #1 & 2: Recommend for approval by the SSCPR as is 

☐          Recommend for approval by the SSCPR pending suggested actions (see below) 

☐          Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
Complete this section ONLY if you have identified the following major issues with the Annual Follow-Up: 

a) Progress to date is unclear. 
b) No clear rationale has been provided for why no progress has occurred. 

Issue (page #) Suggested Action 

  

  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

p. 3 “Ongoing for new ASIA courses. Ongoing for eagle eye ads when offer ASIA 2399 and/or ASIA 4499. 
Should read “offering”.  

p. 6 “Rationalize the Asian Studies Core Course list so as to ensure that all core courses can be reliably 
guaranteed to students on a regular basis”- this is marked as “in progress” and yet shows a completion date 
of 2017.  

p. 7 Similarly, a 2017 item is marked as “Preliminary work ongoing.” I think you could safely say the 
preliminary work is completed because you have established the PAC.  

p. 8 “In progress. K. Nayar and J. Stein working with S. Magson (Director of Advancement) to make links with 
external community to fundraise for an Asian Studies annual student award for excellence in project-based 
learning.” Normally we do not state names but use position titles in these reports. (Double check before you 
change to make sure I am right on this one.)   
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Date Self-Study Report approved by SSCPR: December 2016                    

Date External Review Report approved by SSCPR: March 2017  

Date Quality Assurance Plan approved by SSCPR: January 2018         

Date First Annual Follow-Up Report approved by SSCPR: March 2019 

Date Second Annual Follow-Up Report submitted: June 2021 

Second Progress Report on Quality Assurance Plan 

 

MONTH/YEAR WHEN THE FIVE-YEAR ACTION PLAN BEGAN: January 2018 

 
STRATEGY 1: To establish an ASIA 1100 course that foregrounds core competencies gained through an Asian Studies degree. 
 
GOAL(S) THIS STRATEGY SUPPORTS: Goal #1: Establish connections among geographic and thematic areas at the beginning of a student’s program; ensure thematic consistency in each stream; identify 
core competencies that students will achieve as they progress through the program. 

RATIONALE FOR THIS STRATEGY: Thematic and geographic connections are desirable because the Asian Studies degrees were designed with a pan-Asian focus. Limited faculty resources when the 

program launched meant that courses were developed in specific areas of expertise and students could progress through the vast majority of their degrees without stepping beyond an East or South 

Asian focus. Introducing students to program competencies in an integrative course at year one will allow them to better articulate the skills they gain throughout the remainder of the program.   

Step(s) Required to Achieve this Strategy 
Led  
by 

Start 
on (M/YY) 

Complete  
By (M/YY) Progress to Date/Reasons for Lack of Progress 

ASIA Internal Advisory Committee (AIAC) team members will work collaboratively to create this 
course 
 

ASIA Internal 
Advisory 
Committee 

09/17 
 

09/18 

12/17 
 

09/21 

Completed. 
 
Taught fall 2018 (35 students). Since 2019, 2 
sections are offered per year. 
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STRATEGY 2: Establish an upper level film course to balance E/S Asia offerings in the program’s film stream. Rework ASIA 2151 (Folklore) to become an upper level course to parallel the South Asia 

folklore course. Rework ASIA 2150 to include a pan-Asian focus. 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #1: Ensure thematic consistency in each stream; foreground pan-Asian connections. 
 

RATIONALE FOR THIS STRATEGY: Thematic and geographic connections are desirable because the Asian Studies degrees were designed with a pan-Asian focus, a goal which is reinforced in the 

integrative capstone at the end of the program. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Create ASIA 3252: Bollywood & Contemporary India [thematic consistency E/S Asia] Kamala Nayar 09/17 12/17 Completed. Taught fall 2019. 

Revise ASIA 2151 and ASIA 2150 [pan-Asian focus] Jack Hayes 09/17 12/17 Completed. Taught fall 2019 and spring 2020, 
respectively. 

Create ASIA 2210 Happiness and Wellbeing in Indian Religions [develop religious stream] Kamala Nayar 01/20 09/20 Completed. To be offered in fall 2022. 

Create ASIA 2110 Health and Healing in East Asia [thematic consistency E/S Asia] Justin Stein 06/21 09/22 In progress. To complete and submit “new 
course proposal form” and course outline. 

Revise ASIA 4350 (capstone course) to replace the “East and South Asian” focus to a “pan-Asian” 
focus.  

Kamala Nayar 06/21 09/22 In progress. To revise and submit course 
outline.  
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STRATEGY 3: Work to promote KPU Asian Studies more broadly at KPU Open House events, recruitment evenings, and via expanded activities in our local communities (for example, our partnership 

with the DocuAsia group which brings community members to KPU for topical film screenings). 

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 2: Rationalize the courses/schedule for students, via ASIA website and other initiatives (including timetabling with other departments and offering more 
courses in the summer), and communicate these changes more broadly to enable more effective student planning and to establish the relevance of our Asian Studies courses and programs to our 
students and the broader community.  

 

RATIONALE FOR THIS GOAL: Given a relatively small number of course offerings it is imperative that students be better able to plan their program in advance and to avoid conflicts with core program 

requirements; the program’s profile needs to be raised among our students and within our local communities in order for the reorganized program to develop an identity and to establish its 

relevance. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

Utilize the expertise of the Marketing Department through the Faculty of Arts to create a new 
advertising campaign, both print and digital 

Chair of Asian 
Studies 

09/17 
 
 

09/19 
 
 

09/19 
 
 
 

05/20 
 
 
 
 

09/19 

09/17 
 

 
10/20 

 
 

12/22 
 
 
 

12/22 
 
 
 
 

12/22 

Ongoing with current 1.5 faculty (re posters & 

fielding questions from Facebook page) 

Completed. Posters made in print and digital 
format.  
 
Ongoing for new ASIA courses. Ongoing for 
eagle eye ads when offering ASIA 2399 and/or 
ASIA 4499. 
 
Ongoing. Course ads, relevant notices, and 
upcoming event ads posted to Asian Studies 
Twitter and Facebook accounts throughout the 
year. 
 
Ongoing. Updates made to Asian Studies 
website, including important timetabling 
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information (like mode of delivery), along with 
student testimonials, student resources, etc. 
To create a space to post student award 
criteria and students’ work (see Strategy 5, last 
box). 
 

Attend KPU Open House and other internal events; continue to develop external partnerships 
that will promote the program 
 
 

Chair of Asian 
Studies 

09/17 
 

09/19 
 
 
 
 
 

01/21 

09/21 
 

12/22 
 
 
 
 
 

12/22 

Recurring participation at Open House. 
 
Ongoing. Participation at Open houses twice 
per year (once on Richmond campus in 
October and once on Surrey campus in March). 
Participation with Arts’ annual Declaration 
Month in February. 
 
Ongoing. Elementary and High school 
presentations and/or outreach in Surrey 
district (1-2 times per year). 
 
Ongoing. Building external partnerships 
through PAC (see Strategy 5). 
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STRATEGY 4: Add a year-by-year detailed two-year schedule to KPU Asian Studies website so that students can better map out their program and publish via social media. Add courses in the summer 

when there are fewer conflicts with other core courses in the program and timetable collaboratively with other departments to avoid course conflicts. Remove courses from the Asian Studies Core 

Course list that cannot be reliably guaranteed to students  

 

GOAL(S) THIS STRATEGY SUPPORTS: GOAL 2: Rationalize the courses/schedule for students, via ASIA website and other initiatives (including timetabling with other departments and offering more 
courses in the summer), and communicate these changes more broadly to enable more effective student planning and to establish the relevance of our Asian Studies courses and programs to our 
students and the broader community.  

 

RATIONALE FOR THIS GOAL: Given a relatively small number of course offerings it is imperative that students be better able to plan their program in advance and to avoid conflicts with core program 

requirements; the program’s profile needs to be raised among our students and within our local communities in order for the reorganized program to develop an identity and to establish its 

relevance. 

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) Progress to Date/Reasons for Lack of Progress 

Increase sections offered in the summer session and timetable collaboratively with departments 
offering core courses in the Asian Studies Program 

Chair of Asian 
Studies 

09/17 
 
 

09/19 
 
 
 
 
 

09/19 

09/19 
 
 

12/22 
 
 
 
 
 

12/22 

In progress (3-4 courses per summer offered 

by QFL, variety of S & E Asian offerings). 

Ongoing. ASIA funds 3 course sections every 
summer semester (2 sections by regular 
faculty, 1 section by QFL). One cross-listed 
HIST/ASIA course funded by HIST may also be 
offered in the summer. 
 
Ongoing. ASIA collaborates with HIST and LANC 
on core course offerings at least five times per 
year (twice in the fall and spring semesters, 
and once in the summer semester). ASIA 
consults with Arts advising as needed or 
requested.  
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Rationalize the Asian Studies Core Course list so as to ensure that all core courses can be 
reliably guaranteed to students on a regular basis 

Chair of Asian 
Studies 

09/17 
 

01/21 
 
 
 

09/21 
 

12/17 
 

05/21 
 
 

 
12/22 

Completed. 
 
Completed. Course flow sheet created for 1-
1.5 cycle of core course offerings as a guide for 
Ed Planning. 
 
Explore student demand and create strategy 
for online and hybrid course offerings 
following COVID pandemic. To survey ASIA 
students regarding mode-of-delivery 
preference. 

Create a new scheduling page on www.kpu.ca/arts/asian-studies to allow students to map 
out their program options more effectively 

Chair of Asian 
Studies 

09/17 
 
 
 

09/20 

09/21 
 
 
 

09/22 

Provisional course plan through 2020 offered 
at http://www.kpu.ca/arts/asian-
studies/courses  
 
Ongoing. Updated annually. Provisional course 
plan through 2021-2022 offered at 
https://www.kpu.ca/arts/asian-studies/future-
course-offerings indicating also location and 
mode of delivery. 

 

 

 

 
  

http://www.kpu.ca/arts/asian-studies
https://www.kpu.ca/arts/asian-studies/future-course-offerings
https://www.kpu.ca/arts/asian-studies/future-course-offerings
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STRATEGY 5: Create a Program Advisory Committee (PAC) for the program (referred to in Arts as an External Advisory Board) 

 
GOAL(S) THIS STRATEGY SUPPORTS: Goal #3: Create a Program Advisory Committee (PAC) for the program 
 

RATIONALE FOR THIS STRATEGY: It is necessary to build and strengthen ties to our broader communities to enhance opportunities for our students, to increase and foreground links to industry and 

potential careers, and to establish KPU Asian Studies as a preferred choice for those seeking an education in Asian Studies 

Step(s) Required to Achieve this Strategy Led by 
Began on 
(M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Establish terms of reference for the Program Advisory Committee (PAC) – AIAC to look at the 
terms for existing committees in formulating the terms of reference for the ASIA PAC 

Asia Internal 
Advisory 
Committee 
(AIAC) 

09/17 
 
 
09/19 

12/17 
 
 
02/20 

Preliminary work (gathering names and contacts) 

ongoing. 

Completed. K. Nayar drafted Guidelines which are 
available at: https://www.kpu.ca/arts/asian-
studies/advisory-committee 

Identify and contact potential Program Advisory Committee (PAC) members from our local 
communities 

AIAC 
 
Chair of Asian 
Studies 

09/17 
 
08/20 
 
 
06/21 

 

12/17 
 
10/20 
 
 
09/22 

Preliminary work completed. 

Completed. Asian Studies PAC formed (using a 

staggered approach) for three-year terms. 

Ongoing due to staggered approach. To invite 2-4 
new prospective members every May/June.  

Organize an initial meeting of the ASIA PAC Chair of Asian 
Studies 

05/18 
 

 
08/20 

 
01/21 

 

05/18 
 

 
01/21 

12/22 

 

Progress dependent upon the above. No progress 

as yet. 

Completed. First PAC meeting held January 2021.  
 
Ongoing. PAC meetings to be held twice per year 
(fall and spring).  

https://www.kpu.ca/arts/asian-studies/advisory-committee
https://www.kpu.ca/arts/asian-studies/advisory-committee
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09/20 

 

 
 

04/22 

In progress. PAC’s current focus is to enhance the 

program’s experiential learning opportunities in 

the local community. 

In progress. K. Nayar and J. Stein working with the 

Director of Advancement to make links with 

external community to fundraise for an Asian 

Studies annual student award for excellence in 

project-based learning.  
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STRATEGY 6: Consult with stakeholders regarding the creation of a 50/50 shared position with a regional specialization in Southeast Asia or Korea. 
 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #4: In order to address the limitations of the program’s current regional foci, pursue the creation of a shared faculty position with the School of Business, 
focusing on either Korea or Southeast Asia  
 
RATIONALE FOR THIS STRATEGY: The addition of a faculty member with expertise in either Korea or Southeast Asia would expand the geographical reach of our Asian Studies Program, as requested 

by ASIA students and alumni, while simultaneously building a permanent connection to students in the School of Business who would benefit greatly from an Asian Studies Minor or stream. Fill a gap 

in Asian Studies education in the Lower Mainland and establish a niche for KPU Asia. 

Step(s) Required to Achieve this Strategy 
Led 
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Initial discussions with the School of Business Chair of Asian 
Studies 

09/17 05/18 R. Menzies’s dialogue with Business suggests 
lukewarm interest from that Faculty at this 
stage. 

Consult with IAP to design an assessment tool to determine demand for either Korea or 
Southeast Asia specialist within the Asian Studies Program 

Chair of Asian 
Studies / IAP 

01/18 
 

10/19 
 
 
 

1/20 
 
 
 
 

04/20 
 
 
 
 

05/18 
 

10/19 
 
 
 

09/22 
 
 
 
 

09/21 
 
 
 
 

On hold pending new program chair 
 
K. Nayar’s dialogue with Dean suggests no 
funds available at this time for 0.5 position to 
teach about Southeast Asia and/or Korea.  
 
In progress. To fill the gap with limited base 
sections, ASIA 2399 (Readings in Asian Studies) 
about Korea taught by QFL in spring 2020. 
Offering ASIA 2399 about Korea in fall 2021.  
 
In progress. To find faculty to teach about 
Southeast Asia and/or Korea (ASIA 2399 
Readings in Asian Studies and/or 4499 Selected 
Topics in Asian Studies). QFL search in summer 
2021. 



Program Review Annual Follow-Up Report – Asian Studies  
 

KPU Asian Studies Second Annual Follow-Up Report                             Page 10  

09/21 09/23 In progress. To evaluate demand for 1-2 
courses on Korea and/or Southeast Asia. Based 
on demand and section availability, develop 1-2 
courses on Korea and/or Southeast Asia (add to 
Strategy 2 accordingly). 
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STRATEGY 7: Explore opportunities to establish either a stand-alone field school, or a field school in collaboration with other post-secondary institutions in the province or, potentially, with the KPU 

School of Business, or a faculty/student exchange program. 

 

GOAL(S) THIS STRATEGY SUPPORTS: Goal #5: Emphasize experiential learning and improve connections with our local communities by exploring field school, coop, and faculty exchange 

opportunities, ideally in collaboration with the School of Business (see Goal 4 above) which already has a number of co-op options in place.  

 

RATIONALE FOR THIS STRATEGY: Increasing opportunities for experiential learning, field work, and international exchanges are a core element of KPU’s vision and academic plan. Asian Studies is 
ideally positioned to contribute to KPU’s stated goal of meaningful internationalization.  

Step(s) Required to Achieve this Strategy 
Led  
by 

Began 
on (M/YY) 

Complete 
by (M/YY) 

Progress to Date/Reasons for Lack of Progress 

Initial consultations with the School of Business and BCCAT Chair of Asian 
Studies 

09/17 
 

09/19 

09/19 
 

04/21 

On hold pending new program chair 
 
K. Nayar’s dialogue with Asia Internal Advisory 
Committee (AIAC) suggests that program 
should focus on enhancing local experiential 
learning opportunities in course offerings. 

Consultation with possible host venues Chair of Asian 
Studies 

01/18 
 

01/20 

09/19 
 

12/22 

On hold pending new program chair 
 
In progress. Initial consultations with PAC 
members for local experiential learning 
opportunities (Surrey archives, Nikkei museum, 
etc.). 

Work with KPU International to establish the structural parameters of the field school Chair of Asian 
Studies 

09/17 
 

09/20 
 
 

09/19 
 

12/22 

On hold pending new program chair 
 
On hold pending the end of pandemic 
restrictions. With many international students, 
AIAC considers local community-building a 
more relevant focus, given the increasingly 
large presence of international students. 
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Travel to Asia in order to ascertain potential exchange partners. Since a Japan Field School already 
exists, the focus of this effort will be on South Asia in parallel with the increased recruitment 
efforts in South Asia by KPU International 

Chair of Asian 
Studies 

01/18 
 

09/21 
 

 

08/18 
 

09/22 
 

 
 

On hold pending new program chair 
 
Previous attempts (prior to large presence of 
international students) with LANC and BUSI to 
create field schools, which have been cancelled 
due to lack of interest.  
 
In progress. J. Stein to explore partnering with 
Langara College (Nariko Takayanagi and the 
Japanese field school) and R. Johal to explore 
partnering with University of Fraser Valley 
(Satwinder Bains and the Indian student 
exchange program). 

    



SENATE STANDING COMMITTEE ON PROGRAM REVIEW  
Agenda Item: 5.4 

Meeting Date: May 19, 2021 
Presenter: Sylvia Woodyard, Victoria Johnston-Hatch, Diane Purvey 

 1 / 1 

 

Agenda Item Education Assistant Program Self-Study Report 

  

Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Education Assistant Program Self-Study Report as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments 
Education Assistant Program Self-Study Report 

Education Assistant Program Self-Study Report Appendices 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted April 30,  2021 

 



 

 

 

  

 

 

 

 

 

FACULTY OF ARTS 

EDUCATION ASSISTANT CERTIFICATE PROGRAM 

SELF-STUDY REPORT 

APRIL 28, 2021 

Program Review Team Members 
Bill Cowell 

Victoria Johnston-Hatch 
Nancy Norman 
Allan Williams 

Sylvia Woodyard 
 

 

 

 

 



Education Assistant Certificate Program Self-Study Report                                                                        2 

 

TABLE OF CONTENTS 

CHAPTER ONE:   PROGRAM OVERVIEW ................................................................................................ 4 

Program Description ................................................................................................................................................... 4 

History of the Program ............................................................................................................................................... 5 

External Accreditation ................................................................................................................................................ 7 

Scope of the Review ................................................................................................................................................... 7 

CHAPTER TWO:  PROGRAM CURRENCY AND CONNECTIONS .............................................................. 14 

Competitive Context ................................................................................................................................................. 14 

Program’s Connections to Its Advisory Board ........................................................................................................... 14 

Program’s Connections to the Discipline/Sector and Alumni .................................................................................... 19 

Program’s Connections to Other KPU Academic Units .............................................................................................. 20 

Program’s Articulation and Credential Recognition Processes .................................................................................. 20 

Program’s Public Information and Community Outreach .......................................................................................... 20 

Student Demand for the Program ............................................................................................................................. 21 

Summary and Recommendations: ............................................................................................................................ 22 

CHAPTER THREE:  QUALITY OF CURRICULUM DESIGN ........................................................................ 24 

Assessment of the Curriculum .................................................................................................................................. 24 

Student Satisfaction with the Curriculum ................................................................................................................. 26 

Faculty Satisfaction with the Curriculum................................................................................................................... 26 

Career/Further Education Preparedness ................................................................................................................... 27 

Summary and Recommendations ............................................................................................................................. 27 

CHAPTER FOUR: QUALITY OF INSTRUCTION DESIGN ........................................................................... 30 

Delivery Modes .......................................................................................................................................................... 30 

Assessment Methods ................................................................................................................................................. 32 

Student Experience .................................................................................................................................................... 35 

Faculty Expertise and Currency ................................................................................................................................... 36 



Education Assistant Certificate Program Self-Study Report                                                                        3 

 

Summary and Recommendations ................................................................................................................................ 37 

CHAPTER 5. QUALITY OF SERVICES, RESOURCES AND FACILITIES ........................................................ 38 

Description of Program Resources, Services and Facilities: ....................................................................................... 38 

Student Satisfaction with Program Resources, Services and Facilities:...................................................................... 39 

Faculty Satisfaction with Program Resources, Services and Facilities: ....................................................................... 39 

Summary and Recommendations: ............................................................................................................................ 40 

CHAPTER SIX: CONCLUSIONS AND RECOMMENDATIONS ................................................................... 41 

CHAPTER SEVEN: RESPONSES FROM THE DEAN/ASSOCIATE DEAN ..................................................... 43 

Program Overview .................................................................................................................................................... 43 

External Connections and Support ........................................................................................................................... 45 

Final Comments ...................................................................................................................................................... 45 

REFERENCES ....................................................................................................................................... 48 

 

  



Education Assistant Certificate Program Self-Study Report                                                                        4 

 

Chapter One:   Program Overview 

 The Education Assistant (EDAS) program at Kwantlen Polytechnic University is an 

undergraduate certificate program designed to prepare education assistants to support children and 

youth with special needs in Kindergarten through Grade 12. Education assistants1 (EAs) work under 

the direction of school and district professional staff and provide support in skill development, 

academics, positive behaviour support, social/emotional development and personal care.   

Program Description 

EDAS is in the Faculty of Arts. There are one full-time and four part-time faculty as well as 

multiple instructors who fill contract positions including practicum supervision. The program runs 

four cohorts between September and May: two full-time (one year in length), and two part-time (year 

one and year two of the two-year program). The part-time cohort takes place on Surrey campus, while 

the full time cohort is run on Langley campus.  Included in the coursework are two, four-week 

practicums, amounting to 240 hours.  Students graduate with a 34-credit certificate required by local 

school districts and most independent schools to successfully acquire employment as an education 

assistant.   

 In addition to the Faculty of Arts’ Admission Requirements, which consist of KPU's 

undergraduate English Proficiency Requirement, the following program admission requirements 

apply: 

- Approximately 100 hours of successful experience volunteering or working with children or 

youth, preferably in the schools. (Applicants must submit two letters from employers or 

responsible persons in the community, indicating the hours of experience completed.) 

- Attendance at an information session (for further information, see kpu.ca/arts/edas) 

- Criminal Record review issued by the BC Ministry of Public Safety and Solicitor General. To 

be requested once an offer of admission has been made. 

If an applicant is not a Canadian citizen, they are required to secure a Criminal Record Search with 

the Vulnerable Sector from their country of origin.   

                                                           
1 The job title, Education Assistant, is synonymous in BC with the titles Special Education Assistant, Teacher Assistant 
and School and Student Support Worker.  The term  used depends on the employer, in this case school districts or 
schools. The term Education Assistant (EA) is used in this report.  
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 The EDAS program offers one laddering opportunity within KPU.  Students can use their 34 

credits as electives toward their Bachelor of Arts in General Studies.  Graduates may then use their 

degree when they apply to teacher education in another institution. This arrangement allows degree-

pursuing students to be employed while they continue to work on their education. It also allows 

students who plan to pursue teacher education to gain valuable (and rare) special education 

coursework, as well as experience in the field. With Arts’ strong student advising department, there 

is now greater dissemination of information about this option with an increasing number of students 

who take advantage of this each year.  

 There is a robust transfer agreement with provincial post-secondary institutions offering 

similar programs to be discussed in the section “Program Currency.”  

History of the Program 

  In the province of British Columbia, all children have a right to an education. With the practice 

of inclusion of children with diverse needs in regular schools and classrooms, and the dramatic rise 

in the number of Kindergarten to Grade 12 youth with identified learning, physical and behavioral 

needs, most notably Autism Spectrum Disorder (ASD), the role of the EA has become an integral 

part of pursuing and achieving success for all learners. There are currently over 17,900 EAs employed 

in B.C. with an estimated 9,000 working among eleven school districts and independent schools in 

the Lower Mainland (Workplace and Employment Statistics, 2016 Census), up significantly from the 

12,000 province-wide and 4,000 Lower Mainland workers in 2008 (Malcolmson, 2008).  As such, 

EDAS has enjoyed robust enrolment with significant waitlists for over a decade, so much so (and in 

response to the school districts’ expressed need) that a second full-time cohort was added in 2009.  

With the continuing rise in the rates of ASD, as well as the government’s commitment to hire 1000 

more EA’s as a result of compliance with the 2016 BC Supreme Court ruling about class size and 

composition (Sajan, 2019), it is realistic to project that these numbers will continue to grow.   

  

 Over the past 30 years, the role of the EA has changed dramatically. Originally hired as 

general classroom helpers or personal care providers, the role was largely undefined; pre‐service 

education was not required for hiring. As more students with higher-support needs entered the public 

school system (as opposed to institutions and segregated schools), the need for more complex and 

informed support increased. Over time, the role evolved from one of a “nice helper,” to one of a 

highly skilled paraprofessional with a unique body of knowledge. (Cowell, Robertson, Williams and 
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Woodyard, 2011). While there is not yet a provincial standard for credentialing, school districts and 

most independent schools now have pre‐service post‐secondary education as a hiring requirement.  

 Just as the work and educational needs of EAs have evolved, so has the EDAS Program. The 

original program, the Special Education Teacher Assistant program (SETA) began as a replica of 

Okanagan College’s Continuing Education Program in 1990 and was a joint offering of Fraser Valley 

College (current-day University of the Fraser Valley) and the Langley School District; it was taken 

on by Kwantlen College’s Continuing Education department mid‐program when the other two 

institutions were unable to continue delivery with this intake. From 1991‐1996, the SETA Program 

was offered as a non‐credit Citation out of Kwantlen’s Continuing Education Department and 

consisted of one day workshops and short (36 hours) courses. 

 In order to meet the changing needs of the field and the students, the program was revised, 

under the auspices of the Faculty of Community and Health Studies (current-day Faculty of Health) 

Curriculum Committee, and developed into a 30-credit Certificate. In 1996, it was approved by 

Education Council as a credit program.  There was a shared oversight arrangement with Continuing 

Education: Community and Health Studies oversaw curriculum, while Continuing Education oversaw 

the revenue generated by the program. With the closure of Continuing Education in 2003, the program 

was fully reassigned to the Faculty of Community & Health Studies and designated Undergraduate. 

Curriculum continued to be enhanced to address the changing needs in the field, to the point of SETA 

being a 37.5 credit program (Cowell, et. al., 2011). 

In August, 2014, the SETA program moved to the Faculty of Arts.  The Faculty of Community 

and Health studies was increasing their focus on health programs, and SETA was the last 

“community” program in their purview.   The move to Arts was a natural one, given the education 

focus (as opposed to health) as well as Arts’ larger capacity to support our development and needs.  

The program’s sustainability and need for support has been well-addressed.  Curricular 

changes/adjustments such as the discontinuation of EDAS 1135 have occurred in addition to 

practicum revisions (reduction in advisor contact with the schools in EDAS 1271 and 1371), which 

have made it more sustainable. These amendments resulted in students graduating with 34 academic 

credits. (Later in this study the impact of the reduction in advisor visits from 3 to 2 over the 4-week 

period will be addressed.)   

 Also in 2014, Arts Faculty Council supported a proposal to change the name from Special 

Education Teacher Assistant program to EDAS. Despite an absence of a regulatory body, the trend 
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province-wide was to adopt the title, “Education Assistant.”  The provincial Community and School 

Support subcommittee of the BC Human Service Articulation Committee supported the use of the 

title “Education Assistant.” Likewise, the provincial committee to examine Standards of Practice for 

EA’s supported the title, as is evident in the title of the committee.  School districts continued to be 

responsible for ‘naming’ the role for their particular workplace, but there were trends toward 

changing the name, the most significant of which is Surrey (the largest district) moving from Special 

Education Assistant” to “Education Assistant.” The Canadian Union of Public Employees (CUPE), 

the union to which most EA’s belong in this province, also uses the term (Woodyard, 2014).  There 

was a concern among EDAS faculty that the program is widely known and branded by the name 

SETA, and a name change may negatively impact enrolment. However, it seems that the transition 

has gone smoothly, without negative consequence for the program.   

External Accreditation 

Currently there is neither a regulatory body nor an accreditation system for Education 

Assistant programs; there is, however, a move in that direction.  One EDAS faculty member 

participated in writing a White Paper, proposing standards of practice and providing the rationale 

(Hoyano, Koch, Woodyard, 2012).  Another faculty member sat on a provincial committee which 

explored options for gaining traction on the acceptance of Standards of Practice, including meetings 

with government officials.  To date, while the standards are accepted theoretically, there is no 

movement to accept and enforce them.   

Scope of the Review 

The program’s last (and first) Program Review was completed in 2010 and published in 2011. 

Key findings of that review are summarized in the statement, “Overall, it is strongly recommended 

that Kwantlen and the CAHS Dean’s Office support the SETA Coordinator and faculty to continue 

to engage in the deliberate practices that have kept the quality and reputation of the SETA program 

high” (p. 26). This perspective informed several recommendations (see pages 26 – 32) and subsequent 

changes of note. Some major changes, in no particular order, include the following.   
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Recommendation Objectives Discussion 

To Review 

Curriculum 

 Complete a Learning 

Outcome web for all 

courses, including 

practicum, as 

recommended and 

described by Dr. 

Sundmark [an external 

reviewer].  

 Develop Program 

Goals/Outcomes  

 Review each Course 

Outline, with an eye for 

currency of content, 

delivery modes, and 

assessment 

Neither program goals nor a learning 

outcome web were completed. Speaking 

frankly, the few years post review were 

challenging in terms of managing in a 

Faculty which had different priorities, and 

the team/coordinator were putting out fires 

often caused by said lack of administrative 

and managerial support. Little “big picture 

planning” was done.  

 

 

 

Ongoing as per needs in the field. For 

example, the Health course has been 

amended to include mental health issues. 

Other coursework deemed unnecessary 

was discontinued. 

To Develop 

Professional Studies 

Offerings Related to 

SETA Programming, 

and Expand 

Opportunities for 

SETA graduates 

 Get feedback from 

Alumni, BCTF locals? 

 Explore International 

opportunities 

 Explore more laddering 

opportunities to general 

arts programs 

 Survey students, 

Advisory committee 

and graduates on the 

usefulness of a citation 

program, e.g. offering 

Former Coordinator explored international 

opportunities including visiting countries 

which are starting programs; a contact with 

a Swedish doctoral student was made, but 

despite pursuit of the opportunity, nothing 

came of it. 

 

Unclear if such explorations were made as 

they would have occurred on the Associate 

Dean level.   
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Recommendation Objectives Discussion 

enhanced studies 

Develop Topics. 

Concept proposal for 

ABA 

Informal discussions were had with 

students and alumni.   

Professional Studies initiatives were not 

supported by Faculty of Health. 

To Review 

Admissions 

Requirements  

 Raise Comm 12 grade 

from “C” to an “A” 

 Explore possibilities 

for assessing job 

suitability, e.g. 

interview 

Completed. 

 

This was addressed to a large degree by the 

interviews that were an entrance 

requirement.  When that practice was 

suspended, the opportunity to assess and 

speak into suitability before the program 

ended. 

To Convert Langley 

Designated Class 

rooms to E-

Classrooms 

 Completed 2013. 

To Continue to 

Enhance/Facilitate 

Faculty Connections 

and Opportunities 

 Develop a generic 

research proposal that 

can be adapted as 

opportunities emerge 

 Alert interested faculty 

to presentation and 

Professional 

Development 

opportunities 

Two EDAS instructors have completed 

research. 

 

This is now done via Teaching and 

Learning Commons. 

To Review the 

Delivery/Scheduling 

 Offer mixed mode 

course work for 

Saturday classes; 

This was tried in 2012/2013 and student 

feedback was not positive at the time. 

However, with the increased appetite for 
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Recommendation Objectives Discussion 

of Richmond Part-

Time Program 

SETA 1101 to be 

offered in January 2012 

in mixed mode 

online learning, the IT support offered to 

and a new generation familiar with digital 

formats, and Covid 19 necessitating the 

shift to online delivery, concerted efforts to 

work on it are underway.  

  Explore Surrey as an 

alternative, i.e. Survey 

current and past 

students as to whether 

they would have 

preferred a Surrey 

cohort for part-time 

 Discuss the 

enhancement of 

services to evening and 

weekend faculty and 

students with invested 

parties, e.g. IT 

The part-time program moved from 

Richmond to Surrey in 2014.  Enrolment 

increased with this move since it allowed 

for more participation from the Fraser 

Valley. 

 

 

This is ongoing.  When Tim Horton’s came 

to campus, the need for a “quick coffee” 

and food was addressed.  IT has been more 

available. 

To Enhance Writing 

Ability of SETA 

Students  

 Raise Comm 12 grade 

from “C” to an “A” 

 Within the context of 

curriculum review, 

explore the concept of 

a SETA specific 

written 

communications course 

This admissions requirement was 

completed in 2013 

A new English course, EDAS 1104, 

specifically for EDAS students began 

development in Fall 2014 and is currently 

the required English course for certificate 

completion (ENGL 1100 or CMNS 1140 

can be substituted.)  

To Explore Equity of 

Coordinator 

Workload Issues as 

 Discuss with all 

invested parties – 

Dean’s office, KFA, 

With the move to Arts, the Coordinator 

(Chair) workload has been streamlined.  

The job description of the Department 
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Recommendation Objectives Discussion 

well as Funding 

Structure 

faculty – a way to 

ensure equity of the 

SETA Coordinator 

 Define the job 

description of the 

SETA coordinator 

 Keep the conversation 

“alive” regarding the 

inequity of cost –

recovery funding and 

its implications for 

SETA  

Assistant is designed to cover some of the 

administrative jobs previously performed 

by the Coordinator in Health.  

 

 

To Develop a 

Communication and 

Assistive Technology 

Lab (for use by all 

CAHS students and 

faculty, as well as 

community 

consumers) 

 Develop an advisory 

committee 

 Meet with committee to 

establish need, cost, 

items necessary, etc. 

 Explore partnerships 

with school districts 

and SET-BC. 

The program has an advisory committee 

which typically meets in April.   

The communication lab which was 

proposed did not materialize due to lack of 

support by the Faculty of Health. The idea 

had been to have the lab be a part of the 

new “Health wing.”  

To Review and 

Define Marketing 

Responsibilities and 

Strategies 

 Clearly define the role 

of faculty and the 

coordinator with regard 

to marketing SETA; 

meet with Marketing 

 Explore the use of 

video to promote SETA 

(ie. YouTube, clips for 

Info Sessions and the 

CAHS website) 

The Dean’s office and Future Students are 

responsible for promoting the program. 
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Recommendation Objectives Discussion 

 Explore internal 

marketing of SETA (ie. 

to general BA  and 

BGS programs) 

To Develop a Student 

Orientation Plan 

 Identify what is offered 

by Student Life and 

Dev’t to identify 

possible collaboration 

 Obtain feedback from 

current students 

There is a student orientation session that 

occurs early in the semester. 

To Enhance/Expand 

Connections with 

School Districts 

 Establish a SETA 

advisory committee 

and participate with 

CAHS’ Integrated 

committee 

 Establish how their 

expertise can be best 

used on an ongoing 

basis, e.g. Professional 

studies needs 

 Explore and initiate the 

necessary steps toward 

a SETA led EA 

community of practice  

 Explore the necessary 

steps toward a 

speakers’ series or 

conference 

Advisory committee is established.  

 

 

 

 

 

 

The community of practice was not 

pursued. 

 

 

This idea was visited through the years.  

There is a concerted effort to bring this to 

fruition in May 2021. 

To Continue 

Working with all 

 Express appreciation 

for the excellent 

This is ongoing. Certainly the culture 

established by the leadership in Arts is one 
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Recommendation Objectives Discussion 

Kwantlen 

Departments 

Collaboratively to 

Establish a Positive 

Experience with 

SETA Students 

support of the Learning 

Center and Library 

 Express appreciation 

when positive 

experiences occur with 

all departments 

 Explore ways with 

Enrolment, Admissions 

and Registration to 

ensure students and 

applicants have a 

positive experience  

where there is gratitude and 

acknowledgement.  

Issues that will be addressed in this review include the following: 

 In terms of support time allocated, what are the specific responsibilities of EAs in 

elementary and in secondary schools today? 

 What are the curricular competencies and content knowledge EDAS students require in 

order fulfill these responsibilities as a newly hired EA? 

 What course content requires revisions for the program to remain current?  

 What are the perspectives and suggestions of teachers, administrators and graduates of the 

EDAS program? 

 What are the trends in terms of student enrolment to which we need to respond? 

 How are we doing as a team? 

 How do we continue to promote inclusive attitudes?  
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Chapter Two:  Program Currency and Connections 
 

Competitive Context  

 KPU is one of five public post-secondary institutions in the Lower Mainland/Fraser Valley 

offering training comparable to the EDAS program: University of the Fraser Valley, Douglas College, 

Langara College and Capilano University.  Provincially, there are nine comparable public offerings 

at Camosun College, College of New Caledonia, College of the Rockies, North Lights College, North 

Island College, Okanagan College, Selkirk College, Thompson Rivers University and Vancouver 

Island University (Taplay, 2017).   

 The immense need for EAs has been responded to by many private colleges as well as some 

school districts, which have developed their own training programs. There are no transfer agreements 

in place either the districts or the private colleges. Anecdotally, school districts have commented to 

faculty serving as practicum advisors that KPU graduates are preferred over the private college 

graduates. The rate of employment in 2019 was 97% of graduates working in public or independent 

schools, indicating general satisfaction with KPU graduates.  

 Program’s Connections to Its Advisory Board 

 EDAS has an advisory committee consisting of EDAS alumni, teachers, district student 

support teachers (e.g. teacher specialists, often called “Resource,” “Learning Assistance” or 

“Helping” teachers), district Human Resource professionals, EDAS faculty members and Diane 

Purvey, Dean of the Faculty of Arts. Sector representatives come from at least ten districts and one 

independent school. The function of the advisory committee has historically been to provide feedback 

in via committee meetings, and be a resource to faculty and to the coordinator.  Between 1992 and 

2006, annual meetings were held and there was robust involvement. Since then, maintaining 

membership as well as consistent meetings has been a struggle. Cowell et. al. (2011) indicate the 

following reasons some of which seem to remain applicable: “increased responsibilities in the 

individual advisory committee members’ own work, time constraints that made the scheduling of 

meetings difficult, travelling time for membership drawn from across the Lower Mainland” (p. 25).  

Despite connections with individual members, the collective voice of the committee is very valuable, 

and meetings are worthwhile in light of the need to remain current and in touch with trends.  

 The most recent meetings were held in 2012, 2013 (see below), 2016 and 2017.  Feedback 

and how the program responded to said feedback is as follows: 
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Recommendations Responses 

SETA 2012 Advisory Committee Meeting 

Committee supported ongoing trips to 

Woodlands Memorial Garden and saw them 

as important underpinnings to teaching on 

inclusion.  

Committee also wanted a note in the minutes 

that “the more tech savvy graduates are, the 

better off for children.” 

SETA continued the trips to the Woodlands 

Memorial garden with the exception of Fall 

2019 due to a change in program hours. 

 

SETA introduced the Smart Board to classes 

(purchased by KPU).  A strong focus on iPad 

applications for alternate and augmentative 

communication exists. 

SETA 2013 Advisory Committee Meeting 

Cancelled due to only one participant 

EDAS 2016 Advisory Committee: 

General discussion of state of districts, common themes 

Add mental health and well-being of EA’s to 

curriculum 

Done with revision of EDAS 1281 

Safety plan training Covered somewhat in EDAS 1120. Differing 

philosophical view that the implementation of 

PBS will decrease the need for Safety plans 

altogether. 

Plan for Indigenous education Pieces are covered in most coursework. No 

direct work on developing Aboriginal Worker 

training. 

 



Education Assistant Certificate Program Self-Study Report                                                                        16 

 

Recommendations Responses 

EDAS 2017 Advisory Committee Meeting 

Schools need EA’s with increased 

professionalism: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Schools need EA’S who are strong in the 

following skills: 

 Self-care (how to look after 

themselves when things get rough; increasing 

as an issue) Embedding in the program self-

care skills, self-regulation, knowledge of 

EDAS continued teaching with the following 

specifics in course outcomes:  

 Respect and ethics (1101, 1120, 1105, 

2120) 

 Maturity (soft skills taught 

throughout) 

 Interpersonal Skills to deal with 

colleagues (1130, 1230) 

 Conflict resolution (1130, 1230) 

 No personal use of phones during 

work hours (1271, 1371) 

 Self-awareness (1105, 1120, taught in 

1135 before its discontinuation in 2015) 

 Clear understanding of role and 

responsibility; collaboration with the teacher 

(1105, 1305, 1101)  

 “Intangibles of team support” 

(throughout coursework) 

Schools need EA’S who are strong in the 

following skills: 

 Self-care (1281) 
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Recommendations Responses 

employee assistance. (Burnout rate is close to 

every 5 years for EA’s.) 

 Working with Parents 

 

 Documentation – professional, legible, 

good spelling, etc.  

 

 Understanding the whole process from 

designation to IEP’s to implementation, and 

all the steps in between including strong data 

collection. 

 Ensuring current terminology –  e.g. 

shared: differentiation vs.  adapt/modify 

 Being resourceful  

 

 Recognizing that all kids are complex 

– multiple needs, rarely just one challenge, 

multiple characteristics calling on the EA to 

be flexible 

 

Include more of the following in EDAS 

curriculum: 

 Indigenous support (some of our grads 

are going onto be ASW’s). “Something is 

better than nothing”.  Indigenous ways of 

 

 Working with Parents (not directly 

addressed in outcomes. Addressed informally 

in 2120. Needs to be an outcome in a course) 

 Documentation – (1120); ENGL 1104; 

basic spelling and grammar needs to be 

consistently addressed throughout program. 

 Understanding the whole process from 

designation to IEP’s to implementation, and 

all the steps in between including strong data 

collection. (1105, 1305, 1101) 

 Ensuring current terminology – (1101, 

1120, 2120, 1105, 1305) 

 Being resourceful  

 

 Recognizing that all kids are complex 

(throughout all coursework, flexibility is 

stressed) 

 

 

 

 

 Indigenous support (some of our grads 

are going onto be ASW’s). (somewhat 

addressed in 1161, 1101).   
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Recommendations Responses 

knowing, cultural sensitivity, impact of 

decolonization, basic understanding. 

 

 Behavior Technician course – 40 

hours.   

 

 

 Refugee Students – trauma, learning 

English and a new culture, sensitivity to 

cultural customs, e.g. Ramadan, prayer  

 

 “SOGI” (Sexual Orientation and 

Gender) – e.g. Transgendered students’ 

discomfort, frequent absences. “EA’s can be 

strong allies.”  

 

 Inspire ongoing professional 

development 

 

 Develop more learning opportunities 

around sensory integration and regulation 

 

 More diverse practicum experiences 

 

 

 

 

Behavior Technician course – 40 hours.  

(2120 – 20 hrs of ABA training; development 

of Registered Behavior Technician training?) 

 

 Refugee Students – trauma, learning 

English and a new culture, sensitivity to 

cultural customs, e.g. Ramadan, prayer (not 

addressed in current coursework) 

 

 “SOGI” (Sexual Orientation and 

Gender) – e.g. Transgendered students’ 

discomfort, frequent absences. “EA’s can be 

strong allies.” (LGBT issues addressed in 

1161/62, but not outcomes at this time. 

Courses are under review.)  

 Inspire ongoing professional 

development (informally discussed with 

students throughout) 

 Develop more learning opportunities 

around sensory integration and regulation 

(2120)  

 More diverse practicum experiences 

(not sure what this means as practicum 

experiences are quite diverse in nature while 

still meeting the course outcomes) 
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Recommendations Responses 

 Much more training on supporting 

mental health concerns. Anxiety is at a critical 

level.  

i. Anxiety 

ii. Trauma and PTSD 

iii. ADHD 

 Much more training on supporting 

mental health concerns. Anxiety is at a critical 

level. (Updated 1281 outcomes; also 

addressed in 1120) 

 

 Four courses are under review at the time of this writing.  Much of what is included in the 

recommendations above will be addressed in updated course outlines. For example, the updated (but 

as yet not approved by Senate) EDAS 1281, EDAS 1282, Health and Personal Care, includes more 

on student mental health. EDAS 1161 and EDAS 1162 are being amalgamated into one 3-credit 

course, included in which is content on the effects of trauma, sexual orientation and gender identity.  

Of particular note in the surveys was more Autism content.  EDAS 2120, the “Autism course”, is 

increasing in credit value which will address student and alumni desire to study Autism Spectrum 

Disorder more deeply. Several alumni comments resembled the following: “I was interested in going 

more in-depth in studying what Autism is.” The Applied Behavior Analysis component of this course 

is also addressed by multiple alumni who indicate there is a need for greater study in this area: one 

comment reflected the overall gist: “more training in Applied Behavior Analysis.” 

Program’s Connections to the Discipline/Sector and Alumni 

 The EDAS program retains casual connections with alumni.  Faculty invite alumni to speak 

to current classes, for example. There is no formal alumni group or association. The alumni survey 

indicated that there is some interest in regular connection; some ideas included social media page, an 

EDAS Alumni association and regular newsletters.  

 Connections to the discipline/sector exist in the form of various partnerships, the most 

significant being the partnership with school districts to provide practicum placements for EDAS 

students.  The key partnerships include the Langley, Surrey, Maple Ridge, Abbotsford, Richmond, 

Delta school districts, to name a few, as well as several independent schools (e.g. Christian, Muslim 

and Catholic). Given the high demand for EAs in the province, most districts and independent schools 

are anxious to welcome students with hopes of training and retaining them as employees.  Other 

sector involvement includes membership on Langara’s Advisory Committee, Human Service 
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Articulation group and its outflow (i.e. connecting to share resources for practicum during Covid-19 

and other resources).   

Program’s Connections to Other KPU Academic Units 

 EDAS has a significant partnership with the English department.  The course, ENGL 1104 

“Reading and Writing Skills for Education Assistants,” addresses literacy issues for and with future 

EAs.  Its development was born of student and faculty feedback.  Secondly, students use the nursing 

lab for their training in lifting and transferring.  There are no other departmental partnerships at the 

time of this writing.  

Program’s Articulation and Credential Recognition Processes 

 Articulation Agreement. KPU’s EDAS program has been “actively involved with the Human 

Service Articulation from 1995” (Cowell, et. al., 2011, p. 26) to the present.  EDAS graduates have 

opportunities to ladder into programs in approximately twenty post-secondary institutions including 

Child and Youth Care degrees, Social Service and Human Service worker diplomas, and Behavior 

Intervention certificates.  EDAS also holds transfer agreements with the province’s 14 public post-

secondary institutions offering comparable Education Assistant programs. This is based on a matrix 

developed by members of the “CASS (Community and School Support) subsector [who] worked 

collaboratively to identify course to course transfers between their respective programs. As a result 

of their efforts, 1441 articulation agreements have been confirmed by both the sending and receiving 

institutions” (Taplay, 2017, p. 4).  The matrix is updated at the annual meeting of CASS. Transfer 

credit is also granted for coursework that may not fall within the matrix.  The faculty member 

responsible for transfer credit assessment, indicates that KPU policy and procedures are followed. 

“The process for transfer credit requests entails a comparison of external institutional course outlines 

(course objectives and content) with EDAS course outlines. Sometimes I grant direct course-for-

course credit, sometimes non-specific EDAS 1xxx or 2xxx credit (for a course from Douglas College 

for example in ABA, for which there is no directly related EDAS course)” (A. Williams, personal 

communication, May 6, 2020).  As is the vision in KPU 2023 (Strategy 8.7), Prior Learning 

Assessment occurs for all courses with the exception of EDAS 1271 and 1371 (two practicums).   

Program’s Public Information and Community Outreach 

 Public information about EDAS is disseminated “formally” through KPU Open Houses, 

Faculty outreach endeavours; less formally, EDAS is self-promoted via word-of-mouth.  Several 

students indicated that they had heard of the program through friends and family members (Appendix 
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A). EDAS instructors participate periodically in district professional development days, as well as on 

Human Service Articulation committee as previously stated.  One faculty member sits on the Langara 

Advisory committee.  

 Squamish First Nation made an arrangement with KPU to provide the EDAS program in 

2018/2019. This was a successful partnership, taking place in North Vancouver and serving 14 

students. 

Student Demand for the Program 

 The EDAS program has consistently enjoyed robust enrolment for over a decade, typically 

with waitlists primarily for the full-time cohorts.  A second full-time cohort was added in 2009 to 

address demand and the idea of a third cohort has been under discussion although tabled at the time 

of this writing. The following will further explore these and other dynamics relating to student 

enrolment and is based on data from the October 2019 Administrative Data Report (Appendix B). It 

covers five years between 2014/15 – 2018/19 unless otherwise stated. 

 Enrolment, seat and waitlist trends.   Student and industry demand for the program has 

remained high and stable for over a decade.  EDAS course and program enrolments reflected this, 

increasing by 12% and 14%, respectively, between 2014/15 and 2018/19 academic years.   

  Waitlists are robust for the full-time group.  Over the period studied we have between 89 – 

98% of seats filled. Often seats are being offered right up to the first week of classes to waitlisted 

applicants (for example, when accepted students are withdrawing for various reasons). The part-time 

group, categorically, does not have any waitlisted students. 

 Student demographics.  Approximately 92% of EDAS FTE were female (Appendix B).  This 

is characteristic of EDAS since the onset of the program, and, is consistent with the demographic of 

EA’s in the field, where 8% of the total workforce is male (Workforce and Employment Statistics, 

2016 Census).  Without embarking on a full inquiry, the nature of the male/female ratio is consistent 

with that of education in general.  Statistics Canada identifies that 84% of elementary educators and 

59% at the secondary level are women (Statistics Canada, 2014).    

 Other noted demographics on the Administrative Data Report are those of age and 

international students.  The number of FTE’s who fall into the age 22 and under category dropped 

(while 47% are 40 or older) (Appendix B). Speculation as to why this is could include the need to 

work prior to university due to increased tuition and increased cost of living as well as interest in 

taking a “gap year.”  In addition, the age range in this field is broad and many students come to us as 
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parents seeking employment in a field that enables them to be with their children after school and in 

the summer.  

 Also, the percentage of international students remains at 0% (Appendix B).  Again, there are 

a number of plausible reasons for this relating to the job market.  Students from other countries either 

have programs like EDAS or require little to no training to do the job.  In the U.S., for example, there 

are programs available but in many states on the job training and high school equivalency are the 

only requirements for this job (Study.com, 2019).  There seems to be a dearth of research on inclusive 

education in developing countries, but the research which does exist suggests that many developing 

countries do not have the financial resources for special education teachers let alone for EAs (Price, 

2018).  

 Enrolment trends in comparison with other institutions.   Between 2013/14 and 2017/18, 

enrolment at the province’s public post-secondary EA programs was up; however, KPU’s share 

decreased by 4% (Appendix B).  This amount is negligible and could be accounted for by a number 

of different variables including increased online options (e.g. Coastal College) and/or greater student 

responsiveness to existing ones (e.g. Northern Lights College).    Nonetheless, as stated above, it is a 

trend which warrants monitoring and discussion.  

   Students’ reasons for choosing the program.  The primary reason students chose the EDAS 

program at KPU was career prospects and earning potential (72%), followed by success of program 

graduates (50%) (Appendix A).    

Summary and Recommendations: 

  The relevance of the EDAS program is hinged on the need in the community as well as 

responsiveness.   Specific recommendations include: 

 Facilitate integrated, ongoing Advisory Committee involvement with the program (e.g. annual 

meetings, ongoing consultation throughout the year, follow through on recommendations). 

 Explore enhancing alumni connections, possibly a Community of Practice or Alumni 

Association, whose purpose it would be to share comradery, resources, and possibly research 

ideas and/or initiatives.  

 Continue having a strong presence on BCHSC.  Consider hosting Articulation (KPU hasn’t 

hosted in over a decade).  

 Consider ways to become more competitive in  a market growing with private programs. One 

prominent way is to consider offering Non-Violent Crisis Intervention training (offered by 
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most private colleges). This has been requested by students for some time and provides them 

with a valuable credential to offer in their job searches.  A second way to consider is to add a 

fifth cohort, fully online with the exceptions of practicum. The latter would require an increase 

in chair release, however.  

 Increase EDAS’ profile and reputation by restoring practicum advisor visits from 2 visits to a 

minimum of 3 before the final evaluation.  

 Consider ways to address the gender imbalance in the program, such as different marketing 

strategies.  
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Chapter Three:  Quality of Curriculum Design 

Assessment of the Curriculum 

The current EDAS curriculum (see Appendix C) has been in place since 2014 when EDAS 

moved from the Faculty of Community and Health to the Faculty of Arts. School District 

representatives were consulted and annual feedback from a District Advisory Group was taken into 

consideration. The EDAS curriculum is designed around three central themes, 1) inclusion, 2) applied 

supports, and 3) learn by doing. In addition to the EDAS specific courses, the EDAS certificate 

requirements also includes one 3-credit English course. Most students undertake ENGL 1104; 

however, students have the option of completing ENGL 1100 as the English course requirement for 

the certificate. To meet the requirements of EDAS 1271 and EDAS 1371, all students complete two 

four-week, full-time practicums in K-12 schools. Students graduate with an EDAS Certificate of 34 

credits of undergraduate coursework. This certificate transfers to the B.A. program at KPU. 

The EDAS program curriculum aims to provide an exceptional learning environment attuned 

to learners, by providing them with the instruction, equipment, support, and milieu they require. The 

pedagogical emphasis is on transferable skills, including critical and reflective thinking, writing, 

group work, oral presentations, research, and professional practice. Experiential learning is an 

essential component of the program. The program is designed to provide students with the necessary 

skills and experience for professional work upon graduation. Specifically, the EDAS Program 

Competencies (bulleted below) are embedded throughout all EDAS course curricula. Theoretical 

understandings of the EDAS Program Competencies are assessed through course assessment tools, 

and applied understandings are assessed during the EDAS Program’s two in-school practicum 

placements.  

EDAS Program Competencies 

 Knowledge of inclusive practices in K-12 schools. 

 Solid understanding of person-centered practice and its applications. 

 Ability to think critically about the role of an Education Assistant in a variety of educational 

contexts and diverse student needs. 

 Ability to reflect critically about current issues, and issues of diversity, multiculturalism, and 

disability in K-12 education. 

 Ability to self-reflect on own values, beliefs, and attitudes in terms of how these may impact 

working with students with disabilities. 
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 Ability to work as part of a team. 

 Basic understanding of effective basic approaches and strategies to support K-12 students 

who have common cognitive, behavioral, communication and social emotional challenges. 

 Ability to apply appropriate and effective approaches and support strategies based on 

individual student strengths and challenges 

 Ability to apply the principles of Positive Behavior Support to support all students. 

 Knowledge of key components of Autism Spectrum disorder and ability to develop 

individualized tools for students on the Spectrum to support them academically, 

socially/emotionally, behaviorally and cognitively.  

 Understanding of how to support and facilitate communication for students to be included 

both in learning and in all aspects of school. 

 Skills and knowledge to communicate effectively, verbally and non-verbally, with both 

students and colleagues. 

 

Essential Skills 

Throughout the EDAS program, students are presented with many opportunities to develop and 

demonstrate competence across the seven skills the Ministry of Advanced Education has deemed 

essential: 

 Written communication:  papers, behavior plans, case studies, reflections. 

 Oral communication: group presentations, multiple classroom opportunities to verbally 

share responses to case studies and problem-based learning activities in class, 

communicating as a team member in practicums. 

 Group collaboration: small group work in class, group presentations, working as a team 

member in practicum settings. 

 Critical analysis: problem-based learning, case studies, reflections, analysis of assigned 

reading, videos and websites.  

 Problem resolution: case studies, problem-based learning, application of theory in 

practicum, small group work, creation of visual supports and behavior plans.  

 Learn on your own: preparation for class (e.g. watching a video, completion of short 

assignments), interviews of personnel working in schools, completion of individual 

assignments, working with children on practicum.  



Education Assistant Certificate Program Self-Study Report                                                                        26 

 

 Reading and comprehension; article and text readings, written reflections and essays, class 

discussion about readings, application of written content to case studies.  

 

 The EDAS program curriculum aligns with KPU’s Academic Plan in the following ways: 

a) Offer exceptional learning environments attuned to learners;  

b) Increase experiential learning opportunities;  

c) Define learning outcomes and methods of demonstrating student capability; and  

d) Ensure student success and well-being.  

Courses provide students to engage actively in multiple modes of learning including 

individual, group, experiential, and professional practice opportunities. Competencies of critical 

thinking, social justice and intercultural awareness are a focus in all courses. Some courses (e.g., 

EDAS 1161, EDAS 1105, EDAS 1305, EDAS 1225) utilize open educational resources in order to 

replace textbook costs and keep material current. 

Student Satisfaction with the Curriculum 

Overall, 59% of students indicate being very satisfied with the EDAS curriculum and 24% 

indicate being somewhat satisfied. Only 2% indicated being somewhat dissatisfied. Neither satisfied 

nor dissatisfied was indicated by 7% of responses and somewhat dissatisfied also received 7% of 

responses. 

The majority of students (66%) indicated being very satisfied with the relevance of the 

program curriculum to their career goals.  While 29% indicated being somewhat satisfied and 94% 

indicated being very to somewhat satisfied with the program preparing for career work (Appendix 

A). 

Faculty Satisfaction with the Curriculum 

When faculty were surveyed on their overall satisfaction with KPU’s Education Assistant 

program curriculum, the responses indicate 33% being both very satisfied and somewhat satisfied 
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respectively, 25% indicated being neutral, 8% somewhat dissatisfied. This sample set was small (12 

respondents) (Appendix D). 

Career/Further Education Preparedness 

Alumni expressed overall 89% - 96% being very/somewhat satisfied with the EDAS program 

preparing students for the work in the field. 6% indicated being somewhat dissatisfied with supports 

for students’ individual strengths and challenges, while 5% indicated dissatisfaction with effective 

approaches to common cognitive, behavioral, communication and or social emotional challenges. 

This sample set was 126 or 24% of surveys sent out (Appendix E). 

When the sector was surveyed on their satisfaction based on their experiences with students 

from the program, 20% felt students were extremely prepared for work in the field, and 55% felt 

students were very prepared. It was reported that 25% saw being somewhat prepared for work. Note 

this was a small sample set (20 respondents) (Appendix F).  

Summary and Recommendations 

Strength of Program 

Instructors are knowledgeable, supportive and able to support students to succeed.  Instructors 

are content experts within their subject areas and have relevant and current applied experiences 

working with individuals with disabilities. The importance of this first-hand knowledge to the 

learning of EDAS students was noted throughout the survey data, and was seen as central to effective 

mentorship and skill development:   

“Many of the instructors work in related fields and have shared relevant experiences 

with us, which has been enlightening. The program has encouraged me to be more 

inclusive and has changed my mindset to be more open and understanding of others 

that are different from me.” 

Further, the survey data highlighted that EDAS instructors promote caring and supportive 

learning environments where students are empowered to take risks and examine their values, beliefs, 

and behaviours: 

“How the cohorts you’re in become a family and support group. Also, the professors 

are very caring and a friend.” and “The diverse backgrounds and knowledgeability of 

our Professors really gives students a good grasp of what will be expected of us, in 
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working in the field. The different courses build on one another, to create a whole 

picture.” 

Program format and scope is well designed to meet the needs of both the Education Assistant 

profession, as well as the diverse learning needs of the EDAS students. Specifically, survey results 

highlighted the following points as strengths of the EDAS curriculum:  

● Supportive and inclusive instructors and classmates 

● Small class sizes and cohort experiences 

● Currency in the field and highly relevant course content 

“Great at teaching the importance of adapting and modifying. It’s done throughout 

almost all the class and it’s very helpful, teachers are highly knowledgeable, small 

class sizes.” 

Areas for Improvement and Inclusion 

 Overarching themes throughout all groups surveyed (student, alumni, faculty, and sector) 

collected from qualitative surveys indicated a need for increased curricular development across the 

following areas: 

● Content and skill development connected to supporting students with autism, as well as those 

who have challenging behaviours and behaviour-support needs. 

● Content and connection to the BC School system (Ministry of Education) inclusive and 

special education policies and procedures, as well as an overall deeper understanding about 

the BC K-12 curriculum.  

● Teamwork and collaboration skills. 

● A deeper understanding of, and experiences with, various technological applications and 

devices. 

● Trauma informed supports and practices in K-12 schools. 

● More connection between practicum supervisors and students through additional field 

supports. 

● Less group work throughout the courses, as a whole. 

“There is too much group work, and there are several people in our program who are 

known to get by on other people's work. There are individuals in our class that would 

not have passed the first semester had they not been carried on other people's backs. 
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This program is passing people who will be incompetent EAs. I think there needs to 

be more stringent admission requirements, so these people are screened out.” 

Further to the noted curricular content areas noted above, survey data indicated a need for flexible 

offerings of the EDAS program /course, as many students have increased personal and work demands.  

Specifically, options of online/hybrid delivery (courses/programs) would provide additional 

flexibility and access for a wider range of student needs.  

“...There was one hybrid course that was partially in class, and partially online. Since 

I lived far away from the campus, I appreciated not having to travel so much for that 

course. I also appreciated the online option for the required English course. I also 

appreciated the part time program. It allowed me to work and take some extra classes 

at the same time.” 

Summary 

The survey data highlighted the following summary points: 

 Overall, students and alumni are satisfied with the EDAS program curriculum and the 

extent to which they felt prepared for work in the field. 

 The majority of sector experts (~80%) felt that EDAS graduates were well prepared 

for the work as education assistants. 

 Survey data revealed that EDAS instructors are well trained, supportive, and inclusive. 

Further, they deliver course content that is highly relevant to the work on an education 

assistant, and EDAS class sizes are small which allow for students to have strong 

relationships with their instructors. 

 Future curriculum and program revisions could address the points highlighted above.  
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Chapter Four: Quality of Instruction Design 

 EDAS provides courses to four concurrent cohorts; each with up to 35 students.  There are 

two full-time cohorts and two part-time cohorts.  The full-time cohort classes are held on the Langley 

Campus during the Fall and Spring semesters.  Full-time weekday classes are scheduled for two hours 

and 50 minutes each.  Weekly schedules vary between two classes a day and one class a day.  The 

part-time cohort classes are on the Surrey Campus.  These are evening classes of two hours and 50 

minutes, twice a week with some Saturday full-day classes.  In any year, there is a first-year part-time 

cohort as well as a second-year part-time cohort. 

Delivery Modes 

Range of Modes 

 The EDAS program is currently delivered face to face for both full-time and part-time cohorts. 

In addition, some part-time courses have been provided in hybrid format, partially face to face and 

partially online. 

 By its very nature of providing EDAS students with the ways and means to effectively support 

school-age learners, faculty attempts to “walk the talk” in terms of delivering curriculum which is 

person-centered and inclusive. 

 EDAS faculty utilize a variety of instructional approaches to engage students. Modes of 

instruction include small and large group discussions, direct instruction, role playing, hands-on 

learning activities with an applied focus, use of video clips, informational handouts, community-

based activities, reflection and problem solving activities based on case studies, as well as guest 

speakers. 

Student satisfaction with delivery modes (n=39)  

 Participating students report being very satisfied (54%) or somewhat satisfied (38%) with the 

modes used to deliver the program  

 Participating students report being very satisfied (54%) or somewhat satisfied (33%) or 

neither satisfied nor dissatisfied (8%) with their instructor’s presentation of course material. 

 Participating students report being very satisfied (64%) or somewhat satisfied (28%) or 

neither satisfied nor dissatisfied (8%) with their instructor’s level of information about current 

developments in the discipline (Appendix A). 
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Anecdotal student comments  

Student survey comments related to the strengths of delivery modes focused on the 

interactive nature and discussion-based instruction. “I really enjoy the interactive classes where we 

have class discussions, and the creative group projects we get to do.” “I think every teacher delivered 

in a great and unique way the material for each assignments.” 

Anecdotal comments related to areas for improvement did not indicate specific themes. 

Faculty survey results related to delivery modes (n = 11) 

 Participating faculty report being very satisfied (27%) somewhat satisfied (27%) neither 

satisfied nor dissatisfied (45%) with the range of modes (classroom, lab, online, co-op, etc.) 

used to deliver the program 

 Participating faculty report being very satisfied (50 %), somewhat satisfied (20%), neither 

satisfied nor dissatisfied (10%), somewhat dissatisfied (10%), and very dissatisfied (10%) 

with instructors’ collective expertise to deliver the curriculum. 

 Participating faculty report being very satisfied (55 %), somewhat satisfied (18%), neither 

satisfied nor dissatisfied (27%) with the instructional methods that facilitate student learning. 

 Participating faculty report being very satisfied (50%), or somewhat satisfied (20%), neither 

satisfied nor dissatisfied (30%) with instructional methods that facilitate students’ progression 

through the program (Appendix D). 

Practicum 

EDAS students complete two four-week practicums, one in an elementary school and one in 

a secondary school. Full-time cohort practicums are in January/February and April/May. Part-time 

cohorts have their first practicum in year one and second in year two. Each practicum includes a two-

hour seminar at the end of the first week which students attend with their cohort. A practicum advisor 

is assigned to students. The advisor’s role is to observe students working with children, provide 

feedback to students, liaise with school staff, and provide a final written evaluation.  

 Practicum concerns expressed by EDAS practicum advisors, schools, and students include: 

 Lack of face to face contact between students and advisors. In previous years, students would 

have weekly seminars with their advisor. These would range in groups of about 5 to 15 based 

on the advisors’ caseload. 

 Lack of flexibility in evaluating students. It is currently mastery/non mastery.  
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 Lack of advisor observation time. Generally, advisors will make three school visits. 

 Need for students to create reflective logs during practicums to use during discussions with 

school mentors and advisors. 

Assessment Methods 

Range of assessment methods 

Course presentations that are provided to students at the beginning of the term outline 

assessment information.  Methods of assessing students vary based on course learning outcomes.   

In recognition of the diverse educational backgrounds and individual skill sets of EDAS 

students, a variety of assessment methods are utilized. These include the use of reflective and practical 

writing assignments, quizzes, group presentations, in-class question and response activities, and 

creation of resources which would be appropriate for use in the field.  

Wherever possible, alternative means of demonstration of the understanding of learning 

outcomes are encouraged. These include use of video, audio, and graphic presentations such as 

PowerPoint and posters. The use of conventional exams has not been the practice of the program. 

In some EDAS courses, a portion of the final grade is based on in-class participation, 

engagement, and professionalism. This portion of the final grade is based on specific criteria 

presented at the start of the course. 

Extent to which students are provided clear accurate and transparent information on how they 

will be evaluated. 

 Participating students report being very satisfied (46%) or somewhat satisfied (46%) with the 

clarity of the information received on how they would be evaluated (Appendix A).  

 Participating faculty report being very satisfied (20%) or somewhat satisfied (30%) neither 

satisfied nor dissatisfied (40%) and somewhat dissatisfied (10%) with the clarity of the 

information presented to students on how they would be evaluated (Appendix D).  

Extent to which assessment methods support the program competencies and learning outcomes. 

 Participating faculty report very satisfied (20%) somewhat satisfied (10%) neither satisfied 

nor dissatisfied (20%) and somewhat dissatisfied (40%) (Appendix D).  
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Extent to which assessment methods allow students to demonstrate their attainment of these 

competencies and learning outcomes.  

 Participating students report being very satisfied (56%) or somewhat satisfied (36%) with the 

range of assessments that let them demonstrate what they had learned (Appendix A). 

Extent to which assessment standards are consistent throughout the program.   

 Participating students report being very satisfied (49%) or somewhat satisfied (38%) with the 

consistency of assessment standards across the program (Appendix A).  

 Participating faculty report being very satisfied (18%) somewhat satisfied (18%) neither 

satisfied nor dissatisfied (36%) somewhat dissatisfied (9%) and very dissatisfied (18) with the 

consistency of assessment standards across the program (Appendix D).  

Assessment feedback from instructors. 

 Participating students report being very satisfied (54%) somewhat satisfied (28%) and neither 

satisfied nor dissatisfied (13%) with assessment feedback from instructors (Appendix A). 

Extent to which diverse student needs are accommodated 

 Recognizing the diverse academic skills and educational backgrounds of EDAS students, 

faculty adhere to the principles of Universal Design for Learning. Care is taken to present information 

and knowledge in a variety of ways, provide a range of learning activities as well as encourage 

students to explore different ways of demonstrating curricular competencies.  

 When appropriate, students are directed to the Learning Centres at Surrey and Langley 

campuses. 

 There is a standing agenda item at monthly department meetings to share any concerns 

regarding specific students. This is in addition to ongoing faculty email posts. 

The Early Alert system is utilized as needed. 

In addition, EDAS faculty work with KPU’s Accessibility Services staff to provide appropriate 

accommodations for students with individual learning challenges.  

 Participating students report being very satisfied (64%) or somewhat satisfied (28%) with the 

instructors’ ability to accommodate diverse learning styles (Appendix A).  
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Processes for ensuring the emotional and physical safety of students in the learning 

environment  

 The EDAS program strives to create a safe environment in which to learn and teach. As a 

cohort-based program, faculty take the opportunity to develop a positive and supportive community 

feel. Faculty have the time to get to know individual students, and students within a cohort quickly 

develop relationships with each other. Explicit recognition is given to the wide range of student 

backgrounds. During discussions faculty encourage participation as a means to enrich the learning of 

others and as an opportunity for students to practice voicing opinions and ideas in safe and respectful 

surroundings.   

 EDAS faculty are able to communicate quickly with security staff should a student feel 

anxious about going alone to the parking lot at night (part time cohort at Surrey). On one occasion a 

full time student at Langley campus was confronted by a local non KPU male. When this was 

reported, security staff quickly followed through and supported the student. 

 EDAS faculty encourage students who are experiencing ongoing mental health challenges to 

make use of university counselling survives.   

 Participating students report being very satisfied (62%) or somewhat satisfied (33%) with the 

processes for ensuring students’ emotional and physical safety in the learning environment 

(Appendix A).  

 Participating faculty report being very satisfied (60%), somewhat satisfied (10%) or neither 

satisfied nor dissatisfied (30%) with the processes for ensuring students’ emotional and 

physical safety in the learning environment (Appendix D). 

Experiential Learning 

Experiential learning is a key foundation of instruction throughout the EDAS program. Aside 

from two four-week practicums, faculty use full class and small group discussions, reflective 

activities, individual and group problem-solving, and assessments based on applications of course 

content. Role-playing and simulations of real-life scenarios in schools are two instructional 

approaches used in some courses.  

 Participating students report being very satisfied (67%) or somewhat satisfied (26%) with the 

opportunities for experiential learning (i.e. learning by doing) (Appendix A).  
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 Participating faculty report being very satisfied (73%) or neither satisfied nor dissatisfied 

(27%) with the opportunities for experiential learning (i.e. learning by doing) (Appendix D).  

Student Experience 

Grade Distribution 

This section is based on information from Appendix B Administrative Data Report (Exhibits 

10 and 11). 

In the years 2014/2015 to 2018/2019 the percentage of EDAS students achieving a cumulative 

grade of C or higher ranges from 97% to 100 %. In the same time periods the percentage of all Faculty 

of Arts students in undergraduate courses achieving a cumulative grade of C or higher ranges from 

77% to 79 %. 

When examining the data for cumulative grades B and above, the discrepancy becomes even 

greater. In the years 2014/2015 to 2018/2019 the percentage of EDAS students achieving a 

cumulative grade of B or higher ranges from 94% to 98%. In the same time periods the percentage 

of all Faculty of Arts students in undergraduate courses achieving a cumulative grade of B or higher 

ranges from 52% to 55 %. 

Over the last few years, there have been informal discussions regarding these differences 

including possible reasons for the discrepancies. Some faculty have expressed frustration with student 

expectations for high grades in line with grades they had achieved in other EDAS courses. The 

frustration is based on the fact that the expectations of high grades for some course work were 

unwarranted and grades were inflated. This issue requires further analysis. 

Retention and Graduation Rates 

The grade distribution data mirrors the very high graduation rate. It is rare for any student 

who has completed all EDAS course work not to graduate with a certificate. Likewise, it is rare that 

a student withdraws from the program once they have enrolled. 

Student survey comments related to instructional design as a whole: 

Student survey comments related to instructional design as a whole again focused on the 

collaborative and supportive learning environment.  
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Suggestions for improvement included less group assignments and student presentations, less 

time on communication skills, more time spent on some topics and use of online components 

(Appendix A). 

Faculty Expertise and Currency 

There are five regular faculty members (one full-time and four part-time) in addition to 

contract teaching faculty; as well as contract faculty who supervise practicums.  All EDAS faculty 

have had direct long-standing experience supporting school-age students as well as adults who have 

special needs. All faculty have experience working with education assistants in some capacity. The 

majority hold Masters degrees, one holds a PhD in special education, and others hold specialized 

degree such as post-baccalaureate diploma in special education (Appendix G).  

Faculty professional interests and study areas include social emotional learning, inclusive 

practices in schools, mental health supports, positive behaviour supports, building resiliency, social 

justice, adult education, behavior analysis, teacher/EA relationships, Universal Design for Learning, 

and brain-based learning. Faculty remain current through attendance at conferences, upgrading 

credentials, individual research projects, acting as practicum advisors (which provides valuable on 

site up to date information) and ongoing individual professional development with regards to current 

trends, priorities and practices in schools. 

In addition, faculty are committed to their own practice as instructors through ongoing 

personal professional development and team meeting discussions around effective teaching practices. 

Faculty are recruited with a deliberate attempt to build a team that shares a strong 

philosophical framework of an inclusive and person-centered approach to student success. 

Student survey comments related to faculty expertise and currency. 

Anecdotally, students highlighted the experience and knowledge of faculty:  

“The diverse backgrounds and knowledgeability of our Professors really gives a student a 

good grasp of what will be expected of us, in working in the field. The different courses build on one 

another, to create a whole picture.” “One strength is the teachers, they are obviously well educated, 

informed, and want to assist in any way possible” (Appendix A).  
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Faculty survey comments related to instructional design in general:  

             Faculty highlighted how the small size of the regular faculty group allowed for easy 

communication and sharing of ideas. The topic of grade inflation and consistent evaluation standards 

was mentioned as was the need for revamping the practicum evaluation process. Consideration of 

online options was also raised (Appendix D). 

Alumni survey comments related to instructional design in general. 

           Again, comments from past students focused on the person-centred community feel of 

instruction.  

          “Most of the classes were very discussion based which was very helpful as we got to discuss 

our own experiences and reflect. Most of the instructors did a VERY good job of letting us learn by 

doing which was very important for me as it is how I learn best, and really prepares you for the 

work you will be doing. The professors were very understanding and very open which made it so 

much easier to learn from them.” 

Suggestions for improvement included reduce content overload, length of Saturday all-day classes 

(for the part-time cohort), greater use of guest speakers and reduction of workload (Appendix E). 

Summary and Recommendations 

EDAS faculty are committed to providing high-level and student-focused teaching and learning 

methodologies in a safe and supportive classroom environment. Overall, based on student and alumni 

survey responses, there was strong satisfaction with the instructional experience. There was, however, 

less resounding agreement from faculty. Continued review and updating of instructional and 

assessment practices are recommended. It was of interest that student/alumni comments both pointed 

out the strengths and relative downsides to group projects and presentations. This may be an area of 

further exploration. 

An in depth analysis of assessment standards and evaluation in all courses and particularly during 

practicum is highly recommended.   
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Chapter 5. Quality of Services, Resources and Facilities 

Description of Program Resources, Services and Facilities: 

EDAS students receive instruction at two campuses: Langley (2 full-time cohorts lasting two 

semesters, from Sept. to May) and Surrey (1 part-time cohort of four semesters duration, from 

September to May for both years 1 and 2). 

Langley campus has two dedicated classrooms (2005 & 2040) for EDAS students, and both 

include a computer with overhead projector (this equipment was one of the recommendations from 

the last program review). Langley campus students make themselves as comfortable as possible in 

the dedicated classrooms; they bring kettles, cushions for the hard plastic chairs, and they use the 

shelves and cabinets to store assignments-in-progress, etc.  

The location of Surrey campus classrooms can vary from semester to semester, and in some 

cases within the semester (which can cause confusion). 

EDAS students are able to use services available at all five campuses (Langley, Surrey, Civic 

Plaza, Cloverdale, and Richmond). A few EDAS courses are normally offered partially online. (At 

the time of writing this report, all EDAS courses are being delivered online due to the pandemic.) 

Students and faculty in the Education Assistant program have access to a variety of resources, services 

and facilities, listed below: 

Academic Advising Library 

 

Accessibility Services 

 

Multi-Faith Centre 

 

Assessment and Testing Services 

 

Paid parking 

 

Cafeteria 

 

Sport & Recreation 

 

Career Services 

 

Student Awards and Financial Assistance 

 

Co-operative Education 

 

Student Rights and Responsibilities 

 

Counselling 

 

Student Association 

 

Indigenous Services for Students 

 

Student Clubs 

 

Inter-campus shuttle service 

 

Tim Hortons 

 

IT (Information Technology) support 

 

Volunteer opportunities (off-campus and 

on-campus). 

 

Learning Centres (tutoring, online 

resources, study space, computers) 

Wi-Fi on campus 
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Student Satisfaction with Program Resources, Services and Facilities: 

One student wrote: “I think the program provides a good quantity of services resources and 

facilities for the students.” And another student observed, “Any time I need help or want to use these 

services I do not have any problem.” 

Regarding library services, EDAS students anecdotally reported: “the library is one of the best 

places that help me in this program.” And “the library opening at 8am is great, because it has a printing 

area which helps those who do not have the opportunity to do it at home.” Also, “the library [Surrey?] 

is beautiful and arranged perfectly for whatever type of work you are doing.  And the hours are really 

flexible.” 

Regarding library-related survey questions, 22% of students were somewhat and 53% were 

very satisfied with “librarian support for program-related research,” with similar results for the 

library’s “online resources.”  Two students were “very dissatisfied” with “print periodicals, journals, 

etc.”  Three students were “somewhat,” and one student was “very dissatisfied” with “books.” 

Regarding Learning Centre services, most students reported “neither satisfied nor 

dissatisfied” (46%), while 35% were “very satisfied,” and 14% “somewhat satisfied.” One student 

was “very dissatisfied,” and one was “somewhat dissatisfied.” There were no anecdotal comments 

from students regarding the learning centre.  

One student observed that “the bathrooms need updating in Fir. The graffiti and damage and 

general cleanliness sucks.”  Another student requested that, “washrooms should be kept cleaner and 

available at all times.” Two students requested more food options besides Tim Hortons on weekends 

and evenings (Surrey campus) (Appendix A).  

Faculty Satisfaction with Program Resources, Services and Facilities: 

Anecdotally, “the program assistant” was identified as a strength, as were “e-print services” 

and “the availability of dedicated classrooms.” Faculty survey responses indicated that the main 

strengths are the library and general support services for students, (e.g., counseling, advising, finance, 

career).  

Regarding areas for improvement, one faculty wrote, “better seating is imperative on the 

Langley campus in rooms 2005 and 2040, hard plastic chairs are not healthy for backs nor tenable 

any longer.” The survey results found that one faculty was “somewhat dissatisfied” with places for 

students to do group or individual work. 

Regarding library services, EDAS faculty made no anecdotal comments about library services 

regarding either strengths or needs. The trend was for faculty to select “neither satisfied nor 
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dissatisfied” as their choice for most library-related questions. Faculty reported no “very dissatisfied” 

ratings, and one “somewhat dissatisfied” rating (“availability of audio-visual and computer 

equipment”). 

There were no anecdotal comments from EDAS faculty regarding the Learning Centre 

services.  Five of eleven faculty were “very satisfied,” while two were somewhat satisfied,” and one 

faculty had no opinion either way. Three faculty were “somewhat dissatisfied” with the services 

(Appendix D).  

Summary and Recommendations: 

Three (9%) EDAS students were concerned about the availability of print information in the 

library. Note that the EDAS librarian regularly reminds all EDAS faculty via email to order resources, 

so this issue rests with EDAS faculty. It is recommended that the EDAS faculty consider this issue at 

a Department meeting. Two EDAS students who attended classes in Fir building on Surrey campus 

in the evenings and on weekends had concerns about washroom maintenance and cleanliness. That 

information should be forwarded to the appropriate KPU department. Two students would prefer 

more options for food choices on Surrey campus during weekends and evenings. Again, that 

information should be forwarded as appropriate.  

The issue of hard plastic chairs for student seating in classrooms 2005 and 2040 on Langley 

campus has been an ongoing issue for years. It is recommended that since EDAS students sit all day 

long, five days/week in the chairs, more comfortable chairs need to be provided. The concomitant 

issue of space (chair size) should be explored at the same time as chair comfort, because there is 

limited space to expand in the two Langley campus classrooms. Note that EDAS students on Surrey 

campus enjoy more comfortable chairs, as well as tables that move easily and quietly because they 

are mounted on wheels. When the tables in 2005 and 2040 are updated, it is recommended that small-

sized tables be used, for maximum configuration flexibility. 

Although the data suggested that most faculty are satisfied with the learning centre, it could 

be useful to explore what concerned the three who were “somewhat dissatisfied.” This topic should 

be discussed at an EDAS department meeting, and information forwarded as appropriate. 
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Chapter Six: Conclusions and Recommendations 

 “… this program is one of a kind and amazing. Being in this field and seeing other employees 

who take the 5-month program or other schools [who] are almost incapable of doing their 

jobs. I spent my year being taught by the best staff you have and have knowledge for a 

lifetime.” (Student Survey) 

 The EDAS program’s primary strengths appear to reside in the area of student experience.  

The instruction is highly regarded: field knowledge and expertise of instructors, Universal Design for 

Learning, sense of community – these have continued since the last program review. Additionally, 

small class sizes and program currency emerged as reasons for student and alumni satisfaction across 

the surveys.  Furthermore, 33% of the student respondents indicate that they came to the program on 

the recommendation of family and friends, which suggests a significant level of general satisfaction 

with the program in the community and in schools.  Respondents from the discipline seem largely 

satisfied with the expertise of EDAS graduates.  

 Currency and efficacy of curriculum is always up for discussion, as the surveys demonstrate. 

Faculty responses indicate mixed perspectives on some course content, the currency of which is being 

addressed in course outline review process which is underway in 2021.  Of particular note is 

coursework around Behavior Support and Autism. Approximately 64% of alumni indicate that they 

are somewhat or very satisfied with the training they received in these areas while 94 % of 

respondents in the field survey and 95% of students indicated that they were somewhat or very 

satisfied with training.  One faculty indicated that ABA shouldn’t be the only thing taught in the 

behavior course while, in fact, no ABA is taught in the behavior course but only in the Autism course, 

indicating a possible lack of understanding among faculty of what others teach.  The behavior course 

is up for review, and will continue to reflect evidence-based practice in the field of education. 

 Secondly, practicum garnered many responses in all four surveys.  Specifically, the length of 

practicum (some want it longer) and the amount of time spent by advisors at the practicum site, 

reduced a few years ago due to cutbacks, is seemingly an issue in the field. Advisors are only required 

to have two site visits and a third to hold a final evaluation meeting. According to field surveys, this 

is not sufficient.  School support teams and students need to see practicum advisors more often.  

 There are recommendations related to student readiness, both for program rigor and in terms 

of their ability to be competent EAs. Specifically, admission requirements require review, given the 

student, alumni and discipline surveys observation that some students either are not ready or seem to 
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not have aptitude for the role of the EA. This suggests that a readiness screening process should be 

considered. This is standard in some peer programs (e.g. Douglas College).   

 On a related note, EDAS assessment practices require review as high grades (in the A range) 

are far above the Arts average, according to data. There is a perception among some students, faculty 

and alumni that many students get grades they do not deserve. Both faculty and alumni express the 

perception that, as one alumnus puts it, “Anyone could come and leave with good grades.”  One 

faculty states that students expect high grades and “complain bitterly” when they don’t get them.  

While many in the field survey indicated a high degree of satisfaction with EDAS graduates, their 

experience is apparently mixed. One respondent indicated that her experience with graduates and 

students is “50/50; for this reason, I doubt the consistency of the program” (field survey).   As 

identified in previous chapters, this has been a topic of discussion for some time and will continue to 

be, as indicated in the faculty survey. 

 The data also indicated that there is an appetite for more flexible delivery, possibly a hybrid 

or fully online cohort, with more students needing to work while going to school.  Covid has 

necessitated online learning, so there has been an opportunity for a “trial run”.  More discussion will 

ensue. 

 In terms of connection, there appears to be a will on the part of alumni to have greater 

connection with the program and each other.  Also, ensuring that contact with the Advisory 

Committee is robust both through meetings and contact/consultation throughout the year.  With 

regard to the BC Human Service Articulation Committee, EDAS may want to enhance involvement 

by offering to host a meeting (it has been over a decade since we hosted).  

 With regard to facilities, there are three main recommendations: better seating in rooms 

L2040, and L2005, with smaller tables (as per Surrey campus).  Some part-time students asked for 

cleaner washrooms on Surrey campus for the evening classes, as well as more food options on Surrey 

campus for evening and weekends.  
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Chapter Seven: Responses from the Dean/Associate Dean 

Program Overview 

What do you see as the program’s greatest accomplishments over the last 5 years?   

Over the past 5 years the EDAS program has remained current with the changing needs of the 

profession, and faculty have recently streamlined their courses and adjusted course credit weightings, 

bringing these in alignment with EA programs at other post-secondary institutions.  As well, the 

department has actively engaged in searches for a variety of key faculty positions in the credential 

including practicum advisors. Special mention must be made of the department’s response to the 

pandemic, including their pivot to online delivery and also their creation of an online orientation and 

practicum. During the 2019/2020 academic year, the department also ran a successful cohort through 

a partnership with the Squamish First Nation. 

Does the program adequately fulfill the purpose for which it was intended? If not, how can it be 

improved? 

The EDAS certificate program prepares students to become EAs in a variety of school settings, 

predominantly in the Lower Mainland. Students are typically able to complete the program and 

immediately enter the workforce. 

How does the program’s curriculum support the following: 

 graduates’ pursuit of meaningful employment and further education 

 the viability and continued development of the program 

 

The EDAS program is designed so that students will be well prepared to enter the workforce as EAs.  

Either directly after completing the program or more typically after a few years of work, EDAS 

graduates may ladder their EDAS certificate into a Bachelor’s degree (e.g, KPU’s BAGS) or enter 

the Professional Linking Program (PLP) program at SFU to become a teacher. 

 

The EDAS program continues to be viable.  Interest in the program and enrolments remain strong.  

The department has done an excellent job of adapting their program to the evolving needs of the EA 

profession and we have every confidence they will continue to do so. 

What challenges and opportunities for growth should the program consider based on the following? 

 student demand (past, present and future) 

 comparable programs at competing institutions 

 trends and changing contexts in the discipline/sector 

 

Although a number of school districts and private colleges have developed their own EA programs, 

KPU’s EDAS certificate is well recognized across the sector for their graduates’ high level of 

preparation for the EA position and hence enrolments remain strong. The part-time program tends to 

have less than full enrolments, which suggests the department may want to consider ways to 

strengthen and widen its appeal to potential students.   
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What plans (departmental, faculty and institutional) are in place for program growth and 

development? 

With the success of the online pivot, we support the department to consider offering an online cohort, 

perhaps by changing their part-time cohort to online or hybrid. Also, given the department’s 

successful experience in delivering the program with the Squamish First Nation, we wonder if there 

are more opportunities for working with Indigenous Communities.  We have explored with the 

department and a few school districts the idea of offering the EDAS certificate as part of our dual-

credit high school offerings, but so far school districts have not responded with interest.  

What resources, institutional support, and/or external support would help address the program’s 

plans for growth and development? 

The department is often challenged to find school placements for students, particularly in local school 

districts.  This of course has been exacerbated by the pandemic.  A few years ago the Dean’s Office 

met with school district personnel in the Surrey School District to discuss the need for placements, 

and it appears it is time to do so again.  As well, the PAC will help to reaffirm these important 

relationships. 

Collectively, what qualifications and other human resources are required so the program will be able 

to make the changes required to improve and remain current? 

We are pleased that we have been able to provide the department with considerable supports and 

resources through a shared departmental assistant, a shared practicum support person, and an 

associate dean who specifically works with EDAS, as well as other departments.  We have also 

provided course release for a chair and a practicum coordinator.  These supports will continue. The 

department may also want to consider organizing professional development activities (such as a guest 

speaker or in-house workshop as part of an annual departmental retreat) to help maintain their own 

currency and that of the program. 

What areas should the program focus on for the short range (< 6 months), mid-range (6 mo. – 2 

years), and long range (>2 years) program directions and improvement? 

Short range:  reinstate the PAC; develop a marketing plan in conjunction with the Dean’s office to 

attract more male students and part-time students; work with the Dean’s Office and HR to address 

team dynamics (this was postponed due to the pandemic). 

Mid-range: develop a strategy for addressing grade inflation (work with Teaching and Learning); 

plan and hold a conference, including alumni participation; develop a plan for engaging with 

alumni; consider moving the part-time program online to allow for more flexibility; develop and 

offer a course that is outside of the EDAS program and offered to the larger KPU student 

community, such as a course on autism. 

Long range: consult with KPU International to explore the possibility of developing a two-year 

program to attract international students; explore if the part-time program has enough credits to 

meet the requirements of international students; engage with Indigenous communities to consider 

offering the program; remain current. 
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External Connections and Support 

How could the program improve its connections with external groups (e.g. the discipline/sector, high 

schools, alumni, professional associations, other institutions)? 

The EDAS program has previously had a strong, engaged PAC, and we will support the reinstatement 

of the PAC. The Dean’s Office now has dedicated human resources to help with PACS which the 

department can certainly avail itself of. 

Final Comments 

What else do you think is important to add about the program that is not covered in the previous 

questions?   

We are pleased with the increasing integration of the EDAS faculty into the Faculty of Arts – for 

example, not only do EDAS faculty sit on ARTS-wide committees, an EDAS faculty member chairs 

one of the committees. We encourage the department to share their research, scholarship, and 

knowledge with the university through the development of an EDAS-focused conference as well as 

the development and offering of a course open to all KPU students. 
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Appendices 

Provided in a separate document.  
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The EDAS faculty appreciates the support of all respondents to the surveys in the writing of this 

report, Melike Kinik-Dicleli and her support staff in addition to those who conducted the surveys and 

Dean Diane Purvey.  
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Appendix A: STUDENT SURVEY RESULTS and COMMENTS 
The student survey was sent to 137 Education Assistant program students. A total of 46 students 

responded. The response rate is 34%.  

Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 
 
Which of the following sources of information did you use to learn about KPU's Education Assistant 
program? Please select all that apply. 
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Answer % Count 

KPU’s Education Assistant program website 50% 23 

KPU's Education Assistant program Information Session 35% 16 

Other (Please specify) 22% 10 

High school teachers/counsellors 15% 7 

KPU’s online Academic Calendar (with information about the Education Assistant 

program, courses, schedules, deadlines, etc.) 
13% 6 

My visit to KPU 11% 5 

KPU Educational Advising 11% 5 

Other contact with KPU representative(s), including faculty and students 9% 4 

Program advertising (including pamphlets) 7% 3 

BC Education Planner website 7% 3 

Social media 2% 1 

BC Transfer Guide website 0% 0 

KPU open house or events 0% 0 

Visit by KPU representative to my high school 0% 0 

Total 100% 46 

 

Q1_13_TEXT - Other (Please specify) 

Friends who have taken the program and recommended it 

Squamish Nation 

Through friends who have taken the program 

My mother told me about it 

A friend who is an EA.  She recommended a different program.  I was impressed by KPUs reputation 

and attended an information session 

A friend of mine did her course in KPU 

Recommendation from family member that had taken the program previously. 

Heard about it by ear (my mom talked to people who were in it) 

Friends that took the course prior 

Squamish nation trades center 
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2 - How useful were each of these sources of information?

 

 



 
Education Assistant Certificate Program Self-Study Report Appendices                                                                6 

# Question 

Not at 

all 

useful 

Somewhat 

useful 

Very 

useful 
Essential Total 

1 BC Education Planner website 0% 33% 67% 0% 3 

2 BC Transfer Guide website 0% 0% 0% 0% 0 

3 Program advertising (including pamphlets) 0% 33% 33% 33% 3 

4 Social media 0% 0% 100% 0% 1 

5 KPU's Education Assistant program website 9% 30% 43% 17% 23 

6 

KPU's online Academic Calendar (with 

information about the Education Assistant 

program, courses, schedules, deadlines, 

etc.) 

0% 17% 50% 33% 6 

7 KPU open house or events 0% 0% 0% 0% 0 

8 KPU Educational Advising 0% 40% 20% 40% 5 

9 
KPU's Education Assistant program 

Information Session 
0% 13% 44% 44% 16 

10 My visit to KPU 0% 40% 40% 20% 5 

11 
Visit by KPU representative to my high 

school 
0% 0% 0% 0% 0 

12 
Other contact with KPU representative(s), 

including faculty and students 
0% 50% 25% 25% 4 

13 High school teachers/counsellors 14% 43% 14% 29% 7 

14 Other (Please specify) 0% 0% 80% 20% 10 
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3. - Which of the following influenced your decision to enroll in KPU's Education Assistant program? 

Please select all that apply.
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Answer % Count 

Career prospects/earning potential 72% 33 

Success of program graduates 50% 23 

Reputation of program 46% 21 

Qualifications for programs of advanced study (i.e. teaching) 43% 20 

Small class size 35% 16 

Family/friends in the same program 33% 15 

Cost of tuition 30% 14 

Recommendations from family/friends 30% 14 

Program’s connections to the discipline/sector 24% 11 

Program admission requirements 24% 11 

Recommendations from professionals in the discipline/sector 20% 9 

Level of credential offered 20% 9 

Ease of transfer from/into other institutions 17% 8 

Reputation of instructors 13% 6 

Range of program resources and services 7% 3 

Recommendations from high school teachers 7% 3 

Other (Please specify) 7% 3 

Total 100% 46 

 

Q3_18_TEXT - Other (Please specify) 

Near to my home 

part time program offered 

credits are transferable towards a BA in psychology 
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4 - How important was each of the following in your decision to enroll in KPU's Education Assistant 

program?
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# Question 
Not at all 

important 

Somewhat 

important 

Very 

important 
Essential Total 

1 Career prospects/earning potential 0% 9% 59% 31% 32 

2 Cost of tuition 0% 8% 46% 46% 13 

3 
Ease of transfer from/into other 

institutions 
0% 25% 25% 50% 8 

4 Family/friends in the same program 14% 43% 36% 7% 14 

5 Level of credential offered 0% 0% 50% 50% 8 

6 Program admission requirements 9% 9% 45% 36% 11 

7 
Program’s connections to the 

discipline/sector 
0% 18% 45% 36% 11 

8 
Qualifications for programs of 

advanced study (i.e. teaching) 
0% 15% 45% 40% 20 

9 
Range of program resources and 

services 
0% 0% 67% 33% 3 

10 Recommendations from family/friends 0% 14% 71% 14% 14 

11 
Recommendations from high school 

teachers 
0% 0% 67% 33% 3 
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12 
Recommendations from professionals 

in the discipline/sector 
0% 11% 78% 11% 9 

13 Reputation of instructors 0% 0% 67% 33% 6 

14 Reputation of program 0% 5% 52% 43% 21 

15 Small class size 0% 13% 50% 38% 16 

16 Success of program graduates 0% 5% 55% 41% 22 

17 Other (Please specify) 0% 0% 0% 100% 3 

 

5 - Thinking of KPU's Education Assistant program as a whole, how satisfied are you with the 

following? 
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# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Relevance of program 

curriculum to my 

career goals 

0% 2% 2% 42% 53% 43 

2 

Prerequisites that 

prepare me for more 

advanced courses 

0% 10% 12% 38% 40% 42 

3 

Level of ability 

required to succeed in 

the program 

5% 7% 12% 21% 56% 43 

4 
Range of courses 

offered each term 
0% 7% 12% 26% 56% 43 

5 

The preparation I am 

receiving to achieve 

the career I want 

0% 7% 0% 37% 56% 43 
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6 - How satisfied are you with the way KPU's Education Assistant program is preparing you to do the 

following? 
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Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

Knowledge of inclusive practices in 

K-12 schools 
0% 0% 0% 30% 70% 43 

Solid understanding of person-

centered practice and its 

applications 

0% 0% 2% 26% 72% 43 

Ability to think critically about the 

role of an Education Assistant in a 

variety of educational contexts and 

diverse student needs 

2% 2% 0% 19% 77% 43 

Ability to reflect critically about 

current issues, and issues of 

diversity, multiculturalism, and 

disability in K-12 education 

0% 7% 0% 33% 60% 42 

Ability to self-reflect on own values, 

beliefs, and attitudes in terms of 
0% 5% 2% 23% 70% 43 
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how these may impact working with 

students with disabilities 

Ability to work as part of a team 2% 0% 5% 26% 67% 43 

Basic understanding of effective 

basic approaches and strategies to 

support K-12 students who have 

common cognitive, behavioral, 

communication and social emotional 

challenges 

0% 2% 5% 28% 65% 43 

Ability to apply appropriate and 

effective approaches and support 

strategies based on individual 

student strengths and challenges 

0% 0% 5% 35% 60% 43 

Ability to apply the principles of 

Positive Behavior Support to support 

all students 

0% 0% 5% 30% 65% 43 

Knowledge of key components of 

Autism Spectrum disorder and ability 

to develop individualized tools for 

students on the Spectrum to support 

them academically, 

socially/emotionally, behaviorally 

and cognitively 

0% 5% 14% 28% 53% 43 

Understanding of how to support 

and facilitate communication for 

students to be included both in 

learning and in all aspects of school 

0% 2% 7% 33% 58% 43 

Skills and knowledge to 

communicate effectively, verbally 

and non-verbally, with both students 

and colleagues 

0% 2% 2% 44% 51% 43 
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7 - How satisfied are you with the way KPU’s Education Assistant program is helping you develop the 

following skills? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 Written communication 2% 5% 10% 29% 54% 41 

2 Oral communication 0% 2% 12% 32% 54% 41 

3 Group collaboration 2% 2% 2% 39% 54% 41 

4 Critical analysis 0% 0% 10% 29% 61% 41 

5 Problem resolution 0% 0% 15% 29% 56% 41 
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6 Learn on your own 0% 2% 5% 32% 61% 41 

7 
Reading and 

comprehension 
0% 0% 15% 32% 54% 41 

 

8 - Overall, how satisfied are you with KPU's Education Assistant program curriculum? 

 

 

# Overall, how satisfied are you with KPU's Education Assistant program curriculum? Percentage 

1 Very dissatisfied 2% 

2 Somewhat dissatisfied 7% 

3 Neither satisfied nor dissatisfied 7% 

4 Somewhat satisfied 24% 

5 Very satisfied 59% 

 Total 41 

9a - Thinking of KPU’s Education Assistant program's curriculum as a whole, please highlight the 

strengths of the program. 

Great and teaching the importance of adapting and modifying.  It’s done throughout almost all the class and 

it’s very helpful Teachers are highly knowledge Small class sizes 

I love the connection I made to other students in my cohort. I like the openness of the instructors. 

[Instructor Names Redacted] rocked!   I was very happy to have [Instructor Names Redacted] as teachers as 

well! They did awesome for first time in the program! 

the program curriculum is well developed and it targets the most essential topics that enhance students 

performances. it makes inform of the students in the areas of disciplines theories and best practices related 

to the child development. 

All courses about autism and people with a disability that I learned in this program, help me to be a useful 

EA. Now I know how to deal with these students and use appropriate behavior. 

The curriculum covers the majority of the information need it to ensure the success of the students. 
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reflective lectures group and individual assignments- a great way to gather information 

I one strength is the teachers, they are obviously well educated, informed, and want to assist in any way 

possible 

Good information that will be useful as an EA 

[Course Names Redacted] were some of the most beneficial courses for preparing me with practical 

knowledge to support students. 

In class discussions and practical information 

[Instructor Name Redacted]’s classes teach us realistic and helpful strategies that I feel that I will use the 

most as I begin my career 

Many of the instructors work in related fields and have share relevant experiences with us, which has been 

enlightening. The program has encouraged me to be more inclusive and has changed my mindset to be more 

open and understanding of others that are different from me. 

There is a lot to offer, whether it be focusing on positive behaviour reinforcement, learning strategies for 

diverse learners or team-building communication skills. 

Some of the strengths include [Course Name Redacted] teaching visuals and both of [Instructor Names 

Redacted]'s classes, I find myself using and referring back to his classes often during practicum and even day 

to day activities 

The curriculum is fantastic.  As a student, mother and girl guide leader, I have learned and benefited from the 

curriculum. 

Good assignments, good balance of types of tasks given. I see why it's good to do group projects as some 

need practice working with other personalities therefore, its good practice. both semester's instructors are 

wonderful people with unique teaching styles, they each add something different to our curriculum but it all 

connects. I already feel prepared to work. I loved practicum too, the principle told my adviser that she & the 

staff thought of me as one of their staff and gave me a big hug on my last day (that was nice as I felt very 

welcomed, and like a part of their team :) 

How the cohorts you’re in become a family and support group. Also, the professors are very caring and a 

friend. 

[Instructor Names Redacted] were the most important elements of the program.  They made everything 

relevant and real life based 

Talking to student from other programs the opportunity to go to both elementary and high school. Our 

program was run different so we had positive behaviour support before we went on first practicum. The 

[Course Names Redacted] were also very beneficial for a plethora of reasons. 
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Education Assistants provide support for youth across the education system, including early childhood, 

elementary, or secondary schools. This program allows me to observe children and see how the concepts 

that I learn apply in real life.”  I think there are several strengths that I would highlight: First, I use multiple 

kinds of resources in my courses, including oral (guest speakers from the community), audio (recordings of 

songs or spoken native language texts), visual (video) and written (native language texts). I believe that the 

use of a variety of resources exposes students to the depth and variety of cultural expressions and 

perspectives that exist for all the students. It also helps to reach students with different learning styles. 

Second, given the subject of my courses, cultural relevancy is the primary focus of everything I cover. Even 

with that as a given, I emphasize for my students how the various aspects of their native culture – values, 

beliefs, philosophy, behaviors, etc. – continue to be significant and relevant in the world in which we live, 

and how they can implement these cultural ideals in practical ways in their everyday lives. The students 

seem to really appreciate this and I know from hearsay that it is generating positive discussion outside of the 

college setting. Third, the essay questions I design for my students are carefully crafted to get them to think 

critically about the topics we have covered, as well as thinking about those topics on a practical, and 

personal, level.  The staff is dedicated and thoughtful. For all these reasons, I am proud to be a graduate of 

KPU." 

The diverse backgrounds and knowledgeability of our Professors really gives a students a good grasp of what 

will be expected of us, in working in the field. The different courses build on one another, to create a whole 

picture. 

The class dynamic, the caring professors, the interactive seminar-style classes (as opposed to lecture based 

classes), the group projects, and the omission of exams. 

The visual supports offered by this program, to implement in classrooms 

9b - Thinking of KPU’s Education Assistant program's curriculum as a whole, please highlight the areas 

for improvement. 

I wish the amount of work reflected better on the credits the course is worth. I find myself doing the same 

amount of work or more for a class with half the credits of another. 

I don’t believe we need 2 classes based on communication with others and we should be able to challenge 

practicum placement if we are already working in the field 

I think the program's curriculum covers all the main things needed for the field. 

My interpersonal communication becomes strong. my knowledge about all kids with disability improve. 

The curriculum is extensive and the time given to teach it's not enough.  Sometimes there are wholes that 

are not cover and that students might need in the field. 

some courses need to have more quizzes flexibility into the schedule 
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I think the classes around how to communicate and deal with conflicts could be reduced to one semester. 

And it be replaced with more ABA training, or with programs that teachers and EA's complete in the field 

during their Pro D Days.  I feel like there was valuable class time wasted because we presented our 

presentations. I feel like if the teachers want presentations, we could create a video, post it on moodle and 

within a discussion page so if others wanted to watch they could in their own time. 

Don't have any complaints 

[Course Names Redacted] seem to be less practical. I found I was paying to learn about communication skills 

that are common sense. What more, when KPU shut down because of COVID-19, all of my other courses kept 

running and we kept learning more material. However, [Course Name Redacted] did not; we've received no 

more new material, which is quite concerning to me because I now realize that this class was a waste of our 

time and money. 

There is too much group work, and there are several people in our program who are known to get by on 

other people's work. There are individuals in our class that would not have passed the first semester had 

they not been carried on other people's backs. This program is passing people who will be incompetent EAs. I 

think there needs to be more stringent admission requirements, so these people are screened out. 

More hands-on learning between classmates during class 

Effective ways to work inclusion into your classrooms  I have also used the UDL for my girl guide unit when 

teaching  program work and getting the girls to work on activities.  [Course Name Redacted] has helped me 

form bonds with my introverted tween girls and positive behaviour support has given me tools to deal with 

challenging behaviour with my students 

As of recently, I'm disappointed in one of my Professors. He discussed concerns that he had for me in front of 

the whole class which made me feel embarrassed, disrespected, and uneasy. I feel that student 

confidentiality was broken but i didn't complain because i just want to get this over and done with as we are 

almost finished. Other than that, I have enjoyed all the other courses and people here at KPU. Perhaps 

"remind" instructors the importance of addressing concerns to their students in a safe place / appropriate 

fashion / in privacy to not breech confidentiality rather than In front of everybody which is also 

unprofessional. 

Some material should be allowed to complete online. 

Aba certification was not by poplard so it is not recognized by all districts.  I wish the program was offered at 

Langley as well.  Not violent crisis intervention should be involved.  More hands on work with children 

required.   This is not a degree that you can learn from a textbook. 

We were a pilot project for a class, in order to fully understand university level material you need time to 

digest it. The quick paced course we had done was great for what it was but some students were not ready 
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for that level of learning. This is not Kwantlen fault but the trade center not clearly stating expectations of 

this academic course. 

I didn't find any weaknesses in this program. 

All of [Instructor Name Redacted]'s [Course Name Redacted] classes felt like huge wastes of time and felt as 

though they were added as filler 

In the first semester, there was a lot of group work. It seemed that some students did less work, but received 

the same grade as the rest of their group. Maybe they would not have passed the first semester if they had 

to do more individual projects. [Course Names Redacted] has focused mainly on grammar. I was hoping for 

more relevant material in relation to being an Education Assistant. 

Have the practicum seminar at the beginning of the course rather than at the end 

More in class teaching on how to handle situations in class. More in class scenarios. 

 

10 - Thinking of how the program is delivered, how satisfied are you with the following? 
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# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

The mode (classroom, lab, 

online, co-op, etc.) used to 

deliver the program 

0% 3% 5% 38% 54% 39 

2 

My instructors’ ability to 

accommodate diverse 

learning styles 

0% 3% 5% 28% 64% 39 

3 

Opportunities for experiential 

learning (i.e. learning by 

doing and reflecting) 

0% 3% 5% 26% 67% 39 

4 

Processes for ensuring 

students’ emotional and 

physical safety in the learning 

environment 

0% 0% 5% 33% 62% 39 
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11 - Thinking of how learning is assessed in the program as a whole, how satisfied are you with the 

following? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

The clarity of the 

information I receive on 

how I will be evaluated 

0% 3% 8% 44% 46% 39 

2 

The range of assessments 

that let me demonstrate 

what I have learned 

0% 3% 5% 36% 56% 39 
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3 

The consistency of 

assessment standards 

throughout the program 

0% 5% 8% 38% 49% 39 

4 
The feedback my 

instructors provide 
0% 5% 13% 28% 54% 39 

 

12 - Thinking of the instruction you have received throughout the program, how satisfied are you with 

the following? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 
My instructors’ presentation 

of course material 
0% 5% 8% 33% 54% 39 

2 

My instructors’ level of 

information about current 

developments in the 

discipline/sector 

0% 0% 8% 28% 64% 39 
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13 - Overall, how satisfied are you with the instruction you have received in KPU's Education Assistant 

program? 

 

 

# 
Overall, how satisfied are you with the instruction you have received in KPU's 

Education Assistant program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 3% 

3 Neither satisfied nor dissatisfied 8% 

4 Somewhat satisfied 29% 

5 Very satisfied 61% 

 Total 38 

 

14a - Thinking of how instruction is delivered across the program as a whole, please highlight the 

strengths of the program. 

Lots of discussion time. 

The instruction as a whole across the program was well delivered. The structure of the material and the 

information  was well organized and investigated by each teacher. 

I learned lots of information from my instructions that can help me in my future job. 

As a program, is a very complete instruction. Touch base in every aspect need it to help in a classroom. 

What the instructors talked about what supported by the information we found or what was in the books. 

They are willing to admit when they don't know something and will found out the information What they 

instruct about is useful information 

I like how all the instructors included us in conversation and were very helpful 

Instruction is very thorough and allows for lots of questions and discussion from students throughout 

There has never been a dull moment in any of my classes. The instructors creatively deliver the material 

using a wide range of methods to support everyone’s learning style 
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The program is very good in general. I leaned more about inclusion and improving communication skills and 

lots of other things 

Being understanding of all the questions asked by the student. 

[Instructor Names Redacted] were the stengths 

[Instructor Names Redacted] 

All the instructors are outstanding who explains demonstrates and inspires. All the instructor loves learning is 

patient and caring that all can learn too. They all are very friendly and helpful. They all are accessible, 

approachable and give wise counsel when requested. 

I really enjoy the interactive classes where we have class discussions, and the creative group projects we get 

to do. 

very good profs, good communication skills with students. 

14b - Thinking of how instruction is delivered across the program as a whole, please highlight the 

areas for improvement. 

I think we could reinstate the field trips that I heard about from previous students. 

I think every teacher delivered in a great and unique way the material for each assignments. 

They are very helpful. Now I can have a presentation without any stress. I learned how to work with kids 

with disabilities. 

There are some areas in the curriculum that should be extended, and are essential to provided the bet 

support in the school. 

I feel like sometimes what an instructor was talking about was already mentioned in their power points, it 

would be nice to change that up as I could read the power points at home instead We had group discussions 

too much with our tables, and for too long 

I don't have any problems with the instructors 

I would’ve liked if more things were written on the board- many people would ask for clarification and 

writing on the board would’ve helped. 

Nothing 

Provide examples that are shown to the expectation. Also break down the assignment step by step. 

The modified English program was much harder than it was represented and the people who took regular 

English did the same stuff but their course was transferable.  Now I have to pay to take it again.  Also, 

[Instructor Name Redacted] was impossible to please. 

Nothing to improve. They all are amazing. 

The classes that were heavier on lectures and less interactive were not as engaging or interesting. 

replying to emails on time, communicating assignments thoroghly 
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15 - How satisfied are you with the following as they apply to KPU's Education Assistant program? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Availability of required 

texts and supplies at the 

KPU bookstore 

3% 20% 11% 26% 40% 35 

2 Classroom space 0% 0% 11% 36% 53% 36 

3 Lab/computer space 3% 3% 24% 24% 46% 37 

4 Learning Centre 3% 3% 46% 14% 35% 37 



 
Education Assistant Certificate Program Self-Study Report Appendices                                                                28 

5 
Places for students to do 

group or individual work 
3% 11% 11% 24% 51% 37 

6 

Support services for 

students (e.g., advising, 

counseling, financial, career 

services) 

5% 11% 27% 16% 41% 37 

7 Technical equipment 0% 0% 31% 28% 42% 36 

 

16 - How satisfied are you with the following library resources as they apply to KPU's Education 

Assistant program? 
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# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Availability of audio-

visual and computer 

equipment 

3% 0% 32% 22% 43% 37 

2 Books 3% 8% 32% 19% 38% 37 

3 

DVDs/streaming 

video on program-

related topics 

0% 6% 39% 19% 36% 36 

4 eBooks 0% 3% 42% 17% 39% 36 

5 

Librarian support 

for program-related 

research 

0% 3% 22% 22% 53% 36 

6 Library orientation 3% 0% 31% 19% 47% 36 

7 
Online resources -  

journal articles, etc. 
3% 0% 28% 19% 50% 36 

8 
Print periodicals, 

journals, etc. 
6% 0% 36% 22% 36% 36 

9 Study guides 3% 0% 40% 17% 40% 35 
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17 - How satisfied are you with the resources, services and facilities offered through KPU's Education 

Assistant program? 

 

 

# 
How satisfied are you with the resources, services and facilities offered through 

KPU's Education Assistant program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 6% 

3 Neither satisfied nor dissatisfied 14% 

4 Somewhat satisfied 33% 

5 Very satisfied 47% 

 Total 36 

 

18a - Thinking of the program's resources, services and facilities, please highlight the strengths of the 

program. 

I think the program provides a good quantity of services resources and facilities for the students. 

Any time I need help or want to use these services I do not have any problem. 

The library opening at 8am is great, because it has printing areaa which help those who do not have the 

opportunity to do it at home. 

We knew that they were available if needed 

I like how there was not too many textbooks that were needed 

There were many amazing opportunities throughout this course- including getting to go see a documentary 

on child resilience at KPU Surrey through our semester 1 psychology class :) 

Everything is good 

It's great to be able to get the support if needed, I didn't need to utilize any of it but just knowing its 

available, that's awesome! 
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The library is beautiful and arranged perfectly for whatever type of work you are doing.  And the hours are 

really flexible 

We were a satellite campus so alot of this didn't apply to us. 

Very supportable program including Instructors. They provide all the resources for the students. 

 

18b - Thinking of the program's resources, services and facilities, please highlight the areas for 

improvement. 

I think for now is good. 

The library is one of the best places that help me in this program. 

Washroom should kept cleaner and available at all times. The cafeteria should open Saturdays. It is not 

possible that only Tim Hortons is the only source of food in the facility 

No complaints here 

I wish they gave us more information about resources for writing resumes and going for interviews- they 

touched on this briefly in my separate English class, but not in any of the main courses. 

Nothing 

I dont think there are any, keep up whatever your doing :) 

There is limited food option during evening and weekends and the staff are tim hortons are slow and under 

trained.  The bathrooms need updating in fir.  The graffiti and damage and general cleanliness sucks 

For the satellite campus some training on how to use the online library Jennifer Hardwick showed us exactly 

how to use the resources 

Nothing to improve. 

I don’t think I should have to pay for printing 

 

19 - In general, how satisfied are you with your experience in KPU's Education Assistant program? 
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# 
In general, how satisfied are you with your experience in KPU's Education Assistant 

program? 
Percentage 

1 Very dissatisfied 3% 

2 Somewhat dissatisfied 3% 

3 Neither satisfied nor dissatisfied 0% 

4 Somewhat satisfied 33% 

5 Very satisfied 61% 

 Total 36 

 

20a - Thinking of the program as a whole, please highlight the strengths of the program. 

I think the program provided an appropriate  special education resources and a great real-world experience 

during the practicum placement. 

This program was one of the courses that I like. Now I know the people better and understand kids with 

disabilities. 

Great Teachers, the curriculum is ok. Facilities are also Ok. 

It's a credible program that gets people hired afterwards 

Lots of good and useful information and good instructors 

Loved coming to class, the classroom had a very good energy, instructions almost always led interesting 

discussions and my peers for great. We were taught a lot of important information surrounding our future 

careers. Information about students we will work with, how to have good relationships with these work 

with and how we can become our best selves as EAs. It was an amazing 7.5 months or so :) 

Everything 

The strength of the Education assistant program taught us how to work with teachers and students alike. 

These professionals assist EA in instruction delivery and offer students learning support. Supporting children 

can include directly assisting children with particular needs or helping them with learning difficulties. These 

professionals may work with individuals or a group of children. Education assistants are responsible for 

performing duties like supervision, class preparation, behavioral monitoring, taking attendance, paperwork 

management, and more when helping teachers.  Apart from the effort, certain qualities and skills make 

successful education assistants 

Engaging and interactive classes, great class dynamic and relationship, fun and interesting projects and 

assignments 
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20b - Thinking of the program as a whole, please highlight the areas for improvement. 

the program as a whole is good. 

My interpersonal communication improved. 

Curriculum should be a bit extended at the end of the program. Information regarding current situation  in 

the schools should be given and the practicum should be done with priority. Because there is where 

students see the reality of the job. 

I think it needs to be more intensive towards special needs. I felt that we wondered around some topics and 

did not delve deeper into some areas. I would like to see more opportunity for the students to take 

programs such as 'lifting', 'APA', 'mental health', if the program itself cannot provide more information then 

there should be a way that the students can attend Pro D Day info sessions with teachers and EA's 

I have nothing that needs improvement 

There needs to be stricter criteria for admission, as it's unfair for us to have to work with individuals who 

are unwilling and unable to participate meaningfully.  There are people in our class who are only passing 

because of the group work, where they get the same grade as others despite not contributing. It's very 

frustrating. 

I feel like there was sometimes of lack of communication with assignments- I felt my peers and I were 

always asking questions. Sometimes dates,details, and what assignments were out of was unclear. Also, our 

textbooks.. one of our textbooks the library didn’t order enough and another we didn’t need it and they still 

sold it and they almost didn’t let us return them. I think there should more communication between 

resources like the library and not just head of EAs, but the individual instructors. 

Nothing 

I don’t feel qualified to work with students yet.  There was not enough hands on training and I have a ton of 

personal experience.  I can’t imagine how the people feel with such limited experience 

Nothing to improve. 

Overall it felt like anybody could have come into the program and walked out with good grades. Some 

people in our cohort worker very hard and earned good grades. Some people had major difficulty following 

instructions correctly and turned in incorrect work and recieved the same grades as those who worked hard 

to do the assignments correctly. Group work was a consistent issue as many class members coasted on the 

hard work of others and it was very rarely taken seriously by any instructors. Ultimately I felt like a lot of my 

time was wasted by people who were unable to listen, follow instructions, and communicate in effective 

and socially acceptable ways. Classes almost always devoted way too much time to people's personal 

tangents and stories, and the instructors very rarely stepped in to stop this behaviour. I truly worry for the 

schools where these people will end up working and the students they will end up with because there were 
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many class members who I feel did not properly understand the core values and aspects of the program. 

Sadly, these people are still passing every class with good grades due to the leniency of the instructors. 

Towards the end of the program, myself and several peers have all but given up on putting our all into our 

assignments as we know doing the minimum amount of work will typically result in a 90-100% grade, just as 

our peers who entirely missed the mark on the same assignment will receive. It is sad and disappointing. 

Although I know we all value skills and information that we learned in this program I think the way 

instructors run their classes and evaluate their students needs to be seriously reconsidered. 

The textbooks should be optional as most are not used enough in the courses 
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Appendix B: ADMINISTRATIVE DATA REPORT 
 

INTRODUCTION 

This report presents data for the Education Assistant Certificate Program (EDAS) self-study report.  

The section pertinent to chapter 2 of the self-study presents (1) enrolment trends, (2) EDAS enrolment 

in BC, (3) demographic profile of students, and (4) seat trends.  

The section pertinent to chapter 4 of the self-study presents (1) grade distributions and (2) graduation 

counts. 

There are 18 numbered exhibits. Each exhibit presents data to address a particular issue in the self-study 

report.  

Footnotes provide important information about the data sources and definitions.  

DATA FOR CHAPTER 2 OF THE SELF STUDY: PROGRAM CURRENCY AND CONNECTIONS 

STUDENT DEMAND FOR THE PROGRAM 

ENROLMENT TRENDS1 

Has demand for EDAS courses2 been changing over the last five years? How does demand for EDAS 

courses compare with demand for Faculty of Arts undergraduate courses over the same period?  

Exhibit 1: FTE Headcount3 by Academic Year: EDAS and Faculty of Arts Undergraduate Courses 

 2014/15 2015/16 2016/17 2017/18 2018/194 % Change5 

EDAS  137 132 132 142 136 -1% 

Faculty of Arts 10,780 10,440 11,036 12,360 12,094 12% 

 

Has demand for the EDAS program6 changed over the last five years? How does it compare with demand 

over the same period for Faculty of Arts certificate programs and Faculty of Arts programs overall? 

Exhibit 2: FTE Headcount by Academic Year: EDAS Certificate Program 

 2014/15 2015/16 2016/17 2017/18 2018/19 % Change 

EDAS Certificate Total 144 139 135 148 152 6% 

                                                           
1 All data reported in this section was obtained from the Enrolment dashboard 2018-19, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx 
2 All references to the Education Assistant courses include Community and Health Studies (CAHS), Education, 
Community and Health Specialties (ECHS), Education Assistant (EDAS), and Special Education Teacher Assistant 
(SETA).  
3 Headcount used for FTE calculations. This includes students enrolled in the course from the Stable Enrolment 
date, including those who later withdrew from the course. 
4 All references to the 2018-19 Academic Year refer to the Fall and Spring terms, and the Summer term as of June 
24, 2019. 
5 % Change refers to change between 2014/15 to 2018/19. 
6 All references to the Education Assistant program includes Certificate in Education Assistant and Certificate in 
Special Education Teacher Assistant. 
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Exhibit 3: FTE Headcount by Academic Year: Certificate Programs7 in the Faculty of Arts and All Faculty of 

Arts Programs  

 2014/15 2015/16 2016/17 2017/18 2018/19 % Change 

Certificate Programs in Faculty of Arts 263 197 154 159 162 -38% 

Faculty of Arts Total 6,106 5,712 5,692 5,895 5,716 -6% 

 

Definitions 

FTE Headcount  Headcount used for FTE calculations. This includes students who withdrew from the 
course. 

 

EDUCATION ASSISTANT PROGRAM ENROLMENT IN B.C. 8 

 

How do KPU EDAS enrolment trends compare with overall enrolment trends in B.C?  

Exhibit 4 presents the number of students enrolled in Education Assistant Certificate programs at B.C. 
public post-secondary institutions.  

Exhibit 4: Number of Students Enrolled in Education Assistant Certificate Programs at B.C. Public Post-

Secondary Institutions 

 2013/14 2014/15 2015/16 2016/17 2017/18 

Total 776 737 753 934 918 

KPU Share 20% 20% 18% 14% 16% 

 

DEMOGRAPHIC PROFILE OF STUDENTS9 

Has the demographic profile of EDAS Certificate program students changed over the last five years?  

Is the gender distribution in the EDAS Certificate program equitable?  

Exhibit 5: Profile of EDAS Students by Academic Year 

Student Profile 2014/15 2015/16 2016/17 2017/18 2018/19 

FTE Headcount 144 139 135 148 152 

% Female 91% 91% 94% 93% 93% 

% 22 years or younger 41% 32% 38% 32% 32%  

% International 0% 0% 0% 0% 0% 

                                                           
7 Certificate programs in the Faculty of Arts are in Arts, Criminology, Education Assistant, Fine Arts, and Non-
Governmental Organizations and Nonprofit Studies. 
8 All data reported below was obtained from the STP Enrolment dashboard 2017-18. STP refers to the B.C. Student 
Transitions Project, which tracks students in the public post-secondary education system. Data are coded by 
Classification of Instructional Program (CIP). To identify Education Assistant Certificate programs, the CIP Code 
13.1501 was used and credential category of Certificate were used.  
9 All data reported in this section was obtained from the Enrolment dashboard 2018-19, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
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How does the demographic profile of EDAS Certificate program students compare with that of the 

Faculty of Arts Certificate students and all Faculty of Arts students over the same period? 

Exhibit 6: Profile of Faculty of Arts Certificate Students by Academic Year 

Student Profile 2014/15 2015/16 2016/17 2017/18 2018/19 

FTE Headcount 263 197 154 159 162 

% Female 74% 79% 88% 90% 92% 

% 22 years or younger 52% 40% 41% 33% 33% 

% International 1% 0% 0% 0% 0% 

Exhibit 7: Profile of all Faculty of Arts Students by Academic Year 

Student Profile 2014/15 2015/16 2016/17 2017/18 2018/19 

FTE Headcount 6,106 5,712 5,692 5,895 5,716 

% Female 63% 63% 62% 62% 62% 

% 22 years or younger 67% 67% 69% 69% 68% 

% International 4% 5% 8% 15% 14% 
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SEAT TRENDS10 

Has there been a change in average seats per class in EDAS courses? How do they compare with Faculty 

of Arts undergraduate courses? 

Exhibit 8: Average Seats per Class from 2015/16 to 2018/19: 

EDAS  Faculty of Arts 

   

Has there been a change in fill rates in EDAS courses? How do they compare with Faculty of Arts 

undergraduate courses? 

Exhibit 9: Fill Rate from 2015/16 to 2018/19: 

EDAS  Faculty of Arts 

   

Definitions 

Class Equivalent to Section, except for crosslisted courses, which are merged, 
and ACA continuous intake courses, where monthly sections with the same 
schedule and location are merged into blocks per term. 

Seats Offered 
 

Maximum number of seats available in a unit (section, course, department, 
faculty- depends on the menu selection) 

Seats Filled 
 

Number of seats taken in the unit (section, course, department,  
faculty- depends on the menu selection) 

Average Seats Offered Per Class Computed as Seats Offered / Count of Classes 

Average Seats Filled Per Class Computed as Seats Filled / Count of Classes 

Fill Rate Computed as Seats Taken / Seats Offered.  
A measure of % capacity utilization. 

 

  

                                                           
10 All data reported in this section was obtained from the Seat Statistics dashboard 2018-19, which is located at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.  
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DATA FOR CHAPTER 4 OF THE SELF-STUDY: QUALITY OF INSTRUCTIONAL DESIGN 

STUDENT EXPERIENCE 

GRADE DISTRIBUTIONS11 

Are an adequate number of students in EDAS courses receiving a grade of C and above? How do they 

compare with the students in Faculty of Arts undergraduate courses? 

Exhibit 10: Cumulative Grade Distribution for EDAS Courses from 2014/15 to 2018/19 

 

 

Exhibit 11: Cumulative Grade Distribution for Faculty of Arts Undergraduate Courses from 2014/15 to 

2018/19 

 

 

  

                                                           
11 All data reported in this section was obtained from the Grade Distribution dashboard 2018-19, which is available 
at https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.   
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Does the repeat rate in EDAS courses indicate an issue? Does the DFW rate in EDAS courses indicate an 

issue? How does it compare with the repeat rate of Faculty of Arts undergraduate courses?  

Exhibit 12: Grade Data for EDAS and Faculty of Arts Undergraduate Courses from 2014/15 to 2018/19 

EDAS Faculty of Arts 

  

EDAS Faculty of Arts 

  

EDAS Faculty of Arts 
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Are there any issues with EDAS students’ performance at each level? How do they compare with Faculty 

of Arts undergraduate courses?   

Exhibit 13: Grade Data for EDAS and Faculty of Arts Courses for 2018/19 across Undergraduate Levels 

EDAS Faculty of Arts 

 
 

 

EDAS Faculty of Arts 

  
EDAS Faculty of Arts 
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EDAS Faculty of Arts 

 
 

Definitions 

Grade For courses with numeric grade mode, this is the letter grade (A+ through F) assigned to a 

student based on achievement in a course. 

Mean Grade The average grade of students in the selected courses, based solely on the numerical grade 

equivalent of a letter grade. A weighted average is used, such that larger classes have a 

larger influence on the computed mean. 

Cumulative 

Distribution 

The number of students who receive a particular letter grade (A+ through F) plus those who 

receive a higher grade, as a percentage of the total number of students with a grade or a 

W/WE. Useful for estimating the proportion of passing students based on any specific grade 

requirement. 

DFW Rate % of students who received a grade of D or F or withdrew from the course. 

Percentage is calculated based on number of students with a grade or a W/WE or DEF 

(Deferred). A common metric used to identify courses with high rates of poor student 

performance. 

Seats Number of seats taken in the unit (section, course, department, or faculty). These are not 

unique students since they are allowed to repeat and take multiple courses. Students 

include those who have withdrawn from their class, but does not include those who 

dropped the class before the Stable Enrolment Date. To protect privacy, this dashboard 

does not display grade information for courses with less than 5 students. 

Repeat Rate Students who repeat a course, that is, have taken the course previously. Percentage is 

calculated based on number of students with a grade or a W/WE or DEF. 
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GRADUATION COUNTS12 

Has there been a change in the number of EDAS program graduates over time? How does it compare 

with the Faculty of Arts in general? 

Exhibit 14: Graduate Headcount by Academic Year: EDAS Certificate Program 

 2014/15 2015/16 2016/17 2017/18 2018/19 

Total  157 101 97 78 49 

Exhibit 15: Graduate Headcount by Academic Year: Faculty of Arts 

 2014/15 2015/16 2016/17 2017/18 2018/19 

Total13 800 861 716 802 888 

Associate Degree 126 92 65 74 52 

Bachelors Degree 357 482 345 386 354 

Certificate 193 144 128 102 72 

Diploma 130 152 192 246 420 

Are EDAS program students completing the program within a reasonable time? How does it compare 

with the Faculty of Arts in general? 

Exhibit 16: Median Years to Graduate with One Credential:14 EDAS Certificate 

 2014/15 2015/16 2016/17 2017/18 2018/19 

Certificate in EDAS 1.3 1.9 1.5 1.9 1.9 

Exhibit 17: Median Years to Graduate: Faculty of Arts 

 2014/15 2015/16 2016/17 2017/18 2018/19 

Associate Degree 4.0 3.8 3.9 4.9 4.1 

Bachelors Degree 5.6 5.7 5.6 5.6 5.6 
Certificate 1.6 2.0 1.6 1.9 1.9 
Diploma 3.0 2.8 2.4 2.3 2.2 

Definitions 

Graduate 

Headcount 

Count of unique students who have earned a KPU credential. Breakdown values may not add up 

to total or 100% because a student can earn multiple credentials in different categories within 

the same academic year. 

Credential Specific academic award granted upon completion of Program, such as "Associate of Arts 

Degree" vs "Associate of Science Degree". 

Median A computed "middle" number in a set of numbers when sorted by value, such that 50% of the 

values are higher and 50% are smaller than this number. The Median is preferred over the 

Mean when the distribution of numbers contains a few extreme values. Extreme values will 

distort the Mean in that direction, whereas the Median is not affected by extreme values. 

                                                           
12 All data reported in this section was obtained from the Credentials dashboard AY 2018-19, which is available at 
https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx. 
13 To avoid double counting students, total graduate headcounts presented in Exhibit 15 are unique headcounts of 
students for the year, not the sum of the credential counts. 
14 The data in Exhibits 16 and 17 present the median number of years students took to receive their first 
credential. 
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STUDENT OUTCOMES15 

There are 7 measures that Ministry of Advanced Education, Skills & Training uses to assess each 

institution with respect to the outcomes students achieve within 2 years of graduation. A description of 

each follows. Ministry has a target for each measure. 

Unemployed Unemployment rate of KPU's graduates (of those in the labour market) 

Employed Proportion of former students who are employed 

Related Job Proportion of former students employed in a related field of study 

Usefulness Proportion of former students who reported satisfaction in the usefulness of their 

knowledge and skills in performing their jobs 
Satisfaction Proportion of former students' who reported satisfaction with their education 

Quality Proportion of former students' who assessed their quality of instruction positively 

Skill Development [Former] student assessment of their skill development at KPU. An overall average 

for all skills is provided, plus the results for each skill 
 

Are we achieving the Ministry’s targets? Are the graduates getting jobs in a related field?  

Exhibit 18: Student Outcomes Measures - KPU EDAS Certificate Program Average Scores Compared with 

Ministry Targets 

Measures 

Average Student 
Outcome Scores 

for KPU EDAS 
(2016-2018) 

Ministry 
Target 

Respondents 158  

Unemployment 2.6% < 12.5% 

 
Employed 94% > 85% 

 
Related Job 97%  

Usefulness 95% > 90% 

 
Satisfaction 91% > 90% 

 
Quality 96% > 90% 

 
Skill Development 90% > 85% 

 
Write Clearly and Concisely 83% > 85% 

Speak Effectively 88% > 85% 

Read and Comprehend Materials 92% > 85% 

Work Effectively with Others 94% > 85% 

Analyze and Think Critically 90% > 85% 

Resolve Issues or Problems 91% > 85% 

Learn on your Own 88% > 85% 

 

  

                                                           
15 All data reported in this section was obtained from the Student Outcomes dashboard 2014-18, which is available 
at: https://our.kpu.ca/sites/sem/data/SitePages/Home.aspx.  
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Appendix C: COURSEWORK 
 

This is a list of the Education Assistant (EDAS) courses available at KPU. 

 

Enrolment in some sections of these courses is restricted to students in particular programs. See 

the Course Planner - kpu.ca/ registration/timetables - for current information about individual 

courses. 

 
For information about transfer of credit amongst institutions in 
B.C. and to see how individual courses transfer, go to the BC Transfer Guide bctransferguide.ca 

 
EDAS 1101                                                                      3 Credits 
Including Diverse Learners in Schools 
Students will examine and reflect upon the philosophical, historical, organizational, and daily 

aspects of inclusive schooling. They will explore the diversity of individual student strengths and 

needs. Students will examine their own values, beliefs, and attitudes in supporting students and 

teachers in the school community. They will explore the role of an education assistant, guided by 

person-centred principles, working within the context of the education system. 

Attributes: F2A2 
 
EDAS 1105                                                                      3 Credits 
Supporting Learning in Schools 
Students will explore the elements and processes of effective instruction and the role of the 

education assistant in supporting learning. They will investigate models of instruction and 

learning, and discuss how they apply to classroom instructional practice. Students will apply 

strategies and positive approaches to instruct and support diverse school-aged learners based 

on principles of person-centred-practice. 

Attributes: F2A2 
 
EDAS 1120                                                                      3 Credits 
Introduction to Practice and Positive Behaviour Support Students will examine the principles of 

Positive Behaviour Support (PBS) and classroom management from the core philosophical 

concept of a person-centered perspective. They will examine their own values, beliefs and 

attitudes in relation to their role in supporting children and youth with challenging behaviours. 

Students will focus on observation methods and the recording of observations in different 

settings. They will develop behaviour support plans based on information acquired from a 

Functional Assessment. 

Attributes: F2A2 
 
EDAS 1130                                                                      2 Credits 
Interpersonal Communications 1 
Students will examine basic principles of effective interpersonal communication. They will 

examine their own style of communicating. Students will demonstrate competency in areas of 

verbal and nonverbal communication. 

Attributes: F2A2 
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EDAS 1161                                                                   1.5 Credits 
Change and Development: Childhood 
Students will explore the human passage from conception through middle childhood. They will 

draw on theory and personal experience to investigate and reflect on child development, 

change, and diversity in relation to self and others. 

Attributes: F2A2 
 
EDAS 1162                                                                   1.5 Credits 
Change and Development: Adolescence Through Middle Adulthood 

Students will explore the human passage from adolescence through middle adulthood. They will 

draw on theory and personal experience to investigate and reflect on adolescent and adult 

development, change, and diversity in relation to self and others. 

Attributes: F2A2 
 
EDAS 1225                                                                   1.5 Credits 
Alternative and Augmentative Communication 
Students will examine issues related to the education of individuals who use nonverbal forms 

of communication. They will explore strategies for the creation and support of technical and 

non-technical augmentative and alternative systems for communication and written output. 

Students will examine their role, and the role of other professionals, in enhancing participation 

and interaction for children with severe communication challenges. 

Prerequisites: EDAS 1101, EDAS 1105, EDAS 1120, EDAS 1125, and either EDAS 1161 or PSYC 2320. 
Attributes: F2A2 
 
EDAS 1230                                                                      2 Credits 
Interpersonal Communications 2 
Students will examine the concepts of power and conflict in interpersonal communication. They 

will demonstrate effective conflict resolution strategies in a variety of contexts. 

Prerequisites: EDAS 1130 Attributes: F2A2 

 
EDAS 1271                                                                      3 Credits 
Practicum One 
Students will participate in a four-week, full-time practicum in an elementary, middle or 

secondary school setting. They will observe, assist, and work with children and/or 

adolescents requiring learning, behavioral, and/or physical support under the guidance and 

supervision of professional staff. Students will also participate in seminars to discuss self, 

theory and practice issues. 

Prerequisites: 9 credits from courses in EDAS at the 1100 level. Co-requisites: EDAS 1281 

Attributes: F2A2 
 
EDAS 1281                                                                      2 Credits 
Health and Personal Care Support for Teacher Assistants Students will explore health and 

personal care issues for children and adolescents with disabilities, and the role of the teacher 

assistant in supporting them. They will practice selected psychomotor skills necessary to 

provide health and personal care support. 

Prerequisites: 9 credits from courses in EDAS at the 1100 level. ibutes: F2A2 
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EDAS 1305                                                                      3 Credits 

Overview of Curriculum for Inclusive Schools 
Students will examine the philosophy, goals, and content of curriculum in elementary and 

secondary schools in British Columbia. They will explore the philosophy of inclusive education 

and their role within the context of curriculum delivery. Students will apply the principles of 

adapting and modifying curriculum to learning activities based on principles of person-centred-

practice. They will identify and develop strategies to facilitate learning, based on students' 

strengths and needs. 

Prerequisites: 9 credits from courses in EDAS at the 1100 level. Attributes: F2A2 

 
EDAS 1371                                                                      3 Credits 
Practicum Two 

Students will integrate and apply theoretical concepts from their coursework in a final, four-week 

practicum that is a full-time experience in an elementary, middle or secondary school setting. 

They will actively observe, assist, and work with children and/ or adolescents requiring learning, 

behavioural, and/or physical support under the guidance and supervision of professional staff. 

Students will also participate in seminars to discuss self, theory, and practice issues. 

Prerequisites: 9 credits from courses in EDAS at the 1100 level or higher 

Co-requisites: 8 credits from courses in EDAS at the 1200 level, including EDAS 1281 

Attributes: F2A2 
 
EDAS 2120                                                                   2.5 Credits 
Supporting Students with Autism Spectrum Disorders Students will develop an understanding 

of the nature and characteristics of autism spectrum disorders. They will examine the current 

research on best practices for supporting students with autism spectrum disorders in a variety of 

educational settings. Students will explore functional assessment practices, positive behaviour 

supports, and a wide range of strategies and materials that enhance learning, communication, 

and social skills. 

Prerequisites: 9 credits from courses in EDAS at the 1100 level.  

Attributes: F2A2 
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Appendix D: FACULTY SURVEY RESULTS and COMMENTS 
The faculty survey was sent to 30 Education Assistant faculty members. A total of 12 faculty members 

responded. The response rate is 40%.  

Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 
 

1 - How satisfied are you with how KPU’s Education Assistant program is preparing students to do the 

following? 
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Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied 

nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

Knowledge of inclusive practices in 

K-12 schools. 
0% 0% 36% 9% 55% 11 

Solid understanding of person-

centered practice and its 

applications. 

0% 9% 27% 9% 55% 11 

Ability to think critically about the 

role of an Education Assistant in a 

variety of educational contexts and 

diverse student needs. 

0% 9% 27% 27% 36% 11 

Ability to reflect critically about 

current issues, and issues of 

diversity, multiculturalism, and 

disability in K-12 education. 

0% 0% 45% 9% 45% 11 

Ability to self-reflect on own 

values, beliefs, and attitudes in 
0% 0% 27% 27% 45% 11 
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terms of how these may impact 

working with students with 

disabilities. 

Ability to work as part of a team. 0% 9% 9% 36% 45% 11 

Basic understanding of effective 

basic approaches and strategies to 

support K-12 students who have 

common cognitive, behavioral, 

communication and social 

emotional challenges. 

0% 0% 40% 20% 40% 10 

Ability to apply appropriate and 

effective approaches and support 

strategies based on individual 

student strengths and challenges 

0% 0% 30% 30% 40% 10 

Ability to apply the principles of 

Positive Behavior Support to 

support all students. 

0% 0% 40% 30% 30% 10 

Knowledge of key components of 

Autism Spectrum disorder and 

ability to develop individualized 

tools for students on the Spectrum 

to support them academically, 

socially/emotionally, behaviorally 

and cognitively. 

0% 0% 33% 33% 33% 9 

Understanding of how to support 

and facilitate communication for 

students to be included both in 

learning and in all aspects of 

school. 

0% 18% 18% 36% 27% 11 

Skills and knowledge to 

communicate effectively, verbally 

and non-verbally, with both 

students and colleagues. 

9% 18% 9% 36% 27% 11 



 
Education Assistant Certificate Program Self-Study Report Appendices                                                                51 

2 - How satisfied are you with how KPU’s Education Assistant program is helping students develop the 

following essential skills? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 Written communication 9% 0% 27% 55% 9% 11 

2 Oral communication 0% 9% 27% 45% 18% 11 

3 Group collaboration 0% 9% 18% 18% 55% 11 

4 Critical analysis 9% 18% 27% 27% 18% 11 

5 Problem resolution 0% 9% 18% 55% 18% 11 
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6 Learn on your own 0% 9% 45% 27% 18% 11 

7 
Reading and 

comprehension 
9% 9% 18% 36% 27% 11 

 

3 - How satisfied are you with the following aspects of the program’s curriculum? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 
Its discipline/sector 

relevance 
0% 20% 20% 30% 30% 10 
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2 
Its ability to adapt to 

discipline/sector changes 
0% 10% 40% 30% 20% 10 

3 

The use of prerequisites to 

prepare students for 

subsequent courses 

0% 20% 60% 0% 20% 10 

4 

Its preparation of students 

for a career in the 

discipline/sector 

0% 20% 30% 10% 40% 10 

5 
Its preparation of students 

for further education 
0% 36% 9% 27% 27% 11 

 

4 - Overall, how satisfied are you with KPU’s Education Assistant program curriculum? 

 

 

# Overall, how satisfied are you with KPU’s Education Assistant program curriculum? Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 8% 

3 Neither satisfied nor dissatisfied 25% 

4 Somewhat satisfied 33% 

5 Very satisfied 33% 

 Total 12 

5 - What course content requires revisions for the program to remain current? 

I teach [Course Name Redacted], and I feel my class needs to better align with the grading standards of 

other EDAS classes. I also plan to revise my class to be more practical/applied, with more focus on grammar, 

punctuation, and clear, professional communication skills. 

The students are coddled in the EDAS program (this is a direct quote from several students in my class), and 

there is rampant grade inflation. They receive A grades for completing minimal work. Then, when they are 
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required to complete work to standards, such as in [Course Name Redacted], the students panic and/or 

rebel and blame the [Course Name Redacted] professors for "making the course too difficult." [Course 

Name Redacted] is taught at about a grade 8 level, but the students still complain bitterly that the course is 

too difficult. They do not believe they need to know how to write correct sentences to be an Educational 

Assistant. They also believe that it is their "right" to get a high grade for attending a class. They do not agree 

that grades should be given out based on merit or fulfilling the assignment criteria. 

Greater communication  with schools/school districts regarding current EA roles and necessary skill sets. 

Increased course work on managing challenging student behaviour prior to the first practicum would be 

beneficial. There has been a significant increase in student aggression (verbal and physical), defiance, and 

general disrespect in recent years. Education Assistants need to be prepared with strategies to deal with 

these situations. 

I think the [Course Name Redacted] Course emphasized too much on Applied Behaviour Analysis.  I think 

that ABA is used in some districts, not all and that there are other ways to  approach challenging behaviours 

and these are underemphasized in the program.  For example Ross Green, Thomas Armstrong, Stuart 

Shanker and Margaret Searle offer other approaches and these do not come up in these courses. 

Need to add Non-Violent Crisis Intervention.  Autism 

I think a few tweaks are needed 

As I have only taught a section of [Course Name Redacted], I cannot comment on the entirety of the 

program. I can say that the students seem very well supported. 

 

6a - Thinking of KPU's Education Assistant program's curriculum as a whole, please highlight the 

strengths of the program. 

Focus on person centred practice, inclusion, skill development. 

I am unfamiliar with other classes in the program, but I will say that the atmosphere is very positive and 

supportive of students. 

Sense of community within cohorts and faculty. 

The importance of inclusion, strategies to use in the classroom, the importance of good oral and written 

communication skills, the importance of professionalism in the workplace, classroom management 

Continuity between courses Fundamental strategies are taught Basically current 

faculty small face to face classes connection with students relevance content 

promotes inclusive practice 
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The community built by faculty in this area is wonderful. From my experience, these students are clearly a 

caring and nurtured group who learn from engaged and passionate educators. It was a wonderful 

opportunity to contribute to and witness this fantastic program. 

6b - Thinking of KPU's Education Assistant program's curriculum as a whole, please highlight the areas 

for improvement. 

My biggest challenge in [Course Name Redacted] is the broad range of abilities in writing and critical 

thinking skills that students possess. This makes it difficult to find the right level of teaching: I want all 

students will be challenged, but not to a point that many students will be unable to achieve the learning 

outcomes, while others feel they are not learning anything new from the class. 

The students did not seem to know how to solve problems within their peer groups. As a result, like many 

cohort programs, the students would band together against a common enemy. Most often, this so-called 

"enemy" is an unpopular instructor. If the students were taught about how to manage interpersonal conflict 

and/or interpersonal cmn, they would recognize this tendency. It is a common problem in cohorts, and 

cohorts should be taught about this tendency. 

Keeping all coursework/content  directly related to EA practice in schools. 

You could consider doing a separate program for community service/residential group home worker as 

these are very different roles than Education Assistants.  There are instructors in the program who have no 

experience in schools teaching others how to become Education Assistants.  While these instructors have a 

lot of experience working with people in the community who have exceptionalities this is a very different 

setting than the school setting.  I think you need more instructors with classroom and school experience. I 

think that the welcome evening needs to be more warm and welcoming.  I found that the instructors rushed 

through the evening and didn't seem to be interested in the students coming into the program.  I would 

have a different seating arrangement that wasn't so isolating.  I would seat people in groups with different 

instructors for small Q and A; sitting in rows with 70-100 people was not inviting and inclusive in feel at all.  I  

would provide snacks so that people could mingle and get to know people who are going to be in the 

program together. Do the part time and full time cohorts on different evenings.  In terms of the practicum, I 

don't think it should be pass or fail, mastery or nonmastery.  I have been given feedback from many schools 

who think that it should have more room to show how many people excel, others are okay and other 

candidates are in dire need of mentorship.  On that note, some people need to fail practicum. Not everyone 

is cut out for this job.  If they display immature qualities and lack of professionalism in their practicums we 

cannot graduate them.  It is not fair to the school districts we are preparing them for; we can't be afraid of 

students appealing.  If we do our due diligence then we have a right to tell them that they are not ready for 

the EA role. 
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I sometimes instruct [Course Name Redacted] for EDAS, and students have an undue expectation for 

inflated grades in this course. There is a certain amount of resistance or hostility from otherwise wonderful 

students as a result. The last time I instructed this course, a student made a scene and was very 

disrespectful based on her feeling that a B+ was unfair. As it is my understanding that the program desires 

that students be evaluated at the same level as other first year university [Course Name Redacted] courses, 

it’s important students be primed not to expect A or A+ as a given. Over and above that, I was appalled that 

some students were invested in not accepting anything but an A instead of focusing on learning and 

improving. The EDAS students I’ve worked with are an incredible and engaged group, but it is taxing to be 

the ‘bad guy’ of the program when they come in expecting inflated grades with little effort. 

Stronger emphasis on critical thinking and problem-solving strategies Ensure that the program is remaining 

competitive with other programs, especially private colleges Equal opportunities for all faculty to have input 

in curriculum development and changes, including contract faculty 

expanding out to an online cohort? 

written communication needs to be more relevant to EA needs 

The issue that I faced while teaching these students was their fear around writing and communication. One 

of the issues that contributed to this fear was their tendency to get very high grades in other classes, and 

lower grades on written assignments in my class. The class as a whole was well-prepared, willing, and able 

to learn, but the roadblock was their fear of getting a slightly lower grade, and their reluctance to accept 

that their grades were a reflection of the product of their work as outlined by the learning outcomes of the 

course. This led to learning issues in the case of several students who thought writing was "too hard" or that 

writing assignments and instructors were "unfair." This is not a great starting place for these students, 

particularly as they may go on to teach students with similar attitudes. These issues were more accute here 

than in many other populations that I have taught. Once the students saw that I was on their side, they 

were definitely able to persevere-- this is not an issue of capacity but rather expectations. As a whole, these 

students were a true pleasure to teach, but I think they would have gotten further if they didn't have as 

much work to overcome to their fears and expectations. The program could work to address both grading 

practices and program culture issues around grading practices. 
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7 - Thinking of how the program is delivered, how satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

The range of modes 

(classroom, lab, online, co-

op, etc.) used to deliver the 

program 

0% 0% 45% 27% 27% 11 

2 

The extent to which diverse 

learning styles are 

accommodated 

0% 9% 27% 9% 55% 11 
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3 

Processes for ensuring the 

emotional and physical 

safety of students in the 

learning environment 

0% 0% 30% 10% 60% 10 

4 

Opportunities for 

experiential learning (i.e. 

learning by doing and 

reflecting) 

0% 0% 27% 0% 73% 11 

 

8 - Considering the Education Assistant program’s assessment methods as a whole, how satisfied are 

you with the following? 
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# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

The extent to which students 

are provided clear 

information on how they will 

be evaluated 

0% 10% 40% 30% 20% 10 

2 

The extent to which 

assessment methods support 

program competencies and 

learning outcomes 

10% 40% 20% 10% 20% 10 

3 

The extent to which 

assessment methods allow 

students to demonstrate 

their attainment of program 

competencies and learning 

outcomes 

0% 27% 36% 18% 18% 11 

4 

The extent to which 

assessment standards are 

consistent throughout the 

program 

18% 9% 36% 18% 18% 11 
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9 - Considering how instruction is delivered across the Education Assistant program as a whole, how 

satisfied are you with the following? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Instructors’ collective 

expertise to deliver the 

curriculum 

10% 10% 10% 20% 50% 10 

2 
Instructional methods that 

facilitate student learning 
0% 0% 27% 18% 55% 11 

3 

Instructional methods that 

facilitate students’ 

progression through the 

program 

0% 0% 30% 20% 50% 10 

  



 
Education Assistant Certificate Program Self-Study Report Appendices                                                                61 

10 - Overall, how satisfied are you with the instruction delivered across the program? 

 

 

# Overall, how satisfied are you with the instruction delivered across the program? Percentage 

1 Very dissatisfied 10% 

2 Somewhat dissatisfied 10% 

3 Neither satisfied nor dissatisfied 10% 

4 Somewhat satisfied 30% 

5 Very satisfied 40% 

 Total 10 

 

11a - Thinking of how instruction is delivered across the program as a whole, please highlight the 

strengths of the program. 

experiential and applied focus. 

Not enough knowledge to comment. 

Learner centred. 

I feel that the instructors do a good job of trying to make the delivery varied enough to ensure all different 

types of learners can thrive.  They try to make it experiential and practical. 

Excellent instruction overall, highly competent instructors for the most part KPU's support of online learning 

Mutual support in learning new strategies 

small regular faculty that connect and are able to support students cohesively and collaboratively 

I am not qualified to comment on the program as a whole other than to say what I witnessed was a well-run 

and inclusive community. 
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11b - Thinking of how instruction is delivered across the program as a whole, please highlight the 

areas for improvement. 

There is way too much discrepancy in what English professors teach students regarding grammar and 

correct writing skills and what EDAP instructors think they are teaching in their classes. Don't hire English 

profs is you don't want to defer to their knowledge 

Assessment of student learning.  Further inclusion of OER. 

Not enough knowledge to comment. 

My points from the previous section are still in effect here: grade inflation and standards are an issue. 

More class time. 

As I mentioned earlier, I think the practicum evaluation model needs revamping.  I think the students need 

to do reflections logs each week and discuss these with both their school mentor and practicum advisor 

making them more of a part of their learning.  Again, I think that more of the instructors need to have a 

background in schools instead of in the community. 

I don’t know enough about the program as a whole to comment 

I think there needs to be increased understanding and utilization of online delivery 

cant think of anything 
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12 - How satisfied are you with the following as they apply to KPU’s Education Assistant program? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Availability of relevant texts 

and supplies at the KPU 

bookstore 

0% 0% 36% 27% 36% 11 

2 Classroom space 0% 0% 18% 36% 45% 11 

3 Lab/computer space 0% 0% 70% 20% 10% 10 

4 Learning Centre 0% 27% 9% 18% 45% 11 
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5 
Places for students to do 

group or individual work 
0% 9% 27% 45% 18% 11 

6 

Support services for 

students (e.g. counseling, 

advising, finance, career) 

0% 0% 30% 20% 50% 10 

7 Technical equipment 0% 10% 30% 20% 40% 10 

 

13 - How satisfied are you with the following library resources as they apply to KPU’s Education 

Assistant program? 
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# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 

Availability of audio-

visual and computer 

equipment 

0% 10% 20% 20% 50% 10 

2 Books 0% 0% 60% 10% 30% 10 

3 
DVDs /streaming video on 

program-related topics 
0% 0% 50% 20% 30% 10 

4 eBooks 0% 0% 56% 22% 22% 9 

5 
Librarian support for 

program-related research 
0% 0% 60% 0% 40% 10 

6 Library orientation 0% 0% 30% 20% 50% 10 

7 
Online resources – 

journal articles, etc. 
0% 0% 33% 33% 33% 9 

8 
Print periodicals, journals, 

etc. 
0% 0% 44% 22% 33% 9 

9 Study guides 0% 0% 67% 0% 33% 9 

 

14 - Overall, how satisfied are you with the resources, services and facilities that are specific to the 

Education Assistant program? 

 

 

# 
Overall, how satisfied are you with the resources, services and facilities that are 

specific to the Education Assistant program? 
Percentage 

1 Very dissatisfied 10% 

2 Somewhat dissatisfied 20% 

3 Neither satisfied nor dissatisfied 20% 
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4 Somewhat satisfied 40% 

5 Very satisfied 10% 

 Total 10 

 

15a - Thinking of the program’s resources, services and facilities, please highlight the strengths of the 

program. 

Not enough knowledge to comment. 

eprint services. Program assistant 

I was able to borrow books from one of the instructors who also shared Power Point slides, rubrics and other 

resources.  I found this to be extremely beneficial and helpful. 

locations dedicated classrooms 

 

15b - Thinking of the program’s resources, services and facilities, please highlight the areas for 

improvement. 

Not enough knowledge to comment. 

Greater support for practicum placement and supervision. 

For sessional instructors more guidance could be given as far as what the program is like overall and what 

each class teaches so that they know where their particular class fits in.  I also think that more guidance 

should be given to practicum advisors as to what the program is all about and how the practicum evaluation 

process should look. 

Better seating is imperative on the Langley campus in rooms 2005 and 2040; hard plastic chairs are not 

healthy for backs nor tenable any longer.  Please put recycling containers in each classroom. Instructors are 

having to fish cans and other recyclables from the garbage. 

better access to larger spaces for the group as a whole and more opportunity for presentations and such 

 

16 - What are the trends in terms of student enrolment to which we need to respond? 

Offering the part-time program course online. Many students work full-time and have other demands and 

would benefit from flexibility in program offerings. The Info sessions are a requirement for admission into 

the program but they are not necessary.  This information could be presented to students in a alternate 

mode (on the EDAS website or FAQ sheet) or during the program orientation. 

Students for who English is not their first language. 
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You could do some blended learning, online and remote which would make it easier for some people to go to 

school. 

The surveys should provide that information. 

more wanting to continue to teaching 

 

17 - How are we doing as a team? 

I need to consult with EDAS faculty as I revise the [Course Name Redacted] Course Outline. 

Pretty good. 

Communication from Program Faculty is very good. 

Need to look outside of the team for ideas and be more inclusive to part time people. 

It seems there is a lack of inclusion in the EDAS "culture."  For example, contract faculty don't seem to be 

included in department meetings. We do a good job of community building in our classrooms. Important 

discussions are sometimes glossed over in the interest of time and efficiency. 

I think well!! 

Excellent 

 

18 - How do we continue to promote inclusive attitudes? 

Walk the talk. 

Get members from different groups to come in and talk to the students.  Have some people from the 

Indigenous communities come and in and talk about their strengths and struggles (including the Squamish 

Nations cohort from North Vancouver). 

Role-modeling.  Ensure that philosophical discussions and education is taking place. I have noticed a decline 

in students fully buying into inclusive attitudes. 

as mentioned more access to spaces would help here 
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19 - In general, how satisfied are you with your experience in KPU’s Education Assistant program? 

 

 

# 
In general, how satisfied are you with your experience in KPU’s Education Assistant 

program? 
Percentage 

1 Very dissatisfied 0% 

2 Somewhat dissatisfied 25% 

3 Neither satisfied nor dissatisfied 8% 

4 Somewhat satisfied 33% 

5 Very satisfied 33% 

 Total 12 

 

20a - Thinking of KPU's Education Assistant program as a whole, please highlight the strengths of the 

program. 

Student are well trained to do the work. 

It is learner centred and curriculum stays current and relevant. 

Having the two practicums split with course work and the opportunity to gain further knowledge/skills and 

self-reflection/growth after the first practicum before starting the second one is a highlight of the KPU 

program. 

I think that a lot of the teaching that goes on is exemplary; some of the instructors are really great at what 

they do. Most of the courses that are offered are relevant and helpful  in the field. 

Community building in the groups. Skilled instructors. Strong support from Dean's office, including Dept 

Assistant Strong curriculum 

faculty community connections alumni collaborations 

Relevance to the needs of practicing EA's 
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20b - Thinking of KPU's Education Assistant program as a whole, please highlight the areas for 

improvement. 

More teaching faculty who have had experience working in the school system. Greater support for 

practicums. 

I think the full time staff should meet with part time staff so that the part time people feel more included and 

know what is going on.  I feel that some of the staff are excellent at what they do in the community but that 

their work isn't applicable in the school setting. You might look into whether or not ABA needs to be taught 

in the program as many school districts don't use it.  Or if you keep teaching ABA, also teach other types of of 

behaviour intervention strategies.  Practicum evaluation needs revamping.  Orientation evening needs 

improvement. 

Be aware of how changes in the program may be impacting KPU's strong reputation in the field Assessment 

methods need reviewing.   Advisory committee input Increase in the number of full time faculty (ie. combine 

part-time positions to make one) Minimize duplication of learning outcomes - who is teaching what? 

Prioritize Autism course before first practicum Find a way to measure suitability beyond support letters (re: 

admission to program) Familiarize each other with our specific fields of teaching to increase our ability to 

support each other in case of an absence and to streamline coursework Enhance the website: create a 

promotional video 

more research based activities? 
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Appendix E: ALUMNI SURVEY RESULTS and COMMENTS 
The alumni survey was sent to 528 Education Assistant alumni. A total of 126 alumni responded. The 

response rate is 24%.  

Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 

value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 

verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 

course. This rule applies to whether the comment is good, bad or indifferent. 

 

1 – When did you complete this credential? 

# When did you complete this credential? Percentage 

1 2019 21% 

2 2018 19% 

3 2017 21% 

4 2016 17% 

5 2015 13% 

6 Earlier than 2015 8% 

 Total 126 
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2 - How satisfied are you with how KPU’s Education Assistant program prepared you to do the 

following? 
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Question 
Very 

dissatisfied 

Somewhat 

satisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

dissatisfied 

Very 

satisfied 
Total 

Knowledge of inclusive practices in 

K-12 schools. 
0% 27% 2% 3% 67% 125 

Solid understanding of person-

centered practice and its 

applications. 

1% 27% 1% 2% 69% 124 

Ability to think critically about the 

role of an Education Assistant in a 

variety of educational contexts and 

diverse student needs. 

1% 27% 2% 3% 66% 125 

Ability to reflect critically about 

current issues, and issues of 

diversity, multiculturalism, and 

disability in K-12 education. 

0% 30% 10% 1% 59% 123 

Ability to self-reflect on own values, 

beliefs, and attitudes in terms of 
0% 26% 6% 1% 67% 125 
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how these may impact working with 

students with disabilities. 

Ability to work as part of a team. 0% 20% 5% 2% 73% 125 

Basic understanding of effective 

basic approaches and strategies to 

support K-12 students who have 

common cognitive, behavioral, 

communication and social 

emotional challenges. 

0% 26% 3% 5% 66% 125 

Ability to apply appropriate and 

effective approaches and support 

strategies based on individual 

student strengths and challenges 

0% 26% 6% 6% 63% 124 

Ability to apply the principles of 

Positive Behavior Support to 

support all students. 

1% 29% 7% 2% 62% 125 

Knowledge of key components of 

Autism Spectrum disorder and 

ability to develop individualized 

tools for students on the Spectrum 

to support them academically, 

socially/emotionally, behaviorally 

and cognitively. 

2% 37% 7% 3% 51% 125 

Understanding of how to support 

and facilitate communication for 

students to be included both in 

learning and in all aspects of school. 

2% 34% 6% 1% 57% 125 

Skills and knowledge to 

communicate effectively, verbally 

and non-verbally, with both 

students and colleagues 

0% 31% 10% 5% 54% 125 
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3 - How satisfied are you with how KPU’s Education Assistant program helped you develop the 

following essential skills? 

 

 

# Question 
Very 

dissatisfied 

Somewhat 

dissatisfied 

Neither 

satisfied nor 

dissatisfied 

Somewhat 

satisfied 

Very 

satisfied 
Total 

1 Written communication 1% 2% 17% 42% 38% 121 

2 Oral communication 0% 3% 4% 40% 53% 118 

3 Group collaboration 1% 3% 6% 25% 66% 120 

4 Critical thinking 0% 5% 8% 30% 58% 118 

5 Problem solving 1% 3% 6% 30% 60% 119 
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6 Learn on your own 1% 2% 10% 27% 60% 118 

7 
Reading and 

comprehension 
0% 3% 11% 34% 52% 119 

 

4 - If there was a particular topic/area that was missing from KPU's Education Assistant program that 

would have helped you prepare for related work or further study, please tell us about it. 

Needs more hands on experience with technology 

Put more emphasis on Autism and behavior.  Improve Communication course 

It would be great if the POPARD ABA course could be included in the program. In order to get a term or 

temporary position in my district, I was required to have the certificate from that course, so had to 

complete that after I was done the KPU program. 

Most of the material was focused on elementary school students. I would have liked a more even split 

focusing on high school and elementary. 

Longer practicums of 6 weeks each. The full-time EA program felt rushed for the information being 

covered. The EA full-time program length should be at least a year. Thank you. 

More information on autism and aba training 

Need to devote more time to understanding autism. 

Yes, i wish we learned the designations of student. eg. "He is a D designation." I loved this course. it has 

taught me how to manage my own family. I found the whole course extremely valuable.  I would like to 

EA's get more hours and more pay to survive in this job. I'm ONLY doing this because i am married with my 

husbsands' second income.  My friends daughter asked me if i like my job and i told her,"yes, but don't do 

it. You are young and aim high as this job is not enough to go by. " I would never want her to do this job as 

a career as it is very little pay wirth only 5.5 hours per day. 

Overall course content and the teaching staff is 👍 

Would like to have learned a little bit more about ABA. Only complaint, this program is one of a kind and 

amazing. Being in this field and seeing other employees who take the 5 month program or other schools 

etc are almost incapable of doing their jobs. I spent my year being taught by the best staff you have and 

have knowledge for a lifetime. 

Understanding mental health and kids.. kids dealing with trauma. I wish I learned more details about a 

range of different disabilities. I think touching on how the human brain works and how it can be altered in 

every development and how to support kids who  have mental health challenges. 

More info on Autism, and how to deal with behaviour. 
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I don’t recall learning anything in the 2 day ABA workshop we did towards the end of the course as it was 

very rushed and very boring as the instructor was speaking the entire period. I was looking forward to 

being certified with ABA so I could use it in my work place but unfortunately have gained almost no 

specialized skills for ABA in the workshop. In my opinion, the ABA workshop would best be taught by 

actually teaching us what ABA really means & give us the opportunity to practice with eachother (this is 

something we did in [Instructor Name Redacted]’s class - he taught us strategies and gave us a chance to 

practice on eachother to get a better understanding +prepares us how to use it with children). The content 

the instructor spoke about in the ABA class was not very clear, I couldn’t make out what she really wanted 

to teach us + i didn’t feel comfortable enough to ask many questions as she seemed like she wanted to get 

on with the lesson as she was in a rush. I’m certified with ABA but unfortunately can’t use it and don’t 

really know what it is. I also feel as if the Communications classes were very irrelevant to be stretched out 

into a whole semester, as we were basically learning the same thing continuously I would suggest adding 

more and different content to this course to make it more interesting and so that students can get more 

out of it than just “proper way to speak to colleagues & making sure not to discuss students to their 

parents & directing them to the teacher instead” I also feel I learnt minimum information about ASD 

considering it is a very prevalent diagnosis in schools. 

More training on Applied Behaviour Analysis(ABA) 

I think that First Aid should be included in the program, I believe it is a very important Skill for EA’s to have 

especially when we are working with the most vulnerable. I also wish I would have had received my NVCI 

certificate, I took it during a Pro-D day but would have been very helpful to have it earlier. The NVCI Pro D 

day sessions are always very full and can sometimes take a whole year to get into. Other than the two 

items I have listed I loved my time at Kwantlen, my instructors were amazing and I feel that going to 

Kwantlen prepared me for work, much more than other EA’s who took the program at any other Post 

Secondary Institution. Kwantlen has such a comprehensive program!! 

CPI training 

I found there was only so much you could learn in a classroom setting. When I learned the most was on my 

practicums and watching and learning from other EAs. Being in the field taught me way more than in the 

classrooms. Yes I was able to apply somethings I was taught in class, but every student, and child is 

different. No one way works for all. I found I learn as I go. 

Hands on work with communication devices and other assistive technologies 

How to work effectively with other support staff (YC workers, counsellors, district experts) to support 

vulnerable students. 

I was interested in going more in-depth of what Autism is and how to support them best. Also, tips on how 

to support an unassigned behavioural/intellectual student can be helpful. 
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- having longer practicum, to allow more real life experiences.  - less in class instruction and more 

practicum experience 

Sign language Longer practicum Knowledge on more disabilities then just Autism Instead of the 1 day ABA 

it should be the POPARD training. The one day is a joke and a slap in the face to ABA workers in the langley 

district as we get told everyone has ABA training. I learned nothing in that 1 day course More training in 

diverse students More training with students who are non verbal and ways to support them  A better 

understanding of low incident rooms More knowledge around what to do with students with high behavior 

Stronger ideas around things to do with children in wheel chairs Ways to adapt work in different formats 

I think a bit more focus on journals and research would be beneficial.  Also ways to work in inclusive 

environments with groups of students.  Ways to facilitate independence and focus on UDL principles.  This 

being said, I am a graduate of both SETA and PDP.  The focus in the EA program highlighted areas of 

support that PDP lacked.  The skills are very useful in school settings.  I am thankful for the practical hands 

on strategies that SETA provided me with.  I special shout out to [Instructor Name Redacted] for the AAC 

development and core words communication boards.  These are concepts that I have used with students in 

my class both for support for individuals as well opportunities for empathy with peers. 

More mental health content, IEP Information, more real life case studies. 

Working with violent kids. When I completed my program I was not informed how working with a violent 

kid would look like. 

I was very disappointed with the fact we learnt almost nothing about Autism. It was very aggravating that 

the students we would be working with most and we learnt almost nothing about it.  I also was very 

disappointed with how the school dealt the cut of our program's hours and all the curriculum in our 

program was cut short along with the Music program. Very disheartening. 

Learning how to use programs put in place at schools more than just board maker 

Some students were not suited for the program and should have been weeded out in interviews or some 

kind of application process for the program based in merit and suitability and hireability.  Spots are being 

wasted on people not actually interested in being employed as SEA's or not suitable.  So that is my only 

suggestion, merit-based application process, not first-come first-serve. - Greg Swallow 

How to work with people who don't support you and the student you are with. 

Philosophy of psychology, Educational Psychology these I assume will be great deals if added to the course.   

Best of luck 

Practical training- NVCI 
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Violence in the workplace!  It is much more prevalent in my role than I ever expected it would be.  Dealing 

with teenage boys (men) that are bigger and stronger and violent.  Toileting fully grown adult students that 

are violent. 

I would say a concentrated course on a specialized subject like a foundation or an introduction on ABA or 

Orton-Gillingham approach. There are many students who are designated in the Autism spectrum but 

there are many who have learning disabilities as well as behaviour challenges too.  EAs will be better 

equipped in supporting students if we have a foundation on these topics or anything related. We had a day 

of ABA seminar but I think a full semester will be better. Also, a certification in Popard for Autism as well as 

CPI could be a good advantage for graduates. 

No 

The professors were amazing! The care and passion they have for helping you succeed is how I am where I 

am today! 

The program would be improved by adding more hands- on practical in- class examples of potential 

interactions with students with unexpected behaviors. 

Working in School Districts and understanding the different politics. While we learnt problem solving, there 

was nothing that prepared me to begin working in schools where Resource teachers were 

unsupportive/dont do their job. I think people need to know that no matter how much extra work they put 

into their students, they’re still on an even playing field with their coworkers who put no effort in. 

ASD Program offered through POPARD should be included in the program.  that way students are 

graduating with the Autism certificate.  Can compete with graduates from Surrey College on an even 

ground. Graduates from Surrey College get the Popard Autism cert. as part of their program. 

Mental health/illness, more on FASD and complex behaviour support 

KPU’s education is excellent. Please show and express this to the teachers union which still continues to 

look down on EAs. It’ appears to be an established cultural snobbery. 

PLEASE ADD: Basic BC curriculum from k-12, so they know what to expect, example, Math, English and 

what each grades’ core competencies are and expectations. 

Communication with non-verbal students 

I wish the program would cover various types of disabilities deeply. 

Learning and assisting with New Math. I think there should be a math review course covering the basics 

and touching on highschool math also. Keeping aligned with how and what teachers are focussing on 

currently in the curriculum. Also a bit more info on working with kids who have more extreme levels of 

autism or cognitive challenges (example: how to handle violent behaviours) 
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More experience of what we are faced with on a day to day basis like being hurt/ abused and the expected 

duties of an EA. 

A course in basic sign language would have been helpful.  Knowledge of other technologies to help 

students  More in depth popard training 

I feel that since taking this course and now working in this field for the last 3 years the course did not 

prepare me for the reality of the job.  I find that it was sugar coated to make us feel like we could do 

anything (miracle workers)  but in reality is that we are overworked and there is not enough EAs to help 

with the students.  Burnout is high and a lot of teachers/ resource teachers give little or no guidance as 

how to help kids. In particular we are making lesson plans for the kids and doing it on the fly going only on 

what we have from school or prior knowledge. 

[Instructor Name Redacted]’s course was by far the best for real at work situations. 

N/A 

I think more about autism ,more about mental health and understanding it, more about students who are 

refugees or have seen terrible things, more about what happens when you enter a school as a EA oncall ( 

where do we go , who do we ask for , is there a room where I can take my student for breaks, do they have 

a walkie talkie ? Use cell phones? what do we ask for....how do we use the walkie talkie.....if we do need 

support from another adult? Do we use child’s name? Or students initials while speaking in a walkie talkie 

or via text over our phone? How to make a sub book , so a sub can effectively use it!  More about even if 

you are an EA that works with a student all communication to parents must come from the students 

teacher ,unless otherwise stated !  I also think that the popard CPI training is very important to feel safe 

and confident dealing with behaviours. More about how this job can be very different ,working at schools 

in different demographics and neighbourhoods. 

Non violent crisis intervention.  What to do when a student becomes physically violent and there is little 

support from admin. 

More about how to find resources 

More info on behaviour, mental health, CPI. The Health course should have been a workshop instead of a 

whole course. In terms of child development less info on non-school age children & more on relevant ages. 

All courses should count towards other degrees (ie English) & should be transferable. More practicum 

experience is needed. 

Mental health practices and strategies for children/teens. Trauma informed practices and suicide 

risk/referral. 

One of our teacher didn’t mark and return our assignments. If you don’t get feedback from the teacher, it’s 

hard to improve the next assignment. 
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[Instructor Name Redacted] was by far the best instructor I've had and he helped me a lot with preparing 

me on what to expect helping special needs students. I recommend every student has a class with him. 

Strategies for teaching literacy & numeracy skills 

More studying about ABA 

Hope to support a student with Mental Illness and/or psychological issues. 

Dealing with children or adults with special needs that may have more complex needs and potentially 

violent. Never learned much about the violence until I was dealing with it and its very prevalent in most 

schools. 

Working with kids who have physical needs 

More in depth teaching about programs, aids, tools etc. 

- Option to learn basic sign language  - Option to work learn how to communicate and work with assistive 

communication devices 

5 - Thinking of KPU's Education Assistant program as a whole, to what extent would you agree with 

the following? 
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# Question 
Strongly 

disagree 

Somewhat 

disagree 

Neither 

agree nor 

disagree 

Somewhat 

agree 

Strongly 

agree 
Total 

1 

The program prepared 

me for the career I 

wanted 

1% 2% 3% 31% 63% 119 

2 
The program prepared 

me for further education 
3% 6% 11% 29% 51% 117 

3 

The time I invested in my 

EDAS education was well 

spent 

1% 7% 3% 25% 64% 118 

4 

The money I invested in 

my EDAS education was 

well spent 

3% 8% 8% 18% 65% 119 

5 

The program provided 

me with opportunities for 

experiential learning (i.e. 

learning by doing and 

reflecting) 

0% 3% 6% 22% 69% 117 

6 - Overall, how satisfied were you with how KPU's Education Assistant program prepared you for 

work and/or further education? 
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# 
Overall, how satisfied were you with how KPU's Education Assistant program 

prepared you for work and/or further education? 
Percentage 

1 Very dissatisfied 2% 

2 Somewhat dissatisfied 3% 

3 Neither satisfied nor dissatisfied 2% 

4 Somewhat satisfied 29% 

5 Very satisfied 66% 

 Total 119 

 

7a - Thinking of KPU’s Education Assistant program as a whole, please highlight the strengths of the 

program. 

Autism & knowledge of ABA 

KPU program graduates continue to be the best prepared graduates compared to graduates of other EA 

programs, in my opinion. 

[Instructor Name Redacted] and [Instructor Name Redacted]'s courses were the best 

The two practicums in different grade levels were really helpful to my learning.  There was one hybrid 

course that was partially in class, and partially on line. Since I lived far away from the campus, I appreciated 

not having to travel so much for that course. I also appreciated the online option for the required English 

course.  I also appreciated the part time program. It allowed me to work and take some extra classes at the 

same time. 

I enjoyed the openness of the students to learn and the atmosphere the teachers created. I felt no anxiety 

in voicing my opinion and asking questions. 

Balanced theory and practical aspects 

Relevant course content Knowledgeable instructors 

I loved the Personality Dimension the most.It taught me how to deal wirh these diverse personalities. 

Incredible teachers, learning, opportunities 

The educators were outstanding, I loved and appreciated the sense of family I felt during my 9 months.. 

having so many people support you. There’s nothing bad I could say about this program! I recommend it to 

a lot of people 

The course on child development, and positive behavior support were the most helpful and useful. 

Instructors are supportive and kind. 
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Most of the classes were very discussion based which was very helpful as we got to discuss our own 

experiences and reflect. Most of the instructors did a VERY good job of letting us learn by doing which was 

very important for me as it is how I learn best, and really prepares you for the work you will be doing. The 

professors were very understanding and very open which made it so much easier to learn from them. 

Supportive and experienced teachers. Classes boosted my creativity, critical Thinking and problem solving. 

I enjoyed the team based activities. Classes involved alot of reflection which helped me grow to develop 

self awareness about my strengths , weakness and also focus on empathy. 

The program is far more comprehensive than any other school offers. It is very inclusive and the instructors 

truly care about their students. 

Doing the practical work at the schools really prepared me in doing the work I am doing now.  You really 

get to see what it is like doing work out in the field. Being introduced to different areas of job was helpful. 

Well structure program, knowlegeable teachers 

The handouts that I refer back to all the time of how to modify and adapt 

Each class member was treated with respect and I felt everyone was heard by the whole class. 

Emphasis on collaboration and inclusion 

- learning about student's needs and tips on how we can support them. - how to best interact with other 

peers and students - the in-depth information of the context in which we are working in (the curriculum, 

the classroom settings, peers etc). 

- behaviour  - all of [Instructor Name Redacted] classes - [Course Name Redacted] course 

Creating visuals  Communications program but needs to be more specific around co-workers 

The instructors were great!! 

Hands on strategies for support.  ABC charting, core words boards, visual supports and task analysis.  

Group work was great and essential to prepare for collaboration with teachers in schools. 

It got us to really think about where a behaviour comes from and what it's trying to tell us 

Teachers enthusiasm 

Recognition by Langley school district as a good school to get graduates from.  It is essential to get the 

feedback from the school districts as to which schools are sending them good candidates and why. 

Looking at your own perspectives first doing hands on assignments learning to use observations 

understanding what level a child is at how to help the student fit in with the general class 

Very effective career building 

How to make adaptations, behaviour support, all of it really! 

PErson Centered practice, knowledgeable teachers. 
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For me, the instructors are the strength of the program. They are well-experienced in their fields and have 

provided me great learning opportunities that prepared me for an EA job. 

Teachers! 

Leaned a lot about ways can support ad encourage all learners and boost confidence in doing so. 

All the teachers are well prepared and with a lot of knowledge. 

The program provided us with excellent foundational knowledge in the areas of special education, inclusive 

classrooms and working with students with ASD. 

I loved the community aspect of the learning. Being able to stay with the same group of learners all 

throughout the program was very beneficial 

It had some of the best instructors: [Instructor Name Redacted] and [Instructor Name Redacted]. Loved 

the pace of the P/T program 

The program did a great job of preparing its students for working with students with special needs. 

Group work, discussions, person centred approach 

I really appreciated the Communications course because communicating happens not just with the 

students, but also staff which is significantly important in this job position 

Often there is a difference in quality of EA's that graduated from KPU compared to the other (private) 

colleges.  Graduates from other schools often have less empathy, professionalism and self-awareness, 

likely due to the rushed education (4 months, shortened practicums, and lower entry requirements). 

The instructors came from a variety of backgrounds, different ages, different experiences. 

Knowledge that parallels and meshes with teachers knowledge of education. We can definitely say, “tell us 

your lesson, we will find a way to deliver it, and we can do it your way”. 

The strengths of the program are supporting students individual and inclusive, learning by doing, teaching  

students to improve their wellbeing and social communication. 

Highlight, campus was nice. I found my professor for a class very unprofessional when discussing marks. 

It was focused on the classroom and the learning process in a school setting 

I feel that you get out of the program what you put into it. Participating in the exercises & completing the 

case studies is essential. Both contribute to a solid understanding of the strategies and their outcomes 

when implemented/applied 

Teacher’s connection with students, feedback on assignments 

I could finish this program with support from the instructors and friends. 

Collaborative, learning is more on application, inclusive 

Collaborative work. Thinking outside the box. Being open minded and respectful of different values and 

different ways of doing things. How to be flexible but also prepared. How to stay safe. 
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Team building, problem solving and critical thinking. 

Very person centred and well designed program for entering the field 

The board maker class was an excellent class I use boardmaker every other week in my current position 

The practicums, the level of knowledge the instructors provided, the depth of why we have inclusion 

education and good courses for not just assisting but our own confidence and self worth. 

The practicums were essentially the best part and [Instructor Name Redacted] and [Instructor Name 

Redacted] taught me the most and prepared me for my job. 

KPU has knowledgeable, approachable instructors who engaged students at every level 

Does a great job in creating an inclusive learning environments The teachers really care about you and 

through the 2 semesters, organization was amazing. 

I loved the group work, and project based learning! I loved that we could discuss topics as a group. 

Working in groups Learning about communication styles and learning types.  Critical thinking Teachers who 

are still working in the field with real experience. 

Good instructors Able to transfer credits 

Variety and in depth material for specific actions to take. 

Very informative 

Cohort based learning.  The instructors spoke from experience and were passionate about what they 

taught. Practicum helped build professional relationships and skills. Information about child/adolescent 

development was very interesting and relevant. 

Excellent and knowledgeable instructors who basically showed what my day to day would be like in a 

school setting 

It covers all the areas of different special needs that will need support. It goes more in depth than other 

programs offered at other places. The instructors especially [Instructor Name Redacted] are very well 

informed and knowledgeable. Definitely should be a mandatory program for anyone who wants to be a EA. 

I believe it's the most well rounded program for EA's 

Prepared me very well for my career 

The optimism of the professors was refreshing and made me look forward to pursuing this career. 

The program was very thorough with most of the content that was being taught, a lot of what we were 

taught could be applicable to other fields such as; working in hospice care, daycares etc.. 

Great instructors with a lot of knowledge.  Felt comfortable getting support needed and advice. A lot of 

opportunity to try out theories and strategies. 

It was flexible and easy to understand. It felt it really helped me to develop skills that I need in order to 

succeed as an excellent EA. I believe the EDAS program really succeeded on that. 
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Great at exploring yourself 

Working in groups each day provided an opportunity for experiencing real interpersonal conflicts and 

learning to work through them. The hands on experience and problem solving we had to do in this 

program prepared me for so many of GE situations as I have encountered as an Education Assistant. I 

couldn’t recommend this program more! 

Interpersonal communication 

7b - Thinking of KPU’s Education Assistant program as a whole, please highlight the areas for 

improvement. 

Behaviour management More practice on ABA techniques 

Can’t think of anything. 

More ASD and ABA material 

There were many "icebreaker" games/activities that took up a lot of time. Seemed unnecessary, since the 

class was a cohort and we already new eachother fairly well.  In general, I felt that more information could 

have been covered in each class. It was rather slow paced at times and I would go home thinking how we had 

only covered 2 terms in 2 hours of class time, which I would be able to explain the concept of in 10 minutes 

or less. 

Please bring in expert guest speakers for a few topics, perhaps including how beliefs determine how we can 

help others. Please create brochures for how we can continue our education. 

In my opinion, I felt a few of the courses were not up to university level course material and also felt one was 

not relevant to our future job descriptions. 

Length of the program: Other institutions offer the program in half the time. We all get paid the same wage. 

Already did.Now you will need a course on how to teach on line! Engage learners in front of a screen 

Again, just learning more about cognitive development, mental health and how to support kids affected by 

trauma. 

Too long of a course, and some courses were not at all relevant or helpful - such as [Course Names 

Redacted]. The courses were irrelevant and not necessary. 

- the ABA workshop  - Communications classes 

More training on ABA. 

Can not think of any. 

Teachers supervising for practicum should be  persons who has their own judgments and are objective in 

evaluating students' performance. One of my practicum instructor she was totally rely on the mentor 

school's EA. She did not have even a proper observation. 

I think more time needs to be spent doing practicum. This was where I found I learned the most.  iPad apps 
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A stronger teaching on how to use the English language in the job setting. 

Writing classes could improve by focusing, at least in part, on core learning outcomes in BC and how they 

achieved through the curriculum. 

- please give more in-depth explanations of how to respond to emergencies within our reach (ie. student self 

harming, student being abused etc). - give more resources where we can easily find that can help us give 

support to students with autism and other minor exceptionalities. 

Communication, to much reading and quizzes. Wanted more real life experiences 

Posted in an above post, Longer practicum, and the POPARD ABA certificate over the one day ABA program 

that taught me nothing. Should come out with more certificated then just one. Surrey came out with 7 

different certificates beside SEA certificate  Ipad work (apps) Lots of ipad work within schools these days 

So much material all at once... overloaded. 

More focus on research articles and hot topics in inclusion.  UDL, UDL, UDL.  Approaches with opportunities 

for working with students as groups to help them support each other would be great. 

PLEASE add more materials about Autism. Going through a program with almost nothing about Autism was 

such a disappointment. We are with so many students and a lot of them will have Autism. This course NEEDS 

more depth in what Autism is and how to support a student with ASD. As a EA who is working with a child 

with Autism I was very upset that we did not learn enough. 

Too many courses at once, should be less courses with more focus on the important classes 

Besides what I said already.....earlier and longer practicum placements.  Weed out students that are not 

suitable for the program or are not suiy to be hired, based on their social skills, language skills, 

professionalism, etc.  No deed to educate people that will never be hired. 

preparing to use Apps that are within the district. Perhaps playing on different apps so you can be more 

prepared to show the student 

Earned me with a new communication model with non-verbal 

As mentioned earlier- practical training- things like NVCI 

N/a 

I think it would be so helpful to integrate Sign Language to help more students to be included. I think that 

this course should be learned in all school levels . Thank you. 

The program will benefit immensely by adding more classes the provide hands on examples of what it is like 

to work with students of various special needs (i.e. actual scenarios. 

Absolutely did not need to spend that long learning and practicing how to paraphrase. 

Shorten the program definitely. 
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the stages of birth to teenager about brain development...I feel that the course didn't need to be that long it 

could've been shorter/summed up better! Spend more time on complex behaviour needs, and discuss 

mental health/illness as it is prevalent in schools! 

The education and instructors were all top notch and no improvement needed. 

Some of the teachers at the time were very rude and bullied me , I didn’t feel like coming to school at times 

but I finished the program 

Educate students on Health and Safety. There isn't a lot of learning going on when you are being attacked on 

a regular basis. 

EAs are regularly excluded from Teacher collaboration. Not the same education and therefore, not the same 

union. Not sure there is much you can do about that other than to toot your horn as providing EAs who really 

do know how to help the lessons be learned in flexible, positive manners. 

Needs more content.  Autism course needs to be a bigger chunk of the course. BC curriculum should be apart 

of the EA course. 

Practicum should only be limited to the public school system where there is more diversity of needs 

Timing. The workload was intense around the time Spring Break occurred for my kids. I became quickly 

overloaded having to juggle both 

[Course Name Redacted] 

Knowledge of the school system 

Full time is too condensed so some courses are rushed. Like the PYSC courses that I took. 

More academic prep. At some schools where we work in resource rooms, the kids think we are tutors for 

high level math etc. Perhaps those KPU students who are Iinterested in helping in highschool math could 

take refresher courses during the EDAS programme. Also how to teach/help with reading as that is a big part 

of our job at all levels. Basic sign language would be helpful also. 

More emphasis on teacher, EA, student and parent dynamic. 

Refer to my previous post about what this course didn’t prepare us for. 

The resource teacher’s role vs the teacher’s role and how EAs fit in should be clearer. 

The Saturday class from morning to late afternoon was a bit of a stretch 😊 

I feel that some professor [Instructor Name Redacted] did not adequately make my learning valuable. In 

some instances this particular professor made me feel small and insignificant. I also feel that there needed to 

be more consistency of practicum supervisors as standards were different between the two I had 

More on how to handle behaviours, mental illness and more on autism... 

More clarity on all the roles within a school and school board.  Who to contact if there are problems.  Clarity 

on union and their importance.  How to not get taken advantage of and burnout. 
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Needs less fluff material. I found that a lot of the class time was spent doing self reflections. I was dissatisfied 

with the amount of time I felt I was wasting. Practicum was where I learned the most, and not a whole lot in 

class really prepared me for that. 

More info on diverse learning rather than the major focus on autism 

[Course Name Redacted] could be improved. I didn’t find that this particularly helped me in my career. I 

learned more from [Course Name Redacted]. 

Nothing 

Very expensive considering no degree is offered and the short period of time (9 months). Some instructors 

don't collaborate/cooperate with other instructors. Allow for more in depth examples of special needs 

students and allow students to roleplay/practice in class with instructors to help. 

I'd like to see more focus on literacy and numeracy skills as well as redirection strategies. CPI training would 

be an excellent asset as well 

Looking more into schools wanting to take in practicum students and make sure they are fully willing to have 

them and prepared for us and fully know we are students we are learning we do not know everything my 

first practicum school was terrible and didn’t  prepare me at all for my future 

The program makes inclusion seem very euphoric and achievable, but not always realistic. The low incidence 

population is a minority but the most vulnerable. I wish they would have touched more on what realistic 

inclusion was for those with frequent escalated behaviour or those who struggle to self regulate. Finding 

strategies to help deescalate a student with complex needs should have gone more in depth.   Having 

example cases from students in schools in present time to keep pupils updated with current struggles or 

successes EAs come across. 

Communication such as; answering email questions or sending lesson notes. Time management during 

classes, what needs to be prioritized, sometimes the instructors get off track in my opinion. 

Not focusing on interpersonal communications 

Way too much self reflection. 

The program could include courses that are transferable. 3 of my courses were able to transfer to other 

universities.  ridicuolous waste of money 

Very little behaviour support strategies, how to support kids with a variety of needs. I felt the program did 

not touch base on many of the ministry designated codings that are present in the school system. The course 

did not go into the curriculum and the strategies, adaptations or modifications that can be implemented to 

help learners achieve their goals. 
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8 - Are you currently employed? 

# Are you currently employed? Percentage 

1 Yes 94% 

2 No 6% 

 Total 119 

9 - Which of the following best describes your current employment situation? 

# Which of the following best describes your current employment situation? Percentage 

1 In a full-time regular position 73% 

2 In a part-time regular position 11% 

3 On call position 16% 

4 None of the above 0% 

 Total 112 

 

10 - In which of the following sectors are you currently employed? Please select all that apply. 

 

# Answer % Count 

1 Public school system 80% 90 

2 Independent school 17% 19 

3 Position related to supporting persons who have special needs but not in a school 5% 6 

4 Position unrelated to supporting persons who have special needs 4% 4 

5 Other (Please specify) 2% 2 

  Total 112 
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Q10_5_TEXT - Other (Please specify) 

Provide respite care for several individuals 

Tutoring students with reading challenges. 

 

11 - What is your current position? 

Education Assistant I 

SEA in a Middle School 

Education assistant 

SEA-continuing position in SD35. 

SEA - Continuing 

EA 

Hold a term EA position at a public school. 

SEA 

Temporary EA/On call EA 

Special Education Assistant 

EA 

Ea with aba training 

EA 

ea 

Noon hour assistant and EA Assistant in Calgary Catholic School Board 

EA 2 

Supporting two kids, both who are affected deeply by trauma. 

EA 

Education Assistant on call (spareboard) 

EA 

Spanish Teacher 

Education Assistant 

SEA-Autism in a middle school 

SEA 

EA 

Sea 
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Learning Service EA 

SEA 

EA 

EA 

Middle school SEA 

SEA 

ABA-SEA-Autism-Respite-Behavior interventionist 

ECE Assistant 

Complex Resource Teacher 

Education assistan-autism 

Aba support worker 

SEA-autism for SD35 

EA 

Restaurant Manager 

SEA 

SEA 

Casual EA 

EA 

SEA - low incidence/physical disabilities 

School and Student Assistant 

EA 

Continuing position 

Term S.E.A 

SEA - K and grade 1 

SEA autism 

Special Education Assistant 

Special education assistant 

EA 1 

Special Education Assistant 

Medical EA level 2 

Sea 

SEA 
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SEA - Autism 

Special Education Assistant 

EA 

Student Support Worker (SSW) 

I’m a school secretary. 

Special Education Assistant Casual 

Special Education Aide 

Education Assistant 

Materials Technologist 

Grade 1 EA 

EA 

Education Assistant 

Education Assistant - physical needs 

EA 

Settlement worker in Schools 

Ea 

EA/ABA 

EA 

Education assistant in a continuing position. 

Education Assistant 

EA 

ABA Support Worker 

Education Assistant, Behaviour interventionist, respite worker 

EA 

On call 

On call 

Education assistant/ aba support worker 

SEA on call, and 1 term day/week. 

Education Assistant 

Sea and respite worker 

EA 

SEA at Betty Gilbert Middle School 
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Education Assistant 

Education assistant 

SEA Physical needs and Autism 

Special Education Assistant 

On-Call Education Assistant 

SEA 

Education Assistant I 

ea 

Education Assistant (grade 8) 

EA 

Educational assistant 

EA 

 

12 - Where is the organization located? Please select all that apply. 

 

Answer % Count 

Langley/Aldergrove 46% 51 
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Surrey/South Surrey/Cloverdale/White Rock 31% 34 

Outside the Lower Mainland. (Please specify where) 7% 8 

Abbotsford/Mission/Chilliwack 5% 6 

Pitt Meadows/Maple Ridge 5% 5 

Vancouver 4% 4 

Burnaby/New Westminster 3% 3 

Richmond 3% 3 

Coquitlam/Port Coquitlam/Port Moody 2% 2 

Delta (North Delta, Ladner, Tsawwassen) 1% 1 

North Vancouver/West Vancouver 0% 0 

 Total 111 

 

Q12_11_TEXT - Outside the Lower Mainland. (Please specify where) 

Lethbridge, Alberta 

Calgary 

It is an online school though out BC 

Okanagan 

School District 91 

Kamloops 

Prince George 

Niagara region in Ontario 

 

13 - Have you pursued further education since completing KPU’s Education Assistant program? 

# 
Have you pursued further education since completing KPU’s Education Assistant 

program? 
Percentage 

1 Yes 39% 

2 No 61% 

 Total 119 
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14 - Please list the name of the program and the institution where you enrolled after completing 

KPU’s Education Assistant program. 

Bachelor of Arts -TWU 

TRU & TWU courses I need for PLP at SFU. 

Thompson River University Open Learning 

KPU BA 

KPU BA 

SFU PLP program orientation. Not yet enrolled 

BA Major in Psych, KPU 

Accumulating credits to enroll in English Major bachelors degree at kpu 

KPU 

B.A and B.Ed. (for teaching) at Trinity Western University 

UFV 

Post Grad Certificate in Inclusive Education at SFU 

Kwantlen Bachelor of Arts Double minor 

BFA at KPU 

Thompson Rivers University 

BA Général Art Studies 

Orton-Gillingham (OG)Multisensory approach at Reach Learning Centre 

VCC 

Kwantlen 

KPU - pursuing my BA (Major in General Studies) - intending to finish it in Dec 2020.  Then off to either 

SFU or UBC Teaching program. 

Bachelor of General Studies in Education at Simon Fraser University 

Child and Youth Care Degree at Douglas College 

KPU- finishing Degree 

Bachelor’s of Arts (unknown/exploration) KPU 

Online courses mostly 

Kpu undergrad program 

Surrey collage 

Certificate in Applied Behaviour Analysis with Surrey College 

KPUs bachelor of arts 
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General Studies at KPU 

Kwantlen, general studies major and minor in counseling 

Still KPU but undergrad in general studies for the PLP program at SFU 

KPU General Studies (minor in counselling) 

Bachelor of Arts 

Early Childhood Education 

bachelors degree kpu qnd sfu 

 

15 - What is the highest credential you have earned or are currently earning since completing KPU’s 

Education Assistant program? 

 

# 
What is the highest credential you have earned or are currently earning since 

completing KPU’s Education Assistant program? - Selected Choice 
Percentage 

1 Diploma 5% 

2 Associate’s Degree 0% 

3 Bachelor’s Degree 57% 

4 Professional designation (Please specify) 5% 

5 Other (Please specify) 28% 

6 Master's Degree 5% 

7 Doctorate 0% 

 Total 40 
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Q15_4_TEXT - Professional designation (Please specify) 

Teacher 

I already have a BA in linguistics. My future dream is a masters in Speech therapy 

 

Q15_5_TEXT - Other (Please specify) 

I earned my BA in 2000, before attending KPU. 

Working towards PLP program 

Accumulating credits to enroll in English Major bachelors degree at kpu 

Still in school 

BA Dégrée In Arabic Linguistics 

Math upgrading 

Membership in Canadian Academy of Therapeutic Tutors – OG 

Various workshops through my employer 

Cerrticate 

None 

added more courses to hopefully one day achieve bachelors even though all my credits from seta 

dont tramsfer 

 

16 - How satisfied are you with the opportunities you have to stay connected to KPU’s Education 

Assistant program? 

 

 

# 
How satisfied are you with the opportunities you have to stay connected to KPU’s 

Education Assistant program? 
Percentage 

1 Very dissatisfied 3% 
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2 Somewhat dissatisfied 11% 

3 Neither satisfied nor dissatisfied 42% 

4 Somewhat satisfied 16% 

5 Very satisfied 29% 

 Total 115 

 

17 - What can KPU’s Education Assistant program do to build better connections with alumni? 

Ask us to come back and share what we have learned in the work place. 

Email to touch base from time to time. 

I hTed the pay oarking in evenings. Thete was never receipts and we all got stressed with fighting oarking 

tickets when we paud!!! 

Reach out! I’m happy to talk to others and be a part of the alumni 

This is the first email I received regarding the EA program i took. 

Create a meet up group to coordinate activities to get to know colleagues. Also to have the opportunity to 

share important information about job opportunities or more schooling. 

I am not sure. Maybe have the instructors check in with their students a little while after they have finished 

the program. 

A yearly calendar with upcoming events ahead of time would enable me to see what events I may go to. 

Getting feedback on how to better the program 

Forums or hubs to open discussion and network in the industry.  Volunteer opportunities for students in the 

EA program to help build experience.  Communication tools to keep the Alumni engaged with the program. 

Nothing. I am not to care about Alumni programs 

Anything at all, I’ve never once been contacted since graduation 

Organize an alumni group of just SEA program graduates.  I would be interested in helping with that. 

on pro d days (from work) it would be nice to have the opportunity to come back to the program and spend 

the day with up and coming assistants to answer questions. Teaching people to beat to their own drum was 

a huge impact for myself. 

By constant keeping in touch, especially when need arises 

Keep in touch.  Provide refresher courses 

I am really not interested in any alumni stuff but I believe it would be nice to hear of success stories a few 

times a year. 

I think you are doing the best you can 😊. I just don’t have time to indulge in alumni events. 
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Invite alumni to speak in the classes Establish a mentorship program with students Provide opportunities for 

professional development Provide opportunities for social interactions with instructors, fellow alumni and 

students - a good number of EAs go on to become teachers and their only most recent academic 

background is the EA program 

Create pathways to careers such as teaching? 

Maybe have a social media page where we can upload photos or stories. 

Invite them back to talk with the people in the program, getting a glance into the career at the beginning of 

the program. 

Create an event specific to the graduating classes to network 

Keep up the good work! I received the 3rd issue of the alumni magazine! 

Maybe some training, or meet ups to make supplies or discuss challenges 

N/A 

Quarterly newsletter? 

Nothing 

Allow for us to visit or contribute our knowledge and assistance to current education assistant program 

classes. To give feedback from our own experiences to instructors. 

Facebook page? 

Currently I'm unaware of how I could further my education in this area, so starting with that. 

 

18 - How do you identify your gender? 

# How do you identify your gender? Percentage 

1 Male 8% 

2 Female 92% 

3 Non-Binary 0% 

4 Prefer not to answer 0% 

 Total 118 

 

19 - What is your age group? 

# What is your age group? Percentage 

1 18-24 19% 

2 25-29 18% 
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3 30-39 16% 

4 40 and older 47% 

5 Prefer not to answer 1% 

 Total 118 
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Appendix F:  DISCIPLINE/SECTOR SURVEY RESULTS 

The discipline/sector survey was sent to 235 Education Assistant discipline/sector members. A total of 

32 discipline/sector members responded. The response rate is 14%.  

Note: The data includes open-ended comments. In order to preserve integrity and objectivity, OPA does not do 
value-judgment editing (i.e. we do not fix spelling errors, syntax issues, punctuation, etc.). Comments are included 
verbatim – with one exception: if individuals or courses are named, OPA redacts the name of the instructor or 
course. This rule applies to whether the comment is good, bad or indifferent. 
 

1 - Which sector best describes your organization or business? Select all that apply. 

 

Answer % Count 

Public School Elementary 53% 17 

Public School Secondary/Middle 25% 8 

Independent School Secondary/Middle 16% 5 

School District Office 9% 3 

Other, please specify: 9% 3 

Independent School Elementary 6% 2 

Total 100% 32 

Q1_6_TEXT – Other, please specify 

Practicum Supervisor 

Surrey Community College 
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Higher Education 

2 - Which of the following best describes your position? 

 

# Which of the following best describes your position? - Selected Choice Percentage 

6 School administrator 66% 

4 District support staff, please specify 13% 

3 Resource/non-enrolling teacher 9% 

1 Classroom teacher 6% 

2 School based special education teacher 3% 

5 Education assistant 3% 

 Total 32 

Q2_4_TEXT - District support staff, please specify 

college instructor 

HR Recruitment 

EA Engagement Worker 

Education Consultant and Associate Dean 
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3 - Considering the needs and expectations of your organization, how important is it for an entry-level 

education assistant employee to be able to demonstrate the following?
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# Question 
Not at all 

important 

Somewhat 

important 

Very 

important 
Essential Total 

1 
Knowledge of inclusive practices in K-12 

schools 
0% 0% 22% 78% 32 

2 
Solid understanding of person-centered 

practice and its applications 
0% 0% 16% 84% 32 

3 

Ability to think critically about the role of 

an Education Assistant in a variety of 

educational contexts and diverse student 

needs 

0% 0% 22% 78% 32 

4 

Ability to reflect critically about current 

issues, and issues of diversity, 

multiculturalism, and disability in K-12 

education 

0% 0% 38% 63% 32 

5 

Ability to self-reflect on own values, beliefs, 

and attitudes in terms of how these may 

impact working with students with 

disabilities 

0% 0% 38% 63% 32 

6 Ability to work as part of a team 0% 0% 13% 88% 32 

7 
Basic understanding of effective basic 

approaches and strategies to support K-12 
0% 0% 16% 84% 32 
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students who have common cognitive, 

behavioral, communication and social 

emotional challenges 

8 

Ability to apply appropriate and effective 

approaches and support strategies based 

on individual student strengths and 

challenges 

0% 3% 25% 72% 32 

9 
Ability to apply the principles of Positive 

Behavior Support to support all students 
0% 6% 41% 53% 32 

10 

Knowledge of key components of Autism 

Spectrum disorder and ability to develop 

individualized tools for students on the 

Spectrum to support them academically, 

socially/emotionally, behaviorally and 

cognitively 

0% 6% 34% 59% 32 

11 

Understanding of how to support and 

facilitate communication for students to be 

included both in learning and in all aspects 

of school 

0% 3% 31% 66% 32 

12 

Skills and knowledge to communicate 

effectively, verbally and non-verbally, with 

both students and colleagues 

0% 0% 25% 75% 32 
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4 - Considering the needs and expectations of your school(s), how important is it for an entry-level 

education assistant employee to be able to demonstrate the following skills? 

 

 

# Question 
Not at all 

important 

Somewhat 

important 

Very 

important 
Essential Total 

1 Written communication 0% 16% 53% 31% 32 

2 Oral communication 0% 0% 34% 66% 32 

3 Group collaboration 0% 3% 31% 66% 32 

4 Critical analysis 0% 13% 56% 31% 32 

5 Problem resolution 0% 6% 34% 59% 32 

6 Learn on your own 0% 6% 59% 34% 32 

7 Reading and comprehension 0% 6% 50% 44% 32 
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5 - What other skills, training or knowledge should an entry-level applicant have to be hired into your 

organization? 

effective practices for EAs to work in collaboration with classroom teacher and support personnel. 

NVCI, Low Arousal, Mental Health first aid, Augmentative communication systems, Set-BC. Knowledge 

Ability to work independently Adaptability and flexibility 

Punctual 

Trauma informed practices, many students have experienced significant childhood trauma. 

Proficiency with respect to technology use. 

Technological skills as many students do better with computer enhanced activities. 

Significant practicum experience at all levels. 

-working in collaboration with the teacher to promote student independence as much as possible - 

teaching students strategies to do things on their own, not always reliant on an adult 

Experience and belief in the power of collaborative practice with other EA's, staff, and parents.  An 

understanding of their role in relation to other EA's, teachers, principal and parents. 

Personal skill is very important for an entry-level application.  An EA needs to be able to make connection 

with students, so that students will listen and follow the EA's instructions. 

They need to understand that they are expected to be able to learn, on the job, how to teach all areas in 

secondary school. That includes the shops (wood, metal etc.). They cannot say "I am not comfortable in 

the shops." They need to be in the pool with their student when they go to the pool. Be flexible (if you 

need to change your break time, do it willingly). The students needs come first not the teacher or EA.  Be 

aware that the teacher is in charge of the class and that you are expected to listen to the teacher not the 

"Head?" EA. Classrooms are teacher run not EA run. EA's know the students the most so please give your 

opinions to the teachers if you have suggestions or think something will not work with your student. 

Work as a team ask the experienced EA's for advice. Pick an EA as a mentor. 

Ability to take initiative. 

self advocacy strength to let teachers they are working with know when the teacher is not doing the 

work that the teacher needs to be doing. Letting teachers know when they are sloughing student 

responsibilities onto the Education Assistant. 

It is good for them to know PBS and how to deescalate situations, having a tool box with resources ready 

to go to use is helpful 

Teamwork is critical to our organization, along with the ability to be flexible and responsive.  Entry-level 

applicants need to take direction from district staff and follow programs outlined from experts, such as 
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speech and language pathologists, behaviour interventionists, etc. All applicants should have valid First 

Aid and valid NVCI training. 

Must be able to work in a fast paced environment and be able to multi task 

Life long learner 

Willingness to take feedback and make adjustments Willingness to self evaluate Willingness to be a 

continual learner Job flexibility 

Positive attitude, ability to see each day as a new day, love of children, energy for the whole day 

Basic understanding of the K-12 curriculum.  Knowledge of working effectively with others. Be flexible 

with changes. 

It is imperative that they like children...you may think I'm joking but I'm not!  They also need to be great 

listeners and be coachable.  The teamwork element is very important.  If an EA can't work with others 

and problem solve, it is very difficult. 

They should have an excellent command of the English language. 

general exepriece working with kids 

knowledge of trauma informed philosophies and practices knowledge of behaviour and it's impact - with 

a strength based and positive approach ability to see strengths in all situations and students 

understanding that the EA role is not one of supporting academics - this is gradually becoming a very 

minimal part of the role - behaviour and inclusion management are key 

6 - What are the emerging trends in supporting students who have special needs that KPU Education 

Assistant students should be prepared for? 

preparing students for independence as much as possible to be able to function in the 'real' world rather 

than creating dependence. 

Greg Hanley behaviour  program 

More and more students with more complex needs 

ELL, behaviour intervention 

working with multiple students 

Zoom conferencing 

Supporting diverse learners with diverse needs in an inclusive community environment. 

to work as an EA in a classroom seeing themselves as there to support the learning of ALL students in the 

classroom -as funding model changes, EAs being 'assigned' to one or two students or to a specific 

classroom all the time, will not be the reality 

Self regulation 

Students experiencing high stress, regardless of SES, and their challenges self regulating. 
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EA students need to be able to catch up with the new technologies, e.g. new apps are available to support 

students with varied needs. 

Supporting students through on line learning. 

All EA's need to be comfortable with basic technology, online schooling, Manga math, my blueprint, n2y, 

microsoft 365, etc. All EA's need to be able to type out students' daily schedules in word. All EA's need to 

be able to come up with suggestions and solutions for their students, be self-motivated. Learn how to help 

students learn life skills. Using real money, banking, bussing, getting a  job, help them with work 

experience. 

Supporting students with diverse behavioural challenges.  But I believe this is a challenge for all in the 

education system.  How to support students who are defiant, resistant, violent, anxious, etc. and don't 

adjust well to the "system conditions", i.e., those students who do not respond well to the wide gamut of 

"usual" strategies that educators employ to try and have students engage appropriately. 

Ability to work with several students in differing classes with differing needs. 

Universal Design for Learning, Multi Tier System of Support 

Knowledge of strategies to assist with student self regulation.  Knowledge and training in working with 

students from an empathetic view point and understanding that students don't choose to misbehave, their 

misbehaviour is a bi product of a lacking skill that needs to be taught. 

competency based IEP, 

- Staff need to be competent with technology, including augmented, assistive communication platforms. - 

Staff need to be competent with managing behaviours and discerning the difference between acts of 

violence and acts of communication - Staff need to be prepared to work with a wide variety of students 

Needs to understand that not 2 students are alike 

Use of technology 

The diversity of the job 

Teaching critical thinking, handling behavioural management issues in regular classroom situations 

Ability to work with more than one student in a classroom. Be prepared to come up with adapted work for 

students on the spot. Ability to self- start and being flexible with changes. 

Ability to flex and work with others with and for students...some EAs who have been in the system were 

used to working one on one with their own child...but they need to be able to work as a team and value 

the contributions of all - since they will likely be sharing the load with others.  This takes great 

communication skills and no ego - as in being able to learn from anyone at any time. 

Increased demand as more students are diagnosed. 

every child is different and you need to adapt to each child and situation 
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that all behaviour is communication - EAs are increasingly working with students with severe behaviour 

and knowledge of how to work effectively and with a strength based approach are essential to the job 

Trauma informed knowledge and practices 

7 - In terms of EA support time allocated (from most to least), what are the specific responsibilities of 

education assistants in elementary schools today? 

Safety, Access to education school, Self regulation and academic support 

Assisting teachers in the classroom with student demands 

supporting students 

in class support, working with small groups with students, student supervision, collaborating with 

classroom teachers and resource staff on IEP development and implementation 

Working with students with disabilities, supporting students with social-emotional/behavioural struggles, 

working as a team with colleagues, resource teacher and classroom teacher, supervision of students 

in class support, medical assistance, small group support, 1-1 support 

Major responsibilities include teaching students with social skills, helping students manage transitions, 

providing students with personal care support and academic support. 

Autism, health (e.g., diabetes care), multi-categorical needs. Unfortunately, behavioural students don't fall 

into a ministry designated support category but schools are forced to try and double up EA support of 

these students with other ASD or supported students. 

Assist students with understanding and completing their learning & tasks. Assist students with physical 

needs (toileting, grooming, walking, running etc.). Assisting students with social and emotional needs and 

social cues. 

Assist with students with various needs (Autism, Chronic Health, Diabetes, hearing loss) and also students 

who are struggling with self regulation. 

Physical needs and safety needs are the priority, followed by behavioural needs. 

Supporting students with diverse needs 

The jobs are varied (student academic support, supervision, general care) 

Working one on one with students, working with small groups in and out of the classroom, General 

classroom helper 

Supporting students with diverse needs, outside supervision, collaborate with others, come up with visual 

support, provide adapted work 

not sure... 

providing Social emotional supports as well as supporting reading and numeracy instruction 

helping students one on one, whole classsroom support, reading support, writign support 
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working with students with severe behaviour - managing behaviour, aggressive tendencies, and students 

with autism 

8 - What are the curricular competencies KPU Education Assistant graduates require in order to fulfill 

these responsibilities as a newly hired education assistant? 

self - reflective, do not take behaviour personally, creative and critical thinker, 

Ability to read, write, spell and communicate in English. Ability to do math or figure out where to find 

information to help students do math. 

knowledge of the curriculum...Big Ideas, Core Competencies, and Content 

written language- being able to professionally in written form - anecdotal notes about the student, provide 

input into the student report card and IEP progress report 

A few strategies in their toolkit about supporting students with behaviours (self regulation), working to 

adapt curriculum for students with disabilities, honouring student strengths to help with inclusion and 

belonging 

communication, SEL, thinking skills 

Curricular competencies required for EA graduates include language skills, literacy and numeracy skill, 

communication skill, organizational skill, problem-solving/thinking skill and social skill. 

Be able to speak and wright English at more than a basic level 

Compassion, curiosity, creativity, empathy (for student, staff, and parents), collaborative, able to work in 

the give and take needed the real world classroom. 

Ability to listen to lessons teaches give to be able to understand the work students are doing in order to 

assist students. Better understanding of social and emotional needs of children. Ability to take direction 

from teachers. More in-depth training with various student needs, especially with autism, downs 

syndrome and ODD. 

Communication, problem-solving, inclusion and respect for diversity, initiative and flexibility. 

Should be confident in all 

Understanding how to support students with diverse needs 

? 

Excellent written and spoken English skills, solid background in basic Math skills 

Work independently in a classroom, follow along a schedule, manage challenging behaviour 

An excellent command of English, knowledge of the reading and writing process, an understanding of 

numeracy. 

soical emootionalm genreal math and Language Arts 
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communication, flexibility in thinking, an open minded approach to students who don't "look" like they 

have issues, ability to collaborate with and take direction from teachers 

9 - In terms of EA support time allocated (from most to least), what are the specific responsibilities of 

education assistants in secondary/middle schools today? 

n/a 

Lots of responsibilities on the playground as well as the classroom 

supporting students 

supporting students in IEP and Learning Assistance blocks, in class support, student supervision 

Unsure 

na 

Responsibilities of EA in secondary school include teaching students with communication and social skill, 

problem-solving skill and life skill, in addition to assisting students with academic and emotional support. 

Helping students learn real world life skills and helping students with technology 

classroom support. Might need to type notes for the student, read a test out loud for a student. Be like a 

tutor. 

Academic support, emotional support, program organization 

Same as stated above above in Elementary school 

Follow school schedule, provide adapted work on the spot 

working with others to create plans for children, implementing the plan, assisting with school work and life 

skills, working side-by-side with children, toiletting, taking on excursions such as swimming 

Ability to help students improve executive functioning.  Ability to 'hold their own' with challenging 

students.  A positive, optimistic and reliable approach. 

 

10 - What are the curricular competencies KPU Education Assistant graduates require in order to fulfill 

these responsibilities as a newly hired education assistant? 

n/a 

Positive behaviour supports 

knowledge of the curriculum...Big Ideas, Core Competencies, and Content 

strong general curricular knowledge (especially - English language, math and science) good writing language 

and spoken language communication 

N/a 

na 
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Curricular competencies required for EA graduates include social communication skill, planning and 

organizational skill, academic and life skills.  EA graduates should be able to demonstrate how to advocate 

for oneself, to access resources for problem solving, and to collaborate with others as a team member. 

Basic english, math, social skills, compassion, computer skills, cooking, working with others, no gossiping 

It is important for the EA to have knowledge in all of them 

? 

Excellent English skills and basic High School math skills. Some skills in industrial arts and home economics 

would be helpful 

Basic knowledge of the curriculum, ability to adapt work 

basic BC core competencies in all curricular areas - knowledge of them, but really most importantly, a 

willingness to learn and open to new ways of learning 

Excellent command of English.  A good writer. Someone who can assist students in critical analysis and 

problem solving.  It's helpful to have some EAs who have skills in math and science as well. 

 

11 - How familiar are you with KPU’s Education Assistant program? 

# How familiar are you with KPU’s Education Assistant program? Percentage 

1 Not at all familiar 7% 

2 Slightly familiar 15% 

3 Moderately familiar 44% 

4 Very familiar 33% 

 Total 27 

 

12 - When you think about KPU’s Education Assistant program, what are the top three characteristics 

that come to mind? 

Characteristic #1 Characteristic #2 Characteristic #3 

modelling experience relies heavily on schools supportive 

Hard working Complex Intelligent 

Prepared   

Inclusive Teamwork Initiative 

background knowledge reflective problem solving 
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Patience Flexibility Creativity 

Well prepared Team players Student centred 

I don't know   

Self Confidence 
Good Communicators orally 

and written 

Care and Compassion for 

learners of all levels 

eager knowledgeable prepared 

Quality Teaching and Learning 
Supportive Structures and 

Personnel 
Professional attitude 

Comprehensive Supportive 
Reflective of what is the 

reality in schools 

Good prep skills taught Clear evaluation used 

Good supervisors who 

provide learning 

opportunities for students 

Applicant selection - the students 

come to the programme well 

suited to the role 

The students are well prepared 

for the role they are expected 

to be in 

Our students are welcome 

additions to the schools 

Reputable program Knowledgeable faculty Undergrad degree 

too Superficial Mediocre just meeting expectations 

friendly caring fleixble 

 

13 - Have you ever hosted or worked with KPU Education Assistant students on practicum? 

# 
Have you ever hosted or worked with KPU Education Assistant students on 

practicum? 
Percentage 

1 Yes 81% 

2 No 19% 

 Total 27 
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14 - Which of the following best describes your previous experience with students or graduates in 

KPU’s Education Assistant program? Please select all that apply. 

# 
Which of the following best describes your previous experience with students or 

graduates in KPU’s Education Assistant program? Please select all that apply. 
Percentage 

1 I have hosted KPU Education Assistant program students on practicum 47% 

2 I have hired KPU Education Assistant program graduates 24% 

3 I have worked with KPU Education Assistant program graduates 29% 

 Total 38 

 

15 - Based on your experience, how prepared were KPU’s Education Assistant graduates and/or 

students to work in your organization? 

 

 

# 
Based on your experience, how prepared were KPU’s Education Assistant graduates 

and/or students to work in your organization? 
Percentage 

1 Not at all prepared 0% 

2 Somewhat prepared 25% 

3 Very prepared 55% 

4 Extremely prepared 20% 

 Total 20 
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16a - Please comment on the graduates and/or students you hired or worked with. Please highlight 

any strengths you have observed. 

Varies with the student, some are excellent motivated, self starters, others scared of kids 

Competent, well prepared, knowledgeable 

good understanding of the role and expectations of working as an EA in the school setting 

The vast majority have come in, ready to work as a team, enhance a sense of belonging, and shown initiative 

to support all students in the classroom. 

The students I have worked with have a good work ethic and a desire to learn.  They are reflective about their 

practice. 

Strengths observed for KPU EA students include: patience, flexibility and creativity. 

I am not aware of where the EA's got their education. 

I honestly couldn't tell you any specifics of where EA graduate came from.  I just recall that some from 

Kwantlen have been in the school (and I retired at the end of last year.) 

The student was very caring, willing to learn and take feedback.  Great that she could speak French as we are 

an all French school. 

We have had great success with our KPU grads 

I love working with KPU students and grads.  They want to be with students, help students and make a 

difference.  They recognize that they are working with a population that has challenges and they are not 

looking for an "easy road".  They are professional and caring, keen to learn and quick to show initiative.  When 

concerns arise, these are dealt with respectfully and with clarity for all. 

Willingness to learn Flexible Take initiative 

Good understanding of basic knowledge and roles and responsibilities 

The students are enthusiastic, positive and willing to do whatever to make the learning situation better for 

the students 

Flexible with changes, open to feedback, willing to learn 

It was about 50-50.  Some students are very good. Others are quite weak.  For this reason, I doubt the 

consistency and effectiveness of the program.  Several students had very poor English skills and were 

unprofessional in their interactions with students and staff. 

depends on the individual -  the most successful are:  individuals with an open mind who are willing to learn 

individuals who have some life experience in regards to working with people who are diverse individuals who 

are prepared to do a variety of tasks and work with a large variety of students 

16b - Please comment on the graduates and/or students you hired or worked with. Please highlight 

any suggestions you have for improvement. 
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For those that we have worked with or hired - they were strong candidates, known to us as many did one of  

their practicum placements with us -more difficult when interviewing/hiring candidates who did not do a 

practicum with us, as all students seem to receive the same grade for their final practicum "A" - not all are 

what we would consider "A" calibre -unless we receive the actual practicum reports from the students, that 

is where we see the 'differences' in areas of strength or areas to grow - the transcript is not helpful as almost 

all students get an A in almost every course 

We have had a few work in our schools based on the above characteristics. 

Understanding their place in the education system with respect to teachers and parents. 

Suggestions for improvement are having students to better understand of goal settings for their future 

students with special needs.  From the curricular competency's prospective, the EA program can add more 

training on Motivation, i.e. helping students with special needs to identify their interests and strengths.  EA 

graduates should be able to encourage their future students to improve self-esteem and personal and social 

competency. 

Keep up the good work 

-the two I hosted seemed to lack basic knowledge to start their practicum -the 4 weeks was not enough time 

for us to teach them/facilitate a practicum to help them gain enough knowledge for the work force 

I always watch to see which students on practicum ask questions, go the extra mile, seek challenge and 

reflect actively on their learning.  Those that do, I highly recommend for hiring.  No early career 

paraprofessional will have it all figured out, but flexibility, openness to learn and initiative will take them far, 

along with a deep concern for kids! 

Willingness to learn Flexible Take initiative 

We miss the seminars we used to have during the Practicums. Students sharing their experiences in 

Practicums so everyone can learn from others. 

I suggest that the 'vetting' process to get in the program become more stringent.  There should be higher 

standards.  I believe that if a student in the program is ill prepared they should not be certified and be exited 

from the program. I've worked with several EAs from KPU who I don't believe should be EAs. 

life experience is essential knowledge of behavioural strategies including non-violent crisis intervention and 

positive behaviour plans more practicum time - varied experiences during practicums 
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17 - What can KPU’s Education Assistant program do to build better connections with you, your school 

or your school district? 

Supervisors need to be more connected to the schools and listen to the feedback provided by the 

staff working with the students about their development and growth in the profession 

More visits from the Faculty Advisor to help support growth. 

Continue a strong face to face relationship and physical presence in the schools. 

na 

Having EA students to join a Pro-D will be helpful.  Or having a workshop with a panel from school 

personnel meeting with KPU students will be practical too. 

Invite me to come and meet you. 

I don't know if you already do this but when KPU asks for students to be placed it would be nice to 

know what courses they have taken and/or what skills they already possess. 

It would be good to be informed of changes to practicum requests, ie if spots are no longer needed, 

or if students are being changed. 

Keep sending us students and grads! 

As I am part of the programme this is not an issue for me. 

Have the students visit the school before the practicum to introduce themselves. 

Facilitated a meeting or meetings of a focus group with some school principals and teachers who 

work with EAs.  Develop a relationship with the principal associations in districts to get feedback and 

ideas (in Surrey it's the SPVPA and they could select some principals or vps and recommend teachers 

to meet with you) 

increased visits and communication with practicum supervisors - sometimes we see them only twice 

in the four weeks  multiple practicums are essential for good training 
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Appendix G: FACULTY BIOS 

Cowell, Bill  Dip. Special Ed. (SFU), PDP (SFU), BA (UBC)  

Experience  

 30 years in public school system as classroom teacher, school based special 

needs teacher, district wide special education consultant 

 15 years as instructor SETA/EDAS program at KPU 

 Professional development workshop presenter with several school districts 

Areas of Interest 

 Universal Design for Learning as it applies to post-secondary instruction as 

well as in the K-12 school system. 

 Role of motivation in the learning process. 

Johnston-

Hatch, 

Victoria  

B.A (UVic), PG Cert. (St. Andrews), PG Dip. (St. Andrews), MA in IDD (University of 

Kent)  

Working with the EDAS program since 2012, Victoria holds a Masters Degree 

focusing on Intellectual and Developmental Disabilities, her research thesis assessed 

participant outcomes from behaviour support training. Working as a behaviour 

consultant with CBI consultants since 2005 with programs and agencies throughout 

the province, she supports teams and families with children, youth and adults with 

behaviour support and increasing their quality of life. She believes that all 

individuals have the right to a high quality of life and is willing to look outside the 

box to make it happen!! She has presented on PBS supports and implementation 

with APBS, TASH, DADD and CEC throughout BC and the United States. Currently 

involved in several research projects around inclusion and PBS within 

the EA field. She enjoys inspiring others with her love of PBS and forming 

connections with EDAS students, watching them grow and learn through the 

program. 

Norman, 

Nancy  

B.A. (UVic), Cert. in ASL and Deaf Studies (VCC), B.Ed. (UBC), M.A. (UBC), Ph.D. (UBC)  

Nancy Norman, Ph.D holds a B.A. in Psychology (University of Victoria), a B.Ed. in 

Teacher Education (University of British Columbia), a M.A. in Special Education—

Deaf Education (University of British Columbia), a Ph.D. in Special Education 

https://www.kpu.ca/arts/edap/faculty/bill-cowell
https://www.kpu.ca/arts/edap/faculty/victoria-johnston-hatch
https://www.kpu.ca/arts/edap/faculty/victoria-johnston-hatch
https://www.kpu.ca/arts/edap/faculty/victoria-johnston-hatch
https://www.kpu.ca/arts/edap/faculty/nancy-norman
https://www.kpu.ca/arts/edap/faculty/nancy-norman
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(University of British Columbia), and a certificate in ASL and Deaf Studies (Vancouver 

Community College). She is a certified BC teacher, as well as a certified teacher of 

the deaf and hard-of-hearing. Over the past 20 years, she has taught in independent 

and public schools throughout the Lower Mainland as both a classroom teacher 

(elementary) and as a district specialist teacher of the deaf and hard-of-hearing (K-

12). Dr. Norman has been a regular faculty member in the EDAS program for over 13 

years, and recently held a prestigious Teaching Fellow appointment to support KPU 

faculty during the BC K-12 curriculum transformation. Further, she holds faculty 

appointments at Vancouver Island University and the University of the Fraser Valley. 

In addition to her teaching and service responsibilities, Dr. Norman has an active 

research and scholarship agenda and has recent publications and presentations in 

the areas of social-emotional development of children and youth with disabilities, as 

well as mental health and emotional wellness of school-based personnel. And serves 

as a peer reviewer for two scholarly journals—Exceptionality Education 

International and Teaching Exceptional Children. 

Williams, 

Allan  

B.A. Psychology, University of Lethbridge 

Certificate in Teaching the Intellectually Disabled, UBC 

Current Teaching Certificate, BC Ministry of Education 

Certificate in Conflict Resolution, Justice Institute of BC 

M.A. UBC, Special Education and Educational Psychology 

Instructor, KPU since 1997 

Woodyard, 

Sylvia  

B.A. (TWU), M.Ed. (Calgary) 

Sylvia Woodyard has taught at KPU in the EDAS program since 2005 and has served 

as Program Coordinator as well as on various committees at KPU.  She teaches 

Positive Behaviour Support, Child and Adolescent Development and Supporting 

Students with Autism Spectrum Disorder.  Currently the Practicum Coordinator, she 

also advises and oversees students’ practicum placement and experience. Since 

1981, Sylvia has worked with individuals across the lifespan who have a variety of 

exceptionalities.  As a Behavior Consultant she brought her love of Positive Behavior 

https://www.kpu.ca/arts/edap/faculty/allan-williams
https://www.kpu.ca/arts/edap/faculty/allan-williams
https://www.kpu.ca/arts/edap/faculty/sylvia-woodyard
https://www.kpu.ca/arts/edap/faculty/sylvia-woodyard
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Support principles to individuals and caregivers with a view to improving quality of 

life, and she considers it an honour to teach these evidence-based skills to EDAS 

students. In addition to being a Behaviour Consultant, she has worked in the 

capacities of support worker and manager in the community living field.  She led a 

provincial pilot project teaching parenting skills to adults with mental health and 

developmental disabilities, and co-led a team mandated by the province to provide 

residential settings for people moving out of BC’s provincial institutions, followed by 

being the director of said settings.  Sylvia enjoys combining her passion for quality 

support of young people with disabilities with her passion for social justice and adult 

education. She has presented at a BC Association for Community Living (now known 

as Inclusion BC), the Pacific Rim International Conference on Disability and Diversity, 

and several local presentations for various agencies and school districts. Sylvia has 

her Bachelor of Arts with a major in Psychology from Trinity Western University 

(1988), and has a Masters of Education in Workplace and Adult Learning (University 

of Calgary, 2010). More recently, she has completed coursework toward Board 

Certified Behavior Analyst certification at the Florida Institute of Technology.  Her 

career and vocational interests, in no particular order, include adult education as 

social justice, Positive Behavior Support, spirituality and vocation, Autism Spectrum 

Disorder and Applied Behavior Analysis. 
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REPORT: Education Assistant Program 

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the Self-Study Report under review and an overall recommendation. 
Reviewer #2: This Self-Study provides a comprehensive report on the EDAS program including its ongoing 
evolution and its continued strengths in preparing KPU students for the workforce as Education Assistants.  I 
recommend this for approval with only minor corrections with respect to Chapter 2 and typographical errors 
(listed at the end) that need correction. As the department moves forward in the program review process, 
there is great potential for them to build on their online success during Covid, to deepen their connections 
with existing community partners, and to foster new relationships across KPU, the Faculty of Arts, and beyond 
through various outreach and program initiatives.  
 
Reviewer #3: Overall: the detailed history of the EDAS program and evolution of the role of the EA depicted at 
the outset provides rich context for this report. Robust enrolment over the past decade, alongside the 
government’s commitment to hire more EAs (and a 97% graduate employment rate in 2019!) clearly 
demonstrates a need for this program. The short-, mid-, and long-range focus areas provided by the Dean at 
the report’s end provide clarity on next steps for improvement.  
 
Note that I have earmarked a few suggestions in the Minor Edits section of this report, and suggest a final 
proof-read of the full report. 
 

The Report:  

☒         Reviewer #1: Recommend for approval by the SSCPR as is 

☒         Reviewer #2 & 3: Recommend for approval by the SSCPR pending further action (see below) 

☐         Recommend return to the Program for major revision 

☐         Recommend for rejection by the SSCPR 
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Direction for Reviewers: Determine if the criterion for each chapter is fully addressed according to the standard. 

CHAPTER 1: Program Overview 
 
Criterion: This chapter provides a description of the program, its history, and the scope of the review. 
 
Standard: The Chapter clearly describes the program, its history and curriculum, and the scope of the current 
review. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #2: Chapter One provides a detailed reflection on the history and evolution of the EDAS 
program, outlining some of the challenges and successes faced by the department as it has moved 
between Faculties, as well as the changes to its curriculum. In light of the data provided, the EDAS 
program is clearly meeting an important and growing need within the British Columbia K-12 education 
system. The chapter concludes by stating the key questions to be addressed by this current review. 
 
Reviewer #3: Consider providing more clarity in the chart headers (beginning on page 8). E.g. “2010-11 
Recommendations;” “2010-11 Objectives;” “Discussion 2021” – is this accurate interpretation? 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 2: Program Currency and Connections 

 

Criterion: This chapter assesses program demand and its current relevance to the discipline/sector. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #2: Chapter Two provides a detailed overview of the kinds of program changes that have been 
suggested in the past, and the present changes that are underway or under consideration.  The Chapter 
also clearly summarizes the department’s connections to other institutions and the community, and to 
the English Department at KPU.  I am unclear as to what specific data supports the recommendation of 
increasing the number of practicum advisor visits from 2 to 3 in order to improve the profile of EDAS 
since the relevant data is not mentioned or discussed in this chapter. This particular recommendation 
may need some further clarification, or could be readily omitted since Chapter 4 examines the issue of 
practicum supervisors and the number of school visits/observations in detail with respect to the Quality 
of Instruction Design and makes a similar recommendation but with evidence to support it. 

 
Reviewer #3: Re: Program’s Connections to Its Advisory Board (p. 14) - Time constraints/travelling time 
has been identified as an issue for advisory board/committee meetings: suggest considering virtual 
meetings (or hybrid), popularized during the pandemic and much more convenient for gaining 
commitment and engagement  
Re: Chart (p. 17) – ‘Being resourceful’ is indicated in Reponses column, without reference to how/where 
it is included (all other recommendations provide more specific references) 
Re: Program’s Connections to the Discipline/Sector and Alumni (p. 19) – may wish to consider reaching 
out to KPU Alumni Affairs for inclusion in monthly e-newsletter….to showcase program updates and 
opportunities for EDAS alumni.  

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text.  
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CHAPTER 3: Quality of Curriculum Design 

 

Criterion: This chapter examines the quality of the program’s curriculum. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #2: This chapter provides a concise overview of program competencies and essential skills, 
while also highlighting important areas for curricular develop and improvement.  Some curricular areas 
that seem especially important include skills for supporting students with autism, and digital literacy 
skills with respect to using educational software and devices to support learners in the K-12 classroom. 
 
Reviewer #3: Consider adding representation of range of careers available to graduates (career 
pathways). 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 

 

CHAPTER 4: Quality of Instructional Design 

 

Criterion: This chapter examines the quality of the program’s instructional design. 
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: On pages 31-32, I was unclear if the practicum concerns highlighted were specific to 
pandemic teaching.  
 
Reviewer #2: A focused chapter that highlights some concerns with instructional design and the 
assessment of students, especially with respect to practicum.   
  
Reviewer #3: Re: Faculty survey results related to delivery modes (p.31) – suggest listing specific EDAS 
program delivery modes; e.g. remove ‘co-op,’ as not applicable to EDAS program 
Re: Student survey comments related to instructional design as a whole (p. 36) – provide examples in 
report to explain “more time spent on some topics” 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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CHAPTER 5: Quality of Services, Resources and Facilities 

 

Criterion: This chapter assesses program resources, equipment, software, and facilities from both the student 
and instructor perspective.  
 
Standard: The Chapter contains data-supported assessments and recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #3: Re: Chart (p. 38) – review list of KPU resources and services to ensure correct department 
names (e.g. remove ‘Career Services’ and ‘Co-operative Education’ and replace with ‘Career 
Development Centre’) 

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 

  

 

CHAPTER 6: Conclusions and Recommendations 
 

Criterion: This chapter summarizes the conclusions drawn from the evidence gathered in the program review. 
 
Standard: The Chapter contains data-supported recommendations. 

 
THE CHAPTER:  

  ☒     Meets the Standard 
Additional Comments (if necessary):  
Reviewer #1: Kudos to the EDAS faculty for a thorough report overall. 
 
Reviewer #2: This Chapter outlines a series of areas that require attention, including a careful review of 
curriculum currency, addressing grade inflation as a department, and achieving the authentic 
assessment of students to ensure they are meeting the learning outcomes in their courses and 
practicum. The department is also considering ways of providing more flexible options for part-time 
students and for promoting EDAS’s profile and community connections through alumni and the BC 
Human Services Articulation Committee. These are all important recommendations for ensuring the 
quality of the program for future students.  
 
Reviewer #3: It is appreciated that the Program Review Team highlights the EDAS program’s strengths 
in the area of student experience, and the highly-regarded program instruction. Additionally, the Team 
acknowledges that there are mixed perspectives on some course content, but notes that there is a 
course outline review process underway in 2021.   

 

  ☐     Requires Further Action to Meet the Standard 
Further Action Required for this Chapter to Meet the Standard:  
Click here to enter text. 
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MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

See track changes 

Page 14: Correct the name of the college from North Lights College to Northern  

p. 14 (2nd last paragraph): “…to provide feedback in via…” 

p. 26: “Courses provide students to engage…” missing word or change ‘provide’ to ‘allow’ for example? 

p. 33 (3rd bullet): missing ‘%’ beside bracketed 18  

Page 36, 3rd paragraph – missing hyphenation: (which provides valuable on-site, up-to-date information) 

Page 37 final sentence – missing hyphenation:  An in-depth analysis 

Chapter 5: check for consistency throughout for department names Library Services, and Learning Centre (e.g. 
capitals vs no capitals) 
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Chapter One:   Program Overview 

 The Education Assistant (EDAS) program at Kwantlen Polytechnic University is an 

undergraduate certificate program designed to prepare education assistants to support children and 

youth with special needs in Kindergarten through Grade 12. Education assistants1 (EAs) work under 

the direction of school and district professional staff and provide support in skill development, 

academics, positive behaviour support, social/emotional development and personal care.   

Program Description 

EDAS is in the Faculty of Arts. There are one full-time and four part-time faculty as well as 

multiple instructors who fill contract positions including practicum supervision. The program runs 

four cohorts between September and May: two full-time (one year in length), and two part-time (year 

one and year two of the two-year program). The part-time cohort takes place on Surrey campus, while 

the full time cohort is run on Langley campus.  Included in the coursework are two, four-week 

practicums, amounting to 240 hours.  Students graduate with a 34-credit certificate required by local 

school districts and most independent schools to successfully acquire employment as an education 

assistant.   

 In addition to the Faculty of Arts’ Admission Requirements, which consist of KPU's 

undergraduate English Proficiency Requirement, the following program admission requirements 

apply: 

- Approximately 100 hours of successful experience volunteering or working with children or 

youth, preferably in the schools. (Applicants must submit two letters from employers or 

responsible persons in the community, indicating the hours of experience completed.) 

- Attendance at an information session (for further information, see kpu.ca/arts/edas) 

- Criminal Record review issued by the BC Ministry of Public Safety and Solicitor General. To 

be requested once an offer of admission has been made. 

If an applicant is not a Canadian citizen, they are required to secure a Criminal Record Search with 

the Vulnerable Sector from their country of origin.   

                                                           
1 The job title, Education Assistant, is synonymous in BC with the titles Special Education Assistant, Teacher Assistant 
and School and Student Support Worker.  The term  used depends on the employer, in this case school districts or 
schools. The term Education Assistant (EA) is used in this report.  
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 The EDAS program offers one laddering opportunity within KPU.  Students can use their 34 

credits as electives toward their Bachelor of Arts in General Studies.  Graduates may then use their 

degree when they apply to teacher education in another institution. This arrangement allows degree-

pursuing students to be employed while they continue to work on their education. It also allows 

students who plan to pursue teacher education to gain valuable (and rare) special education 

coursework, as well as experience in the field. With Arts’ strong student advising department, there 

is now greater dissemination of information about this option with an increasing number of students 

who take advantage of this each year.  

 There is a robust transfer agreement with provincial post-secondary institutions offering 

similar programs to be discussed in the section “Program Currency.”  

History of the Program 

  In the province of British Columbia, all children have a right to an education. With the practice 

of inclusion of children with diverse needs in regular schools and classrooms, and the dramatic rise 

in the number of Kindergarten to Grade 12 youth with identified learning, physical and behavioral 

needs, most notably Autism Spectrum Disorder (ASD), the role of the EA has become an integral 

part of pursuing and achieving success for all learners. There are currently over 17,900 EAs employed 

in B.C. with an estimated 9,000 working among eleven school districts and independent schools in 

the Lower Mainland (Workplace and Employment Statistics, 2016 Census), up significantly from the 

12,000 province-wide and 4,000 Lower Mainland workers in 2008 (Malcolmson, 2008).  As such, 

EDAS has enjoyed robust enrolment with significant waitlists for over a decade;, so much so (and in 

response to the school districts’ expressed need) that a second full-time cohort was added in 2009.  

With the continuing rise in the rates of ASD, as well as the government’s commitment to hire 1000 

more EA’s as a result of compliance with the 2016 BC Supreme Court ruling about class size and 

composition (Sajan, 2019), it is realistic to project that these numbers will continue to grow.   

  

 Over the past 30 years, the role of the EA has changed dramatically. Originally hired as 

general classroom helpers or personal care providers, the role was largely undefined; pre‐service 

education was not required for hiring. As more students with higher -support needs entered the public 

school system (as opposed to institutions and segregated schools), the need for more complex and 

informed support increased. Over time, the role evolved from one of a “nice helper,” to one of a 

highly skilled paraprofessional with a unique body of knowledge. (Cowell, Robertson, Williams and 
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Woodyard, 2011). While there is not yet a provincial standard for credentialing, school districts and 

most independent schools now have pre‐service post‐secondary education as a hiring requirement.  

 Just as the work and educational needs of EAs have evolved, so has the EDAS Program. The 

original program, the Special Education Teacher Assistant program (SETA) began as a replica of 

Okanagan College’s Continuing Education Program in 1990 and was a joint offering of Fraser Valley 

College (current-day University of the Fraser Valley) and the Langley School District; it was taken 

on by Kwantlen College’s Continuing Education department mid‐program when the other two 

institutions were unable to continue delivery with this intake. From 1991‐1996, the SETA Program 

was offered as a non‐credit Citation out of Kwantlen’s Continuing Education Department and 

consisted of one- day workshops and short (36 hours) courses. 

 In order to meet the changing needs of the field and the students, the program was revised, 

under the auspices of the Faculty of Community and Health Studies (current-day Faculty of Health) 

Curriculum Committee, and developed into a 30-credit Certificate. In 1996, it was approved by 

Education Council as a credit program.  There was a shared oversight arrangement with Continuing 

Education: Community and Health Studies oversaw curriculum, while Continuing Education oversaw 

the revenue generated by the program. With the closure of Continuing Education in 2003, the program 

was fully reassigned to the Faculty of Community & Health Studies and designated Undergraduate. 

Curriculum continued to be enhanced to address the changing needs in the field, to the point of SETA 

being a 37.5 credit program (Cowell, et. al., 2011). 

In August, 2014, the SETA program moved to the Faculty of Arts.  The Faculty of Community 

and Health studies was increasing their focus on health programs, and SETA was the last 

“community” program in their purview.   The move to Arts was a natural one, given the education 

focus (as opposed to health) as well as Arts’ larger capacity to support our development and needs.  

The program’s sustainability and need for support haves been well-addressed.   Curricular 

changes/adjustments such as the discontinuation of EDAS 1135 have occurred in addition to 

practicum revisions (reduction in advisor contact with the schools in EDAS 1271 and 1371), which 

have made it more sustainable. These amendments resulted in students graduating with 34 academic 

credits. (Later in this study the impact of the reduction in advisor visits from 3 to 2 over the 4-week 

period will be addressed.)   

 Also in 2014, Arts Faculty Council supported a proposal to change the name from Special 

Education Teacher Assistant program to EDAS. Despite an absence of a regulatory body, the trend 
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province-wide was to adopt the title, “Education Assistant.”  The provincial Community and School 

Support subcommittee of the BC Human Service Articulation Committee supported the use of the 

title “Education Assistant.” Likewise, the provincial committee to examine Standards of Practice for 

EA’s supported the title, as is evident in the title of the committee.  School districts continued to be 

responsible for ‘naming’ the role for their particular workplace, but there were trends toward 

changing the name, the most significant of which is Surrey (the largest district) moving from “Special 

Education Assistant” to “Education Assistant.” The Canadian Union of Public Employees (CUPE), 

the union to which most EA’s belong in this province, also uses the term (Woodyard, 2014).  There 

was a concern among EDAS faculty that the program is widely known and branded by the name 

SETA, and a name change may negatively impact enrolment. However, it seems that the transition 

has gone smoothly, without negative consequence for the program.   

External Accreditation 

Currently there is neither a regulatory body nor an accreditation system for Education 

Assistant programs; there is, however, a move in that direction.  One EDAS faculty member 

participated in writing a White Paper, proposing standards of practice and providing the rationale 

(Hoyano, Koch, Woodyard, 2012).  Another faculty member sat on a provincial committee which 

explored options for gaining traction on the acceptance of Standards of Practice, including meetings 

with government officials.  Once a non-priority for CUPE, the union has now expressed interest in 

supporting standards of practice, as of May 2021. To date, while the standards are accepted 

theoretically, but there is no movement to accept and enforce them.   

Scope of the Review 

The program’s last (and first) Program Review was completed in 2010 and published in 2011. 

Key findings of that review are summarized in the statement, “Overall, it is strongly recommended 

that Kwantlen and the CAHS Dean’s Office support the SETA Coordinator and faculty to continue 

to engage in the deliberate practices that have kept the quality and reputation of the SETA program 

high” (p. 26). This perspective informed several recommendations (see pages 26 – 32) and subsequent 

changes of note. Some major changes, in no particular order, include the following.   
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2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

To Review 

Curriculum 

 Complete a Learning 

Outcome web for all 

courses, including 

practicum, as 

recommended and 

described by Dr. Sundmark 

[an external reviewer].  

 Develop Program 

Goals/Outcomes  

 Review each Course 

Outline, with an eye for 

currency of content, 

delivery modes, and 

assessment 

Neither program goals nor a learning 

outcome web were completed. Speaking 

frankly, the few years post review were 

challenging in terms of managing in a 

Faculty which had different priorities, and 

the team/coordinator were putting out fires 

often caused by said lack of administrative 

and managerial support. Little “big picture 

planning” was done.  

 

 

 

Ongoing as per needs in the field. For 

example, the Health course has been 

amended to include mental health issues. 

Other coursework deemed unnecessary 

was discontinued. 

To Develop 

Professional Studies 

Offerings Related to 

SETA Programming, 

and Expand 

Opportunities for 

SETA graduates 

 Get feedback from 

Alumni, BCTF locals? 

 Explore International 

opportunities 

 Explore more laddering 

opportunities to general 

arts programs 

 Survey students, Advisory 

committee and graduates 

on the usefulness of a 

citation program, e.g. 

offering enhanced studies 

Former Coordinator explored international 

opportunities including visiting countries 

which are starting programs; a contact with 

a Swedish doctoral student was made, but 

despite pursuit of the opportunity, nothing 

came of it. 

 

Unclear if such explorations were made as 

they would have occurred on the Associate 

Dean level.   
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2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

Develop Topics. Concept 

proposal for ABA 

Informal discussions were had with 

students and alumni.   

Professional Studies initiatives were not 

supported by Faculty of Health. 

To Review 

Admissions 

Requirements  

 Raise Comm 12 grade 

from “C” to an “A” 

 Explore possibilities for 

assessing job suitability, 

e.g. interview 

Completed. 

 

This was addressed to a large degree by the 

interviews that were an entrance 

requirement.  When that practice was 

suspended, the opportunity to assess and 

speak into suitability before the program 

ended. 

To Convert Langley 

Designated Class 

rooms to E-

Classrooms 

 Completed 2013. 

To Continue to 

Enhance/Facilitate 

Faculty Connections 

and Opportunities 

 Develop a generic research 

proposal that can be 

adapted as opportunities 

emerge 

 Alert interested faculty to 

presentation and 

Professional Development 

opportunities 

Two EDAS instructors have completed 

research. 

 

This is now done via Teaching and 

Learning Commons. 

To Review the 

Delivery/Scheduling 

of Richmond Part-

Time Program 

 Offer mixed mode course 

work for Saturday classes; 

SETA 1101 to be offered 

This was tried in 2012/2013 and student 

feedback was not positive at the time. 

However, with the increased appetite for 

online learning, the IT support offered, to 

and a new generation familiar with digital 
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2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

in January 2012 in mixed 

mode 

formats, and COVIDovid- 19 necessitating 

the shift to online delivery, concerted 

efforts to work on it are underway.  

  Explore Surrey as an 

alternative, i.e. Survey 

current and past students as 

to whether they would 

have preferred a Surrey 

cohort for part-time 

 Discuss the enhancement 

of services to evening and 

weekend faculty and 

students with invested 

parties, e.g. IT 

The part-time program moved from 

Richmond to Surrey in 2014.  Enrolment 

increased with this move since it allowed 

for more participation from the Fraser 

Valley. 

 

 

This is ongoing.  When Tim Horton’s came 

to campus, the need for a “quick coffee” 

and food was addressed.  IT has been more 

available. 

To Enhance Writing 

Ability of SETA 

Students  

 Raise Comm 12 grade 

from “C” to an “A” 

 Within the context of 

curriculum review, explore 

the concept of a SETA 

specific written 

communications course 

This admissions requirement was 

completed in 2013 

A new English course, EDAS 1104, 

specifically for EDAS students began 

development in Fall 2014 and is currently 

the required English course for certificate 

completion (ENGL 1100 or CMNS 1140 

can be substituted.)  

To Explore Equity of 

Coordinator 

Workload Issues as 

well as Funding 

Structure 

 Discuss with all invested 

parties – Dean’s office, 

KFA, faculty – a way to 

ensure equity of the SETA 

Coordinator 

 Define the job description 

of the SETA coordinator 

With the move to Arts, the Coordinator 

(Chair) workload has been streamlined.  

The job description of the Department 

Assistant is designed to cover some of the 

administrative jobs previously performed 

by the Coordinator in Health.  
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2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

 Keep the conversation 

“alive” regarding the 

inequity of cost –recovery 

funding and its 

implications for SETA  

 

 

To Develop a 

Communication and 

Assistive Technology 

Lab (for use by all 

CAHS students and 

faculty, as well as 

community 

consumers) 

 Develop an advisory 

committee 

 Meet with committee to 

establish need, cost, items 

necessary, etc. 

 Explore partnerships with 

school districts and SET-

BC. 

The program has an advisory committee 

which typically meets in April.   

The communication lab which was 

proposed did not materialize due to lack of 

support by the Faculty of Health. The idea 

had been to have the lab be a part of the 

new “Health wing.”  

To Review and 

Define Marketing 

Responsibilities and 

Strategies 

 Clearly define the role of 

faculty and the coordinator 

with regard to marketing 

SETA; meet with 

Marketing 

 Explore the use of video to 

promote SETA (ie. 

YouTube, clips for Info 

Sessions and the CAHS 

website) 

 Explore internal marketing 

of SETA (ie. to general BA  

and BGS programs) 

The Dean’s office and Future Students are 

responsible for promoting the program. 

To Develop a Student 

Orientation Plan 

 Identify what is offered by 

Student Life and Dev’t to 

There is a student orientation session that 

occurs early in the semester. 



Education Assistant Certificate Program Self-Study Report                                                                        12 

 

2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

identify possible 

collaboration 

 Obtain feedback from 

current students 

To Enhance/Expand 

Connections with 

School Districts 

 Establish a SETA advisory 

committee and participate 

with CAHS’ Integrated 

committee 

 Establish how their 

expertise can be best used 

on an ongoing basis, e.g. 

Professional studies needs 

 Explore and initiate the 

necessary steps toward a 

SETA led EA community 

of practice  

 Explore the necessary 

steps toward a speakers’ 

series or conference 

Advisory committee is established.  

 

 

 

 

 

 

The community of practice was not 

pursued. 

 

 

This idea was visited through the years.  

There is a concerted effort to bring this to 

fruition in May 2021. 

To Continue 

Working with all 

Kwantlen 

Departments 

Collaboratively to 

Establish a Positive 

Experience with 

SETA Students 

 Express appreciation for 

the excellent support of the 

Learning Center and 

Library 

 Express appreciation when 

positive experiences occur 

with all departments 

 Explore ways with 

Enrolment, Admissions 

and Registration to ensure 

This is ongoing. Certainly the culture 

established by the leadership in Arts is one 

where there is gratitude and 

acknowledgement.  
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2010-11 

Recommendation 

2010-11 Objectives Discussion 2021 

students and applicants 

have a positive experience  

Issues that will be addressed in this review include the following: 

 In terms of support time allocated, what are the specific responsibilities of EAs in 

elementary and in secondary schools today? 

 What are the curricular competencies and content knowledge EDAS students require in 

order fulfill these responsibilities as a newly hired EA? 

 What course content requires revisions for the program to remain current?  

 What are the perspectives and suggestions of teachers, administrators and graduates of the 

EDAS program? 

 What are the trends in terms of student enrolment to which we need to respond? 

 How are we doing as a team? 

 How do we continue to promote inclusive attitudes?  
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Chapter Two:  Program Currency and Connections 
 

Competitive Context  

 KPU is one of five public post-secondary institutions in the Lower Mainland/Fraser Valley 

offering training comparable to the EDAS program: University of the Fraser Valley, Douglas College, 

Langara College, and Capilano University.  Provincially, there are nine comparable public offerings 

at Camosun College, College of New Caledonia, College of the Rockies, Northern Lights College, 

North Island College, Okanagan College, Selkirk College, Thompson Rivers University, and 

Vancouver Island University (Taplay, 2017).   

 The immense need for EAs has been responded to by many private colleges as well as some 

school districts, which have developed their own training programs. There are no transfer agreements 

in place with either the districts or the private colleges. Anecdotally, school districts have commented 

to faculty serving as practicum advisors that KPU graduates are preferred over the private college 

graduates. The rate of employment in 2019 was 97% of graduates working in public or independent 

schools, indicating general satisfaction with KPU graduates.  

 Program’s Connections to Its Advisory Board 

 EDAS has an advisory committee consisting of EDAS alumni, teachers, district student 

support teachers (e.g. teacher specialists, often called “Resource,” “Learning Assistance” or 

“Helping” teachers), district Human Resource professionals, EDAS faculty members, and Diane 

Purvey, Dean of the Faculty of Arts. Sector representatives come from at least ten districts and one 

independent school. The function of the advisory committee has historically been to provide feedback 

in invia committee meetings, and be a resource to faculty and to the coordinator.  Between 1992 and 

2006, annual meetings were held and there was robust involvement. Since then, maintaining 

membership as well as consistent meetings has been a struggle. Cowell et. al. (2011) indicate the 

following reasons some of which seem to remain applicable: “increased responsibilities in the 

individual advisory committee members’ own work, time constraints that made the scheduling of 

meetings difficult, travelling time for membership drawn from across the Lower Mainland” (p. 25).  

Despite connections with individual members, the collective voice of the committee is very valuable, 

and meetings are worthwhile in light of the need to remain current and in touch with trends.  

 The most recent meetings were held in 2012, 2013 (see below), 2016 and 2017.  Feedback 

and how the program responded to said feedback is as follows: 
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Recommendations Responses 

SETA 2012 Advisory Committee Meeting 

Committee supported ongoing trips to 

Woodlands Memorial Garden and saw them 

as important underpinnings to teaching 

abouton inclusion.  

Committee also wanted a note in the minutes 

that “the more tech savvy graduates are, the 

better off for children.” 

SETA continued the trips to the Woodlands 

Memorial garden with the exception of Fall 

2019 due to a change in program hours. 

 

SETA introduced the Smart Board to classes 

(purchased by KPU).  A strong focus on iPad 

applications for alternate and augmentative 

communication exists. 

SETA 2013 Advisory Committee Meeting 

Cancelled due to only one participant 

EDAS 2016 Advisory Committee: 

General discussion of state of districts, common themes 

Add mental health and well-being of EA’s to 

curriculum 

Done with revision of EDAS 1281 

Safety plan training Covered somewhat in EDAS 1120. Differing 

philosophical view that the implementation of 

PBS will decrease the need for Safety plans 

altogether. 

Plan for Indigenous education Pieces are covered in most coursework. No 

direct work on developing Aboriginal Worker 

training. 

 

EDAS 2017 Advisory Committee Meeting 

Schools need EA’s with increased 

professionalism: 

 

 

EDAS continued teaching with the following 

specifics in course outcomes:  

 Respect and ethics (1101, 1120, 1105, 

2120) 
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Recommendations Responses 

 

 

 

 

 

 

 

 

 

 

 

 

Schools need EAs’S who are strong in the 

following skills: 

 Self-care (how to look after 

themselves when things get rough; increasing 

as an issue) Embedding in the program self-

care skills, self-regulation, knowledge of 

employee assistance. (Burnout rate is close to 

every 5 years for EA’s.) 

 Working with Parents 

 

 Documentation – professional, legible, 

good spelling, etc.  

 

 Understanding the whole process from 

designation to IEP’s to implementation, and 

 Maturity (soft skills taught 

throughout) 

 Interpersonal Skills to deal with 

colleagues (1130, 1230) 

 Conflict resolution (1130, 1230) 

 No personal use of phones during 

work hours (1271, 1371) 

 Self-awareness (1105, 1120, taught in 

1135 before its discontinuation in 2015) 

 Clear understanding of role and 

responsibility; collaboration with the teacher 

(1105, 1305, 1101)  

 “Intangibles of team support” 

(throughout coursework) 

Schools need EAs’S who are strong in the 

following skills: 

 Self-care (1281) 

 

 

 

 

 Working with Parents (not directly 

addressed in outcomes. Addressed informally 

in 2120. Needs to be an outcome in a course) 

 Documentation – (1120); ENGL 1104; 

basic spelling and grammar needs to be 

consistently addressed throughout program. 
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Recommendations Responses 

all the steps in between including strong data 

collection. 

 

 

 Ensuring current terminology –  e.g. 

shared: differentiation vs.  adapt/modify 

 Being resourceful  

 

 Recognizing that all kids are complex 

– multiple needs, rarely just one challenge, 

multiple characteristics calling on the EA to 

be flexible 

 

Include more of the following in EDAS 

curriculum: 

 Indigenous support (some of our grads 

are going onto be ASW’s). “Something is 

better than nothing”.  Indigenous ways of 

knowing, cultural sensitivity, impact of 

decolonization., basic understanding. 

 

 Behavior Technician course – 40 

hours.   

 

 

 Refugee Students – trauma, learning 

English and a new culture, sensitivity to 

cultural customs, e.g. Ramadan, prayer  

 Understanding the whole process from 

designation to IEP’s to implementation, and 

all the steps in between including strong data 

collection. (1105, 1305, 1101) 

 Ensuring current terminology – (1101, 

1120, 2120, 1105, 1305) 

 Being resourceful  

 

 Recognizing that all kids are complex 

(throughout all coursework, flexibility is 

stressed) 

 

 

 

 

 Indigenous support (some of our grads 

are going onto be ASW’s). (somewhat 

addressed in 1161, 1101).   

 

 

 

Behavior Technician course – 40 hours.  

(2120 – 20 hrs of ABA training; development 

of Registered Behavior Technician training?) 

 

 Refugee Students – trauma, learning 

English and a new culture, sensitivity to 
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Recommendations Responses 

 

 “SOGI” (Sexual Orientation and 

Gender) – e.g. Transgendered students’ 

discomfort, frequent absences. “EA’s can be 

strong allies.”  

 

 Inspire ongoing professional 

development 

 

 Develop more learning opportunities 

around sensory integration and regulation 

 

 More diverse practicum experiences 

 

 

 Much more training on supporting 

mental health concerns. Anxiety is at a critical 

level.  

i. Anxiety 

ii. Trauma and PTSD 

iii. ADHD 

cultural customs, e.g. Ramadan, prayer (not 

addressed in current coursework) 

 

 “SOGI” (Sexual Orientation and 

Gender) – e.g. Transgendered students’ 

discomfort, frequent absences. “EA’s can be 

strong allies.” (LGBT issues addressed in 

1161/62, but not outcomes at this time. 

Courses are under review.)  

 Inspire ongoing professional 

development (informally discussed with 

students throughout) 

 Develop more learning opportunities 

around sensory integration and regulation 

(2120)  

 More diverse practicum experiences 

(not sure what this means as practicum 

experiences are quite diverse in nature while 

still meeting the course outcomes) 

 Much more training on supporting 

mental health concerns. Anxiety is at a critical 

level. (Updated 1281 outcomes; also 

addressed in 1120) 

 

 Four courses are under review at the time of this writing.  Much of what is included in the 

recommendations above will be addressed in updated course outlines. For example, the updated (but 

as yet not approved by Senate) EDAS 1281, EDAS 1282, Health and Personal Care, includes more 

on student mental health. EDAS 1161 and EDAS 1162 are being amalgamated into one 3-credit 

course, included in which is content on the effects of trauma, sexual orientation and gender identity.  

Of particular note in the surveys was more Autism content.  EDAS 2120, the “Autism course”, is 
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increasing in credit value which will address student and alumni desire to study Autism Spectrum 

Disorder more deeply. Several alumni comments resembled the following: “I was interested in going 

more in-depth in studying what Autism is.” The Applied Behavior Analysis component of this course 

is also addressed by multiple alumni who indicate there is a need for greater study in this area: one 

comment reflected the overall gist: “more training in Applied Behavior Analysis.” 

Program’s Connections to the Discipline/Sector and Alumni 

 The EDAS program retains casual connections with alumni.  Faculty invite alumni to speak 

to current classes, for example. There is no formal alumni group or association. The alumni survey 

indicated that there is some interest in regular connection; some ideas included social media page, an 

EDAS Alumni association and regular newsletters.  

 Connections to the discipline/sector exist in the form of various partnerships, the most 

significant being the partnership with school districts to provide practicum placements for EDAS 

students.  The key partnerships include the Langley, Surrey, Maple Ridge, Abbotsford, Richmond, 

Delta school districts, to name a few, as well as several independent schools (e.g. Christian, Muslim 

and Catholic). Given the high demand for EAs in the province, most districts and independent schools 

are anxious to welcome students with hopes of training and retaining them as employees.  Other 

sector involvement includes membership on Langara’s Advisory Committee, Human Service 

Articulation group and its outflow (i.e. connecting to share resources for practicum during Covid-19 

and other resources).   

Program’s Connections to Other KPU Academic Units 

 EDAS has a significant partnership with the English department.  The course, ENGL 1104 

“Reading and Writing Skills for Education Assistants,” addresses literacy issues for and with future 

EAs.  Its development was born of student and faculty feedback.  Secondly, students use the nursing 

lab for their training in lifting and transferring.  There are no other departmental partnerships at the 

time of this writing.  

Program’s Articulation and Credential Recognition Processes 

 Articulation Agreement:. KPU’s EDAS program has been “actively involved with the Human 

Service Articulation from 1995” (Cowell, et. al., 2011, p. 26) to the present.  EDAS graduates have 

opportunities to ladder into programs in approximately twenty post-secondary institutions including 

Child and Youth Care degrees, Social Service and Human Service worker diplomas, and Behavior 

Intervention certificates.  EDAS also holds transfer agreements with the province’s 14 public post-
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secondary institutions offering comparable Education Assistant programs. This is based on a matrix 

developed by members of the “CASS (Community and School Support) subsector [who] worked 

collaboratively to identify course to course transfers between their respective programs. As a result 

of their efforts, 1441 articulation agreements have been confirmed by both the sending and receiving 

institutions” (Taplay, 2017, p. 4).  The matrix is updated at the annual meeting of CASS. Transfer 

credit is also granted for coursework that may not fall within the matrix.  The faculty member 

responsible for transfer credit assessment, indicates that KPU policy and procedures are followed:. 

“The process for transfer credit requests entails a comparison of external institutional course outlines 

(course objectives and content) with EDAS course outlines. Sometimes I grant direct course-for-

course credit, sometimes non-specific EDAS 1xxx or 2xxx credit (for a course from Douglas College 

for example in ABA, for which there is no directly related EDAS course)” (A. Williams, personal 

communication, May 6, 2020).  As is the vision in KPU 2023 (Strategy 8.7), Prior Learning 

Assessment can occurs for all courses with the exception of EDAS 1271 and 1371 (two practicums).   

Program’s Public Information and Community Outreach 

 Public information about EDAS is disseminated “formally” through KPU Open Houses, 

Faculty outreach endeavours; less formally, EDAS is self-promoted via word-of-mouth.  Several 

students indicated that they had heard of the program through friends and family members (Appendix 

A). EDAS instructors participate periodically in district professional development days, as well as on 

Human Service Articulation committee as previously stated.  One faculty member sits on the Langara 

Advisory committee.  

 Squamish First Nation made an arrangement with KPU to provide the EDAS program in 

2018/2019. This was a successful partnership, taking place in North Vancouver and serving 14 

students. 

Student Demand for the Program 

 The EDAS program has consistently enjoyed robust enrolment for over a decade, typically 

with waitlists primarily for the full-time cohorts.  A second full-time cohort was added in 2009 to 

address demand and the idea of a third cohort has been under discussion although tabled at the time 

of this writing. The following will further explore these and other dynamics relating to student 

enrolment and is based on data from the October 2019 Administrative Data Report (Appendix B). It 

covers five years between 2014/15 – 2018/19 unless otherwise stated. 
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 Enrolment, seat and waitlist trends.    Student and industry demand for the program has 

remained high and stable for over a decade.  EDAS course and program enrolments reflected this, 

increasing by 12% and 14%, respectively, between 2014/15 and 2018/19 academic years.   

  Waitlists are robust for the full-time group.  Over the period studied we have between 89 – 

98% of seats filled. Often seats are being offered right up to the first week of classes to waitlisted 

applicants (for example, when accepted students are withdrawing for various reasons). The part-time 

group, categorically, does not have any waitlisted students. 

 Student demographics.  Approximately 92% of EDAS FTE were female (Appendix B).  This 

is characteristic of EDAS since the onset of the program, and, is consistent with the demographic of 

EA’s in the field, where 8% of the total workforce is male (Workforce and Employment Statistics, 

2016 Census).  Without embarking on a full inquiry, the nature of the male/female ratio is consistent 

with that of education in general.  Statistics Canada identifies that 84% of elementary educators and 

59% at the secondary level are women (Statistics Canada, 2014).    

 Other noted demographics on the Administrative Data Report are those of age and 

international students.  The number of Full Time Equivalencies’s who fall into the age 22 and under 

category dropped (while 47% are 40 or older) (Appendix B). Speculation as to why this is could 

include the need to work prior to university due to increased tuition and increased cost of living as 

well as interest in taking a “gap year.”  In addition, the age range in this field is broad and many 

students come to us as parents seeking employment in a field that enables them to be with their 

children after school and in the summer.  

 Also, the percentage of international students remains at 0% (Appendix B).  Again, there are 

a number of plausible reasons for this relating to the job market.  Students from other countries either 

have programs like EDAS or require little to no training to do the job.  In the U.S., for example, there 

are programs available but in many states on the job training and high school equivalency are the 

only requirements for this job (Study.com, 2019).  There seems to be a dearth of research on inclusive 

education in developing countries, but the research which does exist suggests that many developing 

countries do not have the financial resources for special education teachers let alone for EAs (Price, 

2018).  

 Enrolment trends in comparison with other institutions.    Between 2013/14 and 2017/18, 

enrolment at the province’s public post-secondary EA programs was up; however, KPU’s share 

decreased by 4% (Appendix B).  This amount is negligible and could be accounted for by a number 
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of different variables including increased online options (e.g. Coastal College) and/or greater student 

responsiveness to existing ones (e.g. Northern Lights College).    Nonetheless, as stated above, it is a 

trend which warrants monitoring and discussion.  

   Students’ reasons for choosing the program.  The primary reason students chose the EDAS 

program at KPU was career prospects and earning potential (72%), followed by success of program 

graduates (50%) (Appendix A).    

Summary and Recommendations: 

  The relevance of the EDAS program is hingesd on the need in the community as well as 

responsiveness.   Specific recommendations include: 

 Facilitate integrated, ongoing Advisory Committee involvement with the program (e.g. annual 

meetings, ongoing consultation throughout the year, follow through on recommendations). 

 Explore enhancing alumni connections, possibly a Community of Practice or Alumni 

Association, whose purpose it would be to share comradery, resources, and possibly research 

ideas and/or initiatives.  

 Continue having a strong presence on BCHSC.  Consider hosting Articulation (KPU hasn’t 

hosted in over a decade).  

 Consider ways to become more competitive in  ain a market growing with private programs. 

One prominent way is to consider offering Non-Violent Crisis Intervention training (offered 

by most private colleges). This has been requested by students for some time and provides 

them with a valuable credential to offer in their job searches.  A second ideaway to consider 

is to add a fifth cohort, fully online with the exceptions of practicum. The latter would require 

an increase in chair release, however.  

 Increase EDAS’ profile and reputation by restoring practicum advisor visits from 2 visits to a 

minimum of 3 before the final evaluation.  

 Consider ways to address the gender imbalance in the program, such as different marketing 

strategies.  

 Consider holding Advisory Committee meetings virtually to address travel time.  

 Reach out to KPU Alumni Affairs to share alumni stories for the monthly newsletter. 
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Chapter Three:  Quality of Curriculum Design 

Assessment of the Curriculum 

The current EDAS curriculum (see Appendix C) has been in place since 2014 when EDAS 

moved from the Faculty of Community and Health to the Faculty of Arts. School District 

representatives were consulted and annual feedback from a District Advisory Group was taken into 

consideration. The EDAS curriculum is designed around three central themes:, 1) inclusion, 2) 

applied supports, and 3) learning by doing. In addition to the EDAS specific courses, the EDAS 

certificate requirements also includes one 3-credit English course. Most students undertake ENGL 

1104; however, students have the option of completing ENGL 1100 as the English course requirement 

for the certificate. To meet the requirements of EDAS 1271 and EDAS 1371, all students complete 

two four-week, full-time practicums in K-12 schools. Students graduate with an EDAS Certificate 

comprised of 34 credits of undergraduate coursework. This certificate transfers to the B.A. program 

at KPU. 

The EDAS program curriculum aims to provide an exceptional learning environment attuned 

to learners, by providing them with the instruction, equipment, support, and setting (i.e. practicum 

sites) and milieu they require. The pedagogy emphasizes ical emphasis is on transferable skills,, 

including critical and reflective thinking, writing, group work, oral presentations, research, and 

professional practice. Experiential learning is an essential component of the program. The program 

is designed to provide students with the necessary skills and experience for professional work upon 

graduation. Specifically, the EDAS Program Competencies (bulleted below) are embedded 

throughout all EDAS course curricula. Theoretical understandings of the EDAS Program 

Competencies are assessed through course assessment tools, and applied understandings are assessed 

during the EDAS Program’s two in-school practicum placements.  

Some EDAS coursework transfers to Child and Youth Care programs in the province.  While 

there are no formal pathways, the EDAS certificate would also be considered a significant asset in 

careers working with children, teens and adults with neurodiversity and a range of disabilities, for 

example community support workers and respite workers. 

EDAS Program Competencies 

 Knowledge of inclusive practices in K-12 schools. 

 Solid understanding of person-centered practice and its applications. 
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 Ability to think critically about the role of an Education Assistant in a variety of educational 

contexts and when confronted with diverse student needs. 

 Ability to reflect critically about current issues, and issues of diversity, multiculturalism, and 

disability in K-12 education. 

 Ability to self-reflect on own values, beliefs, and attitudes in terms of how these may impact 

working with students with disabilities. 

 Ability to work as part of a team. 

 Basic understanding of effective basic approaches and strategies to support K-12 students 

who have common cognitive, behavioral, communication, and social emotional challenges. 

 Ability to apply appropriate and effective approaches and support strategies based on 

individual student strengths and challenges 

 Ability to apply the principles of Positive Behavior Support to support all students. 

 Knowledge of key components of Autism Spectrum disorder and ability to develop 

individualized tools for students on the Spectrum to support them academically, 

socially/emotionally, behaviorally, and cognitively.  

 Understanding of how to support and facilitate communication that allowsfor students to be 

included both in learning and in all aspects of school. 

 Skills and knowledge to communicate effectively (, verbally and non-verbally), with both 

students and colleagues. 

 

Essential Skills 

Throughout the EDAS program, students are presented with many opportunities to develop and 

demonstrate competence across the seven skills the Ministry of Advanced Education has deemed 

essential: 

 Written communication:  papers, behavior plans, case studies, reflections. 

 Oral communication: group presentations, multiple classroom opportunities to verbally 

share responses to case studies and problem-based learning activities in class, 

communicating as a team member in practicums. 

 Group collaboration: performing small group work in class, giving group presentations, 

working as a team member in practicum settings. 

 Critical analysis: problem-based learning;, case studies;, reflection;s, analysis of assigned 

reading, videos, and websites.  
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 Problem resolution: writing case studies, applying problem-based learning, 

applyingication of theory in practicum, participating in small group work, creatingion of 

visual supports and behavior plans.  

 Learn on your own: preparingation for class (e.g. watching a video, completion of short 

assignments), interviewings  of personnel working in schools, completingon  of individual 

assignments, working with children on practicum.  

 Reading and comprehension; reading articles and other text readings, writingten 

reflections and essays, discussing class discussion about readings, applyingication of 

written content to case studies.  

 

 The EDAS program curriculum aligns with KPU’s Academic Plan in the following ways: 

a) Offer exceptional learning environments attuned to learners;  

b) Increase experiential learning opportunities;  

c) Define learning outcomes and methods of demonstrating student capability; and  

d) Ensure student success and well-being.  

Courses provide provide students with opportunities to engage actively in multiple modes of 

learning including individual and , group learning, experiential learning, and professional practice 

opportunities. Competencies of critical thinking, social justice, and intercultural awareness are a focus 

in all courses. Some courses (e.g., EDAS 1161, EDAS 1105, EDAS 1305, EDAS 1225) utilize open 

educational resources in order to replace textbook costs and keep material current. 

Student Satisfaction with the Curriculum 

Overall, 59% of students indicate being very satisfied with the EDAS curriculum and 24% 

indicate being somewhat satisfied. Only 2% indicated being somewhat dissatisfied.  Seven percent 

of students indicated they were n Neither satisfied nor dissatisfied, and was indicated by  7% of 

responses and somewhatwere dissatisfied also received 7% of responses. 

The majority of students (66%) indicated being very satisfied with the relevance of the 

program curriculum to their career goals, .  wWhile 29% indicated being somewhat satisfied., and 

94% Ninety-four percent indicated being very to somewhat satisfied with the program in terms of 

preparing them for their careers ( work (Appendix A). 
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Faculty Satisfaction with the Curriculum 

When faculty were surveyed on their overall satisfaction with KPU’s Education Assistant 

program curriculum, the responses indicate 33% being both very satisfied and somewhat satisfied 

respectively, 25% indicated being neutral, 8% somewhat dissatisfied. This sample set was small (12 

respondents) (Appendix D). 

Career/Further Education Preparedness 

89% - 96% of aAlumni expressed overall 89% - 96% being very/somewhat satisfied with the 

EDAS program preparing students for the work in the field. 6% indicated being somewhat dissatisfied 

with supports for students’ individual strengths and challenges, while 5% indicated dissatisfaction 

with effective approaches to common cognitive, behavioral, communication and/ or social emotional 

challenges. This sample set was 126 or 24% of surveys sent out (Appendix E). 

When the sector was surveyed on their satisfaction based on their experiences with students 

from the program, 20% felt students were extremely prepared for work in the field, and 55% felt 

students were very prepared. It was reported that 25% felt students weresaw being somewhat prepared 

for work. Note this was a small sample set (20 respondents) (Appendix F).  

Summary and Recommendations 

Strength of Program 

Instructors are knowledgeable, supportive and able to support students to succeed.  Instructors 

are content experts within their subject areas and have relevant and current applied experiences 

working with individuals with disabilities. The importance of this first-hand knowledge to the 

learning of EDAS students was noted throughout the survey data, and it was seen as central to 

effective mentorship and skill development:   

“Many of the instructors work in related fields and have shared relevant experiences 

with us, which has been enlightening. The program has encouraged me to be more 

inclusive and has changed my mindset to be more open and understanding of others 

that are different from me.” 

Further, the survey data highlighted that EDAS instructors promote caring and supportive 

learning environments where students are empowered to take risks and examine their values, beliefs, 

and behaviours: 
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One student noted “[h]How the cohorts you’re in become a family and support group. 

Also, the professors are very caring and a friend,.” and another that “[t]The diverse 

backgrounds and knowledgeability of our Professors really gives students a good 

grasp of what will be expected of us, in working in the field. The different courses 

build on one another, to create a whole picture.” 

Program format and scope is well designed to meet the needs of both the Education Assistant 

profession, as well as the diverse learning needs of the EDAS students. Specifically, survey results 

highlighted the following points as strengths of the EDAS curriculum:  

● Supportive and inclusive instructors and classmates 

● Small class sizes and cohort experiences 

● Currency in the field and highly relevant course content 

One student noted that “Great at teaching the importance of adapting and modifying. 

It’s done throughout almost all the class and it’s very helpful, teachers are highly 

knowledgeable, small class sizes.” 

Areas for Improvement and Inclusion 

 Overarching themes throughout all groups surveyed (student, alumni, faculty, and sector) 

collected from qualitative surveys indicated a need for increased curricular development across the 

following areas: 

● Content and skill development connected to supporting students with autism, as well as those 

who have challenging behaviours and behaviour-support needs. 

● Content and connection to the BC School system’s (Ministry of Education) inclusivityve and 

special education policies and procedures, as well as an overall deeper understanding about 

the BC K-12 curriculum.  

● Teamwork and collaboration skills. 

● A deeper understanding of, and experiences with, various technological applications and 

devices. 

● Trauma informed supports and practices in K-12 schools. 

● More connection between practicum supervisors and students through additional field 

supports. 

● Less group work throughout the courses, as a whole. 
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One student noted, “There is too much group work, and there are several people in our 

program who are known to get by on other people's work. There are individuals in our 

class that would not have passed the first semester had they not been carried on other 

people's backs. This program is passing people who will be incompetent EAs. I think 

there needs to be more stringent admission requirements, so these people are screened 

out.” 

Further to the noted curricular content areas noted above, survey data indicated a need for flexible 

offerings of the EDAS program /course, as many students have co-existing increased personal and 

work demands.  Specifically, options forof online/hybrid delivery (courses/programs) would provide 

additional flexibility and access for a wider range of student needs.  

“...There was one hybrid course that was partially in class, and partially online. Since 

I lived far away from the campus, I appreciated not having to travel so much for that 

course. I also appreciated the online option for the required English course. I also 

appreciated the part time program. It allowed me to work and take some extra classes 

at the same time.” 

Summary 

The survey data highlighted the following summary points: 

 Overall, students and alumni are satisfied with the EDAS program curriculum and the 

extent to which they felt prepared for work in the field. 

 The majority of sector experts (~80%) felt that EDAS graduates were well prepared 

for the work as education assistants. 

 Survey data revealed that EDAS instructors are well- trained, supportive, and 

inclusive. Further, they deliver course content that is highly relevant to the work ofn 

an education assistant, and EDAS class sizes are small which allow for students to 

have strong relationships with their instructors. 

 Future curriculum and program revisions could address the points highlighted above.  
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Chapter Four: Quality of Instruction Design 

 EDAS provides courses to four concurrent cohorts,; each with up to 35 students.  There are 

two full-time cohorts and two part-time cohorts.  The full-time cohort classes are held on the Langley 

Campus during the Fall and Spring semesters.  Full-time weekday classes are scheduled for two hours 

and 50 minutes each.  Weekly schedules vary between two classes a day and one class a day.  The 

part-time cohort classes are on the Surrey Campus.  These are evening classes of two hours and 50 

minutes, twice a week with some Saturday full-day classes.  In any year, there is a first-year part-time 

cohort as well as a second-year part-time cohort. 

Delivery Modes 

Range of Modes 

 The EDAS program is currently delivered face- to- face for both full-time and part-time 

cohorts. In addition, some part-time courses have been provided in hybrid format, partially face to 

face and partially online. 

 Because of the By its very nature of providing EDAS students with the ways and means to 

effectively support school-age learners, faculty attempts to “walk the talk” in terms of delivering 

curriculum which is person-centered and inclusive. 

 EDAS faculty utilize a variety of instructional approaches to engage students. Modes of 

instruction include small and large group discussions, direct instruction, role playing, hands-on 

learning activities with an applied focus, use of video clips, informational handouts, community-

based activities, reflection and problem solving activities based on case studies, as well as guest 

speakers. 

Student satisfaction with delivery modes (n=39)  

 Participating students report being very satisfied (54%) or somewhat satisfied (38%) with the 

modes used to deliver the program  

 Participating students report being very satisfied (54%) or somewhat satisfied (33%) or 

neither satisfied nor dissatisfied (8%) with their instructor’s presentation of course material. 

 Participating students report being very satisfied (64%) or somewhat satisfied (28%) or 

neither satisfied nor dissatisfied (8%) with their instructor’s level of information about current 

developments in the discipline (Appendix A). 
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Anecdotal student comments  

Student survey comments related to the strengths of delivery modes focused on the 

interactive nature and discussion-based instruction. For example, one respondent said, “I really enjoy 

the interactive classes where we have class discussions, and the creative group projects we get to do.” 

Another expressed it this way: “I think every teacher delivered in a great and unique way the material 

for each assignments.” 

Anecdotal comments related to areas for improvement did not indicate specific themes. 

Faculty survey results related to delivery modes (n = 11) 

 Participating faculty report being very satisfied (27%) somewhat satisfied (27%) neither 

satisfied nor dissatisfied (45%) with the range of modes (classroom, lab, online, co-op, etc.) 

used to deliver the program 

 Participating faculty report being very satisfied (50 %), somewhat satisfied (20%), neither 

satisfied nor dissatisfied (10%), somewhat dissatisfied (10%), and very dissatisfied (10%) 

with instructors’ collective expertise to deliver the curriculum. 

 Participating faculty report being very satisfied (55 %), somewhat satisfied (18%), neither 

satisfied nor dissatisfied (27%) with the instructional methods that facilitate student learning. 

 Participating faculty report being very satisfied (50%), or somewhat satisfied (20%), neither 

satisfied nor dissatisfied (30%) with instructional methods that facilitate students’ progression 

through the program (Appendix D). 

Practicum 

EDAS students complete two four-week practicums, one in an elementary school and one in 

a secondary school. Full-time cohort practicums are in January/February and April/May. Part-time 

cohorts have their first practicum in year one and second in year two. Each practicum includes a two-

hour seminar at the end of the first week which students attend with their cohort. A practicum advisor 

is assigned to students. The advisor’s role is to observe students working with children, provide 

feedback to students, liaise with school staff, and provide a final written evaluation.  

 Practicum concerns expressed by EDAS practicum advisors, schools, and students include: 

 Lack of face- to- face contact between students and advisors. In previousPrior to 2015,  years, 

students would have weekly seminars with their advisor. These would range in groups of 

about 5 to 15 based on the advisors’ caseload. 
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 Lack of flexibility in evaluating students. It is currently mastery/non mastery, with informal 

feedback from school personnel requesting a wider range of assessment choices.  

 Lack of advisor observation time. Generally, advisors will make threewo school visits plus a 

final evaluation. 

 Need for students to create reflective logs during practicums to use during discussions with 

school mentors and advisors. 

Assessment Methods 

Range of assessment methods 

Course presentations that are provided to students at the beginning of the term outline 

assessment information.  Methods of assessing students vary based on course learning outcomes.   

In recognition of the diverse educational backgrounds and individual skill sets of EDAS 

students, a variety of assessment methods are utilized. These include the use of reflective and practical 

writing assignments, quizzes, group presentations, in-class question and response activities, and 

creation of resources which would be appropriate for use in the field.  

Wherever possible, alternative means of demonstration of the understanding of learning 

outcomes are encouraged. These include use of video, audio, and graphic presentations such as 

PowerPoint and posters. The use of conventional exams has not been the practice of the program.  

In some EDAS courses, a portion of the final grade is based on in-class participation, 

engagement, and professionalism. This portion of the final grade is based on specific criteria 

presented at the start of the course. 

Extent to which students are provided clear accurate and transparent information on how they 

will be evaluated. 

 Participating students report being very satisfied (46%) or somewhat satisfied (46%) with the 

clarity of the information received on how they would be evaluated (Appendix A).  

 Participating faculty report being very satisfied (20%) or somewhat satisfied (30%) neither 

satisfied nor dissatisfied (40%) and somewhat dissatisfied (10%) with the clarity of the 

information presented to students on how they would be evaluated (Appendix D).  

Extent to which assessment methods support the program competencies and learning outcomes. 

 Participating faculty report very satisfied (20%) somewhat satisfied (10%) neither satisfied 

nor dissatisfied (20%) and somewhat dissatisfied (40%) (Appendix D).  
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Extent to which assessment methods allow students to demonstrate their attainment of these 

competencies and learning outcomes:.  

 Participating students report being very satisfied (56%) or somewhat satisfied (36%) with the 

range of assessments that let them demonstrate what they had learned (Appendix A). 

  

Extent to which assessment standards are consistent throughout the program:.   

 Participating students report being very satisfied (49%) or somewhat satisfied (38%) with the 

consistency of assessment standards across the program (Appendix A).  

 Participating faculty report being very satisfied (18%) somewhat satisfied (18%) neither 

satisfied nor dissatisfied (36%) somewhat dissatisfied (9%) and very dissatisfied (18) with the 

consistency of assessment standards across the program (Appendix D).  

  

Assessment feedback from instructors:. 

 Participating students report being very satisfied (54%) somewhat satisfied (28%) and neither 

satisfied nor dissatisfied (13%) with assessment feedback from instructors (Appendix A). 

 

Extent to which diverse student needs are accommodated: 

 Recognizing the diverse academic skills and educational backgrounds of EDAS students, 

faculty adhere to the principles of Universal Design for Learning (UDL). Care is taken to present 

information and knowledge in a variety of ways, provide a range of learning activities, as well as 

encourage students to explore different ways of demonstrating curricular competencies.  

 When appropriate, students are directed to the Learning Centres at Surrey and Langley 

campuses.  

 There is a standing agenda item at monthly department meetings to share any concerns 

regarding specific students. This is in addition to ongoing faculty email posts. Furthermore,  

tThe Early Alert system is utilized as needed.  

In addition, EDAS faculty work with KPU’s Accessibility Services staff to provide appropriate 

accommodations for students with individual learning challenges.  
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 Participating students report being very satisfied (64%) or somewhat satisfied (28%) with the 

instructors’ ability to accommodate diverse learning styles (Appendix A).  
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Processes for ensuring the emotional and physical safety of students in the learning 

environment:  

 The EDAS program strives to create a safe environment in which to learn and teach. As a 

cohort-based program, faculty take the opportunity to develop a positive and supportive community 

feel. Faculty have the time to get to know individual students, and students within a cohort quickly 

develop relationships with each other. Explicit recognition is given to the wide range of student 

backgrounds. During discussions, faculty encourage participation as a means to enrich the learning 

of others and as an opportunity for students to practice voicing opinions and ideas in safe and 

respectful surroundings.   

 EDAS faculty are able to communicate quickly with security staff should a student feel 

anxious about going alone to the parking lot at night (part time cohort at Surrey). On one occasion, a 

full time student at Langley campus was confronted by a local non- KPU manle. When this was 

reported;, security staff quickly followed through and supported the student. 

 EDAS faculty encourage students who are experiencing ongoing mental health challenges to 

make use of university counselling survives.   

 Participating students report being very satisfied (62%) or somewhat satisfied (33%) with the 

processes for ensuring students’ emotional and physical safety in the learning environment 

(Appendix A).  

 Participating faculty report being very satisfied (60%), somewhat satisfied (10%) or neither 

satisfied nor dissatisfied (30%) with the processes for ensuring students’ emotional and 

physical safety in the learning environment (Appendix D). 

  

Experiential Learning 

Experiential learning is a key foundation of instruction throughout the EDAS program. Aside 

from two four-week practicums, faculty use full class and small group discussions, reflective 

activities, individual and group problem-solving, and assessments based on applications of course 

content. Role-playing and simulations of real-life scenarios in schools are two instructional 

approaches used in some courses.  

 Participating students report being very satisfied (67%) or somewhat satisfied (26%) with the 

opportunities for experiential learning (i.e. learning by doing) (Appendix A).  
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 Participating faculty report being very satisfied (73%) or neither satisfied nor dissatisfied 

(27%) with the opportunities for experiential learning (i.e. learning by doing) (Appendix D). 

   

Student Experience 

Grade Distribution 

This section is based on information from Appendix B Administrative Data Report (Exhibits 

10 and 11). 

In the years 2014/2015 to 2018/2019 the percentage of EDAS students achieving a cumulative 

grade of C or higher ranges from 97% to 100 %. In the same time periods, the percentage of all 

Faculty of Arts students in undergraduate courses achieving a cumulative grade of C or higher ranges 

from 77% to 79 %. 

When examining the data for cumulative grades B and above, the discrepancy becomes even 

greater. In the years 2014/2015 to 2018/2019, the percentage of EDAS students achieving a 

cumulative grade of B or higher ranges from 94% to 98%. In the same time period,s the percentage 

of all Faculty of Arts students in undergraduate courses achieving a cumulative grade of B or higher 

ranges from 52% to 55 %. 

Over the last few years, there have been informal discussions regarding these differences 

including possible reasons for the discrepancies. Some faculty have expressed frustration with student 

expectations for high grades in line with grades they had achieved in other EDAS courses. The 

frustration is based on the fact that the expectations of high grades for some course work were 

unwarranted and grades were inflated. This issue requires further analysis. 

Retention and Graduation Rates 

The grade distribution data mirrors the very high graduation rate. It is rare for any student 

who has completed all EDAS course work not to graduate with a certificate. Likewise, it is rare that 

a student withdraws from the program once they have enrolled. 

Student survey comments related to instructional design as a whole: 

Student survey comments related to instructional design as a whole again focused on the 

collaborative and supportive learning environment.  
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Suggestions for improvement included less group assignments and student presentations, less 

time on communication skills, more time spent on some topics (e.g. Autism) being the primary topic 

requested)  and use of online components (Appendix A). 

Faculty Expertise and Currency 

There are five regular faculty members (one full-time and four part-time) in addition to 

contract teaching faculty; as well as contract faculty who supervise practicums.  All EDAS faculty 

have had direct long-standing experience supporting school-age students as well asand adults who 

have special needs. All faculty have experience working with education assistants in some capacity. 

The majority hold Master’s degrees, one holds a PhD in Sspecial Eeducation, and others hold 

specialized degrees such as a Ppost-Bbaccalaureate Ddiploma in Sspecial Eeducation (Appendix G).  

Faculty professional interests and study research areas include social emotional learning, 

inclusive practices in schools, mental health supports, positive behaviour supports, building 

resiliency, social justice, adult education, behavior analysis, teacher/EA relationships, Universal 

Design for Learning, and brain-based learning. Faculty remain current through attendingance at 

conferences, upgrading credentials, engaging in individual research projects, acting as practicum 

advisors (which provides valuable on- site, up- to- date information) and taking part in ongoing 

individual professional development with regards to current trends, priorities, and practices in 

schools. 

In addition, faculty are committed to their own practice as instructors through ongoing 

personal professional development and team meeting discussions around effective teaching practices.  

Faculty are recruited with a deliberate attempt to build a team that shares a strong 

philosophical framework of an inclusive and person-centered approach to student success. 

Student survey comments related to faculty expertise and currency:. 

Anecdotally, students highlighted the experience and knowledge of faculty:  

One student noted that “The diverse backgrounds and knowledgeability of our Professors 

really gives a student a good grasp of what will be expected of us, in working in the field. The different 

courses build on one another, to create a whole picture.” Another said, “One strength is the teachers, 

they are obviously well educated, informed, and want to assist in any way possible” (Appendix A).  
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Faculty survey comments related to instructional design in general:  

             Faculty highlighted how the small size of the regular faculty group allowed for easy 

communication and sharing of ideas. The topic of grade inflation and consistent evaluation 

standards was mentioned as was the need for revamping the practicum evaluation process. 

Consideration of online options was also raised (Appendix D). 

Alumni survey comments related to instructional design in general:. 

           Again, comments from past students focused on the person-centredcentered community feel 

of instruction:.  

          “Most of the classes were very discussion based which was very helpful as we got to discuss 

our own experiences and reflect. Most of the instructors did a VERY good job of letting us learn by 

doing which was very important for me as it is how I learn best, and really prepares you for the 

work you will be doing. The professors were very understanding and very open which made it so 

much easier to learn from them.” 

Suggestions for improvement included reducinge content overload, examining the length of 

Saturday all-day classes (for the part-time cohort), using a greater use ofrange of guest speakers and 

reducingtion of workload (Appendix E). 

Summary and Recommendations 

EDAS faculty are committed to providing high-level and student-focused teaching and learning 

methodologies in a safe and supportive classroom environment. Overall, based on student and alumni 

survey responses, there was strong satisfaction with the instructional experience. There was, however, 

less resounding agreement from faculty. Continued review and updating of instructional and 

assessment practices are recommended. It was of interest that student/alumni comments both pointed 

out the strengths and relative downsides to group projects and presentations. This may be an area of 

further exploration. 

An in- depth analysis of assessment standards and evaluation in all courses and particularly during 

practicum is highly recommended.   
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Chapter 5. Quality of Services, Resources and Facilities 

Description of Program Resources, Services and Facilities: 

EDAS students receive instruction at two campuses: Langley (2 full-time cohorts lasting two 

semesters, from Sept. to May) and Surrey (1 part-time cohort of four semesters duration, from 

September to May for both years 1 and 2). 

Langley campus has two dedicated classrooms (2005 & 2040) for EDAS students, and both 

include a computer with overhead projector (this equipment was one of the recommendations from 

the last program review). Langley campus students make themselves as comfortable as possible in 

the dedicated classrooms; they bring kettles for drinks and, cushions for the hard plastic chairs, and 

they use the shelves and cabinets to store assignments-in-progress, etc.  

The location of Surrey campus classrooms can vary from semester to semester, and, in some 

cases, within the semester (which can cause confusion). 

EDAS students are able to use services available at all five campuses (Langley, Surrey, Civic 

Plaza, Cloverdale, and Richmond). A few EDAS courses are normally offered partially online. (At 

the time of writing this report, all EDAS courses are being delivered online due to the pandemic.) 

Students and faculty in the Education Assistant program have access to a variety of resources, services 

and facilities, listed below: 

Academic Advising Library Services 

 
Accessibility Services 

 

Multi-Faith Centre 

 
Assessment and Testing Services 

 

Payid parking 

 
Sodexo Cafeteria 

 

Sport & Recreation 

 
Career ServicesCareer Development Centre 

 

Student Awards and Financial Assistance 

 
Co-operative Education 

 

Student Rights and Responsibilities 

 
Counselling 

 

Kwantlen Student Association 

 
Indigenous Services for Students 

 

Student Clubs 

 
Inter-campus Sshuttle Sservice 

 

Tim Hortons (Surrey campus) 

 
IT (Information Technology) supportService 

Desk 

 

Volunteer opportunities (off-campus and on-

campus). 

 Learning Centres (tutoring, online resources, 

study space, computers) 

Wi-Fi on campus 
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Student Satisfaction with Program Resources, Services and Facilities: 

One student wrote: “I think the program provides a good quantity of services resources and 

facilities for the students.” And another student observed, “Any time I need help or want to use these 

services I do not have any problem.” 

Regarding library services, EDAS students anecdotally reported: “the library is one of the best 

places that help me in this program.” And “the library opening at 8am is great, because it has a printing 

area which helps those who do not have the opportunity to do it at home.” Also, “the library [Surrey?] 

is beautiful and arranged perfectly for whatever type of work you are doing.  And the hours are really 

flexible.” 

Regarding library-related survey questions, 22% of students were somewhat and 53% were 

very satisfied with “librarian support for program-related research,” with similar results for the 

library’s “online resources.”  Two students were “very dissatisfied” with “print periodicals, journals, 

etc.”  Three students were “somewhat,” and one student was “very dissatisfied” with “books.” 

Regarding Learning Centre services, most students reported “neither satisfied nor 

dissatisfied” (46%), while 35% were “very satisfied,” and 14% “somewhat satisfied.” One student 

was “very dissatisfied,” and one was “somewhat dissatisfied.” There were no anecdotal comments 

from students regarding the Llearning Ccentres.  

One student observed that “the bathrooms need updating in Fir. The graffiti and damage and 

general cleanliness sucks.”  Another student requested that, “washrooms should be kept cleaner and 

available at all times.” Two students requested more food options besides Tim Hortons on weekends 

and evenings (Surrey campus) (Appendix A).  

Faculty Satisfaction with Program Resources, Services and Facilities: 

Anecdotally, “the program assistant” was identified as a strength, as were “e-print services” 

and “the availability of dedicated classrooms.” Faculty survey responses indicated that the main 

strengths are the library and general support services for students, (e.g., counseling, advising, finance, 

career).  

Regarding areas for improvement, one faculty wrote, “better seating is imperative on the 

Langley campus in rooms 2005 and 2040, hard plastic chairs are not healthy for backs nor tenable 

any longer.” The survey results found that one faculty was “somewhat dissatisfied” with places for 

students to do group or individual work. 

Regarding library services, EDAS faculty made no anecdotal comments about library services 

regarding either strengths or needs. The trend was for faculty to select “neither satisfied nor 
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dissatisfied” as their choice for most library-related questions. Faculty reported no “very dissatisfied” 

ratings, and one “somewhat dissatisfied” rating (“availability of audio-visual and computer 

equipment”). 

There were no anecdotal comments from EDAS faculty regarding the Learning Centre 

services.  Five of eleven faculty were “very satisfied,” while two were somewhat satisfied,” and one 

faculty had no opinion either way. Three faculty were “somewhat dissatisfied” with the services 

(Appendix D).  

Summary and Recommendations: 

Three (9%) EDAS students were concerned about the availability of print information in the 

library. Note that the EDAS librarian regularly reminds all EDAS faculty via email to order resources, 

so this issue rests with EDAS faculty. It is recommended that the EDAS faculty consider this issue at 

a Department meeting. Two EDAS students who attended classes in Fir building on Surrey campus 

in the evenings and on weekends had concerns about washroom maintenance and cleanliness. That 

information should be forwarded to the appropriate KPU department. Two students would prefer 

more options for food choices on Surrey campus during weekends and evenings. Again, that 

information should be forwarded as appropriate.  

The issue of hard plastic chairs for student seating in classrooms 2005 and 2040 on Langley 

campus has been an ongoing issue for years. It is recommended that since EDAS students sit all day 

long, five days/week in the chairs, more comfortable chairs need to be provided. The concomitant 

issue of space (chair size) should be explored at the same time as chair comfort, because there is 

limited space to expand in the two Langley campus classrooms. Note that EDAS students on Surrey 

campus enjoy more comfortable chairs, as well as tables that move easily and quietly because they 

are mounted on wheels. When the tables in 2005 and 2040 are updated, it is recommended that small-

sized tables be used, for maximum configuration flexibility. 

Although the data suggested that most faculty are satisfied with the Llearning Ccentres, it 

could be useful to explore what concerned the three who were “somewhat dissatisfied.” This topic 

should be discussed at an EDAS department meeting, and information forwarded as appropriate. 
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Chapter Six: Conclusions and Recommendations 

 “… this program is one of a kind and amazing. Being in this field and seeing other employees 

who take the 5-month program or other schools [who] are almost incapable of doing their 

jobs. I spent my year being taught by the best staff you have and have knowledge for a 

lifetime.” (Student Survey) 

 The EDAS program’s primary strengths appear to reside in the area of student experience.  

The instruction is highly regarded: field knowledge and expertise of instructors, Universal Design for 

Learning, sense of community – these have continued since the last program review. Additionally, 

small class sizes and program currency emerged as reasons for student and alumni satisfaction across 

the surveys.  Furthermore, 33% of the student respondents indicate that they came to the program on 

the recommendation of family and friends, which suggests a significant level of general satisfaction 

with the program in the community and in schools.  Respondents from the discipline seem largely 

satisfied with the expertise of EDAS graduates.  

 Currency and efficacy of curriculum is always up for discussion, as the surveys demonstrate. 

Faculty responses indicate mixed perspectives on some course content, the currency of which is being 

addressed in the course outline review process which is underway in 2021.  Of particular note is 

coursework around Behavior Support and Autism. Approximately 64% of alumni indicate that they 

are somewhat or very satisfied with the training they received in these areas while 94 % of 

respondents in the field survey and 95% of students indicated that they were somewhat or very 

satisfied with training.  One faculty indicated that ABA shouldn’t be the only thing taught in the 

behavior course while, in fact, no ABA is taught in the behavior course but only in the Autism course, 

indicating a possible lack of understanding among faculty of what others teach.  The behavior course 

is up for review, and faculty will ensure that it will continue to reflect evidence-based practice in the 

field of education. 

 Secondly, practicum garnered many responses in all four surveys.  Specifically, the length of 

practicum (some want it longer) and the amount of time spent by advisors at the practicum site, 

reduced a few years ago due to cutbacks, is seemingly an issue in the field. Advisors are only required 

to have two site visits and a third to hold a final evaluation meeting. According to field surveys, this 

is not sufficient.  School support teams and students need to see practicum advisors more often.  

 There are recommendations related to student readiness, both for program rigor and in terms 

of their ability to be competent EAs. Specifically, admission requirements require review, given the 

student, alumni and discipline surveys’ observations that some students either are not ready or seem 
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to not have aptitude for the role of the EA. This suggests that a readiness screening process should be 

considered. This is standard in some peer programs (e.g. Douglas College).   

 On a related note, EDAS assessment practices require review as high grades (in the A range) 

are far above the Arts average, according to data. There is a perception among some students, faculty 

and alumni that many students get grades they do not deserve. Both faculty and alumni express the 

perception that, as one alumnus puts it, “Anyone could come and leave with good grades.”  One 

faculty states that students expect high grades and “complain bitterly” when they don’t get them.  

While many in the field survey indicated a high degree of satisfaction with EDAS graduates, their 

experience is apparently mixed. One respondent indicated that her experience with graduates and 

students is “50/50; for this reason, I doubt the consistency of the program” (field sector survey).   As 

identified in previous chapters, this has been a topic of discussion for some time and will continue to 

be, as indicated in the faculty survey. 

 The data also indicated that there is an appetite for more flexible delivery, possibly a hybrid 

or fully online cohort, with more students needing to work while going to school.  Covid has 

necessitated online learning, so there has been an opportunity for a “trial run”.”  More discussion will 

ensue. 

 In terms of connection, there appears to be a will on the part of alumni to have greater 

connection with the program and each other.  Also, it is a priortypriority to ensureing that contact 

with the Advisory Committee is robust both through meetings and contact/consultation throughout 

the year.  With regard to the BC Human Service Articulation Committee, EDAS may want to enhance 

involvement by offering to host a meeting (it has been over a decade since we hosted).  

 With regard to facilities, there are three main recommendations: better seating in rooms 

L2040, and L2005, with smaller tables (as per Surrey campus);.  sSome part-time students asked for 

cleaner washrooms on Surrey campus for the evening classes;, and some asked foras well as more 

food options on Surrey campus for evening and weekends.  
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Chapter Seven: Responses from the Dean/Associate Dean 

Program Overview 

What do you see as the program’s greatest accomplishments over the last 5 years?   

Over the past 5 years the EDAS program has remained current with the changing needs of the 

profession, and faculty have recently streamlined their courses and adjusted course credit weightings, 

bringing these in alignment with EA programs at other post-secondary institutions.  As well, the 

department has actively engaged in searches for a variety of key faculty positions in the credential 

including practicum advisors. Special mention must be made of the department’s response to the 

pandemic, including their pivot to online delivery and also their creation of an online orientation and 

practicum. During the 2019/2020 academic year, the department also ran a successful cohort through 

a partnership with the Squamish First Nation. 

Does the program adequately fulfill the purpose for which it was intended? If not, how can it be 

improved? 

The EDAS certificate program prepares students to become EAs in a variety of school settings, 

predominantly in the Lower Mainland. Students are typically able to complete the program and 

immediately enter the workforce. 

How does the program’s curriculum support the following: 

 graduates’ pursuit of meaningful employment and further education 

 the viability and continued development of the program 

 

The EDAS program is designed so that students will be well prepared to enter the workforce as EAs.  

Either directly after completing the program or more typically after a few years of work, EDAS 

graduates may ladder their EDAS certificate into a Bachelor’s degree (e.g, KPU’s BAGS) or enter 

the Professional Linking Program (PLP) program at SFU to become a teacher. 

 

The EDAS program continues to be viable.  Interest in the program and enrolments remain strong.  

The department has done an excellent job of adapting their program to the evolving needs of the EA 

profession and we have every confidence they will continue to do so. 

What challenges and opportunities for growth should the program consider based on the following? 

 student demand (past, present and future) 

 comparable programs at competing institutions 

 trends and changing contexts in the discipline/sector 

 

Although a number of school districts and private colleges have developed their own EA programs, 

KPU’s EDAS certificate is well recognized across the sector for their graduates’ high level of 

preparation for the EA position and hence enrolments remain strong. The part-time program tends to 

have less than full enrolments, which suggests the department may want to consider ways to 

strengthen and widen its appeal to potential students.   
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What plans (departmental, faculty and institutional) are in place for program growth and 

development? 

With the success of the online pivot, we support the department to consider offering an online cohort, 

perhaps by changing their part-time cohort to online or hybrid. Also, given the department’s 

successful experience in delivering the program with the Squamish First Nation, we wonder if there 

are more opportunities for working with Indigenous Communities.  We have explored with the 

department and a few school districts the idea of offering the EDAS certificate as part of our dual-

credit high school offerings, but so far school districts have not responded with interest.  

What resources, institutional support, and/or external support would help address the program’s 

plans for growth and development? 

The department is often challenged to find school placements for students, particularly in local school 

districts.  This of course has been exacerbated by the pandemic.  A few years ago the Dean’s Office 

met with school district personnel in the Surrey School District to discuss the need for placements, 

and it appears it is time to do so again.  As well, the PAC will help to reaffirm these important 

relationships. 

Collectively, what qualifications and other human resources are required so the program will be able 

to make the changes required to improve and remain current? 

We are pleased that we have been able to provide the department with considerable supports and 

resources through a shared departmental assistant, a shared practicum support person, and an 

associate dean who specifically works with EDAS, as well as other departments.  We have also 

provided course release for a chair and a practicum coordinator.  These supports will continue. The 

department may also want to consider organizing professional development activities (such as a guest 

speaker or in-house workshop as part of an annual departmental retreat) to help maintain their own 

currency and that of the program. 

What areas should the program focus on for the short range (< 6 months), mid-range (6 mo. – 2 

years), and long range (>2 years) program directions and improvement? 

Short range:  reinstate the PAC; develop a marketing plan in conjunction with the Dean’s office to 

attract more male students and part-time students; work with the Dean’s Office and HR to address 

team dynamics (this was postponed due to the pandemic). 

Mid-range: develop a strategy for addressing grade inflation (work with Teaching and Learning); 

plan and hold a conference, including alumni participation; develop a plan for engaging with 

alumni; consider moving the part-time program online to allow for more flexibility; develop and 

offer a course that is outside of the EDAS program and offered to the larger KPU student 

community, such as a course on autism. 

Long range: consult with KPU International to explore the possibility of developing a two-year 

program to attract international students; explore if the part-time program has enough credits to 

meet the requirements of international students; engage with Indigenous communities to consider 

offering the program; remain current. 
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External Connections and Support 

How could the program improve its connections with external groups (e.g. the discipline/sector, high 

schools, alumni, professional associations, other institutions)? 

The EDAS program has previously had a strong, engaged PAC, and we will support the reinstatement 

of the PAC. The Dean’s Office now has dedicated human resources to help with PACsS which the 

department can certainly avail itself of. 

Final Comments 

What else do you think is important to add about the program that is not covered in the previous 

questions?   

We are pleased with the increasing integration of the EDAS faculty into the Faculty of Arts – for 

example, not only do EDAS faculty sit on ARTS-wide committees, an EDAS faculty member chairs 

one of the committees. We encourage the department to share their research, scholarship, and 

knowledge with the university through the development of an EDAS-focused conference as well as 

the development and offering of a course open to all KPU students. 
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Appendices 

Provided in a separate document.  
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The EDAS faculty appreciates the support of all respondents to the surveys in the writing of this 

report, Melike Kinik-Dicleli and her support staff in addition to those who conducted the surveys and 

Dean Diane Purvey.  
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REPORT: Bachelor of Product Design External Review Report DATE: April 29, 2021 

 
EXTERNAL REVIEW TEAM MEMBERS (THE “ERT”) 
Dr. Nithikul Nimkulrat, OCAD University 
Dr. Farhad Dastur, KPU  

 
OVERALL ASSESSMENT 
 

SELF-STUDY REPORT 
 

Criteria: The Self-Study Report provides a data-supported analysis of the program’s strengths, weaknesses, 
opportunities and challenges. 
 
Standard for Assessing this Report:  

o The programmatic strengths and weaknesses identified in this report are supported by data and on-
site findings; 

o The Report has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 

 

The External Reviewers: 

Validate the Self-Study Report’s findings and 
recommendations  

Do not validate the Self-Study Report’s findings and 
recommendations 

 
Rationale for this Determination:  

The External Review Team (ERT) found Product Design’s Self-Study report to be well-written, data-
driven, and comprehensive. COVID-19 restrictions prevented site visits; however, we were able to 
have in-depth video conference calls with the dean, program chair, faculty, students, alumni, 
program advisor, librarian, and program advisory committee. These calls were invaluable to the ERT 
as they provided a full-spectrum scan of the program’s history, goals, curriculum content, 
philosophical leanings, industry connections, challenges, successes, aspirations, and areas for 
improvement. The ERT’s recommendations are consistent with the recommendations identified in 
the Self-Study. In some cases, the ERT made recommendations beyond those of the Self-Study. 

There are several challenges the program faces given the competitive environment it finds itself in, 
the need to create a strong and recognizable identity, and empowering faculty to achieve their 
aspirations. We encourage the program to analyze more deeply the sources for some of the areas 
of challenge for the program. For example, in the Administrative Data Report found in Appendix 1, 
data is provided regarding Student Outcome Measures where average scores of KPU Product Design 
students are compard to Ministry Targets. This data revealed that KPU students scored lower in 
virtually every dimension measured (e.g., Usefulness, Satisfaction, Quality, Skill Development, Write 
Clearly & Concisely, Speak Effectively, Work Effectively with Others, etc). Although low number of  
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respondents (5) may not fully reflect the actual student outcomes, such data need to be taken 
seriously so that the program can effectively identify the sources of these discrepancies and then 
apply program changes, resources, and communications to ameliorate them. 

The ERT was impressed with how far the program has come since its inception in 2012. The 
program has real strengths, as identified by various stakeholders, and is producing quality 
graduates who are finding meaningful employment. In the end, we hope that our report 
complements the Self-Study and assists in the further development and refinement of the Product 
Design program. 

 

Rationale for this Determination: 

The ERT agrees that that programmatic strengths and weaknesses identified in the Self-Study 
Report are supported by data and stakeholder interviews (i.e., students, alumni, faculty, dean, 
degree advisor, librarian, and program advisory committee). The scope of the Report is appropriate 
and recommendations are supported by data, a clear rationale, and interviews. 

 

REVIEWERS’ VALIDATION OF THE SELF-STUDY REPORT 
 

CHAPTER 2: Program Currency and Connections 

 

Criteria: This chapter adequately assesses program competitiveness and its connections to the discipline/sector. 
The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

The program has a productive and extensive relationship with organizations in the product design 
sector. This conclusion was supported by interviews with the program advisory board, alumni, and a 
discipline/sector survey. The latter survey was sent to 42 representatives in the Product Design 
discipline/sector and achieved a modest response rate of 29% (see Appendix 5 beginning on page 
64). 

The ERT appreciates the comparative and competitive analysis provided between KPU’s Product 
Design degree and the Industrial Design degrees offered by Emily Carr University of Art and Design 
(ECUAD), the Ontario College of Art and Design University (OCAD U) in Toronto, and by Carleton 
University (Carleton) in Ottawa. We suggest that a number of changes be made to this comparison 
matrix to make it clearer and more effective. First, it would be helpful to include KPU’s program on  
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the same matrix so that direct comparisons can be made. Second, courses that are largely similar 
across institutions should be identified given that course names sometimes vary even when 
curricular content does not. Third, the comparison should include highly ranked international 
programs (perhaps on a second table). Given that opportunities for employment and collaboration 
are global, it would have been illuminating to see the similarities and differences between KPU’s 
Product Design program and comparable international degrees. 

The ERT agrees with the “opportunities” identified on page 11 (Appendix 5) and hopes that the 
program will make progress in pursuing and implementing these opportunities. An example would 
be #1 “We can increase our current offering to be at the same level of OCAD University or Carleton.” 
This opportunity to broaden the curriculum beyond design courses would be relatively easy to 
implement because KPU is a full university with a wide range of relevant course offerings in the 
humanities, social sciences, sciences, trades, and health. This wealth of offerings also means that 
the program would not need to invest in the creation of its own courses. 

The program’s connections to alumni are good as evidenced by alumni responses to the survey 
found in Appendix 5 (41% response rate). Alumni praised several aspects of the program including 
a) its instructors, b) the focus on social consciousness through empathy and ethnographic methods, 
c) mastering the design process, and d) practicing good presentation skills. Some areas for 
improvement that were noted include: a) building better technological knowledge in materials and 
manufacturing processes, b) more training and preparation on what to expect in a professional 
working environment, and c) collaboration with non- designers and stakeholders. 

The Self-Report does a good job of briefly analyzing the BC industry in terms of composition, size, 
and growth trends. While it is reasonable to imagine that most graduates will find employment 
locally, we believe that this section would have benefited from an analysis of global trends in 
employment and disruptive technologies as well (e.g., sensor integration, IoT, AI, Big Data, virtual 
and augmented realities, etc). For example, there is no auto manufacturing sector in BC. However, 
automotive manufacturing is a big employer in Ontario, Europe, the U.S., Japan, China, and South 
Korea and might offer attractive positions for our graduates. For this reason, a global trend analysis 
might inform program changes that could help future-proof KPU’s Product Design graduates. 

The program uses several good strategies to do public information and community outreach including 
website and social media, open doors, portfolio workshops, follow-ups by the Future Student Office, 
faculty and alumni networks, etc. The program still struggles somewhat for recognition which is likely 
a function of its newness, lack of time for faculty outreach activities, and the fact that the name 
Product Design (which other schools call Industrial Design) is more closely associated with software 
and mobile applications design. This point was raised in our discussions with the faculty and they are 
aware of how the name Product Design affords both challenges and opportunities around branding 
identity. While amending or extending the program name has potential to increase the program’s 
recognition and relevance to industry trends, it needs to be carefully reviewed in order to foresee 
whether the new name will actually represent the identity of the program. If the program is to 
conduct a global industry trend analysis recommended above, it may be worth examining similar 
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degree programs outside Canada to see how the names of the programs reflect their identity and 
respond to the industry trends. 

 

 
The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
 
The ERT agrees that the program’s strengths and weaknesses have been identified in Chapter 2 and are 
supported by data, a clear rationale, stakeholder interviews. The ERT agrees with the six recommendations 
outlined in the Self-Report. There is a clear recognition of the program’s current strengths (e.g., the focus on 
soft materials) and those aspects of the program that can be enhanced (e.g., program visibility, addition of co- 
op, etc). 

 

CHAPTER 3: Quality of Curriculum Design 

 

Criteria: This chapter adequately examines the quality of the program’s curriculum and its current relevance to 
the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

The hands-on curriculum focusing on the three major themes of Creativity & Innovation, 
Technology, and Leadership seems to support very well the program’s aims of preparing students 
for work as product designers and designers as entrepreneurs. However, as pointed out by alumni 
during the site visit, their key milestone actually is concerned with preparing portfolios to attract 
their future employers, who oftentimes are non-designers, in order to secure the jobs. They can 
complete design tasks well in the real world, but before they are able to prove that, they need to 
be employed first. Skills such as sketching and presentation as well as writting an oral 
communication are crucial and are recommended to receive more emphasis in the curriculum 
throughout the years. To enhance the connection between the curriculum and the real-world of 
business, more focus can be placed on the understanding of the financial constraints that 
companies have when developing new products. Suggested by a Program Advisory Committee 
member, the curriculum may include cross-program courses that brings together students from 
the different faculties and schools to work together on a problem, as a pseudo company for 
example. It would be a stepping stone to industry and into the role of product designers working 
with different stakeholders in industry. 
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The key strength of the curriculum lies in the students’ exposure to soft, fabric-based products that 
is highly relevant to the industrial sector. While there is a clear need from the faculty that the 
curriculum around hard goods should be expanded and improved, it is crucial the ensure that the 
curriculum as a whole does not compromise its strength on soft product design. Based on comments 
made by a Program Advisory Committee member and a current student, skills in designing and 
producing soft goods and hard goods should be equally distributed throughout, probably in the first 
three years. The program may then consider offering the students specialization pathways in the 
final year; the students can choose to focus on designing either soft or hard products. This 
recommendation may possibly be realized when the program slightly expands with a higher number 
of students. 

The ERT also supports the recommendation put forward by the program regarding the development 
of a full- term co-op that can be taught by co-op faculty to enhance experiential learning. The 
program may consider increasing the number of 6-credit courses which will allow students to 
achieve more refined results and to focus on fewer projects at a time. 

 
The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  

The ERT recognizes that the programmatic strengths and weaknesses identified in Chapter 3 are 
accurate and supported by data and interview-based findings. The chapter provides appropriate 
scope and recommendations are evidently supported by data, a clear rationale, and interview-
based finding (on-site visits were not permitted due to COVID-19 restrictions). 
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CHAPTER 4: Quality of Instructional Design 

 

Criteria: This chapter adequately examines the quality of the program’s instructional design and its current 
relevance to the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

The quality of Product Design’s instructional design is fundamentally good but can be further 
improved in specific areas. Instructional delivery modes are diverse, appropriate to skill level, 
targeted to pedagogical goals, and involve increasing opportunities for experiential learning as 
learners move to higher levels. 

Some faculty observed that it was difficult to launch teaching and program initiatives because of 
institutional bureaucracy or constraints. One issue that was highlighted was the desire to do student 
recruitment without interference from other units. There was a recognition that many courses were 
developed by faculty who no longer teach in the program. Faculty noted that some courses are 
essential and should not be changed (other than internal improvements); however, other areas of 
the program could be renewed through new course development or by allowing students to take 
courses outside of design. 

Also discussed was the value of internationalization initiatives for both faculty and students. 
International faculty exchanges expose faculty to novel teaching methods, cultural issues relevant to 
the teaching of design concepts, and the impacts of globalization on the industry. One example of a 
faculty exchange is the Mobility Program funded by Global Affairs’ Emerging Leaders in Americas 
Program (ELAP). Internationalization for students can take the form of student exchanges with design 
schools from partner institutions. Another example of a faculty and student mobility program is the 
European Union’s ERASMUS+, assuming that KPU is a partner institution of a European university 
awarded with ERASMUS Charter for Higher Education by the European Commission. Culturally 
immersive field schools analogous to the successful interdisciplinary Amazon field school promoted 
by Interior Design should also be explored. Faculty are encouraged to explore these possibilities with 
their Dean , their Advisory Group, and with KPU International. 

A recurring theme, heard from both current students and alumni, was the need for better 
assessments. This issue is important given the key role assessment plays in providing diagnostic 
feedback, helping educators set standards, evaluating learner progress, and motivating 
performance. Specific recommendations include the following: 
a) more frequent formative assessments to provide developmental feedback 
b) increased clarity around assessment goals and their integration with learning objectives 
c) greater clarity and consistency when communicating assessment rubrics 
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Students and alumni indicated that the student experience related to instruction was positive. 
Some recommendations that we heard included the following: 
a) greater freedom to take electives outside of the core courses. Currently, students take only 
two courses outside of design both of which are Marketing courses. 

b) better preparation for the increased workload in the 2nd year, perhaps through taking a first 
year University Foundations course. 

c) more awareness of KPU services such as Student Services, internationalization opportunities, 
student clubs, Counselling Services, The Learning Centre, degree advising, financial aid, etc. 
 
A few areas merit further investigation to determine underlying issues and amelioration strategies. 
Here are some notable examples drawn from the Student Survey Report (Appendix 2, pages 17-39). 
Question 6. Level of skills and knowledge gained to progress to further years of study: 20% Very or 
Somewhat Dissatisfied 
Question 7. Prerequisites that prepare me for more advanced courses: 27% Somewhat Dissatisfied 
Question 11. My instructors’ ability to accommodate diverse learning styles: 36% Very Dissatisfied or 
Somewhat Dissatisfied 
Processes for ensuring students’ emotional and physical safety in the learning environment: 50% 
Somewhat Dissatisfied 
Question 12. The clarity of the information I receive on how I will be evaluated: 50% Somewhat 
Dissatisfied The consistency of assessment standards throughout the program : 57% Very or Somewhat 

Dissastified    The feedback my instructors provide: 29% Somewhat Dissatisfied 

Question 17B surveyed students’ qualitative comments about how instruction is delivered. Students  
suggested that projects that allowed for more creativity would be appreciated, that criteria for 
evaluations be made clearer, and that industry-relevant communication skills would be useful. 
 
Current students and alumni appeared to be generally satisfied with instruction. Students noted that they 
chose the program because of the quality of the faculty, their knowledge, and passion for design. Students 
also commented favourably on the workshop facilities and equipment and the newly constructed Wilson         
School of Design. We recommend that the areas for improvement regarding instructional design be 
addressed systematically and that faculty reach out to other relevant KPU units for assistance such as the 
Teaching & Learning Commons, Student Services, and various granting bodies that support teaching 
excellence and learning innovations. 

The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  

The ERT agrees that the program’s instructional design strengths and weaknesses have been 
identified in Chapter 4, and have been mostly supported by data and findings based on interviews 
with faculty, current students, alumni, the program chair, and the dean. Chapter 4 provides 
recommendations which are supported by data, a rationale, and our interview-based findings. 
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CHAPTER 5: Quality of Services, Resources and Facilities 

 
Criteria: This chapter adequately assesses program resources, equipment, software, and facilities from both the 
student and instructor perspective. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

It is apparent to the ERT that the program has well-equipped studios/workshops. As reflected in the 
Self- Study report and by one student during the site visit, the majority of the students see the high 
standard of facilities as an asset, guiding them to choose the program for their post-secondary 
education. However, as pointed out in Chapter 3 and highlighted by one Program Advisory 
committee member, there is the need for more “high-tech” machinery for hard and soft materials 
as well as the necessary support and regular maintenance of equipment. This point is important for 
the program to maintain its currency with industry knowledge in the real world. The approach of 
using cross-program resources such as shared equipment and facilities is highly recommended as it 
may also yield potential for connections and collaborations between different programs at KPU. In 
addition, one point emerged in the meeting with students when one student expressed a need for 
more space for leaving their belongings. They also stressed the importance of longer hours of access 
to workshops, which the ERT recognizes as providing the students with not only opportunities to 
complete their assignments to meet the high standard of execution but also flexibilities for them to 
work on their projects outside their class time. 

The Self-Report recognized that many opportunities exist for collaboration, research, and course 
sharing between Product Design and other KPU units and programs. Indeed, one member of the 
Program Advisory Committee stated the following, 

“I would like to see KPU leverage its cross functional programming. That is KPU has its school of 
business, engineering and designs schools. Following a model perhaps like e@UBC which brings 
together students from different faculties to work together on a problem, perhaps even as a 
pseudo-company would be a great stepping stone to industry and into a product owner role.” 

The ERT hopes that ideas like this will be pursued and that deeper connections can be made with 
other disciplines (e.g., Physics and Fine Arts), with research active faculty in other departments (e.g., 
Dept. of Psychology, Horticulture, and the School of Business), and with the various initiatives and 
workshops from the Teaching & Learning Commons and the Office of Research. 
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The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  

The ERT recognizes that the programmatic strengths and weaknesses identified in Chapter 5 are 
accurate and supported by data and on-site findings. The chapter provides appropriate scope, and 
recommendations are evidently supported by data, a clear rationale, and interview findings with all 
stakeholders. 
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CONCLUDING COMMENTS 

Based on in-depth interviews with all relevant stakeholders, the ERT validates the Self-Study’s findings 
and recommendations. Our report provides an external perspective on the quality of KPU’s Product 
design program. Since its launch in 2012, the program has quickly developed into a high quality degree 
with a focus on technical, recreation apparel, and protective gear. The success of the program is due in 
no small part to the talented faculty and staff who infuse the program with their visionary ideas, passion 
for excellence, and knowledge. 

Credit also goes to the Dean (current and previous) who provided the leadership so necessary for 
nurturing programmatic quality. The quality of a program is also a function of the quality of the students 
it attracts, retains, and graduates. Therefore, the students and alumni also deserve credit for the 
program’s success. Additionally, recognition should be provided to the ecosystem around a program, 
which includes the institution as a whole (the library, student services, counselling, financial aid, etc.) 
and the many program advisors from industry that so generously donate their time, expertise, and ideas. 

The ERT’s recommendations are offered in the spirit of constructive criticism. No program is perfect and 
Product Design is no exception. It is our hope that these recommendations will be taken seriously and 
implemented quickly, all in the service of creating a more perfect program. 
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APPENDIX 1: 
SITE VISIT AGENDA 
Provide the agenda for the Site Visit (e.g. the stakeholder groups with whom the ERT met) 

Kwantlen Polytechnic University 

Bachelor of Design in Product Design 
External Review Virtual Site Visit Agenda 

 
February 24 & 25, 2021 

Via Microsoft Teams  
 

Thanks to External Reviewers:  
Dr. Nithikul Nimkulrat 

Dr. Felix Böck 
Dr. Farhad Dastur 

 

Day 1: February 24, 2021 

9:00 -  9:50  Introductions and Interview with Program Chair 

9:50 - 10:00 Break 

10:00 - 11:00  Meet with Program Advisory Board / Alumni 

11:00 - 11:10 Break 

11:10 - 12:00     Meet with University Services Panel (Library Services and Faculty Advising) 

12:00 - 12:10     Break 

12:10 - 13:00     Meet with Dean 

Day 2: February 25, 2021 

9:00 – 10:00 Meet with Program Faculty  

10:00 - 10:10  Break  

10:10 - 11:10 Meet with Students 

11:10 - 11:20     Break 

11:20 - 11:50     Final Meeting with Program Chair 

11:50 - 12:00  Break 

12:00 - 12:30    External Review Team meets to discuss findings and coordinate their review. 
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 REPORT: Product Design External Review Report 

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the External Review Report under review and an overall recommendation. 
Reviewer #1: The External Review reflects the excellent work taken on by the Product Design team. The 
report complements the Self-Study and assists in the further development and refinement of the Product 
Design program. It is noted that well deserved kudos were expressed in the conclusion to the various 
participants: faculty, staff, Deans, students, alumni, and the institution for a job well done – Congratulations 
to all!   
 
Reviewer #2: An excellent external review. Page 3 Suggestion of analysis of global trends such as auto 
manufacturing for future proofing students is an interesting suggestion but as technology and manufacturing 
methods change at an ever-increasing pace it would be impossible to cover all of possible emerging disruptive 
trends. This is also touched on later in the report when the need for more “high tech” machinery is noted. 
 

The Report:  

☒     Reviewer #1 &2: Recommend for approval by the SSCPR as is 

☐     Recommend for approval by the SSCPR pending suggested actions (see below) 

☐     Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
While External Review Reports are not returned to the External Review Team for revisions, Reports may contain 
major issues which the SSCPR should address. These issues could include (but are not limited to): a) 
recommendations that go beyond the scope of program review; b) names or other identity information.  
 
Complete the table below ONLY if you have identified major issues in the Report. Identify actions the SSCPR 
should take to address these issues. Suggested actions could include (but are not limited to): a) redacting names 
or other identity information; b) providing an SSCPR Response that provides the External Review Team’s 
recommendations in context. Add or remove rows in the table below as needed. 
 

Issue Suggested Action for the SSCPR 

  

  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 

Opening paragraph: compard 

Plural of “data” in first paragraph 

Rationale for this determination (opening paragraph): duplicate word: that  

p. 4 typo: writting 

p.5 typo line 3: it is crucial the ensure 

p. 6 extra space: their Dean , 
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Minor Edits (page #) 

p. 7 extra space: program : 57 

p. 7 typo: Dissastified 

p. 7 typo extra space: Students  suggested 

p. 8 extra space: Self- Study 

Re ERT members: Did Dr. Felix Böck withdraw from the ERT? P.11 
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Action Requested Motion 

  

Recommended 
Resolution 

THAT the Senate Standing Committee on Program Review accept the 
Mathematics External Review Report as attached.  

  

Senate Standing 
Committee Report 

For Senate Office Use Only   

  

  

Attachments Mathematics External Review Report 

  

Submitted by Melike Kinik-Dicleli, Manager of Quality Assurance 

Date submitted April 30,  2021 
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REPORT: Bachelor of Science in Applications of Mathematics (also reference to 
Associate of Science in Mathematics and Mathematics Minor) 

DATE: April 10, 2021 

 
EXTERNAL REVIEW TEAM MEMBERS (THE “ERT”) 
Amir Amiraslani, PhD, Capilano University 
Shahram Alvani, P.Eng., Petro Sadr Corporation 
Allison Richardson, MLIS, KPU 

 
OVERALL ASSESSMENT 

SELF-STUDY REPORT 
 

Criteria: The Self-Study Report provides a data-supported analysis of the program’s strengths, weaknesses, 
opportunities and challenges. 
 
Standard for Assessing this Report:  

o The programmatic strengths and weaknesses identified in this report are supported by data and on-
site findings; 

o The Report has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 
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The External Reviewers: 

Validate the Self-Study Report’s findings and 
recommendations  
 
The ERT Team validates the Self Study Report.  

Do not validate the Self-Study Report’s findings and 
recommendations 

Rationale for this Determination:  
 
The overall takeaway of the Self-Study Report is that KPU’s BSc in Applications of Mathematics is a solid 
program that could use some tweaking and updating. We support the nine overall recommendations in the 
Self-Study Report.  
 
Based on feedback from students, alumni, the advisory committee member, and academic advising, we 
suggest prioritizing recommendation #2 (A work placement component should be added to the program to 
build better connections to the discipline/sector) and #5 on additional courses, but modifying this 
recommendation to include additional coverage of or courses on pure math topics such as Real/Complex 
Analysis, Functional Analysis, Abstract Algebra, etc..   
 
In fact, we recommend that the program consider extending recommendation #2 to planning for a full co-op 
option. Current students relayed strong interest in co-op placements; alumni indicated that the transition 
from the program to employment was challenging and that a co-op program would have been highly 
beneficial.  
 
We heard consistent feedback from students, alumni, and Academic Advising noting that the lack of options 
for pure math courses was a drawback for the program and hurt student retention. Current students 
indicated interest in these courses; alumni now in graduate school indicated they would have been better 
prepared had they been able to take more pure math courses; Academic Advising indicated retention would 
be improved if students aiming for graduate studies did not have to take pure math courses at other 
institutions.  
 
We recognize there are a number of factors that contribute to the difficulty of offering more pure math 
courses – inability due to Ministry restrictions as well as needing a unique identity for the program mean that 
KPU cannot duplicate the programs at UBC/SFU/UVIC. Lower student numbers means an inability to support 
courses with likely low enrollment in such courses. And the applied nature of the degree itself necessitates an 
emphasis on applied math. However, we also heard several creative potential solutions, such as sharing 
course offerings with UFV and combining some pure math topics into single courses. We recommend that the 
program seriously consider and try to implement these or other options to make more pure math courses 
available to KPU students. 
 
 We also note that Linear Algebra should be added as an essential skill on page 19 of the self-study report.  
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REVIEWERS’ VALIDATION OF THE SELF-STUDY REPORT 
 

CHAPTER 2: Program Currency and Connections 

 

Criteria: This chapter adequately assesses program competitiveness and its connections to the discipline/sector. 
The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings. 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

 Consider thinking more broadly than just implementing a work placement option and strongly 
consider offering a full co-op option.  
Current students relayed strong interest in co-op placements; alumni indicated that the transition 
from the program to employment was challenging and that a co-op program would have been highly 
beneficial.  

 
The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  
 
The ERT Team validates the Self Study Report. 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
 
Again, we want to emphasize the interest from students and alumni in developing work placement and a co-
op option. 
 
We are pleased to note that the Dean indicated that Math will receive more publicity support from Marketing 
in the coming several years. 
 
We acknowledge the intense amount of work and effort required to respond to the pandemic. At the same 
time, we endorse the recommendation for the advisory committee to meet regularly through 
videoconferencing and think that strong connections to the advisory committee will be very valuable for the 
program. 
 
Strengthening alumni connections will likewise strengthen the program and we endorse this recommendation 
as well.  
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CHAPTER 3: Quality of Curriculum Design 

 

Criteria: This chapter adequately examines the quality of the program’s curriculum and its current relevance to 
the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

 Consider options to provide more pure math courses.  
Students expressed need for additional learning in pure mathematics topics such as Real/Complex Analysis, 
Functional Analysis, and Abstract Algebra. Advising also explained how having some additional 
courses/learning opportunities would help increase retention if students did not have to complete a year of 
qualifying studies to enter graduate school or transfer to larger programs to complete those requirements.  

 Meet with Academic Advisors to discuss their suggestions for improving math students’ soft skill 
development. 

Advising expressed some concern about soft skill development among some math program students. They 
felt this was particularly important for the students in the math education stream. They have suggestions for 
curriculum revision that might allow students to develop these skills more fully. We recommend discussion 
with them to learn more.  

 Explore options for building students’ skills and confidence in making the transition from KPU to the 
workplace or graduate studies, including ways to make them more aware of job and career services 
offered by KPU. 

Please see discussion below for rationale.  
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The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  
 
The ERT Team validates the Self Study Report 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
 
The ERT team heard from both students and instructors that the program curriculum has many strengths. We 
heard enthusiasm and appreciation for the knowledge and experience gained.  
 
There was much discussion of MATH 4240. The students we talked to said that they loved the course and 
found it very valuable. We want to commend the program for developing this course. 
 
As discussed in our overall feedback on page 3, our conversations with students and alumni indicated that 
adding a work placement option (a co-op program was the option most discussed) should be a top priority.  
Another high priority should be figuring out how to provide some additional pure math course offerings.  
 
Students also expressed a desire to take more pure math courses as well as somewhat greater coverage of 
the theoretical aspects of their courses. The potential new courses mentioned in the self study report should 
be considered as well as Real/Complex Analysis, Functional Analysis, and Abstract Algebra. 
 
Discussion of the topics the Self-Study Report identified as being potential new classes? Do these line up with 
what we heard from students and alumni?  
 
Alumni expressed the need for additional programming experience, for example with Python. There was 
discussion of difficulty in matching job ads with programming skills and it was noted that grad programs use 
Python a lot and the learning curve for the new grad students was steep. It’s important to note that this is a 
quickly changing area and the program must stay aware of new software as it emerges.   
 
The paragraph on Alumni Preparedness for Work/Further Education could bear some additional examination. 
The alumni we talked to were all quite recent graduates and were in the process of making that transition 
themselves, so we recognize that their responses might vary from the whole group that had taken the OPA 
survey upon which this paragraph was based.  People who had graduated somewhat longer ago, that had 
already made that transition, might look back and indicate they did not experience difficulty. However, when 
talking to the alumni group, we found they all expressed some difficulty in making the transition from KPU to 
the workplace or graduate school. Granted, this is often a difficult transition no matter their area of study and 
no amount of preparation can fully smooth out the path for recent graduates. But we think some additional 
guidance for students, such as more emphasis on connecting them with KPU job seeking resources, would be 
useful. Other ideas discussed were: 

 having a recent graduate panel allowing newer graduates who had found employment or had gone on 
to graduate school to come back and speak to current students about their experiences.  

 Having a student orientation with a short term lens offered at several points in the degree, for 
example, one at the beginning with a focus on the current year and one mid-way focusing on which 
courses to take to prepare for grad school or the workplace, etc. 

 A mentorship program 

 Fourth year students taking on some paid TA duties 
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 Opportunities for students to participate in the governance of the department. 
 
We were only able to speak with one industry representative, but that person concurred with the 
recommendation in the Self-Study Report to create a work placement/co-op option.  
 
The Self-Study Report mentions MATH 3130; we did not hear any feedback about that class but support the 
recommendation to add more emphasis on lesson planning. 
 
Advising expressed some concern about soft skill development among some math program students. They 
felt this was particularly important for the students in the math education stream. They have suggestions for 
curriculum revision, such as pick lists for humanities electives, that might allow students to develop these 
skills more fully. We did briefly discuss this with the program co-chairs and learned there were some 
limitations around what can be offered within a Bachelor of Science degree and leaving enough room for 
students to acquire enough science credits. Still, we recommend discussion with the Advisors to learn more 
and see if any creative solutions can be found.  
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CHAPTER 4: Quality of Instructional Design 

 

Criteria: This chapter adequately examines the quality of the program’s instructional design and its current 
relevance to the discipline/sector. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

 The program should consider options for offering key courses more frequently. 
The Self-Study Report noted on page 27 that students would like some courses to be offered more frequently 
and that not being able to take those courses interfered with the smooth and timely completion of their 
degree. We discussed this with the program co-chairs, who noted that this can be more problematic for 
students transferring in who have uneven prerequisites and prior learning. However, some creative solutions 
were discussed, such as offering courses in conjunction with UFV, etc. We recommend the program follow up 
with pursuing these options. We heard from faculty that they have been doing their best to help students by 
offering some courses as guided studies. While we commend them for their personal commitment to their 
students, we note that this is a big expenditure of instructors’ time and energy for individual students. It 
would be advisable to find a solution that does not involve faculty taking on this extra workload so often for 
individual students.   

 The program should offer Simulation (CPSC 3110) on its own rather than through the School of 
Business. Alternatively, the School of Business offering should be reconfigured to focus on 
mathematics.  

The External Review Team heard feedback from both students and instructors that this course, outsourced to 
the School of Business, is not emphasizing mathematics enough to serve the interests of the math program 
students. This should be remedied.  

 Employ additional learner-centred approaches such as “Problem-based learning” in the program 
curriculum. 

Students highlighted the usefulness of these teaching methods in Math 4240, but it seems like there is 
scope for them to be adopted more widely in other courses. 
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The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  
 
The ERT Team validates the Self-Study Report 
findings and recommendations. 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
 
DFW rates are a challenge for all mathematics programs. We are happy to see that work is underway to 
create a placement testing process that will adequately assess students’ skills and place them in appropriate 
courses.  Related to this, we heard enthusiastic praise for the Math Assistance Centre was well as the peer 
tutors in the Learning Centre. The MAC in particular was identified as being extremely valuable and we 
commend the program for developing this service. Faculty members previously in the Faculty of ACP that 
have recently joined the Faculty of Science have experience in helping students overcome learning barriers, 
structuring assessment to better enable student success, and additional teaching methods to help struggling 
students, and we are excited about the possibilities their expertise can bring to the program.  
 
We heard from students and alumni that overall they felt quite satisfied with the quality of instruction and 
assessment.  Several expressed enthusiastic support and appreciation for faculty engagement, support, and 
enthusiasm.   
 
We recognize that staying current is a challenge for many in academia, but perhaps particularly so in teaching 
focused institutions with workload concentrated much more heavily in teaching rather than research. We 
heard strong feedback from faculty about the difficulty of staying up to date and finding time and resources 
to invest in themselves as academics and teachers. We feel it would be worthwhile for the program to think 
about ways to support instructors better in this. One suggestion from recent graduates might help if funding 
can be made available – create a way for upper level students to take on some paid TA duties. This might help 
lessen the workload on instructors and would also provide useful experience for students that would help 
with the transition to work and graduate school.  
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CHAPTER 5: Quality of Services, Resources and Facilities 

 
Criteria: This chapter adequately assesses program resources, equipment, software, and facilities from both the 
student and instructor perspective. The assessment is supported by appropriate evidence and conclusions. 
 
Standard for Assessing this Chapter:  

o The programmatic strengths and weaknesses identified in this chapter are supported by data and on-
site findings; 

o The chapter has appropriate scope, as articulated by the Self-Study Guide; 
o Recommendations are supported by data, a clear rationale and on-site findings 

 
Additional Recommendations Identified by the ERT—include a rationale for the recommendation: 

 Find a way to share more details with students about the services supporting the transition from 
school to the workplace.  
Recent graduates indicated some difficulty with this transition and did not seem fully aware of the 
services detailed by the Academic Advisors.  

 
The External Reviewers: 

Validate the Chapter’s findings and 
recommendations  
 
The ERT Team validates the Self-Study Report 
findings and recommendations. 

Do not validate the Chapter’s findings and 
recommendations 

 
Rationale for this Determination:  
 
There was some discussion about computer lab space. The program requires students to provide their own 
laptops, as a workaround for lack of available lab space.  However, an interest in lab space was expressed by 
an instructor.  
 
The library will provide a trial for MathSciNet and upon reviewing instructor and student feedback, will 
consider adding it to the collection.  But it would also be useful for the program to follow up with the Math 
Liaison Librarian to obtain more information about the resources available. The library has extensive scholarly 
article resources beyond what is listed in the Self-Study Report (ScienceDirect and JSTOR). The library notes it 
is also working on a plan to provide greater access to ebooks in all subject areas, including mathematics. 
Following up on that with the Math Liaison Librarian once those resources are in place would be beneficial. 
The ERT supports the recommendation to work with the Math Liaison Librarian to identify appropriate 
courses to receive library instruction sessions.  
 
Again, we wish to note students’ appreciation for the Math Assistance Centre.  
 
The Academic Advisors provided details on the many services available to KPU students. We note students 
may not be fully aware of all the services available, especially those that support the transition to the 
workforce. We recommend that the program provide more information to students about these services, 
possibly by inviting the Advisors into the classroom for brief visits to share information and remind students 
about the services offered at different points as students progress through the program.  
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CONCLUDING COMMENTS 
 
The ERT team wishes to commend the Math Program for creating a useful, innovative degree program that 
students find valuable and engaging.  Highlights for us were the strong support and appreciation for the 
program expressed by both the current students and the alumni we spoke to.  Students and alumni expressed 
gratitude for faculty dedication, small class sizes, and the ability to form strong connections with their 
instructors. The instructors expressed passion and enthusiasm for the subject matter, their teaching, and 
connecting with students.  We feel this is a strong program, especially in light of its short history, but the 
addition of a work placement/co-op option and figuring out creative ways to provide more learning about pure 
math topics would be highly valuable and appreciated by students. There are several additional 
recommendations listed above we’d like the program to consider, including offering some classes more 
frequently, options for soft skill development, offering some courses more frequently, CPSC 3110, and 
considering options to help students with the transition from KPU to the workforce or graduate studies.  
 

We want to thank the program co-chairs, students, alumni, member of the advisory board, Math Liaison 

Librarian, and the Academic advisors who took the time to meet with us. We are grateful for their honest 

enthusiasm and forthright feedback.  
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APPENDIX 1: 
SITE VISIT AGENDA 
Provide the agenda for the Site Visit (e.g. the stakeholder groups with whom the ERT met) 

Kwantlen Polytechnic University 
Mathematics Program 

External Review Virtual Site Visit Agenda 
 

March 10 & 11, 2021 
Via Microsoft Teams  

 
Thanks to External Reviewers:  

Amir Amiraslani, PhD 
Shahram Alvani, P.Eng. 

 Allison Richardson, MLIS  

Day 1: March 10, 2021 

9:00 -  9:50   Introductions and Interview with Program Co-Chairs 

9:50 - 10:00   Break 

10:00 - 11:00   Meet with Program Faculty 

11:00 - 11:10  Break 

11:10 - 12:10  Meet with Students  

12:10 - 12:20  Break 

12:20 - 13:00  Meet with Dean 

Day 2: March 11, 2021 

9:30 – 10:30  Meet with Advisory Committee/Alumni  

10:30 - 10:40   Break  

10:40 - 11:30  Meet with University Services Panel (Library Services and Faculty Advising) 

11:30 - 11:40         Break 

11:40 - 12:20         Final Meeting with Program Co-Chairs 

12:20 - 12:30   Break 

12:30 - 13:00 External Review Team meets to discuss findings and coordinate their review. 
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REPORT: Bachelor of Science in Applications of Mathematics 

 

OVERALL ASSESSMENT:  
Please provide a brief assessment of the External Review Report under review and an overall recommendation. 

Reviewer #1: Thank you to the ERT for providing a clear and helpful report. The scope of the report is 
appropriate. Strengths and weaknesses of the program are identified as per the evidence presented in the Self-
Study Report and the virtual onsite visit.  

I have one other comment, but I don’t think it’s a major issue: The ER Report suggests prioritizing 
recommendation #2 (adding a work placement component). Recommendation #1 is about addressing high DFW 
rates. Both are high on the priority list, but dealing with high DFW rates should remain #1 priority.    
 

The Report:  

☒     Reviewer #1: Recommend for approval by the SSCPR as is 

☐     Recommend for approval by the SSCPR pending suggested actions (see below) 

☐     Recommend for rejection by the SSCPR 
 

 
MAJOR ISSUES AND SUGGESTED ACTIONS:  
While External Review Reports are not returned to the External Review Team for revisions, Reports may contain 
major issues which the SSCPR should address. These issues could include (but are not limited to): a) 
recommendations that go beyond the scope of program review; b) names or other identity information.  
 
Complete the table below ONLY if you have identified major issues in the Report. Identify actions the SSCPR 
should take to address these issues. Suggested actions could include (but are not limited to): a) redacting names 
or other identity information; b) providing an SSCPR Response that provides the External Review Team’s 
recommendations in context. Add or remove rows in the table below as needed. 
 

Issue Suggested Action for the SSCPR 

  

  

 
MINOR EDITS (Spelling, syntax, word choice and other mechanical issues). 
Please list corresponding page numbers. Minor edits are NOT discussed at the SSCPR meeting. Add or remove 
rows as needed. 

Minor Edits (page #) 
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Planning 
Began

Data Collection Concluded Report 
Due

Report 
Approved

Site Visit 
Deadline

Date of 
Site Visit

Report 
Received 

QA Plan 
Due

QA Plan 
Approved

Report 
Due

1st Report 
Approved

2nd Report 
Approved

ACP English Upgrading Dec-18
re-start: Sep-

21

Admin Data: Feb-19
Revised Admin Data: Apr-21

Met with the program review team in April 2021. 
The review will start in September 2021.  SSCPR 
will receive timeline at June 2021 meeting.

Arts Anthropology Sep-18 Admin Data: Feb-19
Survey Data: Feb-19

Sep-20 Apr-21 Nov-20 Jun-21 Jun-22

Arts Asian Studies Jan-16 x Dec-16 Jan-17 Jan-17 Jan-18 Jan-19 Mar-19 Second annual follow-up is in.

Arts Criminology Jan-19 Admin Data: Feb-19
Rev. Admin Data: Feb-20

Survey Data: May-20

Dec-20 Feb-21 Jun-21 Jun-22 Self-study report was due in December 2020. 

Arts Education Assistant Sep-19 Admin Data: Oct-19
Survey Data: June-20

Feb-21 Mar-21 Sep-21 Sep-22 Self-study report is in.

Arts Minor in Counselling Feb-18 Admin Data: April-18
Survey Data: April-18

x Apr-19 x Oct-19 Jan-20 Sep-20 Oct-20 Sep-21 Annual follow-up is due in October 2021. 

Arts English May-20 Admin Data: Jan-21
Survey Data: April-21

Aug-21 Oct-21 Apr-22 Apr-23 Self-study report is due in August 2021.

Arts History Dec-18 Admin Data: Feb-19
Survey Data: March-20

Aug-20 Feb-21 Oct-20 June 
17/18

May-21 May-22 External review site visit planning is underway. 

Arts Philosophy Sep-17 Admin Data: Sep-18
Survey Data: Dec-17 (Discipline 

Survey: Mar-18)

x Apr-19 x Jul-19 Jul-19 Jan-20 Apr-21 Jan-21 Annual follow-up is due in April 2022.

Arts Political Science Dec-19 Admin Data: Dec-19
Survey Data: June-20

Jan-21 Mar-21 Sep-21 Sep-22 Self-study report is in. 

Arts Psychology Dec-16 Admin Data: Oct-17
Survey Data: Apr/Jun-17

x Apr-18 x Jun-18 Jul-18 x May-20 May-21 First annual follow-up is in. 

Arts Sociology Sep-15 Admin Data: Nov-17
Survey Data: May-16

x Dec-17 x Apr-18 May-18 x Oct-18 Oct-19 Apr-20 Second annual follow-up is in. 

Business Accounting Nov-17 Admin Data: Jun-18
Survey Data: Jan-18

x Sep-18 x Jan-19 Feb-19 x Feb-20 Feb-21 Feb-21 SSCPR asked program to report on their progress 
one more time in February 2022. 

Business Computer Science and 
Information Technology

Apr-19 Admin Data: May-19
Survey Data: Jan-20

Aug-20 Nov-20 Nov-20 Mar 1/2-
21

Mar-21 Aug-21 Aug-22 Quality assurance plan is due in September 2021. 

Business Business Management Sep-15 Admin Data: Jun-18
Survey Data: Mar-18

x Jun-18 x Jul-18 Jul-18 x Mar-20 Mar-21 Annual follow-up was due in March 2021. It is 
likely to be on the agenda for the June meeting. 

Business Entrepreneurial Leadership Jun-16 Admin Data: Aug-16
Survey Data: Apr/Aug-17

x Apr-18 x Jul-18 Sep-18 x May-19 May-20 Oct-20 SSCPR asked program to report on their progress 
one more time in October 2021. 

Business Human Resource 
Management 

May-14 Admin Data: Sept-16
Survey Data: Mar-17

x Jun-17 x Nov-18 Dec-18 x Sep-19 Sep-20 Oct-20 SSCPR asked program to report on their progress 
one more time in October 2021. 

Design Fashion Marketing Diploma Oct-17 Admin Data: Sept-18
Survey Data: Dec-17

x Oct-18 x Feb-19 Mar-19 x Sep-19 Sep-20 Sep-20 SSCPR asked program to report on their progress 
one more time in September 2021. 

Design Fashion Design & 
Technology

Sep-20 Admin Data: Feb-21
Survey Data: Mar-21

Jun-21 Oct-21 Jun-22 Jun-23 Surveys reports were sent to the program the 
second week of March. SSR is on the agenda for 
the June 2021 meeting.

Progress UpdateFaculty Program Self-Study External Review Annual Follow-upQA Plan
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2nd Report 
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Design Foundation in Design 
Certificate

Oct-17
re-start: Oct-

19

Admin Data: Aug-17
Survey Data: Nov-17 (Student 

Data: Feb-18)
Revised Admin Data: Oct-19

Survey Data: Aug-20

Sep-20 Apr-21 Oct-20 June 
29/30

May-21 May-22 External review site visit planning is underway. 

Design Graphic Design for 
Marketing 

Oct-17 Admin Data: Oct-18  
Survey Data: Mar-18

x Dec-18 x Mar-19 Apr-19 x Oct-19 Oct-20 SSCPR asked program to report on their progress 
one more time in October 2021. 

Design Interior Design Sep-18 Admin Data: Nov-18
Admin Data: Sep-19
Survey Data: Nov-18

x Jan-20 Jan-20 Jun-20 Aug-20 Jun-20 Feb-21 Jun-21 Annual follow-up is due in February 2022. 

Design Product Design Feb-19 Admin Data: Feb-19
Survey Data: Oct-19

Feb-20 Jun-20 Apr-20 Feb 
24/25-21

Apr-21 Oct-20 Oct-21 External review report is in.

Design Technical Apparel Design Jun-18 Admin Data: Dec-18
Admin Data: Oct-19
Survey Data: Dec-18

x Jan-20 Sep-20 Sep-20 Oct-20 Jun-21 Jan-21 Jun-22 Annual follow-up is due in January 2022.

Health Bachelor of Psychiatric 
Nursing

Sep-18 Admin Data: Feb-19
Survey Data: Feb-19

x Oct-20 x Feb-20 Mar-20 Aug-20 Nov-20 Aug-21 Annual follow-up is due in November 2021. 

Health Bachelor of Science - 
Nursing

Sep-16 Admin Data: Jan-18
Survey Data:

Faculty: Jan-17
Discipline: Feb-17

Student + Alumni: Sep-17

x Feb-18 x Mar-18 May-18 x Feb-20 Feb-21 Feb-21 SSCPR asked program to report on their progress 
one more time in February 2022. 

Health Health Care Assistant 
Certificate

May-19 Admin Data: Jun-19
Survey Data: Sep-19

x Jan-20 Sep-20 Dec 9/10-
20

Feb-21 Jun-21 Jun-22 Quality assurance plan is on the agenda for the 
June 2021 meeting. 

Health Health Unit Coordinator 
Certificate

Jan-18 Admin Data: Jun-18
Survey Data:

Discipline + Alumni: Mar-18
Student + Faculty: Aug-18

x Dec-18 x Jun-19 Jul-19 x x All intakes are suspended. The review is on hold 
until the future of  the program is determined.

Science Biology Oct-19 Admin Data: Nov-19 Jun-21 Oct-21 Jun-22 Jun-23 Self-study report is due in June 2021. 

Science Brewing and Brewery 
Operations

Jan-21 PR Kick-off meeting took place in January 2021. 
Program review will start in the fall.  SSCPR will 
receive timeline at June 2021 meeting.

Science Health Science Sep-18 Admin Data: Nov-18
Survey Data: Nov-18

x Mar-19 x May-19 Jul-19 x Jan-20 Jan-21 Jan-21 SSCPR asked program to report on their progress 
one more time in January 2022. 

Science Bachelor of Horticulture 
Science 

Jan-18 Admin Data: Jun-18
Survey Data: Apr/Jun-18 

x Mar-19 x Apr-19 May-19 Aug-19 Apr-21 Aug-20 Annual follow-up is due in April 2022.

Science Horticulture Technology 
Diploma

Dec-20 PR Kick-off meeting took place in December 
2020. The review will start in the fall. SSCPR will 
receive timeline at June 2021 meeting.

Science Mathematics May-19 Admin Data: Jul-19
Survey Data: 

Faculty: Jul-19 
Alumni: Sep-19 

Discipline/Sector: Sep-19

Sep-19 Oct-20 Nov-19 Mar 
10/11-21

Apr-21 May-20 May-21 External review report is in.
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Science Physics for Modern 
Technology

Jan-21 PR Kick-off meeting took place in February 2021. 
Surveys will be drafted in Summer 2021 and 
launched in Fall 2021. Timeline will be provided 
at the June meeting. 

Science Sustainable Agriculture Oct-19 Admin Data: Nov-19
Revised Admin Data: Feb-21

Survey Data: 
Student: Aug-20

Faculty & Alumni: Jan-21
Discipline/sector: Feb-21

Aug-20 Oct-20 or 
Nov-20

May-21 May-22 Self-study report is due in June 2021. 

Science Turf Management Diploma May-19 Admin Data: May-19
Survey Data: Sep-19

Oct-19 Jan-20 Sep-20 Sep-21 Turf Management will be reviewed as part of 
Horticulture Technology program review. 


	2 2021 05 19 SSCPR Agenda
	3 2021 04 21 SSCPR Minutes - Draft Reviewed
	5.1.0 SSCPR Cover Psychology First Annual Follow-Up Report
	5.1.1 Psychology First Annual Follow Up Report
	5.1.2 Psychology First Annual Follow-Up Report SSCPR Reviewers' Comments
	5.1.3 Psychology First Annual Follow Up Report_Revised
	5.2.0 SSCPR Cover Sociology Second Annual Follow-Up Report
	5.2.1 Sociology Second Annual Follow-Up Report
	5.2.2 Sociology Second Annual Follow-Up Report SSCPR Reviewers' Comments
	5.2.3 Sociology Second Annual Follow-Up Report_Revised
	5.3.0 SSCPR Cover Asian Studies Second Annual Follow-Up Report
	5.3.1 Asian Studies Second Annual Follow-Up Report
	5.3.2 Asian Studies Second Annual Follow-Up Report SSCPR Reviewers' Comments
	5.3.3 Asian Studies Second Annual Follow-Up Report_Revised
	5.4.0 SSCPR Cover Education Assistant Program Self-Study Report
	5.4.1 Education Assistant Program Self Study Report
	5.4.2 Education Assistan Program Self-Study Report Appendices
	5.4.3 Education Assistant Program SSCPR Reviewers' Comments
	5.4.4 Education Assistant Program Self Study Report_Revised
	5.5.0 SSCPR Cover Product Design External Review Report
	5.5.1 Product Design External Review Report
	5.5.2 Product Design External Review Report SSCPR Reviewers' Comments
	5.6.0 SSCPR Cover Mathematics External Review Report
	5.6.1 Mathematics External Review Report
	5.6.2 Mathematics External Review Report SSCPR Reviewers' Comments
	7 Manager's Report_Status of Program Reviews_Details for May 2021 SSCPR Meeting
	Status


