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ISSUE:· 

ACTION: 

EDUCATION COUNCIL 

MEETING DATE: Feb23, 04 

AGENDA#: 2 
PREPARED BY: Geoff Dean 

Essential Employability Skills 

That Council discuss and make recommendations on 
the Essential Employability Skills. 



' 

Chronology 

Generic I Essential I Employability Skills 
A Chronology and an outline of Work Remaining 

1974 - Canada Manpower and Immigration's Generic Skills studies, led by Arthur 
de Witt Smith et al in Saskatchewan 

1991 - U.S. Department of Labor's SCANS* Report 
(*Secretary's Commission on Necessary Skills) 

1992- Industry Consultation Workshop for Kwantlen's Trades & Vocational 
Programs, at which industry representatives were asked "What non-technical 
skills, knowledge, and attitudes do you want our trades and vocational graduates 
to have?" 

1992 - Conference Board of Canada's Employability Skills Profile 

1993 - Kwantlen's first Employability Skills Project; includes 

• recommendations to Ministry, College, and Trades Dep't 

• a set of learning objectives for each of eight Employability Skills 

• outlines of one-day and four-day workshops for faculty on Employability 
Skills, and resource materials for such workshops 

• various background resources 

• etc. 

fall 1993 -Skills21 Task Force established to oversee the inclusion of Employability 
Skills in all are.as of programming offered by the College. 

(1996 S21TF membership included Sue Birtwell, Carl Chiko, Art Coren, Linda 
Coyle, Geoff Dean, Cliff Falk, Ron Flaterud, Colin Haigh, Dave Ingre, Ron 
Johnson, Tracey Kinney, Fraser Krinklaw, Karin LeMieux, Jane Munro, Jim 
Matteoni, Brian Musson, Patricio Ramirez, Betty Rideout, John Slattery, Jim 
Styles, Panteli Tritchew, Lynda Turner, Neysa Weins) 

1995 - Education Council mandates that all College degree programs shall take "an 
integrated approach to education, in which students develop both program
specific and employability skills as well as social and other capabilities required 
to maximize their human potential" 

fall 1995-Jane Munro hired as Vz-time ESkills consultant, to raise awareness ofESkills 
among faculty, assist faculty in implementing ESkills in their programs, etc. 

June l996-Skills21 Task Force holds an internal Framework Development Workshop 
to develop an Employability Skills Framework for Kwantlen 

fall 1996 - B.C. Labour Force Development Board funds a Skills21 Task Force 
Employability Skills Matrix project at Kwantlen, to identify the ESkills taught 
in Kwantlen's programs, develop a framework for assessment of students' ESkills, 
etc. The project report includes 



• A matrix showing which ESkills were found to be included in various 
Kwantlen programs 

• A revision to the Employability Skills Framework based on further 
consultation with faculty and with industry representatives 

• A set of recommendations regarding Process, Language of the ESkills, 
Promotion, and Next Steps 

• etc. 

1997/98 - Kwantlen's course outlines revised to include the above Employability Skills 
Framework, so that the ESkills included in a course can be identified 

1998/99- Skills2l Task Force disbands, having decided that it has met its mandate 

1999- Development and offering (once) of a workshop lo help faculty find ways to 
integrate ESkills into their courses. 

2003 -ACCC sponsors workshop on Essential Skills in Charlottetown, PEI. Gordon 
Lee, Dana Goedbloed, and Geoff Dean attend and learn of much good work in 
this area going on in Ontario, Australia and elsewhere 

Tasks Remaining 

Immediate 

• Development of a Program Outline: although each program graduate must have 
demonstrated all ESkills, not all ESkills can or should be taught in all courses. 
Therefore the courses in which each ESkill is taught in a program must be' 
identified, and whether all are taught in a program must be verified. 

• Clarification of Education Council's policy on ES kills 

• Consideration of a change of name for these skills 

Ongoing 

• Support for faculty - through workshops, one-to-one consultation, etc. - in 
improving the extent to which they are able to integrate ESkills into their 
programs. 

• Assessment of the actual level to whi<:h our courses help students learn the 
ES kills. 

• Publicizing the fact (through program advisory committees, etc.) that Kwantlen 
graduates are not only technically competent in their program area, but have 
demonstrated the Skills necessary to be successful in their lives and in their 
work. 

Recommendation: 

That Education Council set up a subcommittee to ensure that these remaining tasks are 
completed. 

• 

• 

0 
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KWANTLEN 
University College 

Employability Skills at Kwantlen: 
An Introduction 

The Mission of Kwantlen University College is to "create quality, lifelong learning 
opportunities for people to achieve personal, social and career success." To fulfill this 
Mission, Kwantlen's programs help people learn both the specific and the general skills1 

they need to succeed in and contribute to their chosen field and to their society. 
Kwantlen, like other colleges, has done a good job of defining, teaching and assessing the 
specific skills students will need in various fields. However, we have often, in the past, 
left the necessary general skills undefined or implicit in our programs. 

In recent years, the business community ha~ made several attempts to define the general 
skills that they would like our graduates to have, and Kwantlen has responded to these 
initiatives. 

Definitions 

The Conference Board of Canada, in its 1992 Employability Skills Profile, defined 
Employability Skills as "the generic skills, attitudes and behaviours that employers look 
for in new recruits and that they develop through training programs for current 
employees." More recently, a 1996 study of the generic skills sought in their employees 
by small- and medium-sized B.C. businesses defined these skills in this way: "the wide 
range of skills and personal qualities that are sought in new recruits for all occupations by 
employers in both private business and gov..:rnment."2 Earlier, the U.S. Secretary of 
Labor's Commission on Achieving Necessary Skills defined a similar set of skills as "the 
attributes that today's high-performance employer seeks in tomorrow's employee."3 

Students will also need many of these skills for success in college and university. 

1 The word "skills" is used here and throughout in it:-: broadest sense, to encompass knowledge, behaviours, 
attitudes, and narrowly-defined psycho-motor skills. 

2 G. Debling and B. Behrman, Employabiliry Skills for British Columbia, 1996. Available from the Centre 
for Curriculum and Technology Transfer, Victoria, B.C. Quoted on page 8 of "Developing Skills 
for Today's Workplace", a B.C.Nukon HRDC Occ11parional 0111/ook, December 1996. 

3 What Work Requires of Schools, The Secretary's C'.ommission on Achieving Necessary Skills, U.S. 
Department of Labor, June 1991, page xvi. 
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Kwanffen's Initiatives in Employability Skills 

Following the release of the Conference Board's Employability Skills Profile, a project 
was undertaken at Kwantlen4 

10 make recommendations to ensure that these Skills were 
embedded within the College's programs. As a result of this project, Kwantlen 
established the Skills21 Task Force (which became a subcommittee ofKwantlen's 
Education Council), with a mandate to "oversee the inclusion of Employability Skills in 
all areas of programming offered by the College." 

When Kwantlen was given the authority to offer Bachelor degree programs, Education 
Counci 1 recommended and the College Board agreed that all Kwan ti en's degree programs 
would include three major elements: the program's degree-specific content, a liberal 
education component, and employability skills. More recently (December 1997), the 
Education Council has recommended that all Kwantlen's programs should include 
Employability Skills, and is revising Kwantlen's course outline approval process to 
ensure that they are included. 

In 1996, in order to begin to identify the employability skills already included in 
Kwantlen's programs, the Skills21 Task Force received funding from the B.C. Labour 
Force Development Board lo undertake a pilot project in which a broad sample of faculty 
teaching at Kwantlen would be interviewed.5 In carrying out that project, the Task Force 
reviewed the Conference Board's original Employability Skills Profile, along with work 
done by others prior to and since its publication, to ensure that the list of Employability 
Skills used in this project was as comprehensive and as clear as possible. 

Kwantlen's Employability Skills 

A list of twelve Employability Skills was developed by the Skills2 l Task Force through 
the above project, and has been ratified by Kwantlen's Education Council as the list of 
Employability Skills which wi II be used al the College. In fonnulating the list, the Task 
Force received valuable input from an energetic project Advisory Committee of business, 
government and labour representatives. It also built upon previous work, including the 
earlier Employability Skill project at Kwantlen and work done by the British Columbia 
Institute of Technology, the Business Council of B.C., Alverno College, the Ontario 
college system, the U.S. Department of Labor's Secretary's Commission on Achieving 
Necessary Skills, and the Conference Board of Canada. Input from the faculty 
interviewed for the project was also invaluable. 

It was heartening (though not surprising) to learn, through the above project, that most of 
the listed Employability Skills were covered, implicitly if not explicitly, in most of the 
courses surveyed through this project. 

4 L. Coyle, Employability Skills Project Report, Kwantlen College, 1993. 
'G. Dean. C. Haigh, R. Pitcher, L. Turner, The Development of an Employability Skills Matrix for Post· 

Secondary lns1i1111ions, 1996. 
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Along with the list of twelve Employability Skills, the Skills21 Task Force developed an o 
associated list of Competencies for each Skill. These Competencies indicate in more 
detail the kinds of behaviour which an individual competent in the Skill would be able to 
carry out. The project Advisory Committef' divided the Competencies into two groups: 

Foundation Competencies are those general skills a person would need to 
successfully carry out a job at the entry level. 

Advancement Competencies are those general skills a person would need to be 
promotable, to advance from that entry-level postion, or to establish their 
own business. 

By no means is it expected that all twelve Employability Skills will be covered in every 
course. On the contrary, in most courses it would inappropriate to attempt to include all 
of them. However, through the set of all the courses offered within a program, a student 
should be able to demonstrate all the Employability Skills. 

Faculty may use the list of twelve Employability Skills and the associated Competencies 
as a guide in developing their courses and their program. They may also share these with 
their students, if that seems appropriate and useful in a course. 

Most Employability Skills can be covered without introducing new content into a course, 
but through the process of teaching and learning in the course. Team learning processes 
such as Cooperative Leaming will enable students to learn and demonstrate many of the 0 
Skills. 

Further Development of the Employability Skills and Competencies 

This Employability Skills list, and the associated Competencies, are a work in progress. 
Suggestions for improvement will be gratefully received by the chair of Kwantlen's 
Skills2 l Task Force, John Slattery. Please send your suggestions to John by phone to 
local 3252, by fax Lo local 3242, by email Lojolms, or by inlercampus mail to Langley. 

In addition to discussing the implementation of these Skills and Competencies with your 
departmental colleagues, other forums are also available. Watch out for in-house and 
other PD workshops on Employability Skills, Cooperative Leaming, Instructional Skills, 
etc.; all of these provide a forum for exploring these issues. 

Employablllty Skills 
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KWANTLEN 
University College 

Employability Skills 
Approved by Education Council, April 28, 1997 

Mandated for inclusion in all programs, December 1, 1998 

Creative Thinking and Problem Solving Skills 

Oral Skills 

Recognize problems and generate new ideas; devise and 
implement plan of action. 

Receive, attend to, interpret, and respond to verbal and non-verbal messages 
and other cues. Organize ideas and communicate orally. 

Interpersonal Skills 
Work with others effectively. 

Teamwork and Leadership Skills 
Participate as member of a team. Contribute to the group effort and success. 

Personal Management and Entrepreneurial Skills 
Display adaptability, sociability, and resource management as well as personal 
ethics. 

Writing Skills 
Communicate written thoughts, ideas and information in appropriate documents. 

Reading and Information Skills 
Locate, understand and interpret written information in a variety of formats. 

Visual Literacy 
Organize and process symbols. pictures, graphs, objects and other information. 

Mathematical Skills 
Perform basic computations. Approach practical problems by choosing 
appropriately from a variety of mathematical techniques. 

lntercultural Skills 
Work well with people from diverse backgrounds. Respects individual 
differences. 

Technological Skills 
Work with a variety of technologies. 

Citizenship and Global Perspective 
Understand how social, organizational, and global issues are interrelated with 
individual and local concerns. 

Employability Skills 



Employability Skill # 1 

Creative Thinking and Problem Solving Skills 
Recognizes problems and generates new ideas; devises and 
implements plan of action. 

Foundation Competencies 

observe and record data accurately 

define and articulate the problem 

identify information gaps 

identify constraints and limitations 

create, test, modify solutions as neces,;ary for implementation 

Advancement Competencies 

make generalizations (transfer knowledge and training to new situations) 

document a systematic decision-making process using appropriate methods and 
comparison 

facilitate the creative problem-solving process using a variety of techniques such as 
brainstorming, analogy, probinu. attitude, analysis 

identify the impact of solutions on resources (personnel, financial, time, etc.) 

critically evaluate information for accuracy, relevance, and importance 

think critically and act logically to evaluate situations 

Employablllty Skills 
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Employability Skill #2 

Oral Skills 
Receives, attends to, interprets, and responds to verbal/non-verbal messages and other 
cues. Organizes ideas and communicates orally. 

Foundation Competencies 

ask questions to find meaning 

use active listening techniques 

summarize conversations briefly and accurately 

give oral instructions one-on-one 

use the telephone for a variety of reasons to exchange information in a courteous and 
efficient manner 

participate in meetings (business and small groups) 

explain one's job to people at all levels of the organization 

interview and be interviewed for information 

present a reasoned argument clearly and tactfully on an issue 

distinguish between non-verbal and verbal messages 

Advancement Competencies 

participate in a teleconference 

organize and conduct meetings 

converse in a professional manner in a variety of situations, including work-related 
situations 

present a formal speech to general audience 

make impromptu presentations 

deliver an effective oral presentation to inform or instruct or persuade 

use strategies to encourage conversation and discussion 

communicate effectively using voice mail 

communicate orally in another language besides English 

Employablllty Skills 



Employability Skill #3 

Interpersonal Skills 
Works with others effectively. 

Foundation Competencies 

work within the culture of the company/c:ommunity (including appearance, hygiene) 

develop rapport with people 

give appropriate feedback 

respond effectively using common sense and knowledge 

demonstrate an appropriate level of confidence 

respond in a sensitive manner to the thoughts, opinions and feelings of others 

contribute to a climate where work is mutually beneficial 

demonstrate a flexible and open-mindecJ attitude towards change 

Advancement Competencies 

resolve conflicts with others 

constructively challenge assumptions and traditions 

recognizes and manages stress in oneself and others 

Employablllty Skills 
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Employability Skill #4 

Teamwork and Leadership Skills 
Participates as member of a team. Contributes to the group effort and success. 

Foundation Competencies 

participate actively and productively on the team 

establish co-operative working relationships with others in the group 

solicit and respond to constructive feedback 

establish goals and priorities 

prepare and follow schedules 

resolve conflicts among team members 

Advancement Competencies 

use conflict creatively (e.g. devise "win/win" situations) 

coaches team members and others 

provide leadership to the team when appropriate 

establish a motivational climate 

build consensus 

positively reinforce the contributions of others 

evaluate personal and organizational characteristics, skills and strategies that facilitate 
accomplishment of mutual goals 

Employablllty Skllls 



Employability Skill #5 

Personal Management & Entrepreneurial Skills 
Displays adaptability, sociability, and resource management as well as personal ethics. 

Foundation Competencies 

lake responsibility for his or her own accions and decisions 

demonstrate honesty, integrity and personal ethics 

to set goals and priorities in work and personal life 

plan and manage time, money and othor resources to achieve goals 

Advancement Competencies 

able to promote and market his or her talents and skills 

adapt to new situations and demands by applying and/or updating her or his knowledge 
and skills 

set high performance standards 

work to satisfy expectations of others (c:lientele) 

demonstrates initiative, motivation, energy and persistence to get the job done 

ability to handle stress 

Employablllty Skills 
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Employability Skill #6 

Writing Skills 
Communicates written thoughts, ideas and information in appropriate documents. 

Foundation Competencies 

produce written work which is clear, accurate, and concise 

be able to write for your audience which may include individuals with different levels of 
English proficiency, customers, co-workers, supervisors. 

revise and proofread own work 

produce professional documents using writing conventions appropriate to the audience, 
including a work-related audience 

keyboard (i.e. type) 

Advancement Competencies 

use headings, lists and layout techniques to provide access to information more quickly 
for readers 

create and produce a variety of different documents including memos, short reports, 
letters, and other industry-specific documents 

Employability Skills 



Employability Skill #7 

Reading and Information Skills 

Locates, understands and interprets written information in a variety of formats. 

Foundation Competencies 

read to locate specific information 

use standard reference material (dictionaries, catalogues, operating manuals) 

read quickly for main ideas only 

recognize and define technical terms common to the career area related to the course or 
program 

summarize written material 

Advancement Competencies 

comprehend and interpret detailed business, scientttic and/or technical information from 
text 

search for information in the professional literature (print libraries, electronic data bases, 
company records, CD-Rom and Internet tools, etc.) 

Employability Skills 

0 

0 

0 



Employability Skill #8 

Visual Literacy 
Organizes and processes symbols, pictures, graphs, objects and other information. 

Foundation Competencies 

interpret common graphics (graphs, charts, tables) 

select the most effective graphic for a given situation 

develop a critical awareness of visual messages (e.g. TV ads, billboards, corporate 
sponsorship, videos, brochures and pamphlets) 

Advancement Competencies 

design a poster or other display information for in-house or public information 

create multimedia presentations 

Employablllty Skills 



Employability Skill #9 

Mathematical Skills 

Performs basic computations. Approaches practical problems by choosing appropriately 
from a variety of mathematical techniques. 

Foundation Competencies 

recognize situations that require mathematics 

estimate probable answers 

decide on the degree of accuracy required for answers 

perform basic computations with rational numbers NEW COMPETENCY 

express answers clearly 

use calculators or appropriate technological tools to perform mathematical calculations 
accurately 

Advancement Competencies 

assess potential mathematical strategins for suitability and effectiveness 

apply a variety of mathematical techniques with the degree of accuracy required to solve 
problems and make decisions 

transfer the use of mathematical strategies from one situation to another 

Employability Skills 
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Employability Skill # 1 O 

lntercultural Skills 
Works well with people from diverse backgrounds. Respects individual differences. 

Foundation Competencies 

recognize and respect diversity and individual differences 

recognize workplace and community customs currently in practice 

understand the intercultural milieu of the larger community 

Advancement Competencies 

work within the intercultural milieu of the larger community 

respond in a sensitive manner to different cultural practices and attitudes as they relate to 
workplace communication in a multicultural environment 

recognize how non-verbal cues vary among cultures 

Employablllty Skills 



Employability Skill # 11 

Technological Skills 
Works with a variety of technologies. 

Foundation Competencies 

develop a basic working knowledge of computers and computer operating systems 

select and apply appropriate task relatod technology such as word processing software, 
graphics, spreadsheets, etc. 

use industry-specific computer-generated documents 

apply various technologies (other than P.C.) to basic tasks: understand general intent 
and proper procedures. 

Advancement Competencies 

use telecommunications tools to gather and distribute news and information such as fax, 
e-mail, etc. 

use internet for communication and research 

install standard software package accC1rding to the instruction and know when to request 
help 

maintain and troubleshoot equipment: prevent, identify or solve basic problems with 
equipment, including computers and other technologies 

Employablllty Skllls 
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Employability Skill # 12 

Citizenship and Global Perspective 

Understands how social, organizational, and global issues are interrelated with individual 
and local concerns. 

Fundamental Competencies 

assess her or his own knowledge, skills and attitudes in relation to local and global 
concerns 

develop responsible attitude toward society and the environment 

analyze local and global issues from multiple perspectives 

Advancement Competencies 

develop informed response to local and global issues 

demonstrate an understanding of interconnected local and global issues 

exercise leadership in addressing social and workplace issues 

show ability to deal with global change 

Employability Skills 
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Performance in English 12 b)' students in the Kwantlen Region 

A Report prepared fur the VP Ll,aming, Kwantlen University College 

by Jim Gunsun, B.A. (<hun), Ph.D. (Dunelm), M.Ed. (UBC), M.Sc. (SFU) 

November 2003 

The Kwantlen region comprises four school districts: Langley, Surrey, Delta and 
Richmond. This report examines the performance of all students in English 12 between 
t 996n and 2001/2, not just those attending Kwantlen. 

The data comes from the Ministry of Education's 2001/02 TRAX J 274E Report, which is 
compiled on an annual basis (in late August) for every public secondary school and 
contains the marks for aU examinable grade 12 subjects. The report also includes the 
average mark-and the grade distributions (% of students in each grade category) by 
school district (public schools only), and for the province as a whole (includes public and 
independent-i.e., private-schools). 

The URL for the data is:http://www.bced.gov.bc.ca/exarm/standrep/provexam.htm. 

It should be noted that each student receives three scores: a provincial exam score, a 
score assigned by the schuul and a final score, which is a weighted average of the other 
two. (Final score= 60% school scores+ 40% exam score.) 

The following table gives mean final scores, by school district: 

Table I: English 12 Final Scores (in%), by schuul district 

1996197 I 1997198 I 1998199 I 1999100 I 2000101 I 2001102 
_angley 70 69 69 !39 70 70 

Surrey 69 69 68 !l8 69 69 
Delta 71 69 70 !l8 70 70 
Richmon~ 69 68 69 67 67 68 

As the plot below illustrates, the mean final scores were between 67% and 71 % for all 
school districts. The only trend that may pro,·e to be statistically significant is a drop of 
2% in the mean scores for Richmond. 
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Plot I: English 12 Pass Rates (in%), by school district 
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The following table gives the 2001-2 performances in more detail. It is worth noting that 
the percentage of students obtaining an A or B, and thus eligible to be admitted directly 
to Kwantlen's ENGLI IOO or 1110, varies between 44% and 38%. Richmond and Surrey 
students perform slightly worse than students from Langley or Delta. 

Table 2: English 12 grade distribution by school district, 2001-2 

%As %Bs %As+ Bs %C+s %Cs %C-s %Fs 

enQley 10 34 44 19 21 15 2 
Suney 8 31 39 19 21 18 3 

Delta 9 34 43 19 18 16 4 

Richmond 7 31 38 18 21 20 4 

Plot 2: English 12 grade distribution by school district, 2001-2 
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1370 70.42 
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1359 69.61 
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Exam Marks and Final Marks 

The table below shows the average scores from I 996n to 2001/2, and the differentials 
between the exam scores and the final and school scores. The differentials are the 
differences between scores. For example, the school-exam differential is the school score 
minus the exam score. 

Table 3: Mean scores over 199617 tu 2001/2, by school district 

_.anglev Surrev l>elta FUchmonc 
•inal Mark 7( 61 7( 61 

•xam Mark 61 6' 6 Ii." 

g,,hool 71 71 71 71 
l>ifferential: school - exam ~ ! ! E 
Differential: final - exam 1 ~ : ! 

The following plot illustrates the difference>. Note that the plot exaggerates the 
differences for clarity. 

Plot 3: Mean scores over 1996/7 to 2001/l, by school district 
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The yearly figures are given below, by schotJI district. 
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Langley 

Table 4: Mean scores in Langley, from 1996/7 to 2001/2 

1996/91 997/9E 1998/99 1999/00 2flllfl/01 l001/0: 
•inal Mark 70 69 69 69 70 70 
•xam Mark 68 67 68 68 68 70 
School 71 70 70 70 71 70 
Differential: school ·exam 3 2 1 2 2 0 
Differential: final - exam 2 2 1 2 2 0 

Plot 4: Mean scores in Langley, from 1996/7 to 2001/2 

Langley Engllsh 12: Exam vs Final Mark 
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Surrey 

Table 5: Mean scores in Surrey, from 1996/7 tu 21101/2 

t1996/97 1997/98 1998/99 1999/00 2000/01 200110: 

Final Mark 69 69 68 68 69 69 
Exam Mark 66 66 64 64 65 66 
School 70 70 70 71 71 71 

Differential: school - exam 4 5 6 6 5 5 
Differential: final - exam 2 3 4 4 3 3 

Plul 5: Mean scores in Surrey, from 1996/7 lo 20111/2 

Surrey English 12: Exam vs Flnal Marks 
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Delta 

Table 6: Mean scores in Delta, from 1996/7 to 2001/2 

1996/91 1997/98 998/99 1999/00 
Final Marl< 71 69 70 68 
Exam Marl< 69 67 66 64 
School 71 71 72 70 
Differential: school -exam 2 4 6 6 
Differential : final - exam 1 3 4 4 

Plot 6: Mean scores in Delta, from 1996/7 to 2001/2 
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Richmond 

Table 7: Mean scores in Richmond, rrum 1996/7 to 200112 

1996/97 1997/98 998/99 1999/00 2000/01 

Final Mark 69 68 69 67 67 
Exam Mark 65 64 62 62 63 
School 71 71 74 71 70 

Differential: school - exam 6 7 11 10 7 
Differential: final - exam 4 4 7 6 4 

Plot 7: Mean scores in Richmond, from 1996/7 tu 2001/2 
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College Rooms 

Northern Lights Curt Farell 
Clayton Kursteiner 
Ed Livinqstone 
Jamie Van Patten 
Cristina Fitzgerald 

New Caledonia Ron Ryan 
Robbie Gill 
Tsang-Wei Lee 
Kelli Gilbertson 
Kristin Stiles-You 

Rockies Mark Zorbas 
Sonia Bento 
Debbie Lawrence 
Chris Shepherd 
Rory Dietrich 

Malaspina Michael O'Shea 
Darryl Sheepwash 
Scott Bradley 
Sarah Zubkowski 
Erika Manthey 

Cari boo Tony Bower 
Jarret Aaltonen 
Tom Keller 
Tina Moreira 
Cecilia Chen 

Okanogan Norm Letnick 
Rick Aooleby 
Trevor Amundrud 
Tyler Sieqmann 
Jennifer Fairhead 
Ria Hampson 



Selkirk Susan Meredith • Melissa Lyle 
Melinda Burkert 

Corey Mottus 
Clint Stevens 

Langara Ted Brown 
Ruy Asan 
Belinda Liao 
Kenny Sharma 
Cam Lang 

Camosun Bill Giqlio 
Sarah Casauilho 

James Hackett 
Matt McNamara 
Faisal Jamal 

Kwantlen Har j Dhaliwal 
Karen Mackay 
Shadi Hodiati 

Rosalina Culzoni • Capilano Judith Watson 
Christian Dent 
Kevin Goodsell 

Ian MacKerricher 
Darren WonQ 

BCBSC - Committee Dave Evans 
Al Chapelle 

Chamkaur Cheema 
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English 1099 
Conclusions 

Executi\'e Summary 

• The success rate appears to have declined somewhat since the institution of a 
co111111on fmal examination in Fall 200 I. 

• The creation of a co111111on final examination has made this course a predictor of 
success in ENGLI 100 second only to English 12 (A/B). 

• English 12 C+ is by far the best predictor of success, 72%, as opposed to the 
.· threshold value of C, which gives a 50% chance of success. 

• EPT and LPI (22-25) appear equivalent to English 12 C. 
• Com 12 scores are very poor predictors of success. 
• There is insufficient data from ACP courses and EASL0085. 

95% confidence intervals Pass Rates in ENGLI099, by prerequisite 
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If the goal is to make alternate prerequisites equivalent to English 12(C), then 
consideration should be given to: 

• Increasing the Com 12 threshold. However, at this time it is not clear whether the 
new threshold should be C+ or B, as it is possible, but not likely, that Com 12 C+ 
is as good a predictor as English 12 C. This would affect only a small percentage 
of the ENGLl099 enrollment. 

If the goal is to improve the pass rate, then c:onsideration should be given to: 

• Increasing the Com 12 threshold as noted above. 

• Increasing the English 12 threshold from C to C+. This would eliminate about 
half the current enrollment, who pre.>umably would have to be acco111111odated 
elsewhere. Also, it is not clear how the alternate prerequisites could be changed to 
provide equivalence to this new standard. 
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English 1100 

Conclusion 
• The prerequisite changes of 2000 did little to improve overall pass rates, as the 

English 12 CIC+ students were "replaced" by both English 12 (NB) students and 
those admitted via prerequisites that are poorer predictors of success. 

• An A or B in English 12 is the best predictor of success 
• C or more in ENGL I 099 is not as good a predictor of success as an A or B in 

English 12. (A mean passing percentage of 64.8% as opposed to 73.8%, for 
students enrolled in ENGLI 099 since the institution of the common final 

. examination.) 
-. - While 55% of C students in ENGL 1099 pass ENGLI 100, 72% of C+ students 

pass, a dramatic improvement. 
• EPT is a somewhat poorer predictor of success than English I 2(NB). 
• LPI continues to be a poorer predictor of success, but level 5 is an improvement 

over level 4. ~ J 0 ~ (30 -:3' ) 
• ACP students perform poorly, but the numbers are small and the OO'urse has just 

been refocused. 

95% confidence intervals for pass rates in ENGLI 100, by prerequisite 
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Potential Actions 
If the goal is to make alternate prerequisites equivalent to English I 2(NB), then 
consideration should be given to: 

• Increasing the threshold from ENGLI099 C to C+. However, this could also 
be achieved by slightly raising the standard of ENGLI 099. 

• Raising the standard of the EPT 
• Eliminating the LPI as a prerequisite. As LPI is widely available in BC, this 

would pose practical problem.~ to potential students. 
• Monitor the success of ACP students 

3 



English 11111 
As this course is to be discontinued, the research into student performance is less 
extensive. 

Conclusion 
• English 12 (NB) is the best predictor of success (73%) 
• ENGLI099, ACP courses, LPI (5) Jnd EPT (IOO) are not a good a predictor as 

English l 2(NB), but are roughly equivalent (circa 60% success) 
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Articulation with other institutions 

That Council approve the recommended process tor 
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I Memorandum I 
Education Council 

TO: Council 

C: 

FROM: Dana Goedbloed, Chair 

lJATE: February 16, 2004 

SUBJECT: Articulation with other institutions 

At our January 5, 2004 meeting Arthur Coren, Dean of the School of Business, brought forth a concern 
regarding requests for articulation of K wantlen courses and programs by other institutions. 1 am making 
the following recommendations to ensure that the integrity of Kwantlen curricula is maintained, while 
enhancing educational opportunities for students and avoiding unnecessary duplication of learning. 

1) All inquiries regarding articulation agreements are to meet the critical quality assessments review 
processes approved within the BC post-secondary system, which include the Degree Quality 
Assessment Board (DQAB) or The University PresidenL~' Council (TUPC). Consideration will 
also be given to develop articulation agreements with individual institutions accredited by the 
Private Post-Secondary Evaluation Commission (PPSEC). 

In addition, some private i11Stitutions will be accredited through professional associatio/IS or other 
governing bodies. A review of the accreditation process shall be completed to e11Sure that 
appropriate quality control measureme/lls are applied to curriculum. 

2) Stage 2 of Policy 1.14 must be completed to evaluate individual courses or programs for which 
transfer credit has been requested. 

3) The academic division at Kwantlen University College and other institution will submit a written 
articulation agreement to Education Council to include: 1) the terms for dates of review and 
renewal; 2) mechanisms for notice of non-compliance and cancellation of agreements; 3) 
evidence of the other institution's financial and corporate stability; and 4) be limited to the 
owner(s) specified in the agreement, if the other institution is privately held. Only those courses 
and programs clearly identified in the articulation agreement will be recognized. 

4) Education Council will approve or reject the agreement. Any appeals to the decisions will be 
subject to the discretion of the Education Council. 
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Section No. 
Policy No. 
Approved by: 
Effective: 

I Ends 
1.14 
Board of Governors 
February 2003 

------ ---

POLICY 

JOINT EDUCATION OFFERINGS BETWEEN KWANTLEN UNIVERSITY COLLEGE 
AND OTHER INSTITUTIONS 

r --- -~-------·--------- - -- ---- - -- - -

This policy will address the need to enhance educational opportunities for students and avoid 
unnecessary duplication of learning. Kwantlen University College's Education Council may consider 
the development of educational agreements between other institutions and Kwantlen. 

All agreements must adhere to criteria, principles, and guidelines developed for this purpose, as 
follows. An ad hoc committee of Education Council will supervise the process. 

Agreements will specify tenns for dates of review and renewal and the credential to be 
awarded; 

The agreements will include mechanisms for notice of non-compliance and 
cancellation of agreements; 

Evidence of the institution's financial and corporate stability must be made available; 

The agreement will be limited to the owner(s) specified in the agreement, ifthe 
institution is privately held. 

These agreements may take the fonn of individual course articulations, block transfer and/or joint 
credential programs. Transfer credit must be based on clearly demonstrable equivalencies and should 
focus on learning outcomes and learning competencies. 

The agreement development may take place in two stages. Stage I, Evaluation Process, may precede 
or coincide with Stage 2, Course-to-Course Transfer Evaluation Process, where a program concept is 
being developed. Stage I, Evaluation Process, must be completed successfully prior to consideration 
of a new Joint Full Program Proposal. 

2/17/04 9:57 AM 
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DEFINITIONS: 

Articulation: 
Is the development and implementation of agreements that provide for inter-institutional transfer 
credit for courses or programs. These formal agreements set out the terms under which credits or 
credentials awarded by one institution, will be given transfer credit status by the other. 

Block Transfer: 
Is the process whereby a block of credits is granted to students who have successfully completed a 
certificate, diploma or cluster of courses that is recognized as having an academic wholeness or 
integrity, and that can be related meaningfully to a degree program or other credential. 

Examples of Models of Block Transfer are contained in the BCCAT Block Transfer Handbook, most 
current version available at time of agreement. Examples of Block Transfer are included as 
Addendum I. 

Course to Course Articulation: 
Is the process whereby one course in an institution is recognized as having equivalency to one course 
within another institution. 

Joint Credemial: 0 
Is the process whereby two independent institutions offer designated portions of a jointly 
developed/agreed to curriculum that results in a credential where both institutions are cited as the 
credential granter. 

Below is a clarification of the process referred to in the Policy: 

JOINT EDUCATION OFFERINGS 
STAGE I - EVALUATION PROCESS 

Adapted from Inclusion in the B.C. Transfer System: Policy and Processes 
By The University Presidents' Council, University College Consortium, and BCCAT 

This stage evaluates the adequacy of the resources, facilities and academic policies that affect the 
ability of the institution being considered to deliver high-quality courses/programs within an 
appropriate academic environment. (University President's Council - - Transfer Credit Evaluation 
page I.) The appropriate sub-committee of Education Council will conduct this evaluation. 

SUBMISSION REQUIREMENTS: 

I. General Information 

2/17/04 9:57 AM 
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The applicant institution must provide a general statement of its nature, history and educational 
purposes or a mission statement, including a strategic and business plan for the maintenance of its 
purposes/mission. 

2. Previous Accreditation Documents 

The applicant institution must submit any documentation relating to any other external review or 
accreditation process which it has undergone. 

3. Academic Program 

While the review is focused upon its post-secondary academic programs and courses, information is 
sought as well on other programs and courses offered by the institution to see if and how they interact 
with or impinge upon the academic courses. 

The institution must provide: 

A description of all programs (potentially transferable as well as those not intended for transfer) 
offered by the institution, at all levels, including remedial programs and future plans. 

For those programs for which it will seek transfer credit, program descriptions that are sufficiently 
detailed as to allow an evaluation of the level and standard to which courses are taught. Course 
outlines should be specific as to topics, outcomes, hours, assignments, essay topics, prerequisites, etc. 
Copies of mid-term and final exams, textbooks, reading lists, etc. should be available. 

Evidence of internal approval processes for new courses and evidence of processes for reviewing 
and updating course content. 

Articulation agreements and joint program agreements with other institutions inside or outside B.C. 

A site visit may be completed to ensure quality and rigour of the program. 

4. Faculty 

The institution must have and be able to maintain qualified faculty, educated at the appropriate level 
in disciplines that are consistent with the academic goals and objectives of the program in which they 
are teaching, as defined by Kwantlen University College. It is recognized that other qualifications are 
also relevant in some disciplines or fields. 

5. Admission Policies 

For those programs for which it wishes to seek articulation agreements the institution must have 
admission policies consistent with the level of preparation generally expected of students entering an 
academic transfer program at Kwantlen University College. 

Evidence in support of this must include: 

a concise official statement of admission policies for the institution and for all programs, including 
a statement of the level of English language proficiency expected upon entry. 

6. Academic Standards 

The institution must maintain appropriate academic standards. Evidence in support of this must 
include: 

2/17/04 9:57 AM 
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A statement of its grading policy and the minimum required grade point average for the 
continuation/promotion of students 

Academic appeal policies and processes 
Transcripting practices consistent with those at public institutions 
Evidence of other academic standards or policies as deemed necessary by Kwantlen. 

7. Educational Structure 

The institution must demonstrate that it has an organizational structure capable of appropriate 
educational authority and with qualified administrative staff appropriate for the accomplishment of its 
educational purposes. 

Evidence in support of this shall include: 

An administrative chart of the institution and any educational authority in place 
A statement of the institution's relationship to other organizations (e.g. government, university, 

church, out of province institutions, or regulatory bodies). 

8. Facilities 

a) Libraries and Resource Centres 

Libraries, laboratories, resource centers, studios and support services are adequately supplied and 
appropriately staffed to support the institution's programs. Students must have adequate access, 
including through electronic means, to the materials required for study and research. 

Evidence in support of this should include: 

If the institution has arrangements in place to provide or augment library resources and access, a 
full description of those arrangements, including its programs to help students to access all the 
materials they need and to use those resources effectively for study and research; 

Computer labs, science labs, internet access, and any facilities needed to support learning in any 
general or specialized programs; 

Access to computers outside oflaboratory setti11gs 

b) Learning Infrastructure 

The institution's building, classrooms, computing facilities, laboratories and their furnishings must be 
appropriate to support the institution's curricula, instruction and student activities. 

Evidence in support of this should include: 

The status of tenancy (own, lease, rent); 
Facilities available; 
Policies and practices regarding utilization and maintenance; 
Future plans and priorities regarding the physical plant and equipment; 

9. Ongoing Institution/Program Evaluation: 

The institution must demonstrate a commitment to internal and external assessment and validation of 
its programs and services and to continuous improvement, as well as to accountability to its students, 

• 

• 

• 
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investors or funding agencies. Evidence in support of this shall include reports for: 

Internal review for all its programs, on a regular cycle; 
Appropriate external review bodies; for example, for programs where credentials are awarded 

externally or where industry standards require such review; 
Accountability process appropriate to the type and level of funding received from non-proprietary 

sources (e.g. student fees, federal or provincial government funding 

COURSE-TO-COURSE TRANSFER 
STAGE 2-EVALUATION PROCESS 

Adapted from the BCCA T Transfer Guide 2002-2003 

Stage 2 is completed to evaluate individual courses or programs for which transfer credit has been 
requested. This evaluation will be conducted by the appropriate division/school/program or external 
resources if necessary. Recommendations will made to the appropriate Education Council 
sub-committee. 

Stage 2 can take either of two routes, one for new courses or programs and one for existing courses or 
programs. 

In the first route, the new program development process will be used. This process has two phases -
the Program Concept and Full Program Proposal. These phases reflect the required provincial process 
for new program approval. 

In the second route, already established individual courses or programs for which transfer credit or 
joint credential offerings has been requested will be evaluated. This evaluation will be conducted by 
the appropriate division/school/program or, with recommendations made to the appropriate 
educational approval committees. 

SUBMISSION REQUIREMENTS: 

This process may change as the BCCA T Transfer Guide is updated. 

I. Although formal transfer negotiations shall take place via the designated persons at each of the 
institutions, discussions concerning course content, adequacy of supporting facilities an related 
matters should generally occur first at the local (i.e. department to department or instructor to 
instructor) level. 

The institution seeking transfer credit should be prepared to provide the following information: 

Course name; 
Course number; 
Length of instructional period; 
Hours per week (lecture, lab, seminar); 
Objectives/outcomes of course; 
Texts and required reading (although subject to change); 
Initial proposals for method of instructing and evaluation; 
The qualifications of instructors; and 
Prerequisites required 

2/17/04 9:57 AM 



tmpll-br 

6 of8 

file:l//K:/presidenl/Old%20Policies%20to%20Jan%202 l %202004/ I ... 

2. Negotiations between institutions regarding equivalency should recognize that effective learning 
could occur under a variety of arrangements and conditions. Various methods of demonstrating 
equivalency may be employed, particularly for career programs; for example, course equivalency, • 
competency tests, challenge exams, program equivalency, and bridging programs. 

3. Program or discipline articulation committees consisting of representatives of institutions offering 
the respective programs meet routinely to share information and enhance cooperation among people 
providing instruction in given areas of study; to promote course equivalency where appropriate; and to 
aid in the process of achieving inter-institutional transfer credit. Curriculum issues arising from 
transfer agreements may be addressed to appropriate articulation committees. 

4. If transfer credit is denied, the reasons for refusal must be stated. 

5. Once an agreement has been reached on the conditions of credit transfer for an individual course or 
program of studies, it will not be abrogated without reference to the designated authorities. 

6. An institution planning changes to its curriculum which will affect the requirements for credit 
transfer should inform the members of the relevant articulation committees as far in advance of 
implementation as possible so that other institutions can consider the desirability of alterations to their 
courses and programs. Until others have been notified of changes, institutions have an obligation to 
fulfill the commitments of current course outlines. 

7. The minimum GPA for admission as a transfer student is normally 2.0 (C). Receiving institutions 
will agree to any variants of the GPA that are mandated. 

8. Transfer of credit includes the following categories: 

i) specific equivalent of a given course (assigned credit); 
ii) unassigned (elective) credit in a discipline or department; 
iii) unassigned (elective) credit in a faculty or program; 
iv) unassigned (elective) credit for courses not identifiable with course offerings but which are 
evaluated as being appropriate for academic credit on transfer. 

9. For the purpose of assessing equivalency, comparison of courses or programs may be based on a 
variety of factors, including the following (as many as are appropriate): 

comparison of detailed content elements; 
comparison of outcomes; 
comparison of general subject matter; 
comparison of depth or breadth of coverage of subject matter, even if content details or approach 

are different; 
comparison of assessment; 
documented evidence of student success in subsequent courses. 

ADDENDUM I - Examples of Block Transfer 

I. The 2 + 2 model 

• 

• 
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The receiving institution grants two full years towards a four year degree program, with no additional 
requirements. Students should be able to graduate in a total of four years or 
The receiving institution accepts a two year diploma for entry into a two year degree completion 
program. 

2. The 2 + 2 provided 1ha1 ....... model 
The receiving institution accepts a two year diploma for entry, provided that the diploma contains 
specified courses, or that specified standards or additional prerequisites have been met. 

3. The 2 + 0.5 + 1.5 model 
The receiving institution grants two full years towards the degree. However, because it judges the 
students' background to be deficient in some areas, it specifies courses that must be taken in the first 
semester of third year. Students should be able to graduate in a total of four years. 

4. The 2 + 0.5 + 2: The bridging model 
The receiving institution grants two years of credit for the diploma. However, because it judges the 
students' background to be deficient in some areas, it requires them to take one or more bridging 
courses over one semester to upgrade their knowledge and skills in specific areas. Students should be 
able to graduate in a total of 4.5 years. 

5. The 2 + 3 (or more) model 
The receiving institution grants one year of credit for completion of a two year diploma. Students can 
finish their degree in an additional three years after the diploma, or a total of five years. In some 
cases, receiving institutions grant only a few credits for the completed diploma and in these cases it 
may take students up to six years to finish a degree. 

6. The upside down model 
The receiving institution grants two years of credit for a diploma, but many of the courses taken in the 
diploma equate to upper division courses at the receiving institution. Students take their lower 
division general education courses in third and fourth year. Students should be able to graduate in a 
total of 4 years. 

7. The 60 credil guarantee model 
The receiving institution guarantees students two years credit for a completed diploma, but also 
establish equivalencies for as many courses as possible. Courses that have no equivalents are granted 
elective credit "within the block." This means that as long as students have completed the block all 
their courses will receive some form of credit at the receiving institution. This allows students to 
demonstrate that they have already taken prerequisites. As long as the diploma was reasonably similar 
to the lower levels of the receiving institution's program, students should be able to graduate in four 
years or perhaps a little more. 

8. The "course to course" wilhin the block model 
This is a more liberal variant of model 7. Once the principle of block transfer has been accepted, the 
receiving institution assesses all courses for equivalencies, and grants unassigned or elective credit to 
those courses for which there are no direct equivalents. All information is then submitted to the B.C. 
Transfer Guide. Thus, through this process, all courses in the diploma receive some form of 
documented credit. Students who transfer on a course-to-course basis also benefit through this 
arrangement. Students should be able to graduate in four years or perhaps a little more. 

9. Bilateral, multilateral models 

2117/04 9:57 AM 
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Although most block transfer agreements consist of bilateral agreements between one sending and one 
receiving institution, there are some exceptions, such as: 

The Consortium model, where a group of receiving institutions will collaborate to agree on transfer 
criteria. A diploma that is acceptable to one member is acceptable to all members of the consortium. 

The Admissions model. (See model I a) above.) In this case the receiving institution does not sign 
agreements with individual sending institutions but rather announces that it will accept certain 
diplomas from any sending institution as part of an application process. 

I 0. The eclectic model 
Institutions or programs focused on student-centered and flexible admission policies may try to be as 
open as possible to maximizing transfer credit, and may grant blocks of credit for a previous degrees, 
diplomas or certificates, workplace or prior learning, or nontraditional accreditation. Students can 
often receive three years (or even more) of credit, and finish their degree by completing the minimum 
residency requirements of the institution. 

Return to Bylaws & Policies Homepage 
Return to Kwantlen's Home Page 

• 

• 

• 
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That Council approve the Principles of Academic 
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• Kw ant I en 
UNIVERSITY COLLEGE 

Principles of Academic Freedom 

Kwantlen University College (Kwantlen) believes in the value to society and to the University 
College of the search for knowledge, and of rigorous and collegial debate. • 

A~4/~~~ 
While recognizing that academic ~99~.Y. in s6{'; circm~st~~ct4' be impacted by f!ltleral .(..;::cd) 

..aRtt provincial legislation (such asihel uman~lii 1<t). academic freedom at Kwantlen ···---- ~ 
includes the freedom to carry out research and to publish the results, freedom to teach and to --
engage in critical discourse, and freedom to challenge theories, propositions, methodologies, and 
ideologies. 

Kwantlen's commitment to academic freedom recognizes and is based on: 

I. 

2. 

Respect for the value of independent research, intellectual integrity, freedom of enquiry, 
and rational discussion; 

Respect for and the protection of individual human rights and the principles of equity and 
justice; 

3. The value of respect amongst those involved in the instructional process, and 

~' ;, =ogoiwl <h" '"""'" p<iociplo< wHI bo ~=i"'1 io ' f•~oUy re•po,.ibi< ~""~ J 
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Kwantlen 
UNIVERSITY COLLEGE 

AGENDA 

I. Confinnation of Agenda 

2. Approval of Minutes (Jan. 5, 2004) 

3. Chair's Report 

4. Standing Committee ~~ 

4.1. Degree ~ssessment Commi1tee 
(David Davidson, Chair) 

4.2. Program Review Committee 
(Panteli Tritchew, Chair) 

5. Sub-Committee Reports 

5.1. Curriculum Approval 

5.2. Liberal Education Curriculum Committee 
(Maxine Mott, Chair) 

5.3. International Education Committee 
(Derek Francis, Chair) 

5.4. Policy Review Committee 
(Jan Carrie, Chair) 

5.4.1. Policies C.I, C.3, C.22 

EDUCATION COUNCIL 
Monday, Feb. 9, 4:15 pm. 

Surrey Campus Boardroom (G2110) 

4:15 

4:20 

4:30 

4:45 

Dana Goedbloed 

Dana Goedbloed 

Dana Goedbloed 

David Davidson 

Panteli Tritchew 

Dana Goedbloed 

Maxine Mott 

Derek Francis 

Jan Carrie 

5.4.2. Mandate 'J- ~;._,/ti .~h · ~ 
d-u~" '-'"' I . ~ II 

6. Changes to High School Curriculum r 5:00 Steve Dooley 

7. Concwt: BA in Music Pedagogy /~ f · / 5;20 -LL jdenek Skoumal 
,4~:;1 .-/..-U!-l b~·" a..-....· cu.,,_v; - <- L£d.. - -r;o °' ., __ 

~~· Mus1i: f're:majOr articulation 'Fl/ 5:50 Zdenek Skoumal 

/ _ ~)A AA English change 4,.x f'-'-f 4:.~ ']J,._C:~ 6:~ . Sue Ann Cairns . 

_ o} O 10. Next Meeting: Monday Feb. 23, 2004 (alf.;;;;,,~ngfr·--7<--k( / ~ 5~7.e-
(jl' , I)\'\)()_ II. Adjournment 
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02/09/04 

EDUCATION COUNCIL 

Attendance, Date: fiP '01" f, 

NAME PRESENT ABSENT 

Carrie, Jan (D) / 
Coan, Lisa ( Student) / 
Counney, Lyle (F) 

/ v 
Damon, Marge (F) ./ 

Daniels. Caroline (F) v 
DeAdder, Dawna (F) v 

Edger, Roh (Student) v' 

Francis, Derek (A) .....---
Goedbloed, Dana (F)(Chair) 

Irvine, Lorraine (F) v 
Jeffrey, Wayne (F) .............. 
Kranz, Anita (S) v 
Lee, Steven (Student) v 
Lengert, Gerry (D) v 
McGillivray, Judith (A) v 
Metzger, Karen (S) ,./ 

Perkins, Bob (F) v 
Rhodenizer, Larry (F) v 
Riclunond, Alexandra 

Young. Kate (Student) V' 

Ex Officio Members 

Robinson, Susan .....---
Triplett, Skip 

Gordon, Jody 

Guests 

Davidson, David 

Macpherson, Alice 

Tritchew, Panteli 

~~ - - f'/ . - . 

,{ ti_ • # <:L I 
/ 

JP_ . "\/. .+. _. / -. 
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ISSUE: 

ACTION: 

• 

EDUCATION COUNCIL 

MEETING DATE: Feb 9, 04 

AGENDA#: 2 
PREPARED BY: Karen Metzger 

Approval of minutes 

THAT Council approve the minutes of the Jan. 5, 2004 
meeting . 



Present: 

Regrets: 

<;uests: 

I<wantlen 
UNIVERSITY COLLEGE 

Jan Carrie (Vice-Chair) 
Lisa Coan 
Marge Damon (Member-at-Large) 
Dawna DeAdder 
Rob Edger 
Derek Francis 
Dana Goedbloed (Chair) 
Jody Gordon 
Wayne Jeffrey 
AniL1 Kranz 
Gerry Lengert 

Lyle Courtney 
Caroline Daniels 
Lorraine Irvine 
Steven Lee 

Arthur Coren 
David Davidson 
Sigrid Ewender 
Jeremy Jarvis 

1. Confirmation of Agenda 

EDUCATION COUNCIL 
Monday, Jan. 5, 4: 15 pm. 

Surrey Campus Boardroom (G2110) 

MINUTES 

Judith McGillivray 
Karen Metzger (Recorder) 
Bob Perkins 
Tom Radesh 
Kate Young 

Larry Rhodenizer 
Alexandra Richmond 
Skip Triplett 

Alice Macpherson 
Newton Wainman 
Panteli Tritchew 

Bob Perkins moved to confirm the agencL1 as presented. 

2. Approval of Minutes (Dec. I, 2003) 
Moved by Dawna DeAdder, seconded by Marge Damon, THAT Council approve the minutes of the Dec. 1, 
2003, meeting as presented. 

MOTION CARRIED. 

3. Chair's Report 
The Chair welcomed Wayne Jeffrey as the new represenL1tive from Honiculture and Music. who replaces Gary 
Jones. She thanked Gary in absentia for the exceptional job he did as a member of Council, and noted that he will 
be missed. 

Dana reponed that the Degree Quality Assessment Board (DQAB) reviewed and approved Kwan lien's full program 
proposal (FPP) for a BA in Community Criminal Justice at their first meeting on Dec 8, 2003. It was cited as an 
exemplary FPP, which will be used as a stancL1fd for future DQAB reviews. The comments reflect well on the 
proposal developers and on this Council. 

The Chair met with Jan Carrie and Sandi Klassen to develop a matrix of the 16 policies that fall under the purview 
of Education Council as the governing lxxly according to the College and Institute Act, and the 11 policies to be 
reviewed jointly by Education Council and the administrator responsible for them. The Policy Review Commiuee 
will look at the matrix at their January 19, 2004, meeting and will present it to Council at a later meeting. 

Dana attended the official recognition of the Horticulture progrmn 's partnership with the BC Nursery & Landscape 
Associalion (BCNl..A). Shirley Bond, Minister for Advanced Education. spoke highly of Kwantlen's innovation in 
the trades areas and recognized the efforts in creating opponunities for high school students to get started on 
apprenticeship programs. Dana added her kudos to David Davidson and Bruce McTavish for their excellent work. 
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4. Standing Committee Reports 

4.1. Degree Proposal Assessment Committee (David Davidson, Chair) 
David reported that the December meeting had been c;mcelled because it fell on Dec. 24. and because there 
were no urgent agenda items. 

4.1.1. Mandate 
The DPAC mandate was reviewed and revised at the November meeting. Changes involved removing 
references to Continuing Education. tightening up wording to do with program implementation. and 
elaborating on a more nexible method of appointing members. The name of the committee was changed 
from Degree Program Assessment Committee to Degree and Program Assessment Comniillee. 

Moved by Gerry Lenger!, seconded by Judith McGillivray, THAT council approve the revised 
DPAC mandate and name change as presented, pending changing 'Letters of Intent' to 'Notices of 
Intent.' 

MOTION CARRIED. 

4.2. Program Review Committee (Panteli Tritcbew. Chair) 
Panteli sL1ted that it had become evident at the Di:c. 17. 2003, meeting that there will be complications with 
having just one Level One Program Review template as select-entry and open-entry programs will need to be 
handled differently. Also, it would be useful for the institution to clarify and make consistent the use of 
terminology throughout the institution for the diflerent types of programs. 

5. Sub-Committee Reports 

5.1. Curriculum Approval 
Moved by Jan Carrie, seconded by Marge Damon.THAT Council approve the following new and revised 
course outlines: 

NEW COURSES 
ELST 0160 

ELST0260 
GEOG 1185 
GEOG 1190 

GEOG2330 
GNQU 1300 

GNQU 1305 
GNQU 13IO 

GNQU 1315 
GNQU 1320 
GNQU 1325 

GNUR 1180 
GNUR 1210 
JRNL4111 

JRNL4131 
POLI 3147 
FSDN 4100 

FSDN 4IOI 

REVISED COURSES 
ENTR4200 

GNUR 1100 

JRNL3200 

JRNL4110 

Trades English I 
Trades English 2 

Regional Geography of East Asia 
Regional Geography of South and Southeast Asia 

Introduction to Hydrology 
MenL11 Hc:dth The< ory - Graduate Nurse Qualifying 
MenL11 Health Preceptorship-- Graduate Nurse Qualifying 
Matem:d-Child Theory - Graduate Nurse Qualifying 

Maternal-Child Pr~ceptorship - Graduate Nurse Qualifying 
Pediatric Theory - IJraduate Nurse Qualifying 
Pediatric Preceptorship - Graduate Nurse Qualifying 

L1bs and Workshops - Graduate Nurse Program 

Preceptorship - Graduate Nurse Program 
Daily Newspaper Publication 

Advanced Editing 

Foreign Policies of the Major Powers 
Textile Studies for Teachers: Pattern Drafting & Garment 
Construction 
Textile Studies for Tc:1chers: Portfolio Development, Fashion 
Drawing ;md CAD 

Business Strategy 

Theory - Graduate Nurse Program 

Media and Diversity 

Business and Managc1nent 

0 

• 

0 



,• 

EDUCATION COUNCIL AGENDA 
Jan.5,2004 
Pa e3 

JRNL4120 

JRNL4140 

Advanced Research for Journalism 

Work Experience II 

5.2. Liberal Education Curriculum Committee (Maxine Mott, Chair) 
Dana Goedbloed reponed on behalf of Maxine Mott that lwo astronomy courses, a lisling of courses for the 
BBA degrees, and a block of Journalism courses had been approved as Liberal Education courses. Individual 
courses approved will be broughl forward 10 the nex1 meeting. 

5.3. International Education Committee (Derek Francis, Chair) 
No report 

5.4. Policy Review Committee (Jan Carrie, Chair) 
Jan reported that the comminee reviewed three policies (C./ Assessment of Student Eligibility, C.3 President's 
Honour Roll, and C.22 Graduation with Distinction) at the Dec. 15, 2003 meeting, pending revisions. They will be 
brought forward 10 the next Council meeting. 

The SL•tement on Academic Freedom is still with legal counsel, who is having health problems and is currently 
unavailable. The committee is working on determining how other institutions handle issues of academic freedom. 

Jan distributed a current organizational chart. The Associate VP of Research and Scholarship, Grant Allan, was 
added as reporting to Judith McGillivray. 

6. Advice to J. McGillivray for Long-term Education Plan 

The distributed document had been prepared by Caroline Daniels. Dana Goedbloed, Lorraine Irvine. and Bob 
Perkins. Newton Wainman attended to speak for Lorraine Irvine who is out of the country. 

Moved by Bob Perkins, seconded by Dawna DeAdder, THAT council approve the advice to Judith 
McGillivray for the long-term education plan. 

a) Are the assumptions realistic? Judith will adjust the figures according to the most recent information from 
October 2003. The numbers are meant to project for only the next eight years, as it is not realistic to 
project for 20 years. 

b) If more FrEs are required, where should they be assigned? The plan is to do more formal enrollmenl 
management smrting with the BA degrees. An enrollment management comrniuee has been struck. Close 
to 1900 qualified UT students were turned away, and 1400 qualified transfer students were nol accepled. 
There is significant unme1 demand for degree completion, especially for Douglas and Langara College 
students. 

c) How will program be prioritized? There is a need for Council 10 establish a prioritization commiuee to 
help determine which new BA minors can go forward as Kwantlen cannot. at CWTent funding levels, 
support all nine proposed minors. We canno1 assume from now on that a program will be implemenied 
because it is approved by Education Council. There are good resources available for establishing criteria 
for prioritization. 

ACTION: Karen Metzger will distribute Jim Gunson's report, Peiformance in English 12 By Students in the 
Kwantlen Region, to Council for review and follow-up. 

MOTION CARRIED 

General comments or advice: 

There is concern that much of the SORS dala is nol accurale enough to be used as a basis for making 
prioritization decisions. How the data has been arrived al is not clear. 

The Chair noted that Judilh McGillivray has done a lot of work over the past year on this huge undertaking. 

7. School of Business: BBA Change in Entrance Requirements 

Arthur Coren presented a proposal to remove special entrance rcquiremenl for s1uden1s who do not have C+ in 
Accounling and S1a1is1ics. The removal of these entrance criteria rc1noves 1he 'fainl hope' clause. The special 
enlfancc requirements were included when the BBA was first offered because of a concern about insufficient 
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numbers of applicants; however, that has not been a problem. There are several hun<lred qu;tlified applicants per • 
year competing for the seats in the prognun. 

Moved by Anita Kranz, seconded by Wayne Jeffrey, THAT Council approve the removal or special entrance 
requirements for BBA degrees, as follows: Stndents with either a business diploma or 60 university 
transrerable credits, including the six bridging courses, but who do not meet the GPA requirements or the 
C+ in Statistics and Accounting, may apply as a special entrant. These applicants must submit two business 
and/or personal rererences and resume. A short presentation may be required. 

MOTION CARRIED 

8. Business Administration Diploma: Group C Electives 

Arthur Coren anended 10 speak 10 the request to add astronomy courses for a group 'C' electives for the Business 
AdJninistralion Diploma as all Kwantlen 's asuonomy courses transfer to other universities. He added that the 
astronomy courses have been approved as Liberal Education courses for BBA degrees. 

Moved by Jan Carrie, seconded by Kate Young, THAT Council approve the addition or astronomy courses 
as group 'C' electives for the Business Administration Diploma. 

MOTION CARRIED. 

9. School or Business: Liberal Education Courses 

Arthur Coren presented a list of 200+ courses for approval as Liberal Education courses for School of Business 
degrees, approved by the Libentl Education Committee on Dec. IO, 2003. 

Moved by Gerry Lengert, seconded by Kate Young, THAT Council approve Liberal Education courses ror 
currently approved School or Business baccalaureate degrees as presented. 

ACTION: The Liberal Education Comminee needs 10 update requirements to remove ENGL 11 IO effective Fall 
2004. 

ACTION: School of Business is 10 contact those departments whose courses were not included in the liSI to 
determine if they should be added. 

MOTION CARRIED. 

IO. Articulation: School or Business 

Arthur Coren and Jeremy Jarvis spoke to the request for an articulation agreement between the School of Business 
and a number of financial and other institutions listed in the atL~ched docwnentation. Jeremy Jarvis has been 
involved with the BCCAT articulation process for diplomas and in selling up an inter-college matrix for 
articulation. The initial request came from Envision Credit Union, and the proposed articulation agreement follows 
BCCAT criteria. All courses have been compared for consistency with School of Business courses. 

Moved by Anita Kranz, seconded by Dawna DeAdder, that Council approve an articulation agreement 
between Kwanllen's School or Business and the following institutions: Canadian Management Centre, 
Credit Union Central BC, Credit Union Institute or Canada, Envision Credit Union, Insurers' Advisory 
Organization School, Insurance Brokers Associatiun of BC, Investment Funds Institute or Canada, MICA 
Management Resources, NETCUE, Niagra lnstitnte, Polar Bear Corporate Education Solutions, University 
or British Columbia, University College or the Fra.;er Valley, and Surrey Metro Credit Union, a~ presented. 

MOTION CARRIED. 

Arthur Coren alerted Council that many private institutions may be asking for similar agreements. Judith 
McGillivray replied that Kw:uitlcn will respond as it is able; there may be a need to specify a period of time when 
such requests can be looked at (within available resources) as Kwantlen is not able to charge for this service. The 
Chair also noted 1hat all institutions seeking ar1iculation agree1nents will be required to 1neet criteria set out in 
Policy 1.14 Joint Education Offerings Between Kwantle11 University College and Other Institutions. 

11. Next Meeting: Monday Feb. 9. 2004 

12. Adjournment: Derek Fnmcis moved lo adjourn the meeting at 6:05pm. 

• 

• 



MEETING DATE: Feb. 9, 2004 
AGENDA #: 5.1 
PREPARED BY: Karen Metzger 

EDUCATION COUNCIL 

ISSUE: 

ACTION: 

NEW COURSES 
AUT02424 

AUTO 2437 

CRWE 3120 

CRWR 3220 

CRWR 3130 

CRWR 3230 

ELST0064 

ELST0181 

ELST0281 

ELST 0381 

ELTN 2332 
ELTN 2432 

ELTN 2430 
ELTN 2431 
FINA 1115 
MUSI 1030 
MUSI 1033 
MUSI 1133 
MUSI I 

I PH 2115 
<;, · P IL 2117 

p 2119 
PSY 00 
PTEC 1101 
PTEC 1103 
PTEC 1105 
PTEC 1106 
PTEC 1107 
PTEC 1108 
PTEC 1109 
PTEC 1110 
PTEC 1111 
PTEC 1113 

Revised Courses 
FASN 2115 

PSYC4100 

Curriculum Approval 

THAT Council approve the following new and 
revised course outlines 

TITLE 
Industrial Processes/Instrumentation 

Circuit Application/PLC 

Scrcenwriting I 

Screenwriting II 

Creative Non-Fiction I 

Creative Non-Fiction II 

An Introduction to Canada 

English for Academic Purposes - Level I 

English for Academic Purposes - Level 2 

· English for Academic Purposes - Level 3 

Telecom I 
Telecom II 

Engineering Economics 
Electrical Machines 
Issues in Photography 
Fretboard I (Certificate) 
Fretboard II (Certificate) 
Fretboard III (Diploma) 
Fretboard IV (Diploma) 
Asian Philosophy 
Social and Political Philosophy 
Contemporary Moral TI1eory 
Special Topics in P)iychology 
Electrical Safe Work Practices and Regulations 
Introductory Computer Skills 
Communications and Team Building 
Applied Electrical TI1eory 
Electrical Tools and Instruments 
Electrical Utility Equipment 
Basic Rigging and Lifting 
Electrical Utility Climbing 
Electrical Overhead and Underground Distribution 
Physical Fitness 
Tltle 
History of Costume 

Tests wu1 Measurements 



ISSUE: 

ACTION: 

EDUCATION COUNCIL 

MEETING DATE: Feb 9, 04 

AGENDA #: 5.2 
PREPARED BY: Maxine Mott 

Approval of liberal education courses 

THAT Council approve the attached list of courses for 
designation as liberal education credits. p:J ~ / 
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TO: 

c: 
FROM: 

DATE: 

MAILING ADDRESS 
12666- 1r Avenue 
Surrey, BC 
Canada V':ffl 2M8 

TELEPHONE 
604·599·21 ()() 
WEBSITE 
www.kwantlen.ca 

Dana Goedbloed, Chair, Education Council 

Brian Carr, Barbara Duggan 

Maxine Mott, Chair, Liberal Education Committee 

2003 December 29 

SUBJECT: Liberal Education Committee Recommendations 

I Memorandum I 
COMMUNITY & 
HEAL TH STUDIES 

The Liberal Education Committee has reviewed the following courses using the established 
Kwantlen University College definition of Liberal Education. At the 2003 December 1 Olh 
meeting, the Committee recommended that Education Council approve these courses for 
designation as liberal education credits. 

'--7rYv 

ASTA 1100 Introduction to Astronomy 

JRNL 1100 Explorations in Mass Communications 
JRNL 2301 Media and Audiences 
JRNL 2401 Ethics and the Media 
JRNL 3200 Media and Diversity 
JRNL 4200 History of Canadian Journalism 

Maxine C Mott, PhD 
Chair 
Liberal Education Committee 



ISSUE: 

ACTION: 

EDUCATION COUNCIL 

MEETING DATE: Feb 9, 04 

AGENDA#: 5.4.1 
PREPARED BY: Jan Carrie 

Approval of policy revisions 

THAT Council approve the revisions to the following 
policies: 

Policy C. 1 Assessment of Student Eligibility 

Policy C.3 President"s Honour Roll 

Policy C.22 Graduation with distinction 



) 

I 

Policy No. C.1 

Reviewed by: EDCO/Management Team 

Responsibility: Vice President I Learner Support 

POLICY 

TITLE: ASSESSMENT OF STUDENT ELIGIBILITY 

APPROVED BY: Management Team 

EFFECTIVE: 23 Septemeber 1998 

REVISED: July 2003 

RELATED POLICIES: 

Kwantlen University College welcomes all students, but reserves the right to place students in 
courses or programs, according to reasonable, fair and appropriate guidelines, or criteria linked 
to the initial performance expectations of the course or program. We recognize that learning may 
be acquired by both formal and informal means. Some students may need upgrading before or 
concurrent with their course or program in order to ensure success and progress. 

Admission criteria to programs ensure that students have a reasonable chance of success in 
courses comprising the credential. Students meeting these threshold criteria will be admitted to 
the program based on one or more of the following: date of application; date of qualification; 
computer generated random selection; non-academic point system. 

To this end, the University College has established program entry requirements, course 
prerequisites and corequisites and assessment practices to evaluate the knowledge, skills and 
preparedness of applicants to the University College, its programs and its courses. The 
University College recognizes that applicants have life and work experience and the University 
College will, upon request, assess, and, if appropriate, formally recognize such prior learning. 

The following principles will apply to all assessments: 

I. In order to ensure applicant assessment meets with commonly accepted standards and 
complies with relevant legislation, assessment tools used by the University College must 
be of demonstrable reliability, validity and relevance. This includes non-standardized 
assessment tools administered by departments, disciplines, schools or programs. The 
criteria for non-standardized assessments must be clearly stated and demonstrably linked 



to student success in the course or program to which the non-standardized assessments 
apply. 

2. Where appropriate, assessment tools should be standardized across disciplines, programs 
and courses. 

3. The University College will infonn applicants or assessment results by a date specified in 
advance. Kwantlen University College will endeavour to provide advice and outline 
options for applicants who do not meet program entrance requirements. The University 
College will endeavour to provide programs and courses, which will assist applicants in 
meeting those entrance requirements. 

PROCEDURES 

I. Entrance requirements for specific programs will be included in the University College 
calendar, program infonnation, brochures, etc. Prerequisites and corequisites for 
individual courses will be specified in the course outlines and in the course description 
included in the calendar. 

2. Under the direction of the Dean, entrance requirements for programs and courses will be 
recommended, reviewed and, when necessary, revised by Divisional Curriculum 
Committees through the curriculum review process. The Division Curriculum 
Committees will recommend requirements to Education Council. 

3. Program entrance requirements and the assessment tools used to ensure those 
requirements are met will be reviewed, and, ir required, revised during the program 
review process in consultation with an individual with expertise in assessment from 
outside the division. 

DEFINITIONS 

Entrance requirement (for a program): the minimum skills, knowledge and preparedness 
necessary for success in a program of studies. These may be defined in tenns of standardized test 
scores, prior course work, prior work experience, high school grades, a non-standardized 
assessment (e.g. interview, role-play, portfolio), etc. 

Assessment: the process by which the University College determines student knowledge, skills 
and preparedness in relation to established and documented entrance requirements. 

Non-standardized Assessment: infonnal assessments or knowledge, skills and preparedness 
administered on a non-unifonn basis. These could include personal interviews, letters or interest, 
prior work experience, etc. 

Standardized Assessment: assessments of knowledge, skills and preparedness administered in a 
unifonn way to allow comparisons within a large group over a period of time. 

Coreauisite: a specific course, or courses, which must be taken at the same time as, or previous 
to, a registered course. 

• 

• 

0 
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Prerequisite (for a course): a specific course, or courses, (or other requirements), that must be 
successfully completed with a minimum grade of C unless otherwise specified prior to 
registration. 

Relevance: the degree to which the attributes and characteristics being assessed are linked in 
practice to student success in particular programs or courses. 

Reliability: the degree to which an assessment instrument provides consistent measures over 
time. 

Validity: the degree to which an assessment instrument/practice measures what it is purported to 
measure. 

RATIONALE 

This change is necessary to keep the policy in line with the changes passed by the 
Board of Governors in 2001. 



Policy No. C.3 

Reviewed by: Senior Leadership 

Responsibility: Vice President I Learner Support 

POLICY 

TITLE: President's Honour Roll 

APPROVED BY: The President 

EFFECTIVE: 06 September 1989 

REVISED: July 2003 

RELATED POLICIES: 

DEFINITIONS 

1. Grade Point Average (GPA) is calculated by multiplying the grade points 
associated with the letter grade assigned for a course by the number of semester 
credit hours assigned to that course, adding those values for all courses taken, 
and dividing the result by the total number of semester credit hours taken. 
Withdrawals are not included in the calculations. For repeated courses, only the 
highest grade achieved is used in the calculations. 

2. Term Grade Point Average (TGPA) is the GPA calculated for all courses taken 
in a specific term. 

3. Cumulative Grade Point Average (CGPA) is the GPA calculated over all the 
terms in which the student has been enrolled. In calculating CGPA, only the 
highest achieved grade is used for repeated courses. 

POLICY 

1. A student in a semester-based or term-based program who meets all of the 
following conditions will be placed on the President's Honour Roll: 

a. The student has completed 15 or more semester credit hours at 
Kwantlen University College. 

b. The student has a CGPA of 3.75 or greater. 
c. The student has a TGPA of 3.5 or greater for the semester being 

evaluated. 



d. The Student has completed st less@emester credit hours in the • 
semester being evaluated. 

Assessment for determining placement on the President's Honour Roll will occur 
at the end of each semester or term, as appropriate. 

2. A student in a program for which only grades of MAS and NCG are assigned 
(e.g. trades, vocational, health sciences, adult basic education) will be placed on 
the President's Honour Roll at the completion of her/his program upon the 
recommendation of the program coordinator/instructor in recognition of 
outstanding achievement or performance. 

3. The official transcript of a student placed on the President's Honour Roll will 
include the phrase PRESIDENT'S HONOUR ROLL immediately following the 
entry for each enrolment period in which this distinction was earned. 

4. Each student placed on the President's Honour Roll will receive a letter of 
commendation from the President. In addition, a list of the names of those 
honoured will be presented to the University College Board and published in 
University College publications. 

RATIONALE 

Under the present policy students can qualify for the President's Honour Roll by only 
taking one course in the semester they have achieved a CGPA of 3.75 or greater. This 
is not consistent with honour roll policies at other institutions. The majority of institutions 
reserve honour roll for those students completing a full course load (12 or more credits). 
The recommendation to increase the term GPA (TGPA) to 3.5 is also more consistent 
with other institutions who do not consider a "B" average sufficient enough for the 
honour roll standing. 

• 
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Policy No. C.22 

Reviewed by: Senior Leadership 

Responsibility: Vice President I Learner Support 

POLICY 

TITLE: Graduation With Distinction 

APPROVED BY: The President 

EFFECTIVE: 01 February 1991 

REVISED: July 2003 

RELATED POLICIES: 

DEFINITIONS 

1. Grade Point Average (GPA) is calculated by multiplying the grade points 
associated with the letter grade assigned for a course by the number of semester 
credit hours assigned to that course, adding those values for all courses taken, 
and dividing the result by the total number of semester credit hours taken. 
Withdrawals are not included in the calculations. For repeated courses, only the 
highest grade achieved is used in the calculations. 

2. Term Grade Point Average (TGPA) is the GPA calculated for all courses taken 
in a specific term. 

3. Cumulative Grade Point Average (CGPA) is the GPA calculated over all the 
terms in which the student has been enrolled. In calculating CGPA, only the 
highest achieved grade is used for repeated courses. 

4. Program Grade Point Average (PGPA) is the cumulative grade point average 
calculated for those courses listed as program requirements for graduation. 

POLICY 

1. A student who graduates with a minimum PGPA of 3.75 erg1eater and a 
minimum CGPA of 3.5 from a program which utilizes letter grades will be 
considered to have GRADUATED WITH DISTINCTION. 

2. A student who graduates with outstanding achievement (as determined by 
program faculty) from a program which does not utilize letter grades will be 
considered to have GRADUATED WITH DISTINCTION. 



3. A student who graduates with Distinction will receive a Credential on which will O 
appear the phrase WITH DISTINCTION. 

4. The official transcript of a student who graduates with Distinction will include the 
phrase WITH DISTINCTION. 

5. Each student who graduates with Distinction will receive a letter of 
commendation from the President. In addition, a list of the names of those 
honoured will be presented to the University College Board of Governors and 
published in University College publications and released to the local press. 

RATIONALE 

Under the present policy students can qualify for Distinction by only achieving a PGPA 
of 3.75 or greater. This is not consistent with Distinction policies at other institutions. 
The majority of institutions reserve Distinction for those students graduating with both 
PGPA and CGPA thresholds. 

• 
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ISSUE: 

ACTION: 

EDUCATION COUNCIL 

MEETING DATE: Feb 9, 04 

AGENDA#: 5.4.2 
PREPARED BY: Jan Carrie 

Approval of a mandate 

THAT Council approve the mandate and membership 
for the Policy Review Committee. 



I<wantlen 
UNIVERSITY COLLEGE Policy Review Committee 

Mandate 

Mandate & Membership .",..zt;..v 
~,~-

Policy may be defined as accumulated standing decisions of governing bodies that regulate, control, and 
influence matters within spheres of authority. At Kwantlen University College, the Policy Review 
Committee is a standing committee of Education Council. As such, policy revision will not occur without 
final approval of Education Council. The Policy Review Committee's mandate is as follows: 

I. To review, and as necessary, revise policies which fall under the purview of Education Council. 
These policies will be reviewed on periodic cycles between one and three years. 

2. To maintain consistency between policies that fall under the purview of Education Council and 
Kwantlen's mission. 

3. To periodically review the Policy Review Committee's mandate and membership. 

Membership 

1. The Policy Review Committee will be chaired by Education Council's Chair or Vice-Chair. 

2. The Policy Review Committee will be comprised of no less than nine members including: 

• 
• 
• 
• 
• 
• 

the committee's chair; 
a representative from the Office of the Registrar; 
a representative from the Office of the President; 
four faculty representatives; 
one student repesentative; ~ L C5-r'f 1 

one staff representative. J' 
3. All representatives will be voting members. Quorum smll consist of50% of the committee, plus 

one. 
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2004 Graduation Requirements 

Current Requirements 2004 Requirements - Grade 10, September 2004 
' CREDIT REQUIREMENTS 

Grades 11-12 Grade 10-12 

52 credits (equivalent to 13. 4-credit courses) required for 80 credils (equivalent to twenty 4-credit courses) required for 
graduation graduation 

28 of 52 credils must be in Foundalion Studies, including: 48 credils are Required Courses, including: 

Language Arts 11 (4 credits) Language Arts 1 O (4 credits) 
Language Arts 12 (4 credits) Language Arts 11 (4 credits) 
Social Studies 11 or BC First Nations Studies 12 (4 credits) Language Arts 12 (4 credits) 
Mathematics 11or12 (4 credits) Social Studies 10 (4 credits) 
Science 11or12 (4credits) Social Studies 11, Canadian Civics 11 or BC First Nations 
Fine Arts 11 (2 credits) Studies 12 (4 credits) 
Applied Skills 11 (2 credits) Science 10 ( 4 credits) 
Career/Personal Planning 11 (2 credits) Science 11 or 12 (4 credits) 
Career/Personal Planning 12 (2 credits) Mathematics 10 (4 credits) 

Mathematics 11 or 12 (4 credits) 
Physical Education 10 (4 credits) 

!Fine Arts or Applied Skills 10, 11or12 (4 credits) 
Planning 10 (4 credits) 

4 credits for Portfolio Assessment 

24 credits in Selected Studies 28 credits are Elective Courses 

Minimum of 16 credits of ministry developed courses at the Minimum of 16 credits at the Grade 12 level including 
Grade 12 level. including Language Arts 12 for 4 credits Language Arts 12. All Ministry-authorized and 

Board/Authority-Authorized courses count. 

CURRICULUM 

Career and Personal Planning (CAPP) 

CAPP is a required area of study from Grades 8-12 CAPP 11-12 eliminated. 

Grade 8-9 CAPP revised to focus on personal development 
outcomes that were previously spread out over Grades 8-12 

To graduate, students must complete four credits in Career A new Planning 1 O course focused on education planning. 
and Personal Planning, two in Grade 11 and two in Grade career development, healthy decision making, financial 
12 as part of Foundation Studies literacy and portfolio planning is required 

As part of the Planning 10 course, students learn about and 
consider eight possible Focus Areas 

Students must complete 30 hours of work experience as Students must complete 30 hours of work experience or 
part of the CAPP 11 and 12 community service as part of the Graduation Portfolio 

1 
Assessment. 

Applied Skills and Fine Arts I 
To graduate students must complete 2 credits in Applied 4 credits required in Fine Arts and/or Applied Skills at any 
Skills and two credits in Fine Arts at the Grade 11 or 12 time during Grade 10, 11 or 12. This can include 2 credits 
level . from each area. 

I Boards and authorities may determine which courses meet 
these requirements based on Minislry guidelines. 

Students must be offered choice between the two areas. 

See: http://www.bced.gov.bc.ca/graduation/ for full details 



Physical Education 

No Graduation Program requirement Physical Education 10 is required for all students. 

To graduate students are also required to meet a provincial 
standard for physical activity and be assessed in other health 
related areas as part of the graduation Portfolio Assessment. 

CHOICE AND FLEXIBILITY 

Dual Credit 

limiled dual credit for post secondary courses to meel All public post-secondary credits will count towards graduation 
graduation requirements 

Locally Developed Courses 

Only two locally developed courses (eight credits) can There will be no limit to the number of Board/Authority-
count toward graduation Authorized course credits that count as elective credits towards 

graduation. 

The ministry will provide standards for development and 
inlroduce an approval process 

External Learning Credits 

The current Graduation Program includes options for Increased options for students to earn Grade 10, 11 and 12 
students to earn Grade 11 and 12 credits toward credits toward graduation by recognizing other learning 
graduation. in addition to school courses through: opportunities. 

· 1) equivalency, 
. 2) external credentials, Planning 10 will promote information about and access to: 

' 

3) challenge, and .1) equivalency 
4) independent directed studies 2) external credentials, 

3) challenge, and 
4) independent directed studies 

Schools will be able to offer students the independent directed 
studies option to a maximum of 4 credits in each Ministry or 
Board/Authority-Autr.·- · :ed course. 

EXAMS 

Students must take one Grade 12 provincial exam-one Students required ~ 5 Graduation Program Exams: 
of four required in Language Arts 12. Their final mark is 
a blend of school marks and the provincial exam. • Grade 10 Language Arts (20%) 

• Grade 10 Science (20%) 

• Grade 10 Mathematics (20%) 

• Grade 11 or 12 Social Studies (20%) 

• A Grade 12 Language Arts exam - either for English 12 . 
Communications 12, Technical and Professional 
Communications 12, or Frarn;ais Langue Premiere 12 
(40%) 

Classroom mark determines the standard for Graduation Program Exam marks blended with course marks in 
g raduation in all other areas in Grade 11 Language :· ; 10, Mathematics 10. Science 10 and Social 

')tudies at 

Twenty exams serve as tools for post-secondary ·Except fo 
enlrance requirements and exams are mandatory 11 "'e exams ar 
course is taken. 

11 or 12, dependinr 

:.anguage Arts 12 e 
on al 

·1hich course is chosen. 

. alt other Grade 12 

See: http://www.bced.gov.bc.ca/graduation/ for full details 
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ISSUE: 

ACTION: 

EDUCATION COUNCIL 

MEETING DATE: Feb 9, 04 

AGENDA#: 7 
PREPARED BY: Zdenek Skoumal 

Approval of a program concept 

THAT Council approve the program concept for 
a BA in Music Pedagogy. 



Music Pre-Major Transfer Agreement 
The Music Pre-Major Transfer Agreement is intended to clarify and simplify transfer 
arrangements for students wishing to complete a BMus degree. Participating 
Schools/Departments of Music have identified generic categories of knowledge and 
skills that comprise core requirements. 

Min;mum 

Generic Category Completed 
Credits 

Theory & Musicianship 
Skills 

16 

Music Literature 

12 

Iodividoal Practical 
Instruction 

8 

Conducted Ensembles 

4 

English 
6 

46 

By a notation on his/her transcript, a student is recognized by the sending institution 
as having satisfied the requirements of the Music Pre-Major if he/she completes a 
specified number of credits in each of five course categories. The receiving (degree 
granting) institution will award 46 credits for·the Pre-Major and will deem the student 
to have met the first- and second-year~equirements of his/her B.Mus. progracm. 
Other music courses and non-music courses outside the core requirements will be 
assessed and accredited on an.individual basis. 
The Music Pre-Major Transfer..Agreement does not cover non-music elective 
courses and does not guarantee acceptance by a receiving institution. Receiving 
institutions will continue to require transferring students to audition. A student who 
wishes to transfer before completing the Pre-Major will have his/her courses 
evaluated on an individual basis. 
[Students who have completed the requirements of the Music Pre-Major and who 
transfer to the B.A. program at UBC, instead of the B.Mus., will be awarded 36 
transfer credits: 30 of lower-level Music, and 6 of first-year English.] 
In order to determine which courses in the music program that you are currently 
enrolled in or intend to register in are part of the Music Pre-Major Transfer 
Agreement, click on one of the names below. 



Music Department (School): Kwantlen University College 

In order to satisfy the requirements of the Music Pre-Major, the student must complete the 
specified minimum credits in each category. 

Minimum Completed 
Generic GatAnorv Credits Articulated Courses 

Theory & Musicianship Skills 16 MUSI 1150, 1151, 1154, 1155, 1250, 1251.1254, 1255, 
2350,2351,2354,2355,2450,2451,2454,2455 

Music Uterature 12 MUSI 1153, 1253, 2353, 2453 

lndlvldual Practlcal Instruction 8 1156, 1157,1256, 1257,2356,2357,2456,2457 

Conducted Ensembles 4 MUSI 1167, 1168, 1169, 1267, 1268, 1269, 2367, 2368, 
2369,2467,2468.2469 

English 6 ENGL 1100, 1110, 1200, 1201, 1202.1203, 1205, 1206, 
2300,2309,2310,2313,2315,2316,2317,2319 

0 

• 

• 



TO: 

c: 

FROM: 

DATE: 

MA.IUNG ADDRESS 
12666- 1-r Avenuo 
surrey. BC 
Canada V3W 2~ 

TELEPHONE 
604·599·2100 
WEBSITE 
www.kwanllen.ca 

Judith McGillivray, VP Learning & Provost 

Council 

Dana Goedbloed, Chair !JQ 
January 15, 2004 v D 

SUBJECT: Curricular Grants Funds 

Memorandum 

Education Council 

This memo will confirm our understanding that $28,000 will be made available for distribution by the 
Curricular Grants Committee (formerly Grants Application Panel). 

Education Council will convene the committee and administer the approval of their recommendations. 
Course developers will be required to meet the criteria set by the Curricular Grants Committee. As in 
previous years, course developers will be required to submit documentation for Education Council's 
review. 

It is our 'understanding that the $28,000 allotment for 2004/05 will be reconsidered for 2005/06. 


